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SCORING KEY

Mechanics of Rating

e Use only red ink or red pencil in rating Regents examination papers. Do not attempt to
correct the student’s work by making insertions or changes of any kind.

e Use check marks [v] to indicate incorrect or omitted answers in Parts 2 and 3. Do not place
a check mark beside a correct answer. Underscore student errors in Part 4.

* Record the credit for each part in the appropriate credit box on the student’s answer

booklet.

¢ Record the total examination score (the sum of the credits the student received for each
part) in the appropriate space in the box in the upper right corner of the answer booklet.

* Check carefully for mechanical errors (e.g., addition). Using a calculator might be helpful.

* Write your initials clearly in the appropriate space on the answer booklet.

Part 1

Record the credit for Part 1: Speaking, as previously reported to the building principal.

Part 2
Allow a total of 30 credits, two credits for each of the following:
2 (13) 1 (10) b 2 (7) 3 (4) 2 (1) a
1 (14) 3 (11) 2 (8) 1) 4 (2)
3 (15) 4 (12) 4 (9) 3 (6) 2 (3)
Part 3
Allow a total of 30 credits, two credits for each of the following:
3 (26) ¢ 1(21)b 2 (16) a
2 (27) 4 (22) 3 (17)
1 (28) 3 (23) 2 (18)
4 (29) 1 (24) 3 (19)
2 (30) 2 (25) 4 (20)




COMPREHENSIVE HEBREW— continued

Part 4

In this ?art of the examination, students are asked to demonstrate the ability to write in the target language
using the four functions of language (socializing, getting others to adopt a course of action, getting and
providing information, and expressing personal feelings) as the vehicle for communication.

Students are instructed to choose two of the three tasks provided and write a response of at least 100 words
in the target language to achieve a specified communication purpose. A word is defined as a letter or collection
of letters, surrounded by space, that in the target language is comprehensible and contributes to the
development of the task. This definition applies even when words are grammatically incorrect. When counting
words, please note that numbers, unless written as words, and names of people are not to be counted. Place
names and brand names from the target culture count as one word (all other places and brand names are
disregarded), and contractions are counted as one word. In addition, salutations and closings are counted, as
well as commonly used abbreviations in the target language.

Additional information concerning word count guidelines, how to apply the writing rubric, and use of the
scoring rubric for students with disabilities who have a spelling exemption listed on an IEP or 504 plan is provided
in the document, Comprehensive Regents Examination in Modern Foreign Languages Test Changes and Sampler
Draft, which is available on the Department website at http:/Avww.emsc.nysed.gov/ciai/testing/lotegre/lotesam.pdf.

The responses to the Part 4 writing tasks must be written in the student’s own words; no credit should be
given for a response that is copied or substantially the same as material from other parts of the examination.
Part 4 is worth a total of 16 credits. Each response is worth a maximum of eight credits and must be rated
according to the writing rubric for Part 4, which is provided on the next page. This writing rubric measures
five dimensions: purpose/task, organization, vocabulary, structure/conventions, and word count. The
dimensions of purpose/task, organization, vocabulary, angstructure/conventions are measured on a zero to
four scale; the c}lDimension of word count is measured on a zero to two scale. A writing checklist is also provided
for use in rating student responses. The writing checklist requires reference to the full writing rubric for the
definitions of each dimension at each level and is not intended as a substitute for the writing rubric.

After rating the student’s response for each dimension, the scores for the five dimensions must be added,
resulting in a total raw score for the response. The conversion chart must be applied to that total raw score so
that the proper credit is given to the student for the question. For example, if a student received a
performance level score of 3 on the dimension of purpose/task, a score of 3 on the dimension of organization,
a score of 2 on the dimension of vocabulary, a score of 3 on the dimension of structure/conventions, and a
score of 2 on the dimension of word count, the student’s total raw score would equal 13 (the sum of the five
performance level scores). According to the conversion chart, a raw score of 13 represents a converted score
of 6 credits for the question.

The conversion chart for Part 4 is shown below:

Part 4 Conversion Chart

Total Raw Score | 17-18|15-16 | 13-14 | 11-12 | 8-10 | 6-7 | 4-5 2-3 0-1

Total Credits 8 7 6 5 4 3 2 1 0

After each of the two questions has been scored, the two converted scores must be added together to
determine the total Part 4 score. This total Part 4 score should be entered in the last box on the last page of
the student answer booklet and also under the “Credit Earned” section for Part 4, on the upper right corner
of the first page of the student answer booklet.
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The writing rubric for Part 4 is shown below.

Part 4 Writing Rubric

Note that a zero can be given in any of the dimensions when the student’s performance falls
below the criteria described for the performance level of 1.

Performance Level

The extent to which
the response exhibits
direction, shape, and
coherence

coherent sequence
throughout; provides a
clear sense of a
beginning, middle, and
end. Makes smooth
transitions between
ideas.

sequence; provides a
beginning, middle, and

end.

logical sequence and/or
the beginning or ending
is abrupt or unclear.

Dimension 4 3 2 1

Purpose/Task Accomplishes the task; | Accomplishes the task; | Accomplishes the task; | Attempts to accomplish
includes many details includes some details includes few details, the task; makes some
that are clearly that are generally some of which may be | reference to it but
connected to the connected to the only loosely connected | provides few or no
development of the development of the to the task. There are supporting details.
task, but there may be | task, but there may be | many irrelevancies.
minor irrelevancies. some irrelevancies.

Organization Exhibits a logical and Exhibits a logical Attempts to provide a | Exhibits little order;

provides a series of
separate sentences
and/or disconnected
ideas.

Vocabulary Includes a wide variety | Includes a variety of Includes basic vocabu- | Includes limited
of vocabulary that vocabulary related to lary; some vocabulary vocabulary and/or most
expands the topic, but | the topic. may be inaccurate or vocabulary is inaccurate
there may be minor unrelated to the topic. or unrelated to the
inaccuracies. topic.
Structure/ Demonstrates a high Demonstrates some Demonstrates some Demonstrates
Conventions degree of control control of Checkpoint B| control of Checkpoint B| little control of
* Subject-verb of Checkpoint B structure/conventions: structure/conventions. Checkpoint A or B
agreement structure/conventions: e subject-verb Errors do hinder overall| structure/conventions:
e Tense * subject-verb agreement comprehensibility e subject/verb
¢ Noun-adjective agreement e present, past, future | and/or there are agreement
agreement * present, past, future ideas expressed as numerous Checkpoint A| e present, past, future

comprehensible words
in the target language
that contribute to the
development of the task.

¢ Correct word order ideas expressed as appropriate erTors. ideas expressed as
¢ Spelling/diacritical appropriate * noun-adjective OR appropriate
marks * noun-adjective agreement * noun-adjective
agreement e correct word order Demonstrates a high agreement
e correct word order e spelling/diacritical degree of control, but e correct word order
e spelling/diacritical marks uses only Checkpoint A | ® spelling/diacritical
marks Errors do not hinder structure/conventions. marks
Errors do not hinder overall comprehensibility Errors impede overall
overall comprehensibility| of the passage. comprehensibility of
of the passage. the passage.
Word Count — — Uses 100 or more Uses 50-99 or more

comprehensible words
in the target language
that contribute to the
development of the task.

[OVER]
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The writing checklist for Part 4 is shown below.

Part 4 Writing Checklist

Please refer to the full writing rubric for definitions of each level.

Note that a zero can be given in any of the dimensions when the student’s performance falls

below the criteria described for the performance level of 1.

Question No.

Question No.

Dimension

Performance Level m—-

Purpose/Task

* Accomplishes the task

¢ Includes details

* Connects ideas to task/purpose

Organization

* Exhibits a logical and coherent sequence
* Has a beginning, middle, and end
e Makes smooth transitions

Vocabulary

e Includes a variety of vocabulary
e Uses relevant and accurate words

Structure (degree to which errors hinder overall

comprehensibility)

Correct word order

Subject-verb agreement
Present, past, future ideas expressed as appropriate
Noun-adjective agreement

Spelling/diacritical marks

Word Count

* Comprehensible
* In target language

100+

50—

<50

100+

50—

<50

This writing checklist is provided solely for the teachers convenience. This form is not
required to be completed and should not be returned to the State Education Department. In
addition, when scoring Part 4 responses, no marks should be placed on the student’s paper as such

marks may interfere with the ability of the rater to properly apply the scoring rubric.
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Part 4

A sample of an 8-credit response for each question in Part 4 follows:

9901 1722 DTIPYIY TININDI NYMN NN 27Y2 7Y DM 31
DYTNRYN N2 ,MAIN NN NN Y 1IOW 190N N3 DY
IN TAN TIPS NN DI .NYINI INNNYN NINN DINNNN
NNNN YN NNNN DOTIPI 1PN DY MIATINNN DY
.DMINN DN TN PTIND NNNN 10N DINNN PO

5y NP 92T XD .OONNN AN PO NYINN NN NN 91NN
DNV DYTIPYIN Y, 1IN DXONNVNRY DXTNONN DY N 99
NN

PN DNPN .DOWIN NI 1PN DINM ,JIV2 122NN NYNINN
TING 7°0 DDPN . DONNWNN DY DMIINM MINSYNNN 12172
DYDYV NP ODID .AYNN DI MINN D9 INNY DM ,NNY
DAN , DDV D2 DIDND INT DIWIN NN .IYNND N0
NDD PN OYIND YD ,0NY 1N XD 1IN

DY MK DM ,NYNN INK DXANNVNN DY YNH2>T NN
JPNNNND TIND NN
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, DY OYTINON 32

MDY NYI2YD NNOA.PYPINAA POIN T90 N2 TNION NN
NXIAPY NNIP OV .7ONNND7 DY Y13Y PNY DINNIP NNIN
MNIND P2 NI2AN DOOY NIXNN 190N NN DX TNION
Babahiy

WTINA DY 190N N°22 7920 X120 DONN PNIND NN NN
VTN, MMOON ,TIONN IND MN’D NN NIXRID IVIIN .XIN
NI2YY NN DYTNRONN D32 7270 INIAN L1210 .NPPVNNM)
SINIYY NIND DOOV DPNN DY TINDD DIPNYN DNIX IOV

DX NMIN .DY 71907 N2 DXTMD DINY MVINPNN DN
11320 MNINA OMNN DY DINYT NN NNV DX

D3273W2 DMINN NNINRD IPI2 HMINI 1IN0 0IDIN NMIN

VIOV YPNYNI NN VI ,DINYYN NN .IDYW DIIND 71TNA
S2MNTD ,O0MTI NI, NIOYW DITNIONN DANNYN DNAY
002 NN

PN TNYA 00N NIWN D2PD NNWN

2122 DT NTIAYY TON XAN .APIDY 11D NNOVN 0 DD 33
DINN DD 29Y2 990N N0 121N 12N . TIVNI NTY RON
.39 NN DYIIIN DN TN NPAD NN NNAVNN .HNPAN
VY THYN NNIIND MINKN RPN DY DIIND NN AMN TN
NO0A PINDVN 79T NAYY NNOWNT ,2IYN .1 INIYY
NAN , TN DY 70N DX 0N .MINID NPION NHN NOVIIND)
MNIY NN TN, TD 9NN P XD NINY DT TOYD 920N
WD NOOY AN TOON IX .INDDN XNPNIYL,LVN0 DY 112I0N
112D DD MYY WY NYD TN NIM NINNY 1A P XD
DY DINRYI DY 127D 292 TN NMPND NAMN NNOWN
NNY NIV NXT.MPTIDVI IND DNV
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Regents Comprehensive Examinations in Modern Languages

Map to Learning Standards

Key ldeas Part of Test/ltem Numbers
. Part 1, Speaking Test
Speaking (administered prior to the written test)
. : Part 2, Listening Comprehension
Listening Items: 1-15
. Part 3, Reading Comprehension
Reading Items: 16-30
. Part 4, Writing
Writing Items: 31-33

Culture Embedded in each item of test







