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Contents of the Rating Guide

For Part I (Multiple-Choice Questions):
® Scoring Key

For Part II (thematic) essay:

* A content-specific rubric

* Prescored answer papers. Score levels 5 and 1 have two papers each, and score levels 4, 3, and 2 have
three papers each. They are ordered by score level from high to low.

e Commentary explaining the specific score awarded to each paper

* Five prescored practice papers

General:
e Test Specifications
* Web addresses for the test-specific conversion chart and teacher evaluation forms

Mechanics of Rating

The following procedures are to be used in rating essay papers for this examination. More detailed direc-
tions for the organization of the rating process and procedures for rating the examination are included in
the Information Booklet for Scoring the Regents Examination in Global History and Geography and United
States History and Government.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

¢ Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

 Raters score a set of five papers independently without looking at the scores and commentaries
provided

* Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately. Teachers may not score their own students’ answer papers.
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United States History and Government
Content-Specific Rubric
Thematic Essay
June 2014

Theme: Change —The Supreme Court
Throughout United States history, the Supreme Court has dealt with many controversial
issues. The Court’s decisions in these cases have had a significant impact on the United
States and/or on American society

Task: Select #wo United States Supreme Court decisions that have had a significant impact on
American society and for each
* Describe the historical circumstances surrounding the case
* Explain the Court’s decision in the case
* Discuss the impact of the decision on the United States and/or on American society

You may use any Supreme Court decision from your study of United States history. Some
suggestions you might wish to consider include Worcester v. Georgia (1832), Dred Scott v. Sanford
(1857), Plessy v. Ferguson (1896), Schenck v. United States (1919), Korematsu v. United States
(1944), Engel v. Vitale (1962), Miranda v. Arizona (1966), New York Times v. United States
(1971), Roe v. Wade (1973), and United States v. Nixon (1974).

You are not limited to these suggestions.
Do not use Brown v. Board of Education of Topeka as one of your Supreme Court decisions.*
* Students were instructed not to use Brown v. Board because information in the Document-Based Question on this

exam would have helped them write their thematic essay. However, students could have used their knowledge of
Brown in their discussion of Dr. Martin Luther King Jr.’s “Letter from Birmingham Jail” in their DBQ essay.

Scoring Notes:

1. This thematic essay has a minimum of six components (discussing the historical circumstances
surrounding twe different United States Supreme Court decisions, the Court’s decision in each
case, and the impact of each decision on the United States and/or on American society).

2. The discussion of the historical circumstances surrounding each case may focus on the narrow
facts of the particular case or it may consider the wider issues of the time period surrounding the
case, e.g., Plessy v. Ferguson may focus on Homer Plessy’s attempt to ride in a “whites only”
railroad car or it may discuss Jim Crow laws.

3. The discussion of the impact of the Court’s decision may be either immediate or long term.

4. Two cases with similar issues may be discussed as long as the response includes distinct and
separate information for each case.

5. The response may discuss the impact of the decision on the United States or on American
society from any perspective as long as the position taken is supported by accurate historical
facts and examples.

6. Brown v. Board of Education may not be used as one of the cases but it may be included in the
discussion of another Supreme Court case, e.g., Plessy v. Ferguson.

7. 1If more than two Supreme Court decisions are discussed, only the first two decisions should be
scored.
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Score of 5:

* Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances surrounding each of two United States Supreme Court decisions, the Supreme
Court’s decision in each case, and the impact of each decision on the United States and/or on
American society

* Is more analytical than descriptive (analyzes, evaluates, and/or creates information), e.g., Plessy v.
Ferguson: connects the post—Civil War passage of Jim Crow laws in the South that maintained
white supremacy to the Supreme Court’s ruling that the “separate but equal” doctrine as applied to
segregated railroad accommodations was constitutional, resulting in over half a century of inferior
accommodations, degradation, and second class status for African Americans until the civil rights
movement of the 1950s and 1960s; Schenck v. United States: connects the enactment of laws
suppressing criticism of World War I and Charles Schenck’s arrest for distributing anti-draft
leaflets to the Supreme Court’s ruling that speech that creates a “clear and present danger” to
national security can be limited, thus establishing the precedent that government may suppress
individual liberties and silence some anti-war criticism during wartime

* Richly supports the theme with relevant facts, examples, and details, e.g., Plessy v. Ferguson:
slavery; Reconstruction; Radical Republicans; 14th amendment; equal protection clause;
Louisiana; “colored only”; “whites only”; legalized segregation; Ku Klux Klan; Booker T.
Washington; Justice John Marshall Harlan; Brown v. Brown v. Board of Education; 1964 Civil
Rights Act; Schenck v. United States: anti-German hysteria; socialist; President Woodrow Wilson;
1917 conscription; Sedition Act; Espionage Act; fines or imprisonment; interfering with war effort;
first amendment; Justice Oliver Wendell Holmes; unanimous decision; yelling “fire” in a crowded
theater; war on terror; 2001 USA Patriot Act; national security versus constitutional rights

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 4:

* Develops all aspects of the task but may do so somewhat unevenly by discussing all aspects of the
task for one Supreme Court decision more thoroughly than for the second Supreme Court decision
or by discussing one aspect of the task less thoroughly than the other aspects of the task

* Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
Plessy v. Ferguson: discusses the growth of segregated public facilities that resulted from the Jim
Crow laws passed in the South after the Civil War, the Supreme Court decision that upheld
segregated railway cars using the “separate but equal” doctrine, and how that decision perpetuated
discrimination and unequal treatment of African Americans for over half a century; Schenck v.
United States. discusses the laws passed during World War I that limited anti-war criticism,
leading to the arrest of Charles Schenck for distributing anti-draft leaflets, the Supreme Court
decision that upheld Schenck’s conviction using the “clear and present danger” principle, and how
the ruling sanctioned government limits on individual liberties during times of war or national
crisis

* Supports the theme with relevant facts, examples, and details

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
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Score of 3:

* Develops all aspects of the task in little depth or develops at least four aspects of the task in some
depth

* Is more descriptive than analytical (applies, may analyze and/or evaluate information)

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme

Note: If all components of the task have been thoroughly developed evenly and in depth for one
United States Supreme Court decision and the response meets most of the other Level 5
criteria, the overall response may be a Level 3 paper.

Score of 2:

* Minimally develops all aspects of the task or develops at least three aspects of the task in some
depth

* s primarily descriptive; may include faulty, weak, or isolated application or analysis

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1:

* Minimally develops some aspects of the task

* [s descriptive; may lack understanding, application, or analysis

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the theme, task, or suggestions as copied from the test
booklet; OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term
synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5 paper
will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating
information as defined by Anderson and Krathwohl.

All sample student essays in this rating guide are presented in the same cursive font while
preserving actual student work, including errors. This will ensure that the sample essays are
easier for raters to read and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring

examination papers and focus on how well the student has accomplished the task. The content-
specific rubric should be applied holistically in determining the level of a student’s response.
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A

declesions can be contentious
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Anchor Level 5-A

The response:

* Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances surrounding Marbury v. Madison and Dred Scott v. Sanford, the Supreme Court’s
decision in each case, and the impact of each decision on the United States

* Is more analytical than descriptive (Marbury v. Madison: the powers of the Court were largely
undefined; Marbury case came at a time when the two-party system was emerging; Marbury
appointed by former President John Adams on the eve of his retirement as an effort to maintain
Federalist influence; Court decided that it could not force Secretary of State Madison to deliver the
job appointments, seemingly lessening its own power; by declaring part of the Judiciary Act
unconstitutional, Chief Justice John Marshall established the idea of judicial review: the Court had
the power to decide the constitutionality of laws; the position of the Supreme Court was cemented
in the new government, and it used this influence to make landmark decisions on later cases
involving controversial topics; more recently, the Supreme Court narrowly upheld the
constitutionality of “Obamacare,” which now remains the law of the land; today, the power of
judicial review makes the judicial branch an equal branch of government with the vast authority to
uphold or strike down federal and state laws; Dred Scott v. Sanford: compromises over the
expansion of slavery into the Louisiana Territory attempted to keep the Union together; Scott sued
his owner in an attempt to win his freedom; other slaves had gained freedom in these
circumstances; the Supreme Court was mostly southern and pro-slavery; they decided that Dred
Scott was not only still a slave, but that a black man had no rights that a white man was bound to
respect; slaves were property protected by the fifth amendment so the government had no power to
stop the spread of slavery; the Republican Party gained momentum as many northerners now
feared that no state could be free from slavery; the division between the two regions became so
great and obvious that it made war seemingly inevitable; Republican candidate Abraham Lincoln
said it best, “a house divided against itself cannot stand”)

* Richly supports the theme with relevant facts, examples, and details (Marbury v. Madison: Article
III of the Constitution; Democratic-Republican President Thomas Jefferson; “midnight judges”;
Dred Scott v. Sanford: Civil War; free territory above 36°30'; repudiation of the Missouri
Compromise; South applauded the decision; increase in sectional tensions)

* Demonstrates a logical and clear plan of organization; includes an introduction that shows that the
Supreme Court has attempted to settle issues that were unresolved in the Constitution and a
conclusion that cites the importance of the Court in shaping societal issues

Conclusion: Overall, the response fits the criteria for Level 5. The response exhibits a sophisticated
understanding of the evolution of the Supreme Court and how its decisions have had far-reaching
impacts on the United States. The analysis of these cases shows a substantial knowledge of these
Supreme Court cases from two important eras and their impact on the United States.
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B

Lte decleions
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Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances surrounding Dred Scott v. Sanford and Plessy v. Ferguson, the Court’s decision in
each case, and the impact of each decision on the United States

Is more analytical than descriptive (Dred Scott v. Sanford: dealt with the divisive issue of slavery
and whether it could be expanded into the new territories or not; although these laws tried to
preserve the Union, as the nation expanded west the explosive issue of slavery would not be settled
peacefully; the Supreme Court made a decision that would end the possibility of compromise; the
Court, under Chief Justice Taney, had a southern bias, so they declared at this point that slaves
were property protected by the Constitution and therefore could be taken anywhere in the
territories; undermined Congress’ policy of popular sovereignty; Taney had also ruled that African
Americans were not citizens and had no constitutional rights; abolitionist forces were reignited and
became a major spark leading to the Civil War; the Dred Scott decision made it seem that there was
no legal way to stop the spread of slavery; this idea would not be corrected until the passage of the
landmark 14th amendment; Plessy v. Ferguson. although there was no slavery in 1896, blacks
certainly did not enjoy the same status as whites in this country; after Reconstruction, restrictions
had been placed on them by southern states such as the crippling Jim Crow laws that segregated
public facilities between blacks and whites; Plessy then applied to the Supreme Court under the
14th amendment claiming he was not equally protected under the law; the Court ruled against the
advancement of blacks stating that “separate but equal” railroad facilities were constitutional; the
Court said that courts should not rule against prevailing public sentiments; the more crucial impact
was in the attitude of the American people who expected African Americans to use separate and
inferior schools, bathrooms, and other public facilities; African Americans remained second-class
citizens, suffering humiliation and persecution; limited opportunities for African Americans for
years; true change did not come until 1954 when the Supreme Court ruled in Brown v. Board of
Education of Topeka that separate school facilities are inherently unequal and violated the 14th
amendment)

Richly supports the theme with relevant facts, examples, and details (Dred Scott v. Sanford: debate
over this issue for decades; 1820 Missouri Compromise; 36°30'; Kansas-Nebraska Act; Plessy v.
Ferguson: Louisiana; sat in section reserved for white people; Chief Justice Earl Warren; 1964
Civil Rights Act; banned segregation)

Demonstrates a logical and clear plan of organization; includes an introduction and conclusion that
connect the two decisions to the status of African Americans

Conclusion: Overall, the response fits the criteria for Level 5. The strength of the response lies in its
application of the 14th amendment to Supreme Court cases about racial equality and how each
decision was later reversed. For each case, the historical circumstances and decisions are clearly
described and then analyzed.

U.S. Hist. & Gov. Rating Guide — June 14 [13] Vol. 1




Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Level 4-A

The response:

Develops all aspects of the task for Korematsu v. United States and most aspects for Plessy v.
Ferguson

Is more analytical than descriptive (Plessy v. Ferguson: the issue of the case dealt with the end of
the Reconstruction period and the South’s effort to assert its authority over former slaves; the status
of freed slaves was an important issue because of the large population of African Americans in
southern states; integration between blacks and whites was forbidden because of the southern belief
in white supremacy; the Court decided that “separate but equal” railroad cars were constitutional;
stated that African Americans and whites could have separate public facilities that had the same
purpose and were said to be “equal”; the decision validated racial discrimination and prejudice;
“Jim Crow” kept African Americans from gaining an equal chance in life for decades; back then
southerners claimed it was their right to control racial relations; Korematsu v. United States:
demonstrated the nation’s fear and demand for safety during World War II; Japanese Americans on
the West Coast had long experienced trouble being accepted and were frequently treated unfairly;
the government created isolated “communities” or relocation centers to segregate the Japanese and
Japanese Americans; the Court stated that individual liberties can be limited in times of war; it
upheld the evacuation orders and Korematsu’s arrest; similar to the “separate but equal” of Plessy
v. Ferguson, the decision in Korematsu v. United States violated the protection of individual rights;
even though most of the camp residents had been born in the United States, they were singled out
and treated worse than criminals; although the government later officially apologized, for some, no
apology could erase their feeling of betrayal)

Supports the theme with relevant facts, examples, and details (Plessy v. Ferguson: after the Civil
War; sharecropping; poll taxes; literacy test; Korematsu v. United States: Pearl Harbor; FDR; “day
which will live in infamy”; spies; trouble readjusting)

Demonstrates a logical and clear plan of organization; includes an introduction and conclusion that
recognize that court decisions that are unacceptable today were considered necessary at the time

Conclusion: Overall, the response fits the criteria for Level 4. The response includes much analysis
and recognizes that in each case an entire ethnic group in a region was segregated from mainstream
society. However, it fails to develop the impact of Plessy v. Ferguson completely and lacks the level of
historical detail consistent with a Level 5 response.
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Level 4-B

The response:

Develops all aspects of the task for Plessy v. Ferguson and Roe v. Wade

Is both descriptive and analytical (Plessy v. Ferguson. after the Civil War, a series of amendments
were passed that gave African Americans who had just recently won their freedom from slavery
more rights; southern whites found many ways to curb and undermine these new rights; African
Americans were segregated and forced to continue in the condition of near-slavery; the Supreme
Court ruled that Homer Plessy had no right to sit in the white section, ruling that “separate but
equal” was constitutional because the 14th amendment did not guarantee that everyone should be
able to use the same train car, as long as an “equal” one was provided; civil rights groups like the
NAACP would campaign against the idea of “separate but equal” and the economic, educational,
and social disparities between whites and blacks that the policy created; during the 1950s, Brown v.
Board of Education of Topeka challenged Plessy v. Ferguson by finding that separate is not equal
in schools; Roe v. Wade: women’s rights leaders had focused on gaining equal status in the
workplace, equal educational and professional opportunities, and suffrage; Margaret Sanger had
called for women’s right to decide on limiting their families, advocating scientific methods of birth
control over abortion; at the time of the decision, only a few states permitted legal abortions;
groups such as Planned Parenthood celebrated the Supreme Court’s decision making abortion legal
in all states; the United States has long been a religious country, so legalizing abortion goes against
many people’s beliefs and they continue to campaign against it; the controversy surrounding Roe
can still be seen in United States politics today, with abortion being one of the divisions between
Republicans and Democrats; the controversy about Roe was demonstrated when a doctor who
performed abortions was murdered)

Supports the theme with relevant facts, examples, and details (Plessy v. Ferguson: 13th
amendment (1865) abolished slavery; 14th amendment (1868) granted African Americans
citizenship; poll taxes; Jim Crow; Civil Rights Act; Roe v. Wade: deeply divided the nation;
Seneca Falls convention; 19th amendment; Betty Friedan; Feminine Mystique, pro-life activists;
Catholic institutions)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are slightly beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The response employs ample description
and analysis in most of its discussion but fails to develop the Court’s decision in Roe v. Wade fully.
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C

historu
J

Anchor Level 4-C

The response:

Develops all aspects of the task but discusses Dred Scott v. Sanford somewhat less thoroughly than
United States v. Nixon

Is both descriptive and analytical (Dred Scott v. Sanford.: there had been several compromises over
the expansion of slavery as new states entered the Union; because Scott had been moved to a free
state, he argued he should be given the right of freedom; Supreme Court ruled that Scott was
property and as a slave, he had no right to petition for freedom; he was not a citizen; the ruling
meant that slaves could be brought anywhere in the territories and remain in bondage; the South
celebrated the decision, but this court case caused an uproar in the North and made compromise
between slave and free states less likely; some abolitionists saw violence as the only way to end
slavery; United States v. Nixon: during a congressional investigation, it came out that all White
House conversations had been secretly taped; Nixon refused the congressional order on the basis of
executive privilege and strongly denied any wrongdoing; the Supreme Court voted unanimously
that Nixon must give Congress the tapes; the ruling limited the use of executive privilege by a
president; the significance of the ruling was the resulting resignation of Nixon; Watergate scandal
caused distrust between the people and the government; the ruling also showed that the idea of
checks and balances works and showed that even the president is not above the law)

Supports the theme with relevant facts, examples, and details (Dred Scott v. Sanford: ownership
changed; Chief Justice Taney; essentially repealed Missouri Compromise; popular sovereignty;
John Brown’s attack; Harpers Ferry; Civil War; United States v. Nixon: election committee; cover-
up; House would impeach; Senate would convict; resignation; misuse of power; dishonesty);
includes a minor inaccuracy (United States v. Nixon: Democratic National Convention offices
broken into)

Demonstrates a logical and clear plan of organization; includes an introduction that restates the
theme and a conclusion that cites the major impacts of the decisions

Conclusion: Overall, the response fits the criteria for Level 4. The response provides a good and
somewhat analytical discussion of both cases. However, further information about the historical
circumstances of Dred Scott v. Sanford would have strengthened the response.
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Level 3-A

The response:

* Develops all aspects of the task with little depth for Dred Scott v. Sanford and Plessy v. Ferguson

* Is more descriptive than analytical (Dred Scott v. Sanford: a doctor had taken his slave to a
northern state where slavery was illegal; issue of slavery had caused tension since the Constitution
was written; possible spread of slavery into new territories and states since 1820; Dred Scott tried
to fight for his freedom claiming that since he had been in free territory, he should gain his
freedom; Supreme Court ruled slaves do not have the right to go to court; this Supreme Court
decision was one that set the tone of America during that time; African Americans were oppressed
and denied civil rights that every human should have; abolitionists in northern states felt contempt
for pro-slavery south; Plessy v. Ferguson: discrimination happened during Reconstruction;
question was whether having segregated transportation was going against equality between blacks
and whites; case justified the unequal practice of segregation and was a setback for the blacks;
caused blacks to wonder why they have to use different bathrooms or buses; segregation would end
much later during the 1950s and 1960s as African American leaders demanded the right to use the
same public facilities used by whites)

* Includes some relevant facts, examples, and details (Dred Scott v. Sanford: slaves are property, not
citizens; election of Abraham Lincoln in 1860; secession; Civil War; Plessy v. Ferguson: 13th
amendment; issues of segregation following Reconstruction; constitutional for the two races to
have separate and equal; black only; white only)

* Demonstrates a satisfactory plan of organization; includes an introduction that connects racism to
both decisions and a conclusion that observes that the cases ended poorly for African Americans

Conclusion: Overall, the response fits the criteria for Level 3. The response shows a general
knowledge of the cases and applies some analysis. Although the response mentions the impact of these
cases, it fails to develop them with specific information.
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Level 3-B

The response:

* Develops all aspects of the task with little depth for Dred Scott v. Sanford and Roe v. Wade

* Is more descriptive than analytical (Dred Scott v. Sanford: the United States was facing a period of
dangerously high sectional tensions; the South was dependent on slaves to fuel their agrarian-based
economy; slaves were accepted as racially inferior and for all intents and purposes, property; Dred
Scott, a slave, had been brought to a free state and free territory; since Scott was a slave, he was
basically chattel and should be treated like so; the decision further increased sectional tensions and
brought the United States ever so close to the Civil War; gave pro-slavery forces a real political
and judicial advantage; Roe v. Wade: a new wave of feminism was among the cultural revolutions
sweeping across the United States; after making gains in economics and education, women pushed
for the right for an abortion, which was not legal in most states; the Supreme Court would rule in
favor of abortion as long as it took place within the first trimester of conception; the decision has
endured 40 years of moral, political, and religious controversy; signified an indisputable victory for
feminists but a terrible loss for those who consider abortion murder); includes weak and faulty
analysis (Dred Scott v. Sanford: was the first major document by the government concerning
slavery since the Three-fifths Compromise)

* Includes some relevant facts, examples, and details (Dred Scott v. Sanford: master died; national
spotlight; Roe v. Wade: Betty Friedan; The Feminine Mystique; rally cry for equality)

* Demonstrates a satisfactory plan of organization; includes an introduction and conclusion that
restate the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates an
understanding of the task. Although the response includes some analysis, it lacks depth and
development, especially in the explanation of the decision in each case. More details would have
strengthened the discussion of Roe.
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Level 3-C

The response:

* Develops most aspects of the task but does so unevenly by discussing Korematsu v. United States
more thoroughly than United States v. Nixon

* Is more descriptive than analytical (Korematsu v. United States: after the United States was
bombed at Pearl Harbor by Japan, an executive order allowed the military to move all Japanese
Americans from the West Coast; in an earlier decision, the Supreme Court said that during wartime
the government could limit civil liberties to a certain extent; Korematsu refused to obey the order
to move; argued that he was a citizen; the Supreme Court upheld his arrest because Japanese
Americans were considered a risk to national security and not the targets of racism; they lost
everything when they were removed; there was a single regiment in the United States army that
was composed of Japanese Americans who enlisted to fight for their country and were awarded for
their bravery; Congress apologized and sent $20,000 to all Japanese Americans still alive who were
in the camps; still argued that the Supreme Court should have never upheld an order that clearly
violated citizens’ rights; United States v. Nixon: Nixon had tapes about the effort to cover up his
people’s role in the break-in at the Watergate hotel; actions proved to the citizens that they could
not trust the government; decision established limits on presidential executive privilege; Nixon
ended up resigning before he would have been impeached)

* Includes some relevant facts, examples, and details (Korematsu v. United States: World War II;
President Roosevelt; threat to national security; was arrested; United States v. Nixon.: Cold War;
National Democratic Headquarters; reelection committee accused)

* Demonstrates a satisfactory plan of organization; includes an introduction that overstates the
authority of the Supreme Court and an indecisive conclusion

Conclusion: Overall, the response fits the criteria for Level 3. The discussion of Korematsu v. United
States is informative and completes the task. However, the discussion of United States v. Nixon lacks
depth and development.
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Anchor Paper — Thematic Essay—Level 2 — A
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Anchor Paper — Thematic Essay—Level 2 — A

AwerLea

Anchor Level 2-A

The response:

Minimally develops most aspects of the task for Plessy v. Ferguson and Gideon v. Wainwright

Is primarily descriptive (Plessy v. Ferguson: Homer Plessy bought a first-class ticket on the
railroad in the whites only section; upon refusal to move to the blacks only section, police came
and arrested him; Supreme Court ruled that Plessy was in the wrong due to the “separate but equal”
law; this decision allowed for racial segregation to exist all throughout society; it allowed the
whites to feel superior while belittling the blacks; Gideon v. Wainwright: accused of breaking into
a public poolroom and damaging that property’s possessions; could not afford a lawyer; as a result,
he defended himself and was found guilty; the Supreme Court ruled that according to the sixth
amendment, state courts had to appoint a counsel for those who could not afford an attorney; he
was then allowed another trial with the representation of an attorney in which Gideon was found
not guilty); includes faulty analysis (Plessy v. Ferguson: Ku Klux Klan; lynching)

Includes few relevant facts, examples, and details (Plessy v. Ferguson: Plessy looked white;
Separate Car Act; gave African Americans a sense of fear; Gideon v. Wainwright: accused by an
eyewitness of larceny; prison for five years; petitioned the Court; denied due process of law);
includes inaccuracies (Supreme Court amends rules and laws; Gideon: did not know rules of
Supreme Court causing him to lose at first)

Demonstrates a general plan of organization; includes an introduction and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 2. The response demonstrates a basic
understanding of each case, especially the impact of Plessy v. Ferguson and the decision in Gideon v.
Wainwright. However, it lacks the depth of a higher level response.
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Anchor Paper — Thematic Essay—Level 2 — B
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Anchor Paper — Thematic Essay—Level 2 — B
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Anchor Level 2-B

The response:

* Develops most aspects of the task in little depth for Dred Scott v. Sanford and Korematsu v. United
States

* Is primarily descriptive (Dred Scott v. Sanford: case proved to be a major setback for African
American slaves; in the 19th century, slavery was an institution used widely throughout the South;
the Court denied Dred Scott his freedom stating that slaves are the property of their white master;
the Supreme Court’s decision moved America backward instead of forward; Korematsu v. United
States: many Americans were skeptical about the loyalty of Japanese Americans; Americans were
fearful of spies and the possibility of another attack; the United States government had set up
camps for Japanese Americans to reside to protect the welfare of the rest of the nation; Korematsu
sparked a controversy of whether or not the government could sacrifice the rights of individuals
during a time of crisis; the Court ruled against Korematsu; strengthened the power of the federal
government during times of war and weakened the rights of an entire race); includes faulty and
weak analysis (Dred Scott v. Sanford: Scott’s master had died, leaving him to believe he might
actually be free from white persecution; he was forced to return to the South to his master’s wife;
blacks were once again made inferior; black slaves would have to work even harder to obtain
freedom)

* Includes few relevant facts, examples, and details (Dred Scott v. Sanford: white masters; white
supremacists; Korematsu v. United States: Pearl Harbor; World War II; American citizens;
relocation camps; espionage)

* Demonstrates a general plan of organization; includes an introduction that states the cases led to
landmark decisions that affected many people and a conclusion that restates the theme

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of Korematsu shows
some knowledge of the case but the discussion of Dred Scott is much weaker, indicating a limited
understanding. The response is built on sweeping generalizations and strong opinions that are not
grounded with accurate supporting facts and details.
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Anchor Paper — Thematic Essay—Level 2 — C
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Anchor Paper — Thematic Essay—Level 2 — C

women. awnd PEYSONS ALCU ced n-‘F crimes

Anchor Level 2-C

The response:

* Minimally develops all aspects of the task for Roe v. Wade and Gideon v. Wainwright

* [s primarily descriptive (Roe v. Wade: at the time, abortions were illegal; the case made the
decision that abortion was legal in the first trimester; many citizens disagreed and did not like the
decision; gave women more rights and choices; abortion is now legal in the United States under
certain circumstances; Gideon v. Wainwright: Gideon was not able to afford a lawyer to defend
him; he lost his first trial on his own and was sentenced to jail; this court case made it so that all
persons being tried had a right to an attorney; if they were not able to afford one, they would have
one assigned; created justice for the accused; it gave rights to everyone for a public defender)

* Includes few relevant facts, examples, and details (Roe v. Wade: Roe was single and not able to
raise and support a child; Gideon v. Wainwright: accused of breaking into a pool store and
stealing)

* Demonstrates a general plan of organization; includes an introduction that restates the theme and a
conclusion that observes that the two decisions granted more rights to United States citizens

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of the historical
circumstances for each decision contains brief descriptions of the individuals involved. The remaining
discussion is uneven, providing only general statements without development.
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Anchor Paper — Thematic Essay—Level 1 — A
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Anchor Level 1-A

The response:

* Minimally addresses some aspects of the task for Schenck v. United States and Plessy v. Ferguson

e Is descriptive (Schenck v. United States: the Supreme Court decided that freedom of speech can be
limited if there is a “clear and present danger”; Schenck was convicted for causing a threat to
national security; Plessy v. Ferguson: the Supreme Court declared that “separate but equal” was
constitutional; African Americans could be forced to use separate water fountains from white
people)

* Includes no additional facts, examples, or details; includes inaccuracies (Schenck v. United States:
a man believed he was expressing his freedom of speech by proclaiming his distaste for the war to
a crowd; Plessy v. Ferguson: a new Supreme Justice decided that the Supreme Court’s decision in
Plessy v. Ferguson was unconstitutional

* Demonstrates a general plan of organization; includes an introduction that restates the theme and
lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response contains a few accurate
statements about the cases, but some are vague and lack elaboration. In addition, the impact of Schenk
and the historical circumstances of Plessy are not mentioned.
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Anchor Paper — Thematic Essay—Level 1 — B

agaiw fnr n{-ﬁcf

Anchor Level 1-B

The response:

* Minimally develops some aspects of the task for Dred Scott v. Sanford and United States v. Nixon

* s descriptive (Dred Scott v. Sanford: this court case was famous because it showed that slaves
were property and not people; they could be owned, sold, and traded; United States v. Nixon:
Nixon was running for his second term and wanted a lead over Democrats)

* Includes no additional facts, examples, or details; includes inaccuracies (Dred Scott v. Sanford.: the
Court found him guilty; United States v. Nixon: case appeared after stealing the Democrats’ plan
and notes for the economy; Nixon had people steal democratic ideas, notes and plans; he was found
guilty and had to return it all)

* Demonstrates a general plan of organization; includes an introduction that restates the theme and
lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response recognizes that Dred Scott
v. Sanford was about slavery and that United States v. Nixon was about the break-in at Democratic
headquarters, but shows no understanding of the function of the Supreme Court or the constitutional
issues involved in the cases. Some accurate information about the issue in Dred Scott is mentioned, but
most of the information about Nixon is inaccurate or misapplied.
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Thematic Essay—Practice Paper — A
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Thematic Essay—Practice Paper — A
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Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — E
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Practice Paper A—Score Level 3

The response:

* Develops all aspects of the task unevenly for both Dred Scott v. Sanford and Plessy v. Ferguson

* Is more descriptive than analytical (Dred Scott v. Sanford: in the decades before the Dred Scott
decision, the North and South argued over whether slavery should expand into new states; when his
master died, Scott sued for his freedom, claiming that because he had been in a free state, he should
be free; slaves were property, and property could not be taken away or restricted due to the fifth
amendment; because Scott was technically not a citizen, he had no right to sue; ruling left the
United States without any clear way of deciding the issue of slavery in the territories; caused
further controversy and eventually a Civil War; Plessy v. Ferguson.: African Americans had been
freed from slavery but Jim Crow laws in the South kept them separate from whites; Supreme Court
decided that under the 14th amendment, it was legal to have separate but equal facilities; it made
segregation legal; African Americans were separated from whites under threat of jail; the facilities
were hardly ever equal)

* Includes some relevant facts, examples, and details (Dred Scott v. Sanford: Chief Justice Taney;
Missouri Compromise unconstitutional; Plessy v. Ferguson. train; racist discrimination; inferior
public facilities; run-down schools) includes an inaccuracy (Plessy v. Ferguson: the man sued the
railroad company)

* Demonstrates a satisfactory plan of organization; includes an introduction that notes that the
Supreme Court has the power of judicial review and a conclusion that states both decisions
promoted the legality of racism and injustice

Conclusion: Overall, the response fits the criteria for Level 3. The response includes a general
discussion of the major points of each case with some analysis. The response is very clear about the
decision in Scott, but lacks details about the decision in Plessy. The impacts of the decision for Scott
are mentioned, but not developed; however, the impacts of Plessy are detailed.
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Practice Paper B—Score Level 5

The response:

Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances surrounding Plessy v. Ferguson and Korematsu v. United States, the Court’s
decision in each case, and the impact of each decision on the United States

Is more analytical than descriptive (Plessy v. Ferguson: in the South, new laws were passed to
circumvent the 13th, 14th, and 15th amendments and control former slaves under the power of the
white man; economic power of freedmen limited; African Americans kept from voting; drastically
limited the rights of African Americans by segregating them; Plessy was arrested for riding in the
all-white car of a train; the federal landmark decision upheld segregated railroad facilities; they did
not violate the equal protection clause of the 14th amendment; established the doctrine of “separate
but equal” that would be applied to virtually every part of southern life; blacks were segregated
from whites in all aspects of daily life leaving them vulnerable to poverty and violence; African
Americans who challenged Jim Crow inequality risked visits from the KKK and lynching; the civil
rights movement of the post—-World War II era would help to reverse “separate but equal”;
Korematsu v. United States: before World War II, Asian Americans on the West Coast had faced
racism and discrimination; after Japan unexpectedly bombed Pearl Harbor, the United States felt
threatened by all of its Japanese American citizens; fears ran highest on West Coast; Japanese
Americans were bullied and depicted as evil and treasonous in various political cartoons and
propaganda, so many Americans supported their evacuation; Supreme Court ruled the federal
government has the right to take measures that will protect and benefit most of its citizens; upheld
the relocation order as a matter of military urgency; policy of individual liberties being subject to
the needs of national security still stands today; NSA is keeping records of phone calls made by
ordinary citizens, angering civil libertarians; allows the federal government to extend its usual
powers to protect our security at the possible cost of personal freedom)

Richly supports the theme with relevant facts, examples, and details (Plessy v. Ferguson: after the
Civil War; freedom, citizenship, and voting rights; one-eighth black; Korematsu v. United States:
separate schools; laws against land ownership; restrictions on immigration; executive order by
President Franklin Roosevelt; internment camps in the interior; violated due process; President
George Bush; Patriot Act; 9/11)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that note that cases have sometimes limited American rights

Conclusion: Overall, the response fits the criteria for Level 5. The response connects Plessy to the
pattern of limiting the rights of African Americans after Reconstruction and Korematsu to the
continuing needs of national security, discussing how they perpetuated racism and the loss of
individual liberty. Descriptive details are followed by analytical statements.
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Practice Paper C—Score Level 3

The response:

Develops all aspects of the task in little depth for Dred Scott v. Sanford and Roe v. Wade

Is more descriptive than analytical (Dred Scott v. Sanford: Dred Scott was property and could not
sue in federal courts; Missouri Compromise line at 36°30' parallel had been unconstitutional; this
decision helped to spur further division between the North and South; would later result in the Civil
War; led to more northern resistance because they were afraid they could no longer ban slavery
anywhere in the United States; Roe v. Wade: the issue at hand was whether all states must legalize
abortions or if they could continue to outlaw them; a lot of religious groups, especially Catholics,
argued that abortion was murder; the Supreme Court ruled that first trimester abortions were legal,
and that they could be performed anywhere in the United States because women have the right to
privacy and to choose; many antiabortion groups started movements against the ruling; led to
subsequent decisions in which the Court allowed states to make some restrictions, but still upheld
the original decision)

Includes some relevant facts, examples, and details (Dred Scott v. Sanford: not a citizen; slavery as
an institution; Judge Taney; Roe v. Wade: women’s rights groups; 14th amendment; Randall Terry;
antiabortion platform; remains controversial today); includes an inaccuracy (Dred Scott v. Sanford:
slaves would remain property anywhere in the United States, including free states)

Demonstrates a satisfactory plan of organization; includes an introduction that notes that Roe v.
Wade still affects society today and a conclusion that states that both decisions affected millions of
Americans

Conclusion: Overall, the response fits the criteria for Level 3. The response exhibits comprehension of
the decisions and their major impacts. The historical circumstances surrounding Dred Scott and Roe
are limited in scope and development. The response would have been strengthened by including
additional facts and details.
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Practice Paper D—Score Level 4

The response:

* Develops all aspects of the task but does so somewhat unevenly by discussing Schenck v. United
States less thoroughly than Korematsu v. United States

* Is both analytical and descriptive (Schenck v. United States: President Wilson asked for a
declaration of war to “make the world safe for democracy”; the Wilson administration put out anti-
German propaganda and passed controversial laws such as the Espionage Act; opposed the war
because he believed it only benefited businessmen and bankers; freedom of speech is not absolute,
and when an individual uses speech that poses a “clear and present danger,” they could be silenced;
set the long-standing belief that the needs of American security as a whole override individual
rights; during World War II, the Court again ruled on the side of national security over personal
freedom; Korematsu v. United States: tensions with Japan were high because of the war, especially
because of the Japanese bombing of Pearl Harbor; many Americans supported this executive order;
these fears fueled even greater racism against the Japanese; justices reasoned there was a
reasonable fear of an enemy invasion and people of Japanese ancestry might be loyal to the enemy;
Japanese Americans had to suffer for the greater good of America, even if due process was
ignored; unfair to uproot the lives of so many Americans into terrible camps; camps had no privacy
and traditional family life was lost; this tragedy was even worse because most of them were
American citizens and no acts of treason or sabotage by Japanese Americans were ever discovered)

* Supports the theme with relevant facts, examples, and details (Schenck v. United States: World
War [; remained neutral; socialist; antidraft pamphlets; “fire in a crowded movie theater”;
Korematsu v. United States: World War II; nativism and nationalism; Italians and Germans; citizen
by birth; military necessity; lost their homes, businesses and most of their property)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that state that both cases took place in wartime when individual rights had to be sacrificed for the
good of America

Conclusion: Overall, the response fits the criteria for Level 4. The response demonstrates an
understanding of how limits on constitutional rights during wartime have been upheld by the Court.
However, a fuller discussion of the impact of Schenck would have strengthened the response.

Practice Paper E—Score Level 1

The response:

* Minimally develops an aspect of the task for Plessy v. Ferguson

* Is descriptive (Plessy v. Ferguson: a court case in which the dispute of “separate but equal” and the
rights of African Americans were discussed)

* Includes no additional relevant facts, examples, or details; includes an inaccuracy (Dred Scott v.
Sanford: argued about the Missouri Compromise)

* Demonstrates a general plan of organization; includes a brief introduction and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response includes a correct
statement about the historical circumstances for Plessy but addresses neither the decision nor the
impact for either case.
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United States History and Government Specifications
June 2014

Part1
Multiple-Choice Questions by Standard

Standard Question Numbers
1,2,5,11, 12,15, 17, 18, 19, 20, 25, 27, 28,
30, 33, 34, 37, 40, 43, 44, 49

1—United States and New York History

2—World History 22,36, 38, 41,42
3—Geography 3, 13, 14, 39, 46
4—Economics 21, 23, 24, 29, 31, 32, 35, 45, 50

5—Civics, Citizenship, and Government | 4,6, 7, 8,9, 10, 16, 26, 47, 48

Parts II and III by Theme and Standard

Theme STANDARDS
. Change—Supreme Court Standards 1 and 5: United States
Thematic Essay Citizenship; Constitutional and New York History; Civics,
Principles; Individuals, Citizenship, and Government

Groups, Institutions; Civic
Values; Diversity

Standards 1, 2, 3, 4, and 5:

Document-based Essay Citizenship; Civic Values; United States and New York
Environment; Reform History; World History;
Movements; Change Geography; Economics;
Civics, Citizenship, and
Government

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the June 2014
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts prov1ded for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State
assessments. It contains spaces for teachers to respond to several specific questions and to
make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http:/www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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