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THE STATE EDUCATION DEPARTMENT /  

THE UNIVERSITY OF THE STATE OF NEW YORK / ALBANY, NY 12234 

 
New York State Testing Program 

Regents Examination in English Language Arts (Common Core) 
Questions with Annotations 

 
With the adoption of the New York P-12 Common Core Learning Standards (CCLS) in 
ELA/Literacy and Mathematics, the Board of Regents signaled a shift in both instruction and 
assessment. In Spring 2014, New York State administered the first set of Regents Exams 
designed to assess student performance in accordance with the instructional shifts and the 
rigor demanded by the Common Core State Standards (CCSS). To aid in the transition to new 
tests, New York State released a number of resources during the 2013-2014 year, including 
sample questions, test blueprints and specifications, and criteria for writing test questions. 
These resources can be found at http://www.engageny.org/resource/regents-exams. 
 
New York State administered the first English Language Arts and Algebra I Common Core 
Regents Exams in June 2014 and is now annotating a portion of the questions from the 
Algebra I and all of the questions from the English Language Arts tests for review and use. 
These annotated questions will help students, families, educators, and the public better 
understand how tests have changed to assess the instructional shifts demanded by the 
Common Core and to assess the rigor required to ensure that all students are on track to 
college and career readiness. 
 
Annotated Questions Are Teaching Tools 
 
The annotated questions are intended to help students, families, educators, and the public 
understand how the Common Core is different. The annotated questions will demonstrate the 
way the Common Core should drive instruction and how tests have changed to better assess 
student performance in accordance with the instructional shifts demanded by the Common 
Core. They are also intended to help educators identify how the rigor of the Regents 
Examinations can inform classroom instruction and local assessment. To this end, these 
annotated questions will include instructional suggestions for mastery of the Common Core 
Learning Standards. 
 
The annotated questions include both multiple-choice and constructed-response questions. 
With each multiple-choice question released, a rationale will be available to demonstrate why 
the question measures the intended standard; why the correct answer is correct; and why each 
wrong answer is plausible but incorrect. Additionally, for each extended-response question, 
there will be an explanation for why the question measures the intended standards and sample 
student responses at each score point with commentary explaining the score given based on 
the rubric.  



Understanding English Language Arts Annotated Questions 
 
Part 1 Multiple Choice Questions 
 
Multiple-choice questions are designed to assess Common Core Reading and Language 
Standards. They will ask students to analyze different aspects of a given text, including central 
idea, style elements, character and plot development, and vocabulary. Almost all questions, 
including vocabulary questions, will only be answered correctly if the student comprehends and 
makes use of the whole passage. For multiple-choice questions, students will select the correct 
response from four answer choices. 
 
Multiple-choice questions will assess Reading Standards in a range of ways.  Some will ask 
students to analyze aspects of text or vocabulary. Many questions will require students to 
combine skills. For example, questions may ask students to identify a segment of the text that 
best supports a central idea. To answer correctly, a student must first comprehend the central 
ideas and then show understanding of how that idea is supported. Questions will require more 
than rote recall or identification. Students will also be required to negotiate plausible, text-
based distractors. Each distractor will also require students to comprehend the whole passage. 
 
The rationales describe why the distractors are plausible but incorrect and are based in 
common misconceptions regarding the text, or interpretations of the text that aren’t supported 
by special textual evidence. While these rationales will speak to a possible and likely reason for 
selection of the incorrect option by the student, these rationales do not contain definitive 
statements as to why the student chose the incorrect option or what we can infer about the 
knowledge and skills of the student based on their selection of an incorrect response. The 
multiple-choice questions were designed to assess student proficiency, not to diagnose specific 
misconceptions/errors with each and every incorrect option. 
 
The annotations accompanying the multiple-choice questions will also include instructional 
suggestions for mastery of the Common Core Learning Standard measured. 
 
Part 2 Argument (Writing from Sources – Argument) 
 
The Part 2 extended-response question is designed to measure a student’s ability to Write from 
Sources. Questions that measure Writing from Sources prompt students to communicate a 
clear and coherent argument, synthesizing a claim and anticipating a counterclaim using 
4 information texts related to a topic. The question measures Common Core Reading, Writing, 
and Language Standards. This extended-response question allows students to demonstrate 
their ability to write coherent essays using textual evidence to support their ideas. 
  



Student responses are evaluated on the degree to which they meet grade-level writing and 
language expectations. This evaluation is made using a rubric that incorporates the demands of 
grade specific Common Core Writing, Reading, and Language Standards. The integrated nature 
of the Common Core Learning Standards for English Language Arts and Literacy require that 
students are evaluated across the strands (Reading, Writing, and Language) with longer pieces 
of writing such as those prompted by the extended-response question. 
 
The information in the annotated extended-response question focuses on the demands of the 
question and as such will show how the question measures the Common Core Reading 
standards. 
 
Part 3 Response (Text Analysis – Exposition) 
 
The Part 3 response question is designed to measure a student’s ability to analyze a text. 
Questions that measure the Text Analysis prompt students to communicate a clear and 
coherent analysis of how an author develops a central idea in a work of literature or literary 
non-fiction. This question measures Common Core Reading, Writing, and Language Standards. 
Students will perform a close reading of a text and analyze how the author’s use of one writing 
strategy (literary element or literary technique or rhetorical device) develops this central idea. 
 
For 3, student responses are evaluated on the degree to which they meet grade-level writing 
and language expectations.  This evaluation is made using rubrics that incorporate the demands 
of grade specific Common Core Writing, Reading, and Language Standards.  The integrated 
nature of the Common Core Learning Standards for ELA and Literacy require that students are 
evaluated across the strands (Reading, Writing, Language) with longer pieces of writing such as 
those prompted by the response questions. 
 
The information in the annotated response questions focuses on the demands of the questions 
and as such will show how the question measures the Common Core Reading Standards. 



 



 





Commentary on Text Complexity 
Text:  excerpt from A Study in Scarlet: Literature 

(1,265 words) 
Quantitative Analysis 

ATOS: 7.8 (6th -8th); DRP: 57 (4th -8th)*; Flesch-Kincaid: 6.5 (4th -8th); LEXILE: 1030 (6th -8th) *Due to word limit 
restrictions of some quantitative readability measures, the reported measures may be based on the first 1000 words 
of a text as opposed to the text in its entirety.  

Qualitative Analysis 
The text, an excerpt from the classic 19th century Sherlock Holmes detective fiction of Arthur Conan Doyle, merits 
reading. Although the quantitative analysis of this text places it in the 4th-8th grade band, the qualitative analysis 
demonstrates this text complexity is appropriate for students in the CCLS 11-CCR Band. The incidents and 
conversations in the text subtly introduce and develop the characters of Holmes and the narrator. Their interactions 
exemplify the methods and power of observation and logical analysis as articulated by Holmes in both his dialogue 
with the narrator and his article, which in turn emphasize the differences between the ways Holmes and the narrator 
think. The text includes complex sentences, use of literary devices, some unfamiliar situations, and use of some 
academic and unfamiliar language (chimerical, petulance, intimation, puerile, ineffable, deduction, logician, etc.) that 
require close reading for comprehension and make the text more challenging than the quantitative measure 
indicates; however, there is no extensive background knowledge required for comprehension of the text. 

Justification/Summary 
The qualitative analysis demonstrates that the text merits reading, and although the quantitative analysis places it 
below the 11-CCR Grade Band; there are underlying subtleties, multiple levels for interpretation, complex language 
and vocabulary that are not captured by the quantitative analysis. Therefore, this text is of appropriate complexity 
and supports Grade 11-12 CCLS Reading and Language Standards aligned multiple-choice questions. 

 
  



 
 1 The phrase “with the unreasonable petulance of mankind” (line 4) emphasizes the narrator’s 
 

(1) frustration with himself for missing sleep 
(2) irritation about not finding his breakfast ready 
(3) concern regarding the pencil-mark on the newspaper 
(4) impatience with Sherlock Holmes’s silence 

 
Key: (2) 
MEASURES CCLS Grade 11-12 RL.4: 
Determine the meaning of words and phrases as they are used in the text, including figurative and 
connotative meanings; analyze the impact of specific word choices on meaning and tone, including 
words with multiple meanings or language that is particularly fresh, engaging, or beautiful. 
 
HOW THIS QUESTION MEASURES CCLS: 
This item measures 11-12 RL.4 because it asks students to analyze the impact or resulting emphasis 
of the phrase “with the unreasonable petulance of mankind" on the tone of this part of the 
passage. To answer this item correctly, students need to understand that the narrator indicates that 
he had recently been sleeping late and that the landlady, who prepares his breakfast, did not expect 
him to be awake (lines 1 through 4). The phrase “with the unreasonable petulance of mankind" 
precedes his action in response to this and creates a tone of irritation through the author's choice 
of words. 
 
WHY CHOICE “2” IS CORRECT: 
Students who chose "2" demonstrate an ability to determine how a phrase emphasizes a tone or 
mood of the text. The phrase “with the unreasonable petulance of mankind" captures the narrator's 
emotional reaction to not finding his breakfast prepared. Because the narrator is telling this story in 
the past tense and has the ability to reflect on his reaction, he used this phrase to show that he was 
irritated, but that his irritation was not reasonable because it makes sense that she would not have 
his breakfast ready because he usually slept late. The phrase in question here shows the narrator 
knows he was behaving in a manner that people often do when something they have become 
accustomed to is not present. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose "1" may have assumed that from lines 1 through 4 that the narrator 
is keeping irregular hours and may not be sleeping enough, but this option does not reflect the 
reference of this word choice which is to indicate his irritation at not having his breakfast ready. 
 
Choice 3: Students who chose "3" may have understood that the pencil-mark in the newspaper sets 
in motion an important series of events and may have interpreted a tone of concern given the 
narrator's later reaction to the article (lines 23 and 24.) But the pencil-mark is not connected to the 
phrase in the question stem, which relates to the narrator's reaction to finding that his breakfast 
was not prepared for him. 



Choice 4: Students who chose "4" may have understood that while the narrator is eating his 
breakfast, Holmes is eating his breakfast and not interacting with him (line 4), and/or interpreted 
this paragraph to be foundational in setting up the tone of the dialogue (change throughout) that 
Holmes and the narrator have later. While the narrator does display impatience with Holmes later 
in the passage, this is not emphasized by the phrase “with the unreasonable petulance of mankind"; 
nor does this tone result from the events in this paragraph, in which the narrator becomes irritated 
to find his breakfast has not been prepared. 
 
HOW TO HELP STUDENTS MASTER Grade 11-12 RL.4: 
Answer choices "1", "3", and "4" are all plausible in that they reflect interpretations of the 
narrator's tone based on events in the passage. However, only "2" connects the author's choice of 
words to the events that evoke the emphasis in tone. To help students succeed with questions like 
this, instruction can focus on how an author's choice of language in response to events in a 
narrative can impact tone and/or meaning. Teachers might begin by taking a phrase such as “with 
the unreasonable petulance of mankind," breaking down the meaning of the phrase (including 
using context to determine the meaning of unknown vocabulary words such as "petulance"), and 
asking students why the author might have chosen these words over other possible words. 
  



 2 How do the words “logician” (line 9), “deduction” (lines 12, 36, and 59), and “analysis” (line 12) 
advance the author’s purpose? 

 
(1) by indicating the relationship between science and art 
(2) by suggesting the reasons why private inquiry agencies seek outside help 
(3) by highlighting the complexity of the crimes encountered by Sherlock Holmes 
(4) by emphasizing the systematic nature of Sherlock Holmes’s approach to solving crimes 

 
Key: (4) 
MEASURES CCLS Grade 11-12 RL.4: 
Determine the meaning of words and phrases as they are used in the text, including figurative and 
connotative meanings; analyze the impact of specific word choices on meaning and tone, including 
words with multiple meanings or language that is particularly fresh, engaging, or beautiful. 
 
HOW THIS QUESTION MEASURES CCLS: 
This item measures 11-12 RL.4 because it asks students to analyze how specific word choices of the 
author advance the author's purpose and the impact of these words on the meaning of the text as 
intended by the author. To answer this question correctly, students need to have an overall 
understanding of the Holmes character as depicted in the passage and understand how the words 
“logician” (line 9), “deduction” (lines 12, 36, and 59), and “analysis” (line 12) contribute to this 
depiction and development of the character. 
 
WHY CHOICE “4” IS CORRECT: 
Students who chose "4" demonstrate an ability to determine that the words “logician” (line 9), 
“deduction” (lines 12, 36, and 59), and “analysis” (line 12) are used by the author strategically in 
order to depict Holmes's approach to his work. This requires an understanding that the 
development of character is an intrinsic part of an author's purpose and craft, and that specific 
word choices can function as a major component of character development. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose "1" may have correctly understood the connection between science 
and art as depicted in lines 11 through 14 ("Like all other arts, the Science of Deduction and Analysis 
the highest possible perfection in it") and the role the words "deduction" and "analysis" have in this 
idea. However, this choice does not connect how the words “logician” (line 9), “deduction” 
(lines 12, 36, and 59), and “analysis” (line 12) advance the author's purpose of proving Holmes’s 
effective crime-solving skills and the impact of these words on the meaning of the text as intended 
by the author. 
 
Choice 2: Students who chose "2" may have correctly understood the motivation of private inquiry 
agencies to seek Holmes's services and that Holmes's analytical and deductive skills are why he is 
sought out, but this is a minor supporting detail that explains how Holmes makes a living as 
opposed to an important aspect of who the character is and how he is developed by specific word 
choices. 



Choice 3: Students who chose "3" may have correctly understood that the nature of Holmes's work 
is complex and requires logic, deduction and analysis. However, this understanding of Holmes' work 
is a detail in support of the character's approach to his work as opposed to an understanding of the 
work itself, and how the author's word choice supports this understanding. 
 
HOW TO HELP STUDENTS MASTER 11-12 RL.4: 
Answer choices "1", "2", and "3" are all based in understandings of the character and/or his work, 
but only "4" conveys how the author's choice of words advance the author's purpose in developing 
the character of Holmes. To help students succeed with questions like this, instruction can focus on 
how an author's choice of words work to develop characters in a text. Teachers might begin by 
examining words such as “logician,” “deduction,” and “analysis” as they are used in the text, using 
context to determine the meaning of any words not known to the students, and once the meanings 
of these words have been determined, asking students why the author might have chosen these 
words over other possible words to advance his purpose, develop the character of Holmes, and/or 
propel the action in the story. 
  



 3 What is the effect of withholding the identity of Sherlock Holmes as the author of the article 
(lines 9 through 34)? 

 
(1) It creates a somber mood. 
(2) It foreshadows an unwelcome turn of events. 
(3) It allows the reader to learn the narrator’s true feelings. 
(4) It leads the reader to misunderstand who the writer is. 

 
Key: (3) 
MEASURES CCLS Grade 11-12 RL.5: 
Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the 
choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) 
contribute to its overall structure and meaning as well as its aesthetic impact. 
 
HOW THIS QUESTION MEASURES CCLS 11-12 RL.5: 
This item measures 11-12 RL.5 because it asks students to analyze how the author's structural 
decisions impact meaning. To answer this question correctly, students need to comprehend that 
the decision to not reveal the identity of the author throughout lines 9 to 34 enables the narrator to 
convey a brutally honest opinion to Holmes, the author. These paragraphs set up Holmes to explain 
his talent and the nature of his work to a skeptical narrator. 
 
WHY CHOICE “3” IS CORRECT: 
Students who chose "3" demonstrate understanding of how an author's structural choices can 
impact meaning. The withholding of this information from the reader and the narrator coupled with 
the irritation the narrator feels in lines 1 through 9 creates the opportunity for the narrator to 
express himself freely. This structural decision on the part of the author impacts the plot in that it 
creates the conditions for a conflict in the text. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose "1" may have understood that the mood in lines 9 to 34 is of a 
serious nature, particularly given the narrator's critical reaction in lines 23 and 24 and 26 through 
32. But the word "somber" does not accurately describe the impact these lines have on the 
meaning of the text. In addition, the primary result of this structural choice on the part of the 
author is not one that generates a particular mood, but rather one that sets up an important aspect 
of the plot. 
 
Choice 2: Students who chose "2" may have understood that lines 9 to 34 set up a conflict in the 
passage and/or that the kind or work that Holmes does involves investigating crimes; but there is 
no foreshadowing happening as a result of withholding Holmes's identity as the author of the 
article. As with choice 1, the primary result of this structural choice on the part of the author is not 
one that foreshadows an unwelcome turn of events, but rather one that sets up an important 
aspect of the plot. 



Choice 4: Students who chose "4" may have understood that lines 9 to 34 set up an aspect of the 
plot, but the effect of the withholding of the authorship of the article does not lead to the 
misunderstanding of the writer; if anything, it leads to greater understanding of the character of 
Holmes. 
 
HOW TO HELP STUDENTS MASTER 11-12 RL.5: 
Answer choices "1", "2" and "4" are based in understandings of what is happening in lines 9 to 34 in 
terms of the tone of the passage and/or how these lines function in terms of structure of the text; 
however, only choice "3" discusses how an author's structural choices impact meaning. To help 
students succeed with questions like this, instruction should focus on building students' capacity to 
comprehend grade-level texts, with repeated close readings to focus on how the structural choices 
an author makes impact meaning of the text. Following close readings, teachers might help 
students understand the impact of structural choices by conceptualizing alternate structural choices 
an author could have made (e.g., revealing identity of Sherlock Holmes as the author of the article 
earlier or establishing a relationship between the narrator and Holmes in advance of the events in 
this excerpt) and their impact on meaning. 
  



 4 In this passage, the conversation between Holmes and the narrator (lines 23 through 38) 
serves to 

 
(1) reinforce the narrator’s appreciation for deduction 
(2) establish a friendship between the narrator and Holmes 
(3) reveal how Holmes makes his living 
(4) expose some of Holmes’s misdeeds 

 
Key: (3) 
MEASURES CCLS Grade 11-12 RL.3: 
Analyze the impact of the author’s choices regarding how to develop and relate elements of a story 
or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced 
and developed). 
 
HOW THIS QUESTION MEASURES CCLS 11-12 RL.3: 
This item measures 11-12 RL.3 because it requires students to analyze how different elements of a 
story interact with one another, and what the resulting impact of this interaction is. In this case, the 
characters' interaction via dialogue propels the plot, with the conversation allowing for Holmes to 
reveal his profession and the details thereof. Because the narrator is neither impressed nor 
convinced by Holmes's explanations, the conversation (lines 23 through 38) creates the conditions 
by which Holmes can demonstrate his skill, an important aspect of this passage. 
 
WHY CHOICE “3” IS CORRECT: 
Students who chose "3" demonstrate understanding of how specific dialogue contributes to 
character development and plot structure. They have correctly determined that the conversation 
reveals Holmes's profession, and that this information is important to the plot in this excerpt. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose "1" may have correctly inferred that Holmes prizes deduction as a 
valued skill that he considers himself exceptionally gifted with (lines 36, 56 through 61) but this is 
not a skill that the narrator cares to understand nor appreciates in this excerpt, as evidenced by his 
statement in lines 23 and 24 ("What ineffable twaddle!...") and line 62 ("You were told, no 
doubt…"). 
 
Choice 2: Students who chose "2" may have inferred that because Holmes and the narrator are 
conversing in this passage, they are friends; but in fact, there is nothing in this excerpt to indicate 
friendship. If anything, there is evidence that the narrator does not believe Holmes and is skeptical 
of his claims as seen in lines 53 through 55, 74 and 75, 81, and 87 and 88. 
 
Choice 4: Students who chose "4" may have concluded from lines 45 and 46 that misdeeds are 
exposed through deduction as described by Holmes; but it is not Holmes who commits these 
misdeeds, but rather those he is charged with investigating.  



HOW TO HELP STUDENTS MASTER 11-12 RL.3 
Answer choices "1", "2" and "4" are all based in inaccurate inferences from the text; only choice "3" 
shows how the dialogue relates to the plot. To help students succeed with questions like this, 
instruction should focus on building students' capacity to comprehend grade-level texts, with 
special focus on how story elements connect and build on each other. Graphic organizers can help 
students track the impact of interrelated story elements and form claims regarding how these 
elements build and develop a narrative. 
  



 5 As used in line 37, the word “chimerical” most nearly means
 

(1) unfair 
(2) unrealistic 
(3) aggravating 
(4) contradictory 

 
Key: (2) 
MEASURES CCLS Grade 11-12 L.4a: 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
grades 11–12 reading and content. Use context (e.g., the overall meaning of a sentence, paragraph, 
or text; a word's position or function in a sentence) as a clue to the meaning of a word or phrase. 
 
HOW THIS QUESTION MEASURES Grade 11-12 L.4a: 
This item measures 11-12 L.4a because it requires that the students determine meaning of an 
above-grade-level or otherwise unfamiliar vocabulary word from context. To answer the question 
correctly, students must determine the relationship between the word “chimerical” and what 
transpires in the passage. 
 
WHY CHOICE “2” IS CORRECT: 
Students who chose "2" demonstrated the ability to determine the meaning of a word in a story 
using contextual clues from the text. In lines 36 through 38, Holmes uses the word "chimerical" to 
describe the narrator's opinion of his theories based on the narrator's reaction to the article in lines 
23 and 24 and 26 through 32, in which the narrator describes the theories as "ineffable twaddle", 
"rubbish" and "not practical." Holmes goes on to refute these claims of the narrator, and states that 
the theories are "really extremely practical" (lines 37 and 38). Through a combination of 
understanding the connotative meanings in the narrator's reaction and Holmes's response to his 
reaction, the word "unrealistic" is synonymous with chimerical as used in this passage. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose "1" may have correctly discerned that narrator's opinion of Holmes's 
theories is generally negative as evidenced in lines 23 and 24 and 26 through 32. However, students 
who chose "unfair" may not understand the connotations and nuances of the words used in the 
aforementioned lines with respect to the narrator's opinion of the article, and/or may have 
inaccurately interpreted Holmes' reaction in lines 36 through 38 as a strong protest of the narrator's 
opinions as being unfair. 
 
Choice 3: Students who chose "3" may have correctly discerned that the narrator is annoyed by 
Holmes' theories as evidenced in lines 23 and 24 and 26 through 32. However, in line 36, Holmes is 
responding to the narrator's expression of aggravation by calmly and clearly refuting his claims and 
contrasting his reaction to the theories, which Holmes describes as chimerical, as "really extremely 
practical" (lines 37 and 38). Therefore, the word chimerical may be understood both in terms of the 
reaction of the narrator in lines 23 and 24 and 26 through 32 and Holmes's reaction in 
lines 37 and 38. 



Choice 4: Students who chose "4" may have correctly concluded that the narrator does not agree 
with Holmes on the basis of the theories he expresses in his article and that the narrator's tone 
could be described as contradictory or argumentative. However, in line 37, Holmes is speaking 
specifically to how the narrator described his theories, not his mood or tone. 
 
HOW TO HELP STUDENTS MASTER 11-12 L.4a: 
Answer choices "1", "3" and "4" are all related to the narrator's reaction to Holmes's article, but 
only "2" reflects the meaning of the word as it is used in the context of both the narrator's reaction 
to Holmes's article and Holmes's response to the narrator's reaction. To help students succeed with 
questions such as this one, instruction can focus on using context to determine the meaning of 
unknown words, including how paragraphs in a text build to shape and refine the context 
surrounding a word. 
  



 6 Which analysis is best supported by the details in lines 43 through 55 of the text? 
 

(1) Private detectives base their analyses on an understanding of human nature. 
(2) Sherlock Holmes’s association with other well-known detectives improves his crime-

solving abilities. 
(3) Government detectives are mostly ineffective at solving complicated crimes. 
(4) Sherlock Holmes’s intuition relies on his ability to detect similarities among various crimes.

 
Key: (4) 
MEASURES CCLS Grade 11-12 RL.3: 
Analyze the impact of the author’s choices regarding how to develop and relate elements of a story 
or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced 
and developed). 
 
HOW THIS QUESTION MEASURES CCLS 11-12 RL.3: 
This item measures 11-12 RL.3 because it requires students to analyze how different elements of a 
story develop. Lines 43 to 55 of the text contain details about Holmes' talent with regard to 
deduction. This item requires the reader to synthesize and analyze these details and identify a claim 
that best supports the analysis. 
 
WHY CHOICE “4” IS CORRECT: 
Students who chose "4" understand that lines 43 to 55, which contain an explanation of how 
Holmes performs in his profession as well as details about his profession, also contain several key 
details that develop his character and the narrative. For example, line 44 contains details regarding 
Holmes's great knowledge about crime, line 45 has details about how crimes of different types 
resemble each other and line 46 details how Holmes is able to make sense of the evidence from 
these crimes, even crimes that he is hearing about second-hand, given his knowledge of crimes and 
how they are similar. The aspect of his talent that Holmes describes as an intuition in line 56 is 
summarized in lines 53 through 55, in which the narrator again expresses disbelief in response to 
this explanation that even without observing the evidence firsthand, Holmes can put investigators 
on the right path. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose "1" may have understood that an understanding of human nature is 
crucial to the kind of deductive analysis that Holmes is describing; however, these lines of the text 
in the context of the entire passage are more related to crime and the drawing of evidence from 
crime than an understanding of human nature. 
 
Choice 2: Students who chose "2" may have inferred that Holmes has a relationship with other 
detectives, some of them well known, from lines 43 and 47. However, that is not an analysis that is 
central to these lines from the passage, but a detail that supports how Holmes functions in his 
profession. 



Choice 3: Students who chose "3" may have concluded that because government detectives consult 
with Holmes about crimes they cannot solve, that these government detectives are not effective. 
Much like choice 2, this is not an analysis that is central to these lines from the passage, but a detail 
that supports how Holmes functions in his profession.  
 
HOW TO HELP STUDENTS MASTER 11-12 RL.3: 
Answer choices "1", "2" and "3" are all based on supporting aspects of an analysis from these lines 
of the text, but only choice "4" represents a claim that is supported by an analysis of how these 
details develop and interact. To help students succeed with questions like this, instruction should 
focus on building students' capacity to comprehend grade-level texts, with special focus on forming 
claims about how story elements connect and build on each other. Graphic organizers can help 
students track the impacts of interrelated story elements and form claims regarding how these 
elements build and develop a narrative. 
  



 7 Which quotation best reflects a central theme in the text? 
 

(1) “So all life is a great chain, the nature of which is known whenever we are shown a single 
link of it” (lines 10 and 11) 

(2) “What ineffable twaddle ... I never read such rubbish in my life” (lines 23 and 24) 
(3) “They are all people who are in trouble about something, and want a little enlightening” 

(lines 50 and 51) 
(4) “Now and again a case turns up which is a little more complex” (lines 56 and 57) 

 
Key: (1) 
MEASURES CCLS Grade 11-12 RL.2: 
Determine two or more themes or central ideas of a text and analyze their development over the 
course of the text, including how they interact and build on one another to produce a complex 
account; provide an objective summary of the text 
 
HOW THIS QUESTION MEASURES CCLS 11-12 RL.2: 
This item measures 11-12 RL.2 because it requires students to identify the quote that best 
represents a central theme from the story. Students have to read and comprehend the entire 
passage in order to discern which quote best reflects a central theme in the text. 
 
WHY CHOICE “1” IS CORRECT: 
Students who chose "1" understand that a central theme of this text emanates from Holmes's 
explanation of his powers of deduction, which in this case can be found in the article that the 
narrator reads in lines 10 and 11. It is these connections of the "chain" that Holmes is able to use in 
his profession and his ability to draw these connections that enable him to make a living as a 
consulting detective. This idea is best captured in these lines, which express how deduction allows 
one to draw conclusions even from a small piece of evidence—a single link in the chain. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 2: Students who chose "2" may have done so because it represents the narrator's initial 
reaction to the article, which is an important detail that develops the narrative; it does not, 
however, reflect a central theme in the text. 
 
Choice 3: Students who chose "3" may have concluded that Holmes works as a consultant to private 
individuals who are in need of Holmes's deductive talents. Although this is a detail that supports 
how Holmes functions in his profession, it is not a central idea in this passage. 
 
Choice 4: Students who chose "4" may have understood that certain cases require Holmes to 
investigate the crime himself as opposed to listening to the evidence from another person. Much 
like choice 3, however, this is a detail that supports how Holmes proceeds with his various 
investigations, not a central idea in the passage. 



HOW TO HELP STUDENTS MASTER 11-12 RL.2: 
Answer choices "2", "3" and "4" are details from the text that support important aspects of the 
narrative, but only choice "1" represents a central idea in the text about Holmes's power of 
deduction. To help students succeed with questions such as this, instruction can focus on building 
students' capacity to comprehend grade-level texts, with a focus on highlighting and annotating 
important lines in texts that connect to and/or express central ideas or themes in a passage, and 
using the evidence to articulate a claim about a central theme in a text. 
  



 8 The narrator views the arrival of the messenger as “an opportunity of taking the conceit out of 
him” (line 87) because the narrator wishes to 

 
(1) challenge Holmes’s theories of deduction 
(2) stress the importance of self-confidence 
(3) reveal Holmes’s true intentions 
(4) practice his own deductive abilities 

 
Key: (1) 
MEASURES CCLS Grade 11-12 RL.4: 
Determine the meaning of words and phrases as they are used in the text, including figurative and 
connotative meanings; analyze the impact of specific word choices on meaning and tone, including 
words with multiple meanings or language that is particularly fresh, engaging, or beautiful. 
 
HOW THIS QUESTION MEASURES CCLS 11-12 RL.4: 
This item measures 11-12 RL.4 because it requires students to analyze the impact of a specific word 
choice on the meaning and tone of the passage. To answer this item correctly, students need to 
understand that the narrator is dubious of Holmes's theories on the basis of his article and his 
dialogue with the narrator; the narrator also find Holmes to be arrogant or conceited 
(lines 74 and 75) and seeks to prove him wrong and/or make him feel foolish. The phrase in 
question, "an opportunity of taking the conceit out of him,” captures this motivation on the part of 
the narrator. 
 
WHY CHOICE “1” IS CORRECT: 
Students who chose "1" understand the narrator's feelings towards Holmes's theories have evolved 
from irritation to disbelief and that after listening to Holmes he wants to prove him wrong. Students 
who selected this response also understand how the phrase impacts the meaning in the passage in 
that the phrase represents a motivation of the narrator to "trap" Holmes. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 2: Students who chose "2" may have inferred that both Holmes and the narrator are 
confident people who can engage in debate about deduction, but this is not the reason the narrator 
seizes upon the arrival of the messenger as an opportunity. Students who chose this response may 
have thought that the main motivation of the narrator was to assert his own knowledge as opposed 
to debunking Holmes' theories and making him look foolish by proving him wrong. 
 
Choice 3: Students who chose "3" may have thought that Holmes and the narrator's disagreement 
was based in Holmes's hiding his intentions; but this is not an accurate inference on the basis of the 
entire dialogue between Holmes and the narrator, nor does this describe the opportunity the 
narrator sees upon the arrival of the messenger. 



Choice 4: Students who chose "4" may have concluded that the narrator considers himself an 
expert in deduction on the basis of his attitude towards Holmes' article and theories expressed in 
conversation. But there is only evidence in the passage that the narrator is not convinced by 
Holmes' claims, not that the narrator himself practices deduction. In addition, the messenger's 
arrival presents an opportunity to prove Holmes wrong, not to bolster the narrator's deductive 
abilities in the eyes of Holmes. 
 
HOW TO HELP STUDENTS MASTER 11-12 RL.4: 
Answer choices "2", "3" and "4" are all based in possible inferences around the narrator's 
motivation and the opportunity of the arrival of the messenger, but only choice "1" captures how 
the phrase builds meaning in the passage. To help students succeed with questions such as this, 
instruction can focus on how an author's choice of words or phrases in response to events in a 
narrative can impact tone and/or meaning. Teachers might begin by taking a phrase such as “an 
opportunity of taking the conceit out of him," break down the meaning of the phrase, including 
using context to determine the meaning of potentially unknown vocabulary words such as 
"conceit," and asking students why the author might have chosen these words over other possible 
words. 
  



 9 The author’s description of the conversation between the narrator and the retired sergeant in 
lines 88 through 92 serves mostly to 

 
(1) develop a character 
(2) create a flashback 
(3) establish a comparison 
(4) resolve a conflict 

 
Key: (4) 
MEASURES CCLS Grade 11-12 RL.3: 
Analyze the impact of the author's choices regarding how to develop and relate elements of a story 
or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced 
and developed). 
 
HOW THIS QUESTION MEASURES CCLS: 
This item measures 11-12 RL.3 because it asks students to analyze the purpose of the description of 
the conversation in lines 88 through 92 in the passage. To answer the question correctly, students 
need to be able to synthesize multiple elements in the passage and determine impact. The 
conversation in lines 88 through 92 proves a claim made by Sherlock Holmes earlier in the passage 
(line 80) about the former profession of a person identified by the narrator. 
 
WHY CHOICE “4” IS CORRECT: 
Students who chose "4" demonstrate an ability to determine how elements in a passage relate and 
determine the impact of a specific element. The conversation in question serves to settle a 
disagreement that is going on between the narrator and Sherlock Holmes. It proves Sherlock 
Holmes’s ability to discern a person’s profession by observation, an ability that the narrator does 
not believe in. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose "1" may have inferred that because a new character was introduced 
in this part of the passage that character development was the purpose of the conversation. While 
a new character is introduced, character development is not the primary purpose of 
lines 88 through 92. This answer choice does not consider the impact of the positioning of these 
lines at the end of the passage. 
 
Choice 2: Students who chose "2" may have misinterpreted this section of text or its relationship to 
the passage. This section does not serve as a flashback for the passage, as it occurs in sequence with 
the other portions of the story being related in this passage. 
 
Choice 3: Students who chose "3" may have interpreted this section as setting up a comparison to 
the narrator who also served in the military. While both the narrator and the messenger have 
military experience, lines 88 through 92 are not used to compare them. 



HOW TO HELP STUDENTS MASTER Grade 11-12 RL.3: 
Answer choices "1", "2", and "3" are all plausible in that they reflect inferences based on events in 
the passage. However, only "4" connects multiple elements from the passage to one another to 
appropriately determine impact. To help students succeed with questions like this, instruction can 
focus on building students' capacity to comprehend grade-level texts, with repeated close readings 
to focus on how an author's choice of how to order elements in a narrative impact meaning. 
Following close readings, teachers might help students understand the impact of the author's 
choices on the development of a narrative by conceptualizing alternate choices an author could 
have made –e.g., envisioning the narrative without the conversation between the narrator and the 
retired sergeant, or envisioning the description of the conversation as having proceeded in a 
different manner so as to not resolve the conflict. 
  



10 The conversation with the retired sergeant (lines 89 through 91) leaves the narrator with a 
sense of 

 
(1) astonishment 
(2) confusion 
(3) pleasure 
(4) distrust 

 
Key: (1) 
MEASURES CCLS Grade 11-12 RL.3: 
Analyze the impact of the author's choices regarding how to develop and relate elements of a story 
or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced 
and developed). 
 
HOW THIS QUESTION MEASURES CCLS: 
This item measures 11-12 RL.3 because it asks students to analyze the impact of the conversation in 
lines 88 through 91 on the passage. To answer the question correctly, students need to be able to 
synthesize multiple elements in the passage and determine impact. The conversation on 
lines 88 through 91 proves a claim made by Sherlock Holmes earlier in the passage (line 80) about 
the former profession of a person identified by the narrator. Once students understand the primary 
purpose of the conversation they must determine its impact on the narrator. 
 
WHY CHOICE “1” IS CORRECT: 
Students who chose "1" demonstrate an ability to determine how elements in a passage relate and 
determine the impact of a specific element. The conversation in question serves to settle a 
disagreement that is going on between the narrator and Sherlock Holmes. It proves Sherlock 
Holmes’s ability to discern a person’s profession by observation, an ability that the narrator does 
not believe in. Students must infer from earlier responses by the narrator, including his “surprise” 
(line 60) at Sherlock Holmes being able to identify that he had been in Afghanistan, that he will be 
astonished by Holmes’s ability to correctly identify the former profession of the messenger who is a 
complete stranger. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 2: Students who chose "2" may have incorrectly inferred that the narrator would be 
confused by the conversation in lines 88 through 91. While it is plausible that the narrator could be 
confused by the conversation, in the proceeding sections of the passage, the narrator is oriented to 
Holmes’s ability through the article and his description of his job, making confusion an unlikely 
response. 
 
Choice 3: Students who chose "3" may have incorrectly inferred that the narrator would get 
pleasure from the conversation on lines 88 through 91. Based on previous reactions, including 
annoyance at Sherlock Holmes providing his explanation of how he knew that the narrator came 
from Afghanistan (lines 74 and 75), it is unlikely that he would derive pleasure from Holmes being 
proven correct again. 
  



Choice 4: Students who chose "4" may have incorrectly inferred that the narrator would be 
distrustful of the conversation on lines 88 through 91. While the narrator displays distrust earlier in 
the passage (line 62) for Holmes’s ability, the narrator sets up this situation by pointing out the 
messenger on the street, so he is unlikely to be distrustful of the results of the conversation. 
 
HOW TO HELP STUDENTS MASTER Grade 11-12 RL.3: 
Answer choices "2", "3", and "4" are all plausible in that they reflect inferences based on events in 
the passage. However, only "1" connects multiple elements from the passage to one another to 
appropriately determine impact. To help students succeed with questions like this, instruction can 
focus on building students' capacity to comprehend grade-level texts, with repeated close readings 
to focus on the impact of specific textual elements on a narrative. Following close readings, 
teachers might model the forming of evidence-based claims regarding the results or impacts of 
specific author's choices regarding how to develop and relate elements of a story, and then have 
students work in groups to form similar claims about different choices by the author. 





 
  

Commentary on Text Complexity 
Text: “Give Us Our Peace”: Poem 

(205 words) 
Quantitative Analysis 

Quantitative Analysis is not appropriate for poetry. 

Qualitative Analysis 
The poem , written by the African American poet and Harlem Renaissance leader Langston Hughes, merits reading not 
only for its art but also for its content. The poem’s seemingly simple quatrains skillfully and powerfully present the 
poet’s plea for the nation to begin, at the conclusion of World War II, a fitting peace where a new “army,” as 
emphasized in the concluding couplet, will “bring about a world of brotherhood.” The poet’s careful word choice, 
phrasing, rhythm, rhyme, repetition, anthropomorphism, and the effective building of his argument require close 
reading for comprehension and appreciation of the poet’s craft.  

Justification/Summary 
The qualitative analysis demonstrates that the poem merits reading, and is of appropriate complexity and supports 
Grade 11-12 Reading and Language Standards aligned multiple-choice questions. 



11 The prevailing tone of the poem is 
 

(1) demanding 
(2) angry 
(3) celebratory 
(4) proud 

 
Key: (1) 
MEASURES CCLS Grade 11-12 RL.4: 
Determine the meaning of words and phrases as they are used in the text, including figurative and 
connotative meanings; analyze the impact of specific word choices on meaning and tone, including 
words with multiple meanings or language that is particularly fresh, engaging, or beautiful. 
 
HOW THIS QUESTION MEASURES CCLS 
This question measures 11-12 RL.4 because it asks students to analyze the cumulative impact of 
word choice on the tone of the poem. In order to answer the question correctly, students need to 
understand that by using and repeating the phrase “give us a peace”, in each stanza, the author is 
creating a demanding tone.  
 
WHY CHOICE “1” IS CORRECT: 
Students who chose “1” demonstrate an ability to determine how the use of specific words and 
phrases contribute to tone. The phrase “give us a peace”, which is repeated in each stanza of the 
poem, captures the demanding tone of the poem. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 2: Students who chose “2” may have inferred that the author’s use of the repetition of 
words and phrases indicated an angry tone. This answer choice does not correctly identify the 
impact of the author’s word choice on tone. 
 
Choice 3: Students who chose “3” may have inferred that the poem was celebratory in tone 
because of the positive imagery used to describe peace such as, “peace that will wipe out our slum” 
(line 19). This answer choice does not correctly identify the impact of the author’s use of imagery 
on the tone of the passage. 
 
Choice 4: Students who chose “4” may have inferred that the poem was proud in tone because of 
the author’s depictions of success in war such as, “As war wiped out our foes on evil bent” (line 20). 
This answer choice does not correctly identify the impact of the author’s use of imagery on the tone 
of the passage. 



HOW TO HELP STUDENTS MASTER 11-12 RL.4 
Answer choices "2", "3", and "4" are all plausible in that they reflect interpretations of the author’s 
tone based on evidence in the passage. However, only "1" connects the author's use and repetition 
of words and phrases to the prevailing tone of the poem. To help students succeed with questions 
like this, instruction can focus on how an author's choice of language and use of repetition can 
impact tone and/or meaning. Teachers might begin by taking a phrase such as “give us peace," 
analyzing the author’s word choice, and then asking students why the author might have chosen to 
repeat this phrase throughout the poem. 
  



12 What is most likely not a purpose of the repetition of the phrase “Give us a peace” throughout 
the poem? 

 
(1) to provide a unified structure 
(2) to emphasize a central idea 
(3) to solicit the people’s loyalty 
(4) to introduce the poet’s requests 

 
Key: (3) 
MEASURES CCLS Grade 11-12 RL.5: 
Analyze how an author's choices concerning how to structure specific parts of a text (e.g., the 
choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) 
contribute to its overall structure and meaning as well as its aesthetic impact. 
 
HOW THIS QUESTION MEASURES CCLS: 
This question measures 11-12 RL.5 because it requires students to understand the multiple 
purposes of the repetition of the phrase “Give us a peace” and its impact on the structure and 
meaning of the poem. Once students have identified the phrase’s purposes, the question requires 
them to exclude the non-aligned response. 
 
WHY CHOICE “3” IS CORRECT: 
Students who chose “3” as the correct answer demonstrated an understanding of the multiple 
purposes of the phrase “Give us a peace,” in the poem, and demonstrated an ability to identify the 
answer choice that did not align with those purposes. The narrator is addressing an authority and 
not fellow supporters. While the phrase may serve to unify people if they hear it, it was not likely 
chosen to solicit loyalty 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose “1” may not have identified the repetition of the phrase “Give us a 
peace” as providing a unified structure for the poem. This answer choice is incorrect because the 
author’s repetition of the phrase, “Give us a peace,” in each of the first six stanzas, connects the 
stanzas together thematically. 
 
Choice 2: Students who chose “2” may not have identified the repetition of the phrase “Give us a 
peace” as emphasizing the central idea of the poem. This answer choice is incorrect because the 
author’s repetition of the phrase, “Give us a peace” does serve the purpose of emphasizing the 
central idea of the poem, the author’s demands. 
 
Choice 4: Students who chose “4” may not have identified the repetition of the phrase “Give us a 
peace” as introducing the author’s requests. This answer choice is incorrect because the repetition 
of the phrase, “Give us a peace” does introduce specific requests from the author. 



HOW TO HELP STUDENTS MASTER Grade 11-12 RL.5 
Answer choices "1", "2", and "4" are all plausible because they reflect possible impacts of repetition 
of the “Give us a peace”. However, only "2" does not reflect an impact of the repetition of the 
phrase “give us a peace on the poem, making it the correct answer choice. To help students 
succeed with questions like this, instruction can focus on how an author’s repetition of a specific 
phrase can have multiple impacts on a text under study. 
  



13 The military references throughout the poem serve to 
 

(1) recall the heroic cause of war 
(2) stress the destructive nature of war 
(3) rally the people for a new form of war 
(4) warn the people of an impending war 

 
Key: (3) 
MEASURES CCLS Grade 11-12 RL.3: 
Analyze the impact of the author's choices regarding how to develop and relate elements of a story 
or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced 
and developed). 
 
HOW THIS QUESTION MEASURES CCLS11-12 RL.3: 
This question measures 11-12 RL.3 because it requires students to understand the impact of the 
author’s choice of using military references on the poem. In order to successfully answer the 
question students must be able to identify military references and analyze how the author’s choice 
of these references developed a central idea of the poem. 
 
WHY CHOICE “3” IS CORRECT: 
Students who chose “3” demonstrate an understanding of the impact of the author’s choice of 
using military references on the poem. The author’s demands of “Give us a peace”, when 
juxtaposed with military references, signals that the “peace” he is describing is something that will 
need to be fought for. His repeated demands serve as a message to rally his audience. The 
repetition of the demand “Give us a peace” serves a message to rally his audience for the fight 
ahead. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose “1” may have incorrectly interpreted the primary impact of the use 
of military references in the poem. While the poem does contain military references which recall 
the heroic nature of war (lines 3 and 4), those references are used to support the narrator’s 
demand of peace. 
 
Choice 2: Students who chose “2” may have incorrectly analyzed the use of military references in 
the poem. Military references in the poem (line 23) do not stress the destructive nature of war. The 
references focus on the positive impacts of war, including, “as war wiped out our foes on evil bent”. 
 
Choice 4: Students who chose “4” may have incorrectly interpreted the impact of the use of military 
references in the poem. While the poem does forecast an impending “war”, the military references 
do not serve to warn the people of the impending war. The author is extolling the reader to 
embrace a “war” for peace. 



HOW TO HELP STUDENTS MASTER Grade 11-12 RL.3: 
Answer choices "1", "2", and "4" are all plausible in that they reflect inferences based on elements 
in the poem. However, only "3" connects multiple elements from the poem to one another to 
appropriately determine impact. To help students succeed with questions like this, instruction can 
focus on how an author's choice of how to order elements in a narrative impacts meaning. 
  



14 The poet’s purpose in the poem can best be described as 
 

(1) condemnation of war 
(2) an appeal for justice 
(3) an argument for colonial values 
(4) a criticism of education 

 
Key: (2) 
MEASURES CCLS Grade 11-12 RL.6: 
Analyze a case in which grasping a point of view requires distinguishing what is directly stated in a 
text from what is really meant (e.g., satire, sarcasm, irony, or understatement). 
 
HOW THIS QUESTION MEASURES CCLS: 
This question measures 11-12 RL.6 because it requires students to determine the author’s purpose 
for writing the poem by analyzing how the poem, as a whole, establishes a purpose not directly 
stated. In order to accurately answer the question, students must understand the point of view the 
author is establishing in the poem. 
 
WHY CHOICE “2” IS CORRECT: 
Students who choose “2” demonstrated an understanding of the point of view of the author and 
the impact on the purpose of the poem. By demanding “peace equal to the war” the author 
juxtaposes the ideas of fighting against “wrong” during wartime and during peacetime. These two 
related ideas establish the author’s point of view in the poem, and the purpose of the poem, 
appealing for justice. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose “1” may have incorrectly identified the purpose or tone of the poem. 
While the poem does contain military and war references, these references do not serve as a 
condemnation of war. The references to war in the poem are used to bolster the author’s demands 
for a just peace. 
 
Choice 3: Students who chose “3” may have misinterpreted the reference to colonial world in line 7 
of the poem. The author makes reference to the vast colonial world as a challenge “that has long 
had so little justice by its side”, indicating that it is an unjust situation. 
 
Choice 4: Students who chose “4” may have incorrectly interpreted the overall purpose of the 
poem. If students identified the purpose of the poem as being critical of war, then the specific 
reference to education (line 17) paired with the war reference (line 18) may have been identified as 
negative. The author is arguing for great schools in this stanza. 
 
HOW TO HELP STUDENTS MASTER Grade 11-12 RL.6: 
Answer choices "1", "3", and "4" are all plausible in that they reflect possible purposes for the poem 
based on information from the poem. However, only "2" accurately demonstrates how the author’s 
point of view impacts the purpose of the poem. To help students succeed with questions like this, 
instruction can focus on how a point of view can impact the overall meaning of a poem. 



 
  





 
 

 
Commentary on Text Complexity 

Text: Broca’s Brain: Informational 
(1,172 words) 

Quantitative Analysis 
ATOS: 11.0 (9-10); DRP: 65*(6-10); Flesch-Kincaid: 9.5 (6-10); LEXILE: 1100 (6-10). *Due to word limit restrictions of 
some quantitative readability measures, the reported measures may be based on the first 1000 words of a text as 
opposed to the text in its entirety.  

Qualitative Analysis 
The text, an excerpt from the book by Pulitzer Prize winning American astronomer, astrophysicist, and cosmologist 
Carl Sagan, merits reading.  Although the quantitative analysis of this text places it in the 6th-10th grade band, the 
qualitative analysis demonstrates that this text complexity is appropriate for the CCLS 11-CCR Band. The excerpt 
begins by discussing the goal and method of the scientific “way of thinking,” presents questions cultures have posed 
about the world and contrasts the “Just So Stories” approach to explanations in contrast to the way the “scientific 
cast of mind examines the world.” Sagan further explores whether humans can know the vast complexity of the 
universe and demonstrates through analysis of a “microgram of salt” that if the universe has natural laws that 
“govern the behavior to some degree of regularity” it might be possible in some sense.  The text explores 
philosophical and scientific questions appropriate for students in 11th grade. The text includes complex sentence 
structure, sophisticated and graceful language, some academic and unfamiliar words and phrases that require close 
reading for comprehension and make the text more challenging than the quantitative measure might indicate; 
however, comprehension of the text does not require extensive background knowledge, and the excerpt and larger 
text it was drawn from were written with a general audience in mind. 

Justification/Summary 
The qualitative analysis demonstrates that the text merits reading, and although the quantitative analysis places it 
below the 11-CCR Grade Band; there are underlying subtleties, multiple levels for interpretation, complex language 
and vocabulary that are not captured by the quantitative analysis. Therefore, this text is of appropriate complexity 
and supports Grade 11-12 CCLS Reading and Language Standards aligned multiple-choice questions. 

 
  



 
 

 
15 The central idea of the first paragraph focuses on the 
 

(1) nature of scientific investigation  
(2) unknowable nature of the universe 
(3) growth of our understanding over time  
(4) benefits of formal education 

 
Key: (1) 
MEASURES CCLS Grade 11-12 RI.2: 
Determine two or more central ideas of a text and analyze their development over the course of the text, 
including how they interact and build on one another to provide a complex analysis; provide an objective 
summary of the text. 
 
HOW THIS QUESTION MEASURES CCLS: 
This item measures 11-12 RI.2 because it asks students to identify the central idea of text. To answer the 
question correctly, students need to determine the central idea within the first paragraph. Each sentence in 
the paragraph builds upon Sagan’s central thesis. 
 
WHY CHOICE “1” IS CORRECT: 
Students who chose "1" demonstrate an ability to comprehend the central idea of the first paragraph. Each 
successive sentence develops the author’s idea of science. Within the first paragraph the author develops 
his notion of science explaining that “science is a way of thinking” (line 1) and that “science is based on 
experiment, on a willingness to challenge…” (lines 10 and 11). He further articulates the nature of science 
by explaining science in the context of non-scientific process; that “our intuition is by no means an infallible 
guide” (line 5) and “our perceptions may be distorted…” (lines 5 and 6). 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 2: Students who chose "2" may have misunderstood the whole of the passage. While Sagan 
discusses the magnitude and challenge presented in ‘knowing,’ he also hints at its possibility. This answer 
choice clearly fails to capture the central idea of both the first paragraph and the entire passage. 
 
Choice 3: Students who chose "3" may have recognized that past scientists arrived at the wrong answers to 
key questions. While this is discussed in the first paragraph, it is only an example used by the author to 
support his central idea, not the central idea itself. 
 
Choice 4: Students who chose "4" may have understood that Sagan discussed education within the first 
paragraph. They may have misconstrued this discussion as a central idea. However, neither education, nor 
training, is the main idea. 



 
 

HOW TO HELP STUDENTS MASTER Grade 11-12 RI.2: 
Answer choices "2", "3", and "4" are choices that indicate the student has not connected each and all of the 
sentences within the first paragraph to create a coherent sense of the author’s main point. To help 
students succeed with questions like this, instruction can focus on building student capacity to comprehend 
grade level texts. Teachers might begin by having students identify the main point of each sentence within 
a paragraph and having them discuss how the sentences fit together to form an author’s main point. 
Additionally, students may benefit from extra practice summarizing each paragraph. 
  



 
 

16 Which phrase from the text clarifies the meaning of “dogma” as used in line 11? 
 

(1) “constituents of all matter” (lines 3 and 4) 
(2) “infallible guide” (line 5) 
(3) “phenomena of the world” (line 7) 
(4) “conventional wisdom” (line 12) 

 
Key: (4) 
MEASURES CCLS Grade 11-12 L.4a: 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 
11-12 reading content. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase. 
 
HOW THIS QUESTION MEASURES CCLS: 
This item measures 11-12 L.4a because it asks students to use context clues to determine the meaning of 
an unknown word. To answer the question correctly, students need to both define “dogma” and identify 
the context clues that reveal its meaning. 
 
WHY CHOICE “4” IS CORRECT: 
Students who chose "4" demonstrate an understanding of the term “dogma”. Additionally, students who 
answer “4” demonstrate a firm grasp of how to use context clues to arrive at the definition, regardless of 
whether they initially knew what “dogma” means. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose "1" may have understood that Sagan discussed science within the first 
paragraph. While Sagan does discuss properties of matter, the author uses and defines the term “dogma” 
to illustrate how science challenges conventional wisdom. This answer choice does not reveal or lead to an 
understanding of “dogma” as used by the author. 
 
Choice 2: Students who chose "2" may have recognized “dogma” can guide thinking. However, the term, 
and the message of author, does not connote infallibility. Rather, the author emphasizes science’s role in 
testing the “dogma’s” fallibility. 
 
Choice 3: Students who chose "3" may have understood that line 11 discussed the role of science in 
changing our understanding of phenomena. However, the term dogma is not used to indicate or signal the 
definition of science; rather it is used to further illustrate what science is not. 
 
HOW TO HELP STUDENTS MASTER Grade 11-12 L.4a: 
Answer choices "1", "2", and "3" all indicate that context clues were used to arrive at the author’s intended 
definition for “dogma.” To help students succeed with questions like this, instruction can focus on 
identifying context clues for defining unknown or uniquely used words. Teachers might begin by having 
students identify context clues for known words to gain familiarity with the skill. Once students understand 
how word meaning is revealed by context clues for familiar words, practice can focus on novel use of 
known words and words students are not familiar with. 
  



 
 

17 Which statement from the text best summarizes the central idea of paragraph 2? 
 

(1) “Its goal is to find out how the world works, to seek what regularities there may be, to 
penetrate to the connections of things” (lines 1 through 3) 

(2) “But the scientific cast of mind examines the world critically as if many alternative worlds 
might exist, as if other things might be here which are not” (lines 27 and 28) 

(3) “We are an intelligent species and the use of our intelligence quite properly gives us 
pleasure” (lines 37 and 38) 

(4) “Even if there were many such laws, each of considerable complexity, human beings might 
have the capability to understand them all” (lines 69 and 70) 

 
Key: (1) 
MEASURES CCLS Grade 11-12 RI.2: 
Determine two or more central ideas of a text and analyze their development over the course of the text, 
including how they interact and build on one another to provide a complex analysis; provide an objective 
summary of the text. 
 
HOW THIS QUESTION MEASURES CCLS 
This item measures 11-12 RI.2 because it asks students to determine and summarize the central ideas of 
paragraph 2. To answer the question correctly, students must read and understand the central ideas 
introduced in paragraph 2 and characterize it using a related quotation. 
 
WHY CHOICE “1” IS CORRECT: 
Students who chose "1" demonstrate an understanding of the central ideas in paragraph. Paragraph 2 
provides the reader with a clear articulation of the 'trick' of science, the relationship between a question 
and knowing. It then goes on to provide various examples of key inquiry, further solidifying the central 
ideas about the goal of science. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 2: Students who chose "2" may have understood that science is founded on the examination of the 
principals that envelop every day observations but may have failed to distinguish the difference between 
observation and “examining the world critically.” This difference is clearly established in paragraph 3, but 
this is not the central idea of paragraph 2. 
 
Choice 3: Students who chose "3" may have recognized that the practice of science is an intelligent activity 
that can be pleasurable. Each of the examples listed require intelligence and could be fun to investigate. 
Students who have not accurately interpreted the text may be drawn to this wrong answer.  
 
Choice 4: Students who chose "4" may have not have understood the whole of the paragraph. While the 
paragraph does speak about the unsolved ‘mysteries’ of life, it does not talk about the possibility of solving 
them. The paragraph, instead, focuses on the act and goal of scientific inquiry. 



 
 

HOW TO HELP STUDENTS MASTER Grade 11-12 RI.2: 
Answer choices "2", "3", and "4" indicate that students have not connected each of the sentences within 
the second paragraph to create a coherent sense of the text’s central ideas. To help students succeed with 
questions like this, instruction can focus on building student capacity to comprehend grade level texts. 
Teachers might begin by having students identify the central idea of each sentence. From there, teachers 
may help students to discuss how each of the sentences fit together to form the central idea of a larger 
chunk of text. Additionally, students may benefit from extra practice summarizing each paragraph. 
  



 
 

18 According to the text, the “main trick” (line 13) of science is to 
 

(1) follow one’s intuition 
(2) observe and develop questions 
(3) experiment and create laws 
(4) accept one’s limitations 

 
Key: (2) 
MEASURES CCLS Grade 11-12 RI.4: 
Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, 
and technical meanings; analyze how an author uses and refines the meaning of a key term or terms over 
the course of a text (e.g., how Madison defines faction in Federalist No. 10). 
 
HOW THIS QUESTION MEASURES CCLS: 
This item measures 11-12 RI.4 because it asks students to determine the meaning of words and phrases as 
they are used in text. The item asks students to interpret the phrase, “main trick” as the author uses it to 
signal the intended, developing definition of science. 
 
WHY CHOICE “2” IS CORRECT: 
Students who chose "2" demonstrate an understanding of the author’s intended meaning for the phrase 
“main trick.” To answer correctly, students connect subtle themes presented within paragraph 1 with the 
overt message and examples of paragraph 2. These themes, messages, and examples are further developed 
throughout the passage. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose "1" may have understood that paragraphs 1 and 2 suggest the role of 
personal interest and curiosity in science. However, the students who chose option 1, have not recognized 
the author’s intended point in discussing science; that science moves us beyond intuition and toward real 
understanding. 
 
Choice 3: Students who chose "3" may have followed some of the main points within the text, including 
that science involves experimentation and that scientific laws sometimes follow from such 
experimentation. However, students who chose “3” may not have actually understood how these main 
points are connected and how they communicate the “main trick” of science. 
 
Choice 4: Students who chose "4" may not have formed a basic understanding of the text. While the 
paragraphs involve individuals and make mention, or allude to, limitations, neither play into either the 
“main trick” of science or the central ideas of the text. 



 
 

HOW TO HELP STUDENTS MASTER Grade 11-12 RI.4: 
Answer choices "1", "3", and "4" all indicate that students may either have misunderstood the author’s use 
of “main trick” or the main ideas communicated by the passage. To help students succeed with questions 
like this, instruction can focus on building student capacity to comprehend grade level texts. Teachers 
might begin by having students identify the central idea of each sentence. From there, teachers may help 
students to discuss how each of the sentences fit together to form the central idea of a larger chunk of text. 
Additionally, students may benefit from extra practice summarizing each paragraph and different ways to 
describe the main ideas. 
  



 
 

19 The examples presented in lines 27 through 31 help the reader understand 
 

(1) how scientific inquiry differs from ordinary questioning  
(2) why multiple worlds could potentially exist 
(3) how cultural stories influence scientific observation  
(4) why popular explanations rarely rely on experimentation 

 
Key: (1) 
MEASURES CCLS Grade 11-12 RI.3: 
Analyze a complex set of ideas or sequence of events and explain how specific individuals, ideas, or events 
interact and develop over the course of the text. 
 
HOW THIS QUESTION MEASURES CCLS: 
This item measures 11-12 RI.3 because it asks students to determine how the author uses specific examples 
to build his main argument. The item asks students to recognize how the details and examples interact to 
form a claim regarding scientific inquiry. 
 
WHY CHOICE “1” IS CORRECT: 
Students who choose "1" demonstrate an understanding of how the selected examples help illustrate the 
scientific mindset. To answer correctly, the student must track the developing ideas about science, and 
what differentiates scientific questioning (paragraph 3) from everyday curiosity (paragraph 2) and students 
must recognize how the sequencing effects that development. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 2: Students who chose "2" may have understood some aspects of Sagan’s piece; that it discusses the 
multiple solutions or truths that exist in answering questions. However, students who chose option A may 
not have recognized Sagan’s main claims or how he has developed them. Likewise, the examples selected, 
while hinting at the possibility of alternate or new understandings, do not explain why multiple worlds 
could exist. 
 
Choice 3: Students who chose "3" may have followed certain ideas within the text but failed to focus on the 
main idea of the specific lines. Sagan does explain and allude to how culture and held beliefs may influence 
understanding. However, the students who chose “3” may not have followed the author’s reasoning as he 
builds his main point. Similarly, the examples selected do not directly speak to culture or its influence on 
scientific observation. 
 
Choice 4: Students who chose "4" may have comprehended some of the author’s ideas about “popular 
explanations,” but may not have integrated that understanding into the larger narrative thread. While it 
could be inferred that popular explanations rarely rely on experimentation, the examples selected do not 
actually relate or evidence this inference.  



 
 

HOW TO HELP STUDENTS MASTER Grade 11-12 RI.3: 
Answer choices "2", "3", and "4" all indicate students may have had difficulty following how the author 
developed his central ideas using sub-claims and examples. To help students succeed with questions like 
this, instruction can focus on investigation of claim and example structures. Teachers might begin by asking 
students to identify a main claim within a text, and identify key examples that support it. Teachers can then 
have students identify sub-claims and examples. Finally, teachers may ask students to consider how sub-
claims build, change, strengthen or weaken the author’s main points. 
  



 
 

20 Which statement best summarizes the central claim made in lines 27 through 39? 
 

(1) Science is based on human criticism of the world. 
(2) Science is based on the accuracy of human perceptions. 
(3) Humans have a capacity to experience joy through their intelligence. 
(4) Humans consider themselves superior to all other species on the planet. 

 
Key: (3) 
MEASURES CCLS Grade 11-12 RI.2: 
Determine two or more central ideas of a text and analyze their development over the course of the text, 
including how they interact and build on one another to provide a complex analysis; provide an objective 
summary of the text. 
 
HOW THIS QUESTION MEASURES CCLS: 
This item measures 11-12 RI.2 because it asks students to determine which provided summary best 
characterizes the third paragraph. 
 
WHY CHOICE “3” IS CORRECT: 
Students who chose "3" demonstrate an understanding of lines 27 through 39, that Sagan communicates 
that scientific thinking can be learned, practiced, and enjoyed. The student who chose “3” follows Sagan’s 
main assertion in paragraph 3; that scientific inquiry and exercising one’s intellect “quite properly gives us 
pleasure.” 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose "1" may have followed certain ideas within the text which allude to the role 
of human criticism in the world. However, the author does not make this his argument based on the 
concept. While one might argue that the first two paragraphs establish the role of human criticism in 
science, it does not summarize those paragraphs and fails to characterize the third paragraph. 
 
Choice 2: Students who chose "2" may have understood only certain terms and simple concepts within text. 
Students who chose “2” may not have connected Sagan’s ideas of human behavior when observing their 
world to the central claim in lines 27 through 29. 
 
Choice 4: Students who chose "4" may have understood only certain aspects of what Sagan communicated 
in lines 27 through 39. While Sagan uses Walt Whitman’s claim, that humans alone possess the ability to 
feel exhilaration in discovery, Sagan does so in the context of his larger argument and couches it with doubt 
(“it may be so”). Regardless, lines 27 through 39 remain firmly focused on science as a learned, enjoyable 
practice. 



 
 

HOW TO HELP STUDENTS MASTER Grade 11-12 RI.2: 
Answer choices "1", "2", and "4" are all indications that while students may have understood aspects in 
what the author is communicating in lines 27 through 39, they have not connected each of the sentences 
within the second paragraph to create a coherent sense of the text's central ideas. To help students 
succeed with questions like this, instruction can focus on building student capacity to comprehend grade 
level texts. Teachers might begin by having students identify the central idea of each sentence. From there, 
teachers may help students to discuss how each of the sentences fit together to form the central idea of a 
larger chunk of text. Additionally, students may benefit from extra practice summarizing each paragraph. 
  



 
 

21 The purpose of the figurative language in lines 38 and 39 is to 
 

(1) question the function of the human brain 
(2) contrast the human brain with the brains of other beings 
(3) indicate the shape and composition of one’s brain 
(4) illustrate the effect of using one’s brain 

 
Key: (4) 
MEASURES CCLS Grade 11-12 L.5: 
Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 
 
HOW THIS QUESTION MEASURES CCLS: 
This item measures 11-12 L.5 because it asks students to identify and show an understanding of the 
figurative language in lines 38 and 39 and analyze its role in the text. 
 
WHY CHOICE “4” IS CORRECT: 
Students who chose "4" demonstrate an understanding of figurative language by correctly identifying the 
figurative language in lines 38 through 39, “the brain is like a muscle.” Additionally, students who chose “4” 
show an understanding of the intended meaning of the phrase, that exercising the brain like other muscles 
of the body can bring us joy. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose "1" may have misinterpreted the purpose the figurative language servers. 
Although Sagan’s use of the figurative language references the physical function of the brain, the purpose 
of the language is to emphasize how using the brain makes us feel. 
 
Choice 2: Students who chose "2" may have misunderstood the purpose of the figurative language in these 
lines. Though there is an implied comparison between the human brain and the brains of other beings, this 
comparison is not the focus of the language use. The purpose of the figurative language is to emphasize 
using the brain and its role in humans experiencing joy. 
 
Choice 3: Students who chose "3" may have confused the discussion of the shape of planets (lines 29 and 
30) and the composition of salt (line 44) with the discussion of the brain. They may have literally 
interpreted the figurative language and misunderstood the purpose the language serves in the text. 



 
 

HOW TO HELP STUDENTS MASTER Grade 11-12 RI.2: 
Answer choices "1", "2", and "3" all indicate that the student may have identified or understood the 
meaning of the figurative language in lines 38 and 39, “the brain is like a muscle.” To help students succeed 
with questions like this, instruction can focus on building student recognition of figurative language. 
Teachers might begin by having students identify examples of figurative language within a grade level text. 
Once students are capable of identifying figurative language, teachers might focus instruction on building 
students’ ability to understand the meaning of specific, student-identified figurative language. Likewise, 
instruction could include student led discussion of why authors use figurative language and how it builds or 
changes the central ideas in a text. 
  



 
 

22 The description of salt in lines 41 through 47 emphasizes the idea of 
 

(1) interconnectedness 
(2) complexity 
(3) predictability 
(4) uniqueness 

 
Key: (2) 
MEASURES CCLS Grade 11-12 RI.2: 
Determine two or more central ideas of a text and analyze their development over the course of the text, 
including how they interact and build on one another to provide a complex analysis; provide an objective 
summary of the text. 
 
HOW THIS QUESTION MEASURES CCLS: 
This item measures 11-12 RI.2 because it asks students to identify one of the major ideas that is developed 
throughout the text. To answer this question correctly, a student must read and comprehend the entire 
text, tracking both the multiple central ideas as they develop. 
 
WHY CHOICE “2” IS CORRECT: 
Students who chose "2" demonstrate an understanding of one of the central ideas that Sagan develops 
throughout the text. By comprehending and summarizing the description of salt in lines 41 through 47, the 
student can accurately identify Sagan’s point, that salt is infinitely complex. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose "1" may have understood only some aspects of the text. Likewise, they may 
have been able to infer some information about salt. However, while salt atoms may be interconnected, 
interconnectedness is not a central idea of the text as a whole. 
 
Choice 3: Students who chose "3" may have read lines 41 through 47 and inferred that salt crystals or 
atoms are similar. While this may be true, similarity or predictability is not a central idea of the text to be 
reinforced. 
 
Choice 4: Students who chose "4" may have understood only parts of the text and inferred that each of 
‘million billion’ atoms are unique. While this may or may not be a correct inference, it does not actually 
support any of the central ideas Sagan developed throughout the text. The focus of lines 41 through 47 is 
complexity. 



 
 

HOW TO HELP STUDENTS MASTER Grade 11-12 RI.2: 
Answer choices "1", "3", and "4" all indicate that the student may have been challenged to recognize the 
central ideas developed throughout the text. To help students succeed with questions like this, instruction 
can focus on building student capacity to comprehend grade level texts.  Teachers might begin by having 
students identify the central idea of each sentence within a paragraph and having them discuss how the 
sentences fit together to form and develop the paragraph’s central ideas. Additionally, students may 
benefit from extra practice summarizing each paragraph. 
  



 
 

23 What effect is created by the use of irony in line 47 and lines 53 through 55? 
 

(1) humor 
(2) doubt 
(3) scorn 
(4) awe 

 
Key: (4) 
MEASURES CCLS Grade 11-12 RI.4: 
Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, 
and technical meanings; analyze how an author uses and refines the meaning of a key term or terms over 
the course of a text (e.g., how Madison defines faction in Federalist No. 10). 
 
HOW THIS QUESTION MEASURES CCLS: 
This item measures 11-12 RI.4 because it asks students to identify and understand the irony used in line 47 
and lines 53 through 55. To answer this question correctly a student must understand what irony is, locate 
it within the text, and understand how it shapes the author's ideas within the greater text. 
 
WHY CHOICE “4” IS CORRECT: 
Students who choose "4" demonstrate an understanding of what irony is; in this case the play between the 
'modest calculations' and 'small' numbers associated with the almost infinite number of things to know or 
solve. Students who chose “4” then must also determine the meaning and effect of the ironic statement, 
that there are in fact near infinite ‘knowable’ things about anything. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 1: Students who chose "1" may have understood the irony in minimizing the scale of possible 
inquiries. However, while it is potentially humorous, the overriding effect of calling such huge numbers 
'small' is in awing the reader by just how many possible things to know there really could be. 
 
Choice 2: Students who chose "2" may have gleaned a central theme that runs throughout the text: 
critique. While critique and doubt are related, doubt is neither used to create the ironic statements in line 
47 and lines 53 through 55 nor is it signaled by the ironic statements. 
 
Choice 3: Students who chose "3" may have understood parts of the text and inferred that the tone used by 
Sagan while minimizing the number of possible inquiries was hostile/derisive. While irony can be mean-
spirited, in this text the author uses irony to amaze us with the near infinite possibilities for knowing and 
investigation. 



 
 

HOW TO HELP STUDENTS MASTER Grade 11-12 RI.2: 
Answer choices "1", "2", and "3" are all indications that the student may not have recognized the meaning 
and effect of the use of irony in line 47 and lines 53 through 55. Likewise, students who answered 
incorrectly may have misunderstood the effect of the use of irony. To help students succeed with questions 
like this, instruction can focus on building student capacity to comprehend grade level texts that use irony 
as a device. Teachers might begin by having students identify when irony appears in text. Once students 
can identify instances where authors use irony, they can begin to explore both the effect of its usage and 
why authors might use irony to convey their central ideas. 
  



 
 

24 With which statement would the author of this text most likely agree? 
 

(1) Understanding the world is essential to our well-being. 
(2) The human brain has an unlimited capacity to store knowledge. 
(3) Scientific inquiry should only focus on objective reality. 
(4) Technology allows us to have complete knowledge of the universe. 

 
Key: (1) 
MEASURES CCLS Grade 11-12 RI.2: 
Determine two or more central ideas of a text and analyze their development over the course of the text, 
including how they interact and build on one another to provide a complex analysis; provide an objective 
summary of the text. 
 
HOW THIS QUESTION MEASURES CCLS: 
This item measures 11-12 RI.2 because it asks students to summarize the central ideas of the text. To 
answer this question correctly a student must synthesize the various central ideas communicated in the 
text and determine how best to characterize the views of the author. 
 
WHY CHOICE “1” IS CORRECT: 
Students who chose "1" demonstrate comprehension of the central ideas of the text. They have connected 
the claims and sub-claims that Sagan uses to articulate his position. With each successive paragraph, Sagan 
furthers his position that the pursuit of 'understanding' through science, while never actually attainable, 
remains essential for our well-being. 
 
WHY THE OTHER CHOICES ARE INCORRECT: 
Choice 2: Students who chose "2" may have understood that Sagan, within the article, discusses the human 
brain and our capacity to store and aggregate knowledge. However, students who chose “2” may not have 
connected the mention of these topics to the author’s central arguments about the human brain. Sagan 
argues that while the human brain has tremendous capacity to “know,” it remains finite. 
 
Choice 3: Students who chose "3" may have recognized that the author investigates scientific inquiry 
throughout the article. While the author attempts to define the scope of inquiry, he does so by discussing 
outcomes; whether we can actually “know” everything. The student who chooses “3” may not have formed 
a basic understanding of the author’s central argument, but misinterpreted the overall central idea. 
 
Choice 4: Students who chose "4" may have understood aspects of the concluding paragraphs. In these 
paragraphs, Sagan offers technology (the book or computer) as a way to bolster human capacity to store 
knowledge. While Sagan offers technology as a possible solution, this claim is not a claim that the author 
fully supports. 



 
 

HOW TO HELP STUDENTS MASTER Grade 11-12 RI.2: 
Answer choices "2", "3", and "4" all indicate that student has not connected the central ideas within each 
paragraph. To help students succeed with questions like this, instruction can focus on building student 
capacity to comprehend grade level texts. Teachers might begin by having students identify the central idea 
of each paragraph. From there, teachers may help students to discuss how each of the authors develops 
central ideas and reveal points of view throughout the whole or large portions of text. Additionally, 
students may benefit from extra practice summarizing each paragraph and whole texts. 



 
 

 
  



 
 

Commentary on the Task:
CCCS Alignment: RI.11-12.1-6, 10; W.11-12.1, 4, 9; L.11-12.1-6 The writing task asks students to read four texts that present different perspectives on the issue surrounding consumer privacy and construct an argument that refers to these texts.  
Reading: The task requires that students identify a central claim and supporting details from 3 of the 4 passages, the relationship between these details, as well as each author’s perspective or stance on the issue. The task also requires students to understand each author’s use of structure in presenting a clear and reasoned argument and decide whether to use those points in developing their own responses.  
Writing:  The writing task asks students to develop their own argument based on their reading of the four passages and their understanding of the task. The task does not ask students to write a summary or evaluation of the texts’ arguments or clarity. Rather, students use the details and claims presented in these four texts to support their own position on the issue. Students must include a central claim, a sequence of supporting evidence, and responses to counterclaims in an organized and logical fashion. The task requires that students cite evidence from at least three of the four texts. 
Language: The writing task asks students to use formal and objective language. Students are required to write in accordance with formal writing conventions including grammatical structure and proper spelling.  There is no single “correct” response, but rather responses that are defensible, and responses that are not. Student responses are evaluated on the relevance, accuracy, and sufficiency of details selected from the text and the organization of details in a logical manner. Student responses should include relevant inferences and conclusions to defend their claims. 
This task measures RI.11-12.1-6 and RI.11-12.10 because it asks students to: 

 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain. Determine the central ideas of texts, including how ideas within and across texts interact and build on one another. 
 Analyze a complex set of ideas and events. 
 Determine the meanings of words and phrases as they are used in texts, including figurative, connotative and technical meanings. 
 Analyze the effectiveness of the author’s structure and logic of evidence. 
 Determine the author’s point of view on a particular issue. 
 Read and comprehend literary nonfiction in the Grade 11th-CCR text complexity band. 

This task measures W.11-12.1, W.11-12.4 and W.11-12.9 because it asks students to: 
 Write arguments to support claims in an analysis of the texts included, using valid reasoning and relevant and sufficient evidence from at least 3 of the 4 texts.  
 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. 
 Draw evidence from informational texts to support an argument. 

This task measures L.11-12.1-6 because it asks students to:
 Demonstrate command of the conventions of standard English grammar and usage when writing. 
 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 
 Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully 



 
 

when reading.  
 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on Grades 11–12 reading and content, choosing flexibly from a range of strategies. 
 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 
 Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading and writing. 

 



 
 

 
  



 
 

Commentary On Text ComplexityText : Cell Phone Carrier Marketing Techniques An Invasion of Privacy?: Informational(377 words) ATOS: 9.0 (6th-8th); DRP: 61 (6th-8th); Flesch-Kincaid: 7.2 (6th-8th); LEXILE: 1010 (6th-8th) 
Qualitative AnalysisThe text is a newspaper article that presents specific information and a clear perspective on the issue. While the information is presented in an objective manner, the author’s perspective is immediately apparent from the first line, “Your cell phone may be spying on you,” and is further made apparent in line 3 (“you are being tracked by your cell phone company”) and lines 25 through 28 where the author makes suggestions on how to find out if a telephone company is tracking the customer. The article follows a clear structure where the author makes an initial claim (lines 1 through 3), backs it with evidence (lines 5 through 19), considers a counterclaim (lines 20 and 21), and finally concludes with a suggestion to the consumer to read the “fine print” of telephone contracts. The text includes strong opinions of others that question whether the collection of data is right (line 16). The author does not argue a single position; rather, she serves to call the reader’s attention to the issue of unwanted cell phone monitoring and information collection of people’s private lives. 

Justification/SummaryThe quantitative measures place this text in the 6th-8th grade band mostly due to its clear sentence structure and vocabulary. While below the 11th-CCR band, the primary source offers a clear introduction to the topics of privacy and information collecting by using rich, textual details, making it appropriate for the development of a response aligned to the Grade 11-12 CCLS Writing Standards. 
 



 
 

 
  



 
 

Commentary On Text ComplexityText : EyeSee You and the Internet of Things: Watching You While You Shop: Informational(579 words) 
Quantitative AnalysisATOS: 12.3 (11th-CCR); DRP: 71 (9th-CCR); Flesch-Kincaid: 14.7 (above 11th-CCR); LEXILE: 1520 (above 11th-CCR);  
Qualitative AnalysisThe text is an article from a website that discusses civil liberties issues. The text discusses some of the incentives and methods companies have to collect information from people. In this selection, the author does not present a specific argument against collecting people’s personal information, but does shed light on the breadth of the industry of data collection and why the information is collected. For example, the author writes in lines 19 through 21, “Data mining companies collect this wealth of information and sell it to retailers who use it to gauge your interests and tailor marketing to your perceived desires.” The author’s perspective is clarified with lines like, “Most of the time, we’re being tracked without knowing it” (lines 23 and 24), suggesting that companies are following consumers’ decisions without being clear they are doing so. The article is clearly written and structured, and provides rich information concerning the topic in question. 

Justification/SummaryThe quantitative measures place this text above 11th-CCR mostly due to its use of proper nouns (e.g. EyeSee, Facebook, San Francisco, etc.); however, the article is clearly written and is rich in details, making it appropriate for the development of a response aligned to the Grade 11-12 CCLS Writing Standards. 
 



 
 

 



 
 

 
  



 
 

Commentary On Text ComplexityText : Where Will Consumers Find Privacy Protection from RFIDs?: A Case for Federal Legislation:  Informational (1002 words) 
Quantitative AnalysisATOS: 14.6 (above 11th-CCR); Flesch-Kincaid: 14.4 (above 11th-CCR); LEXILE: 1430 (above 11th-CCR); DRP: 75 (above 11th-CCR) * Due to word limit restrictions of some quantitative readability measures, the reported measures may be based on the first 1000 words of a text as opposed to the text in its entirety. 
Qualitative AnalysisThe text is an article from a journal that explains the purpose and use of RFIDs. The text presents a clear argument that RFID technology can violate people’s privacy. The article is clearly structured and includes section titles. RFID technology and its uses are clearly identified and explained under the first and second sections, while the principle argument is made in the third section. In the section titled, “How Are RFIDs Used?” the author includes beneficial uses of the technology, however, the section that follows raises questions with how companies can possibly violate a person’s right to privacy given the technology’s features. Although the text introduces RFIDs as opposed to cell phones, it is clearly linked to the other texts due to its use of terminology such as “information” (line 2), “customer” (line 15), and “market” (line 22). In addition, the author links the use of technology to collect personal information to concerns over personal privacy (lines 41 and 42). 

Justification/SummaryThe quantitative measures place this text above 11th-CCR mostly due to its use of proper nouns (e.g. RFID); however, the article is clearly structured, includes rich description of the topic and presents a clear argument, making it appropriate for the development of a response aligned to the Grade 11-12 CCLS Writing Standards. 
 



 
 

 



 
 

 
  



 
 

Commentary On Text ComplexityText : RFID Consumer Applications and Benefits: Informational (756 words) 
Quantitative AnalysisATOS: 11.4 (11th-CCR); DRP: 66 (9th-10th); Flesch-Kincaid: 11.1 (9th-CCR); LEXILE: 1340 (11th-CCR); 
Qualitative AnalysisThe text is an article from a website that discusses how RFIDs can improve the consumers’ shopping experiences as well as company production. The text offers a clear argument in favor of the use of RFID technology in people’s lives. Each paragraph is dedicated to a particular use or benefit of the technology. In lines 25 and 26, the author recognizes that privacy invasion could be an issue and might slow down the adoption of the technology. This counterclaim particularly helps clarify the primary issue for readers – the tension between convenience and privacy when it comes to the use of data collection on people’s lives. 

Justification/Summary 
 Taken as a whole, the quantitative measures place this text appropriately in the 9th- CCR grade band due to its sentence structure, syntax, and vocabulary use.  However, the text includes a clear argument and rich, supporting details on the topic, making it accessible and appropriate for the development of a response aligned to the Grade 11-12 CCLS Writing Standards. 
 



 
 

 



 
 

 



 
 

 



 
 

 



 
 

 
 



 
 

 



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

Commentary on the Task:
CCCS Alignment: RI.11-12.1-6, 10; W.11-12.2, 4, 9; L.11-12.1-6The writing task asks students to read one text and write an expository response, identifying a central idea and analyzing a writing strategy that supports a central idea.   
Reading: In reading the assigned text, students must identify not only a central idea of the text, but also how the author crafts the ideas by using specific vocabulary, structure, or other literary techniques (e.g. characterization, conflict, denotation/connotation, metaphor, simile, irony, language use, point-of-view, setting, structure, symbolism, theme, tone, etc.).  
Writing: The task asks students to produce a piece of writing that identifies a central idea and how a writing strategy develops this idea. The response should be clearly organized and draw on specific examples from the text to support claims.  
Language: The writing task asks students to use formal and objective language. Students are required to write in accordance with formal writing conventions including grammatical structure and proper spelling.   There is no single “correct” response, but rather responses that are defensible, and responses that are not. Student responses are evaluated on the relevance, accuracy, and sufficiency of details selected from the text and the organization of details in a logical manner. Student responses should include relevant inferences and conclusions to defend their claims. 
This task measures RI.11-12.1-6 and RI.11-12.10 because it asks students to:  

 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.  
 Determine a central idea of a text, including how ideas within and across texts interact and build on one another. 
 Analyze a complex set of ideas and events.  
 Determine the meanings of words and phrases as they are used in texts, including figurative, connotative and technical meanings.  
 Analyze the effectiveness of the author’s structure and logic of evidence. 
 Determine the author’s point of view on a particular issue. 
 Read and comprehend literary nonfiction in the Grade 11th-CCR text complexity band. 

This task measures W.11-12.2, W.11-12.4 and W.11-12.9 because it asks students to:
 Write informative/explanatory texts to examine and convey ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.  
 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.  
 Draw evidence from informational or literary texts to support analysis. 

This task measures L.11-12.1-6 because it asks students to:
 Demonstrate command of the conventions of standard English grammar and usage when writing. 
 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.  
 Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading.  
 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on Grades 11–12 reading and content, choosing flexibly from a range of 



 
 

strategies.  
 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.  
 Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading and writing. 

 
  



 
 

 
  



 
 

 
  



 
 

Commentary On Text ComplexityText : “The Fundamental Principle of a Republic”: Informational (1027 words) 
Quantitative AnalysisATOS: 9.1 (6th-8th); DRP: 61* (6th-8th); Flesch-Kincaid: 5.6 (4th-5th); LEXILE: 1360 (11th-CCR) *Due to word limit restrictions of some quantitative readability measures, the reported measures may be based on the first 1000 words of a text as opposed to the text in its entirety. 
Qualitative AnalysisIn this excerpted speech, suffragette Anna Howard Shaw uses several techniques to argue for the case of women’s right to vote. She employs repetition and rhetorical questioning while discussing the definition of a Republic throughout her speech and a sarcastic tone when referring to the consistent inconsistencies of men (paragraph 2) and the various requirements to vote in the US (paragraph 3). Shaw’s speech is also an excellent example of the use of logical structure, leading to her thinking “how it happens that male ignorance is so much less ignorant than female ignorance” (lines 58 and 59). The text is a rich, primary source. 

Justification/SummaryThe measurements on Shaw’s speech vary from 4th-5th to 11th-CCR bands. The text is incredibly rich in language, syntactical structure, ideas and tone, making it appropriate for the development of a response aligned to the Grade 11-12 CCLS Writing Standards. 
 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
  



 
 

 
 


