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Contents of the Rating Guide

For Part I (Multiple-Choice Questions):
¢ Scoring Key

For Part II (thematic) essay:

* A content-specific rubric

e Prescored answer papers. Score levels 5 and 1 have two papers each, and score levels 4, 3, and 2 have
three papers each. They are ordered by score level from high to low.

e Commentary explaining the specific score awarded to each paper

e Five prescored practice papers

General:
e Test Specifications
* Web addresses for the test-specific conversion chart and teacher evaluation forms

Mechanics of Rating

The following procedures are to be used in rating essay papers for this examination. More detailed
directions for the organization of the rating process and procedures for rating the examination are included
in the Information Booklet for Scoring the Transition Regents Examination in Global History and

Geography—Grade 10.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

* Raters read the task

* Raters identify the answers to the task

e Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the
response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the scores and commentaries
provided

e Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale score
has been determined accurately. Teachers may not score their own students’ answer papers.
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Transition Exam in Global History and Geography—Grade 10
Content-Specific Rubric
Thematic Essay
January 2019

Theme: Movement of People—Migration

Throughout history, different groups of people voluntarily migrated or were forced to
migrate. Their migrations became permanent relocations. These migrations had various
effects on societies and regions.

Task: Select #wo migrations and for each
e Describe the historical circumstances leading to the permanent relocation of a group
e Discuss the effects this group’s permanent relocation had on a society and/or region

You may use any migration from your study of global history and geography. Some suggestions
you might wish to consider include rural-to-urban migration in Great Britain, Jews to Palestine or
Israel, Hindus/Muslims to India/Pakistan, the city people of Cambodia to the countryside, and
Africans to Europe in the 20th and 21st centuries.

You are not limited to these suggestions.

You may not use the migrations of Hindus and Muslims between India
and Pakistan as two separate migrations.

Do not use a migration within the United States in your answer.

Scoring Notes:

1. This thematic essay has a minimum of six components (discussing the historical circumstances
leading to the migrations and permanent relocations of #we groups and at least two effects each
group’s permanent relocation had on a specific society and/or region).

2. Whether a migration was forced or was voluntary does not have to be stated as long as it is
implied.

3. The historical circumstances may be the same for different migrations, but the facts and details
will vary, e.g., economic reasons for rural-to-urban migrations in Great Britain and for the
migration of Africans to Europe in the 20th and 21st centuries or political reasons for the
migration of Jews to Palestine/Israel and for the migration of Hindus/Muslims to India/Pakistan.

4. The effects on a society or region may be similar; however, the facts and details will vary, e.g.,

the rise of a labor force as a consequence of migration in Great Britain and to the Americas.

The effects of the migration may be immediate or long term.

6. The effects of the migration may be discussed from a variety of perspectives as long as the
position taken is supported by accurate historical facts and examples.

7. If more than two migrations are discussed, only the first two may be scored.

9]
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Score of 5:

e Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances leading to the migrations and permanent relocations of twe groups and at least two
effects each group’s permanent relocation had on a specific society and/or region

e [s more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g.,
Hindus/Muslims to India/Pakistan: connects the partition of India following independence from
Britain and long-standing religious conflict to the creation of new nations with disputed borders
and continued conflict between a number of ethnic and religious groups; Jews to Palestine/Israel:
connects anti-Semitism in Europe, Zionism, and the Holocaust to the inability of the Palestinian
region to accommodate the mass influx of Jews that led to the loss of property and power by
Palestinians, their displacement, and decades of tension and violence in the region

e Richly supports the theme with relevant facts, examples, and details, e.g., Hindus/Muslims to
India/Pakistan: Kashmir, Gandhi, Jinnah, Muslim League, Nehru, border tensions, Indian National
Congress; Jews to Palestine/Israel: ghettos; pogroms; Theodor Herzl; Balfour Declaration; British
mandate; United Nations partition plan; Israeli wars of independence; refugee camps; West Bank;
two-state solution

e Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 4:

e Develops all aspects of the task but may do so somewhat unevenly by discussing all aspects of the
task for one migration more thoroughly than for the other or by discussing one aspect of the task
less thoroughly than the others

e [s both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
Hindus/Muslims to India/Pakistan: discusses Indian independence which resulted in Hindu-
Muslim conflict and the creation of the new states of India and Pakistan with conflict along the
border; Jews to Palestine/Israel: discusses the Holocaust and the Final Solution and its relation to
the creation of the State of Israel as a homeland for the Jews, the consequence of Palestinians
becoming refugees, and generations of conflict between the Israelis and the Palestinians

e Supports the theme with relevant facts, examples, and details

e Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 3:
e Develops all aspects of the task with little depth or develops at least four aspects of the task in
some depth

e [s more descriptive than analytical (applies, may analyze and/or evaluate information)

e Includes some relevant facts, examples, and details; may include some minor inaccuracies

e Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme

Note: If all aspects of the task have been thoroughly developed evenly and in depth for one migration

and if the response meets most of the other Level 5 criteria, the overall response may be a
Level 3 paper.
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Score of 2:

e Minimally develops all aspects of the task or develops at least three aspects of the task in some
depth

e [s primarily descriptive; may include faulty, weak, or isolated application or analysis

e Includes few relevant facts, examples, and details; may include some inaccuracies

e Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1:

e Minimally develops some aspects of the task

e [s descriptive; may lack understanding, application, or analysis

e Includes few relevant facts, examples, or details; may include inaccuracies

e May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the theme, task, or suggestions as copied from the test
booklet; OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term
synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5 paper
will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating
information as defined by Anderson and Krathwohl.

All sample student essays in this rating guide are presented in the same cursive font while
preserving actual student work, including errors. This will ensure that the sample essays are
easier for raters to read and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring

examination papers and focus on how well the student has accomplished the task. The content-
specific rubric should be applied holistically in determining the level of a student’s response.
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A

Anchor Level 5-A

The response:

Thoroughly develops all aspects of the task evenly and in depth by discussing the
historical circumstances surrounding the migration of Jews to Palestine/Israel and the
migration of Hindus/Muslims to India/Pakistan and the effects of these permanent
relocations on societies and regions

Is more analytical than descriptive (Jews to Palestine/Israel: long standing anti-Semitism
contributed to persecution of Jews in Europe; English offered settlement to Jews in
exchange for their support as allies which conflicted with England’s other promises
regarding the Middle East; a series of agreements led to the mandate system; Jewish
migration increased following World War II; public opinion worldwide helped foster the
creation of Israel; increasing rate of illegal Jewish settlements escalated tensions; creation
of the West Bank barrier protected the Palestinian population but also isolated them from
resources; animosity and weapons continued to fuel conflict in the region;
Hindus/Muslims to India/Pakistan: centuries of English imperialism exploited Indian
population; English left the subcontinent creating the independent state of India and later
Pakistan; partition of India and Pakistan resulted in massive migrations of Hindus and
Muslims; widespread violence was part of migration due to religious differences and
disputes; Gandhi assassinated by Hindu extremist upset with his call for peace between
religious groups; millions of displaced refugees strained resources of both countries)
Richly supports the theme with relevant facts, examples, and details (Jews to
Palestine/Israel: diaspora; Theodor Herzl; Zionism; Balfour Declaration; McMahon-
Hussein treaty; Sykes-Picot Treaty; 1967 Six Day War; West Bank; Gaza Strip; Syria;
Egypt; Jordan; Hindus/Muslims to India/Pakistan: imperial rule; Gandhi; nationalist
movement; civil disobedience; non-violence; peaceful protest; boycott; Salt March; Indian
Ocean; Ali-Jinnah; Nehru; partition; Kashmir)

Demonstrates a logical and clear plan of organization; includes an introduction and a
conclusion that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 5. The response is rich with
details and examples that demonstrate historical knowledge and insight. The response
integrates analytical statements related to both examples, especially in the introduction and
conclusion which frame the historical circumstances and legacy of these migrations
effectively.
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task evenly and in depth by discussing the
historical circumstances surrounding the migration of Jews to Palestine/Israel and rural to
urban migration in Great Britain and the effects of these permanent relocations on
societies and regions

Is more analytical than descriptive (Jews to Palestine/Israel: rise of Adolf Hitler’s Nazi
Party during World War II was accompanied by a rise in extreme nationalism; survivors
of Holocaust wished to obtain a homeland; growth of Zionist movement which called for
the creation of a Jewish homeland; United States and Great Britain helped in creation of
Israel; Israel has been attacked by groups who wanted to destroy it which had lasting
negative effects on the region; Middle East remains a region in conflict; rural to urban
migration in Great Britain: combination of factors led to migration; large numbers of
peasants flocked to urban centers; cities grew as a result of industrialization and jobs were
readily available where these cities emerged; migration resulted in increasingly poor
conditions for city dwellers; capitalist practices during Industrial Revolution led to
tensions between workers and owners; protests led to the formation of unions demanding
reforms)

Richly supports the theme with relevant facts, examples, and details (Jews to
Palestine/Israel: Holocaust; fascism; death camps; Arab-Israeli Wars; Egypt; Saudi
Arabia; Jordan; arbitrary borders; border disputes; terrorism; peace treaties; rural to urban
migration in Great Britain: Industrial Era; factories; Agricultural Revolution; growing
population; Enclosure movements; seed drill; water-powered machinery; dangerous
machinery; child labor; overcrowded tenements; long hours and low wages; proletariat
and bourgeoisie)

Demonstrates a logical and clear plan of organization; includes an introduction and a
conclusion that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 5. The response is rich with well-
placed historical details demonstrating a depth of knowledge. The analysis which exists
throughout the response is highlighted in the conclusion with the identification of the common
theme of unforeseen negative effects of both migrations.
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Level 4-A

The response:

Develops all aspects of the task by discussing the historical circumstances surrounding the
migration of Germanic peoples to the Roman Empire and Africans to the Americas

Is both descriptive and analytical (Germanic peoples to the Roman Empire: migration of
Germanic people into the Roman Empire contributed to its collapse; Germanic tribes were
facing pressure from other invaders; collapse of Roman Empire transformed Western
Europe; collapse of Roman Empire created a power vacuum; Africans to the Americas:
European powers applied mercantilist policies on their colonies to support their
industrialized mother countries; desire for cash crops led to the formation of many
plantations and a high demand for manual labor; indigenous people were vulnerable to
European diseases and died rapidly; Europeans attempted to strip native customs and
traditions but could never fully eradicate them; blending of races led to social classes in
Spanish America; harsh conditions led to slave revolts which were met by violence; part
of the reason for Haitian slave revolt success was French preoccupation with the
Napoleonic Wars)

Supports the theme with relevant facts, examples, and details (Germanic peoples to the
Roman Empire: Diocletian; rise of Christianity; Xiongnu; Vandals; Augustus Caesar;
Marcus Aurelius; Roman Catholic Church; Middle Ages; manorial life; Africans to the
Americas: raw materials; triangular trade; manufactured goods; Middle Passage; brutal
conditions; cultural identity; influence of African music, faith, dress, and food; Toussaint
L’Ouverture; Peninsulares and Creole-run governments)

Demonstrates a logical and clear plan of organization; includes an introduction and a
conclusion that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The use of details and analysis
demonstrates good knowledge of historical chronology, and highlights many cause and effect

relationships that add to the response. Although the migration of Germanic peoples to the

Roman Empire and Africans to the Americas is not within Units Five through Eight of the
10th grade curriculum, discussion of these 9th grade subjects, although uneven, meets the

criteria required for the task.
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Level 4-B

The response:

e Develops all aspects of the task by discussing the historical circumstances surrounding the
migration of Africans to the Americas and the rural to urban migration in Great Britain

e [s both descriptive and analytical (Africans to the Americas: England and other European
nations used imperialism to gain natural resources and sell finished products; natives were
treated harshly under the encomienda system; death of Native American populations led
to the development of the Middle Passage; mercantilism caused continued exploitation of
African labor; some slave settlements were successful and others were not; Age of
Enlightenment led to the growth of the abolition movement; rural to urban migration in
Great Britain: Agricultural Revolution led to surplus crops and an increase in population;
machines were built to produce more goods for growing population; people migrated to
cities for jobs and better economic positions; due to poor working and living conditions
many workers died and called for reform; workers formed unions and held strikes which
slowly improved conditions)

e Supports the theme with relevant facts, examples, and details (Africans to the Americas:
Spanish American society; cash crops; corn; tobacco; sugar; cotton; plantation; long
hours; abusive treatment; lack of freedom; maroon communities; civil war; rural to urban
migration in Great Britain: new inventions; coal as new source of energy; machines;
factories; cities; pollution; sewage in streets and rivers; no organized garbage collection;
crowded tenements; low wages; Great Reform Bill of 1832)

e Demonstrates a logical and clear plan of organization; includes an introduction and a
conclusion that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. A good understanding of both
migrations is shown through the use of relevant details that support some well-placed
analytical statements. Although the migration of Africans to the Americas is not within Units
Five through Eight of the 10th grade curriculum, discussion of this 9th grade subject meets
the criteria required for the task.
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Level 4-C

The response:

Develops all aspects of the task by discussing the historical circumstances surrounding the
migration of Jews to Palestine/Israel and the migration of Hindus/Muslims to
India/Pakistan

Is both descriptive and analytical (Jews to Palestine/Israel: after World War II and the
Holocaust there was increasing pressure to create a new Jewish state; Palestine was
already home to many Arab peoples; the United Nations helped divide the region with
newly created borders; Palestinians were unhappy, unwilling to cede their lands, and
looked to destroy Israel; Israel defended their border and took more territory; both sides
are constantly ready for war leading to continued international attention; Hindus/Muslims
to India/Pakistan: after World War II India finally won its independence from Great
Britain; Muslims worried they would be treated unfairly by a Hindu majority government;
peoples of both India and Pakistan faced discrimination and wanted to be in a country of
their own religious majority; India evolved into a more parliamentary monarchy while
Pakistan was more susceptible to militaristic and authoritarian governments as well as
religious extremism)

Supports the theme with relevant facts, examples, and details (Jews fo Palestine/Israel:
World War II; Holocaust; ancient homeland; holy land; protest; rioting; terrorism;
Hindus/Muslims to India/Pakistan: East Pakistan; West Pakistan; Bangladesh; revenge
killings; mass murders)

Demonstrates a logical and clear plan of organization; includes an introduction and a
conclusion that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Strengths of the response
include the analysis of how religious differences contributed to both migrations, and the
connection of these migrations to international politics. The response could have benefitted
from additional facts and details.
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Level 3-A

The response:

e Develops all aspects of the task with little depth for the migration of Africans to the
Americas and the rural to urban migration in Great Britain

e Is more descriptive than analytical (Africans to the Americas: migration of African
peoples to the Americas was a result of the slave trade following the discovery of the
Americas; decline of native populations due to disease led to Europeans seeking Africans
to fill the demand for labor; as time went on a new social class system developed; the
dehumanization of Africans and the unfair treatment of their descendants can be linked to
future racial issues; rural to urban migration in Great Britain: factories were being
developed in many cities in England during the 1800s; many people began to move to
urban areas in search of work; people began having fewer children because they did not
need the extra hands for farm labor; due to the increased number of people searching for
work, factory owners were able to treat their workers poorly; factories caused England to
have an industrial boom which set the stage for the age of new imperialism)

e Includes some relevant facts, examples, and details (Africans to the Americas. triangular
trade; manufactured goods; plantation products; forced labor; colonizers; Peninsulares;
creoles; mestizos; mulattoes; rural to urban migration in Great Britain: Industrial
Revolution; crowded tenements; paid them little; workers unions; labor laws)

e Demonstrates a satisfactory plan of organization; includes an introduction and a
conclusion that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates
solid historical knowledge surrounding both migrations; however, the use of analysis is at
times brief or underdeveloped. Although the migration of Africans to the Americas is not
within Units Five through Eight of the 10th grade curriculum, discussion of this 9th grade
subject meets the criteria required for the task.
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Anchor Paper — Thematic Essay—Level 3 - B
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Anchor Paper — Thematic Essay—Level 3 - B
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Anchor Level 3-B

The response:

e Develops all aspects of the task in little depth by discussing the migration of Jews to
Palestine/Israel and the rural to urban migration in Great Britain

e Is more descriptive than analytical (Jews to Palestine/Israel: during the Holocaust in
Europe, Jewish people had suffered unthinkable horrors; increasing popularity of Zionism
eventually led to Jews being granted permission to settle in Palestine and create the state
of Israel; Palestinians and others in the region did not agree with these settlements which
caused immediate war to break out against the new nation of Israel; Jews are determined
to protect the nation of Israel against internal and external forces; rural to urban migration
in Great Britain: prior to the Industrial Revolution wealthy landowners displaced some
peasants from their land; passage of the Enclosure Act forced peasants off the lands;
unable to compete with large land owners, British peasants left the countryside; migrants
often had to work in dangerous factories; this industrialization led to new imperialism
because raw materials were needed to fuel factories; middle and upper classes benefitted
from the goods produced by factories while the lower classes suffered)

e Includes some relevant facts, examples, and details (Jews to Palestine/Israel: diaspora;
ghettos; concentration camps; Theodor Herzl; Balfour Declaration; Arab-Israeli conflict;
rural to urban migration in Great Britain: dangerous factories; crowded; filthy; lacked
safety precautions; consumer goods; low wages)

e Demonstrates a satisfactory plan of organization; includes an introduction and a
conclusion that are slightly beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response addresses all
aspects of the task with relevant facts and details. However, lack of analysis and limited
development weaken the response.
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Level 3-C

The response:

e Develops all aspects of the task with little depth for the migration of Hindus/Muslims to
India/Pakistan and the rural to urban migration in Great Britain

e Is more descriptive than analytical (Hindus/Muslims to India/Pakistan: with help from
Gandhi’s leadership, India eventually gained her independence; with new independence
came tremendous hardship; extended families were sometimes separated by newly created
borders; Hindus and Muslims had to pass each other as they migrated which resulted in
conflict; rural to urban migration in Great Britain: families from the British countryside
relocated to growing towns due to the many new job opportunities; with new jobs came
new problems such as child labor; workers in factories at times could get limbs chopped
off in accidents)

e Includes some relevant facts, examples, and details (Hindus/Muslims to India/Pakistan:
partition of India; refugees; rural to urban migration in Great Britain: Industrial
Revolution; exhaustion; coal mines; exposure to toxins and chemicals; death; unsafe
machines)

e Demonstrates a satisfactory plan of organization; includes an introduction and a
conclusion that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response addresses all
aspects of the task with relevant facts and details. However, isolated analysis and limited
development weaken the response, especially in the treatment of the Hindu/Muslim migration
to India/Pakistan.
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Anchor Paper — Thematic Essay—Level 2 — A
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Anchor Paper — Thematic Essay—Level 2 — A
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Anchor Level 2-A

The response:

e Minimally develops all aspects of the task with little depth

o Is primarily descriptive (rural to urban migration in Great Britain: Industrial Revolution
was the reason for the migration in Britain; necessity for consumer and agricultural goods
led to new inventions to produce them; people migrated to obtain jobs; problems arose
such as living conditions; another effect was overcrowding in cities; Jews to
Palestine/Israel: like in England the Jewish people had a reason for leaving their land in
Europe; during World War II the Jewish people faced many hardships under Nazi rule;
even after World War II Europeans did not appreciate the Jews; many nations supported
the Jewish migration to Israel; Palestinians rejected Jewish migration to the area due to
religious differences)

e Includes few relevant facts, examples, and details (rural to urban migration in Great
Britain: machines; workers; diseases; pollution; Jews to Palestine/Israel: Zionist
movement; ghettos; concentration camps; murdered; Jerusalem)

e Demonstrates a general plan of organization; includes an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. Although the response accounts
for all aspects of the task, it is at times repetitive and simplistic. Additional facts and details
are needed to support the ideas introduced.
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Anchor Paper — Thematic Essay—Level 2 - B
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Anchor Paper — Thematic Essay—Level 2 - B
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Anchor Level 2-B

The response:

Minimally develops all aspects of the task

Is primarily descriptive (Jews to Palestine/Israel: the Jews migrated to Palestine after the
Holocaust; Jews wanted their holy land; Arabs who lived in Palestine did not want to
move which created tensions; Allies helped Jews create their nation; relocation of the
Jews caused a military retaliation; Israel with support of United States stopped invaders;
to this day attacks continue in Israel; rural to urban migration in Great Britain: British
citizens relocated to cities for better and higher pay; high population in urban areas led to
overpopulation; working conditions were terrible; there were no child labor laws; many
people lived in slums)

Includes few relevant facts, examples, and details (Jews to Palestine/Israel: Jerusalem;
tensions; Six Day War; rural to urban migration in Great Britain: factories; dark places;
terrible sanitation; low pay; long hours; unsanitary communities)

Demonstrates a general plan of organization; includes an introduction that is slightly
beyond a restatement of the theme, and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 2. Additional facts and details are
needed to support the ideas introduced. In addition, the response has only isolated analysis in
the treatment of both migrations.
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Anchor Paper — Thematic Essay—Level 2 — C
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Anchor Paper — Thematic Essay—Level 2 — C
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Anchor Level 2-C

The response:

e Develops some aspects of the task in some depth

e s primarily descriptive (Jews to Palestine/Israel: Jewish people were in search of a
homeland; holy city of Jerusalem seemed like an ideal place; many people believed the
Jews deserved this homeland after the Holocaust; it was essential to divide the land to
provide both Jews and Palestinians with usable land and water; Eastern Europeans to
Western Europe: as a result of collapsing communist nations, Eastern Europeans moved to
Western Europe; throughout European history there have been many corrupt communist
leaders; more and more people look to escape situations when human rights are violated,
Western Europe experienced population growth); contains inaccuracies (Jews to
Palestine/Israel: their movement to the new religious homeland is known as Zionism;
Eastern Europeans to Western Europe: during the 19th century, Eastern Europe was
predominantly communist)

e Includes few relevant facts, examples, and details (Jews to Palestine/Israel: holy city;
genocide; Eastern Europeans to Western Europe: 19th century; democratic; natural born
human rights)

e Demonstrates a general plan of organization; includes an introduction and a conclusion
that are slightly beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response is comprised of
generalizations woven into a narrative that outlines the topic but lacks details and
development. The response demonstrates a limited understanding of the task especially in the
treatment of the effects of both migrations.
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Anchor Paper — Thematic Essay—Level 1 — A
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Anchor Level 1-A

The response:

e Minimally develops some aspects of the task

e Is descriptive (Spanish migration to South America: Spanish colonization encouraged
migration; free land and free slaves for Spanish; natives were treated as slaves and had no
rights; forced to disregard their culture and religions; migration of Eastern Europeans to
Western Europe: after World War II and the Cold War many people were leaving; living
conditions were very poor; people suppressed)

e Includes few relevant facts, examples, or details (Spanish migration to South America:
encomienda system; indigenous people; Catholics; migration of Eastern Europeans to
Western Europe: communism; Soviet Union)

e Demonstrates a general plan of organization; includes an introduction that is slightly
beyond a restatement of the theme and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response shows a limited
understanding of the task; however, it lacks details and clear connections. Although the
migration of the Spanish to South America is not within Units Five through Eight of the 10th
grade curriculum, discussion of this 9th grade subject meets the minimum requirements of the
task.
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Anchor Paper — Thematic Essay—Level 1 — B

L had changed thelr Lives
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Anchor Level 1-B

The response:

e Minimally develops some aspects of the task

e Is descriptive (Africans to the Americas: some migration forced; Africans treated as items;
lives affected dramatically; Hindus/Muslims to India/Pakistan: Hindus and Muslims
migrated throughout history)

e Includes few relevant facts, examples, or details (Africans to the Americas: trans-Atlantic
slave trade; Hindus/Muslims to India/Pakistan: culture); includes an inaccuracy
(Hindus/Muslims to India/Pakistan: about 3-5 million have migrated)

e Demonstrates a general plan of organization; includes an introduction and a conclusion
that are slightly beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 1. The response is minimally
developed and makes little attempt to discuss the migration of Hindus/Muslims to
India/Pakistan. Although the migration of Africans to the Americas is not within Units Five
through Eight of the 10th grade curriculum, discussion of this 9th grade subject meets the
minimum requirements of the task.
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Thematic Essay—Practice Paper — A
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Thematic Essay—Practice Paper — A
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Thematic Essay—Practice Paper — A
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Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — E
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Thematic Essay—Practice Paper — E
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Thematic Essay—Practice Paper — E
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Practice Paper A—Score Level 3

The response:

e Develops all aspects of the task but does so somewhat unevenly by discussing the
migration of Africans to the Americas more thoroughly than the rural to urban migration
in Great Britain

e Is more descriptive than analytical (rural to urban migration in Great Britain: the
Industrial Revolution was possible because Britain had the means of production;
inventions made jobs faster and efficient; machines worked faster than workers; as a result
of increased production Britain’s economy began to skyrocket; Britain was the first to
industrialize which caused a chain reaction which was repeated in many other nations;
Africans to the Americas. as nations colonized the Americas they developed plantations to
develop cash crops; slaves were used to work farms and used as servants; people in the
Americas had far superior weapons; increase in the lucrative system known as triangular
trade; plantation economy in colonial America was brutal; Africans held onto traditional
beliefs and practices many of which blended with American or European culture)

e Includes some relevant facts, examples, and details (rural to urban migration in Great
Britain: land, labor, and capital; spinning jenny; leisure time; middle class; Africans to the
Americas: forced migration; Spain, France, and Britain; sugar, cotton, and coffee; Middle
Passage; New World; hard manual labor; frequent beatings; disease; civil war)

e Demonstrates a satisfactory plan of organization; includes an introduction and a
conclusion that are slightly beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates
good organization by discussing the short and long-term impacts of both migrations
separately. Although the migration of Africans to the Americas is not within Units Five
through Eight of the 10th grade curriculum, discussion of this 9th grade subject meets the
criteria required for the task.
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Practice Paper B—Score Level 4

The response:

e Develops all aspects of the task but does so somewhat unevenly by discussing the
migration of Jews to Palestine/Israel more thoroughly than the rural to urban migration in
Great Britain

e Is both descriptive and analytical (Jews to Palestine/Israel: during World War II many
Jews were persecuted in Europe; Zionist movement spread throughout Europe; Jews
sought a homeland and safety after many were displaced; Jews sought refuge in Palestine;
Jews were formally given a homeland which included the former Palestine; the United
Nations supported the creation of Israel, an official state for the Jewish people which led
to increasing tensions and frequent wars over control of these territories; the larger
international world called for efforts to be made to achieve peace in the region; rural to
urban migration in Great Britain: people left the countryside to find work in growing
cities; the Agricultural Revolution and Enclosure Movement also contributed to farmers
leaving their land and transitioned to factory jobs; mechanization of labor and large work
force helped increase British production rates; demand for more resources grew which
contributed to the rise of new imperialism)

e Supports the theme with relevant facts, examples, and details (Jews fo Palestine/Israel:
World War II; Holocaust; concentration camps; Nazi aggression; United Nations; Middle
Eastern countries; rural to urban migration in Great Britain: working class; long hours;
low wages; dangerous machines; poor air quality; no insurance)

e Demonstrates a logical and clear plan of organization; includes an introduction and a
conclusion that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The response includes
appropriate use of relevant details and some analysis in the treatment of historical
circumstances of both migrations. Increased use of analysis and further details regarding the
effects of the rural to urban migration in Great Britain would have strengthened the response.
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Practice Paper C—Score Level 2

The response:

e Develops some aspects of the task in some depth

e Is primarily descriptive (Africans to Europe: there was a spike in the demand for slaves;
for generations Africans have been discriminated against; Hindus/Muslims to
India/Pakistan: many Asian and Middle Eastern nations were becoming independent; mix
of Muslims and Hindus caused a lot of tension; majority of Hindus went to India while
most Muslims went to Pakistan); contains a minor inaccuracy (Hindus/Muslims to
India/Pakistan: many countries with a large mix of Hindus and Muslims gained
independence)

e Includes few relevant facts, examples, and details (Africans to Europe. cooking recipes;
Hindus/Muslims to India/Pakistan: late 1900s; hatred; acts of violence)

e Demonstrates a general plan of organization; includes an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. The response is unevenly
developed, contains few relevant details, and indicates a limited knowledge of the task.
Although the migration of Africans to Europe is not within Units Five through Eight of the
10th grade curriculum, discussion of this 9th grade subject meets the minimum requirements
of the task.

Practice Paper D—Score Level 1

The response:

e Minimally develops some aspects of the task

e [s descriptive (Jews to Palestine/Israel: Nazi party set up camps that killed Jews;
migration caused many wars which continue today; different religious beliefs in region;
Africans to the Americas: blacks not allowed to do things because of skin color; people
fought for freedom)

e Includes few relevant facts, examples, or details (Jews to Palestine/Israel: World War I1;
1942; Israel; Jerusalem; Middle East; Africans to the Americas: famine; disease); includes
inaccuracies (Jews to Palestine/Israel: after the Holocaust countries in Europe sent Jews
to the Middle East; Africans to the Americas: wanted to come to America for necessities)

e Demonstrates a general plan of organization; includes an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. Generalizations, inaccuracies,
lack of details, and a lack of clear connections weaken the response. Although the migration
of Africans to the Americas is not within Units Five through Eight of the 10th grade
curriculum, discussion of this 9th grade subject meets the minimum requirements of the task.
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Practice Paper E—Score Level 3

The response:

e Develops all aspects of the task in little depth by discussing the migration of Germanic
tribes to Western Europe and the African migration to the Americas

e Is more descriptive than analytical (Germanic tribes to Western Europe: during the fall of
the Roman Empire numerous tribes settled in Western Europe: land divided into
numerous Germanic kingdoms which led to a decentralized government; lack of a
centralized power gave rise to power of the Roman Catholic Church; language of the new
tribes would mix with Latin and helped form new languages; Africans to the Americas: as
a result of the deaths of natives, Spanish began to use African slaves as a work force;
Africans considered the lowest class in society and typically used as plantation laborers;
African culture often blended with Spanish culture; in North America, African slaves
forced to change their customs as seen in their forced conversion to Christianity; even
after slavery ended, segregation between blacks and whites in parts of North America)

e Includes some relevant facts, examples, and details (Germanic tribes to Western Europe:
5th century; Vandals, Visigoths, and Huns; famine, disease, and overexpansion;
feudalism; vernacular; French, Spanish, English, and Italian; manors; Africans to the
Americas: trans-Atlantic slave trade; encomienda system; Middle Passage; sugar
plantations; Brazil; music and art; mandated ways of dress; horrible living conditions;
1960s civil rights movement)

e Demonstrates a satisfactory plan of organization; includes an introduction which is
slightly beyond a restatement of the theme and a conclusion that is beyond a restatement
of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Despite limited analysis, the
response highlights some long-term impacts of both migrations and incorporates numerous
details. Although the migration of Germanic peoples to the Roman Empire and Africans to the
Americas are not within Units Five through Eight of the 10th grade curriculum, discussion of
these 9th grade subjects meets the criteria required for the task.
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Transition Exam in Global History and Geography—Grade 10
Specifications
January 2019

Part I
Multiple-Choice Questions by Standard

Standard Question Numbers

1—United States and New York History | N/A
2—World History 1,8, 11,13, 14, 16, 18, 19, 21, 24, 28, 29, 30

3—Geography 2,6,7,12,15, 20, 22, 23, 25, 27

4—Economics 3,4,10,17, 26
5—Civics, Citizenship, and Government | 5, 9

Parts IT and III by Theme and Standard

Theme Standards

Standards 2, 3, 4, and 5:
World History; Geography;
Economics; Civics,
Citizenship, and Government

Thematic Essay | Movement of People and Goods

Change; Conflict; Economic :
Document-based | Systems; Political Systems; Power; SﬁigfsrysEibibmgjc\;i\(/?é?
Essay Human Rights ’ ’ '

Citizenship, and Government

Scoring information for Part I and Part II is found in Volume 1 of the Rating Guide.

Scoring information for Part I1I is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the January 2019
Transition Exam in Global History and Geography—Grade 10 will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts prov1ded for the previous administrations
of the Transition Exam in Global History and Geography must NOT be used to
determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State

assessments. It contains spaces for teachers to respond to several specific questions and to
make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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