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COMPREHENSIVE ENGLISH
Rating of Short-Constructed Responses and Essay
(1) In training raters to score student responses for each part of the examination, follow the procedures outlined below:
Introduction to the Tasks
• Raters read the task and summarize it.
• Raters read the passages (if applicable) and plan a response to the task.
• Raters share response plans and summarize expectations for student responses.
Introduction to the Rubric and Anchor Papers
• Trainer reviews rubric with reference to the task.
• Trainer reviews procedures for assigning holistic scores (i.e., by matching evidence from the response
to the language of the rubric and by weighing all qualities equally).
• Trainer leads review of each anchor paper and commentary. (Note: Anchor papers are ordered from
high to low within each score level.)
Practice Scoring Individually
• Raters score a set of five practice papers individually. Raters should score the five papers independently without looking at the scores provided after the five papers.
• Trainer records scores and leads discussion until raters feel comfortable enough to move on to actual
scoring. (Practice papers for Questions 26 and 27 contain scores and commentaries. Practice papers
for Question 28 only contain scores.)
(2) When actual rating begins, each rater should record his or her individual rating for a student’s shortconstructed responses and essay on the rating sheets provided, not directly on the student’s essay or
answer sheet. Do not correct the student’s work by making insertions or changes of any kind.
(3) The 2-credit short responses are to be rated by one qualified rater. Each essay must be rated by at least
two raters; a third rater will be necessary to resolve scores that differ by more than one point. The scoring coordinator will be responsible for coordinating the movement of papers, calculating a final
score for each student’s essay, and recording that information on the student’s answer paper.
Beginning in June 2011, schools are no longer permitted to rescore any of the open-ended
questions on any Regents Exam after each question has been rated the required number of times
as specified in the rating guide, regardless of the final exam score. Schools are required to ensure
that the raw scores have been added correctly and that the resulting scale score has been
determined accurately.
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Question 26
(used for 2-credit responses that refer to two texts)
Score Point 2
• presents a well-developed paragraph
• demonstrates a basic understanding of the texts
• establishes an appropriate controlling idea
• supports the controlling idea with clear and appropriate details from both texts
• uses language that is appropriate
• may exhibit errors in conventions that do not hinder comprehension
Score Point 1
• has a controlling idea
or
• implies a controlling idea
or
• has an unclear controlling idea
AND
• supports the controlling idea with partial and/or overly general information from the texts
• uses language that may be imprecise or inappropriate
• exhibits errors in conventions that may hinder comprehension
Score Point 0
• is off topic, incoherent, a copy of the task/texts, or blank
• demonstrates no understanding of the task/texts
• is a personal response
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Anchor Paper – Question 26 – Level 2 – A

Anchor Level 2–A
The response presents a well-developed paragraph, demonstrating a basic understanding of the texts. An appropriate controlling
idea (Relationships are an important social aspect of life because they act as a learning experience) is supported with clear and
appropriate details from both texts (Ezra acquired wisdom in the profession of cooking while Mrs. Scarlatti learned how to be
truly cared for and The duo proves that close relationships yield wisdom as they … learn how to walk in the night “by touch”).
Language use is appropriate and errors in conventions do not hinder comprehension.
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Anchor Paper – Question 26 – Level 2 – B

Anchor Level 2–B
The response presents a well-developed paragraph, demonstrating a basic understanding of the texts. An appropriate controlling
idea (with every change there is a change in act or relationship) is supported with clear and appropriate details from both texts
(when Mrs. Scarlatti gets sick the relationship … changes … Ezra … cannot dwell on the needs or wants of Mrs. Scalatti for
ever and In the poem the son has grown … and things are different in their relationship). Language use is appropriate, and
errors in conventions (foward; grown, he’s; these field) do not hinder comprehension.
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Anchor Paper – Question 26 – Level 1 – A

Anchor Level 1–A
The response has a controlling idea (Relationships are bonds that are shared between individuals), supported with partial and
overly general information from the texts (Ezra and Mrs. Scarliatti … work together, are both dependent of each other for
support, The father see that his son is growing up … and both still have a strong bond). Language use is imprecise (people two
people and father see), and errors in conventions (resterant, indivinal, of his) may hinder comprehension.
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Anchor Paper – Question 26 – Level 1 – B

Anchor Level 1–B
The response has a controlling idea (Relationships always have their way of turning out), supported with overly general
information from the texts (The fathers Relationship grows with his son and If the Relationship has to do with friends then the
outcome … will also be different). Language use is imprecise (like father like son and different to), and errors in conventions
(ending and, fathers Relationship, eachother) may hinder comprehension.
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Anchor Paper – Question 26 – Level 0

Anchor Level 0
The response is a personal response. There is no reference to either text.
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Question 26 – Practice Paper A
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Question 26 – Practice Paper B
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Question 26 – Practice Paper C
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Question 26 – Practice Paper D
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Question 26 – Practice Paper E
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QUESTION 26
PRACTICE SET ANNOTATIONS
Practice Paper A — Score Level 2
The response presents a well-developed paragraph, demonstrating a basic understanding of the texts. An appropriate controlling
idea (Being caring and affectionate are the main values that help relationships last longer) is supported with clear and
appropriate details from both texts (Ezra … brings up some gizzard soup to soothe her nerves; Ezra has always been grateful of
Mrs. Scarlatti’s support; The father states, “Our shoulders almost touch as we walk,” which signifies their close relationship).
Language use is appropriate, and errors in conventions (poem, they; grateful of; witness the ideas) do not hinder
comprehension.

Practice Paper B — Score Level 0
The response is a personal response. There is no reference to either text.

Practice Paper C — Score Level 1
The response has an unclear controlling idea (Relationships are a sole component in everyones life), supported with partial and
overly general information from the texts (by ezra Saying That Mrs. Scarlatti has no family and being all She has, shows There
Strong and needed relationships and They Show The relationship of a Father and Son). Language use is imprecise (are a big
Part and Becomes different), and errors in conventions (everyones, ezra, passage They) may hinder comprehension.

Practice Paper D — Score Level 2
The response presents a well-developed paragraph, demonstrating a basic understanding of the texts. An appropriate controlling
idea (Relationships give you a strong connection with people) is supported with clear and appropriate details from both texts
(Ezra still worried about & wanted to be with Ms. Scarlatti even though she was sick & semi-unresponsive and No one speaks
but the strong father/son bond is still there). Language use is appropriate and errors in conventions (or someone) do not hinder
comprehension.

Practice Paper E — Score Level 1
The response has a controlling idea (Relationships should be good and healthy and also grow and become Strong), supported
with partial information from one text (They both helped eachother and They kept close). Language is imprecise (It doesn’t
matter the distance you and have the encouragement between each other to Successed throughout their lives), and errors in
conventions (Mrs. Scarlatti relationship and didnt) may hinder comprehension.
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Question 27
(used for 2-credit responses that refer only to one text)
Score Point 2
• presents a well-developed paragraph
• provides an appropriate explanation of the literary element or technique chosen
• supports the explanation with clear and appropriate evidence from the text
• uses language that is appropriate
• may exhibit errors in conventions that do not hinder comprehension
Score Point 1
• provides an explanation of the literary element or technique
or
• implies an explanation of the literary element or technique
or
• has an unclear explanation of the literary element or technique
AND
• supports the explanation with partial and/or overly general information from the text
• uses language that may be imprecise or inappropriate
• exhibits errors in conventions that may hinder comprehension
Score Point 0
• is off topic, incoherent, a copy of the task/text, or blank
• demonstrates no understanding of the task/text
• is a personal response
Note: Since the question specifies choosing one of the authors, if the student responds using both passages,
score the portion of the response that would give the student the higher score.
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Anchor Paper – Question 27 – Level 2 – A

Anchor Level 2–A
The response presents a well-developed paragraph that provides an appropriate explanation of characterization (Ezra is the
protagonist and a dynamic character and Without the author’s obvious change in characterization of Ezra there would be no
plot), supported with clear and appropriate evidence from the text (Ezra appears sweet, and caring, and subservient to Mrs.
Scarlatti; as the passage continues Ezra changes; He becomes strong, confident and independent). Language use is appropriate,
and errors in conventions (its; waitress. this; Ezra there) do not hinder comprehension.
Comp. Eng. — June ’11
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Anchor Paper – Question 27 – Level 2 – B

Anchor Level 2–B
The response presents a well-developed paragraph that provides an appropriate explanation of imagery (Imagrey is the author’s
use of descriptive words to allow the reader to picture what they are describing), supported with clear and appropriate evidence
from the poem (the author’s description allows the reader to picture the father and son in the meadow with tall grass and It also
gives a good description of the moon which allows you to picture it … and gives you a very clear and vivid picture of what the
father and son are seeing). Language use is appropriate, and errors in conventions (imagrey, the reader … they, is when) do not
hinder comprehension.
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Anchor Paper – Question 27 – Level 1 – A

Anchor Level 1–A
The response has an unclear explanation of the use of symbolism in Passage II (the author uses symbolism to explain the details
of the feilds surroundings), supported with overly general information from the text (For the specific passage that the author
wrote, using Symbolism works and Blossom growing out of the ground resemble the stars in the sky). Language use is
appropriate, and errors in conventions (feilds, Symbolism, balencing) do not hinder comprehension.
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Anchor Paper – Question 27 – Level 1 – B

Anchor Level 1–B
The response implies an explanation of theme in Passage I (The theme in passage I is friendship), supported with overly general
information from the text (They’re friendship is very strong and when you have a friend … you consider them as your family).
Language use is appropriate, and errors in conventions (passage I) do not hinder comprehension.
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Anchor Paper – Question 27 – Level 0

Anchor Level 0
The response demonstrates no understanding of the text (I think that in both passages they used good language).
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Question 27 – Practice Paper A
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Question 27 – Practice Paper B
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Question 27 – Practice Paper C
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Question 27 – Practice Paper D
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Question 27 – Practice Paper E
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QUESTION 27
PRACTICE SET ANNOTATIONS
Practice Paper A — Score Level 1
The response has an unclear explanation of the literary technique of point of view (Passage II’s point of view is a proud point of
view), supported with partial and overly general information from the text (The father is proud of the son and he is growing up).
Language use is appropriate, and errors in conventions (touch”.) do not hinder comprehension.

Practice Paper B — Score Level 2
The response presents a well-developed paragraph that provides an appropriate explanation of the use of symbolism in Passage
I (the … symbolism, to emphasize, Ezra’s love for Mrs. Scarlotti), supported with clear and appropriate evidence from the text
(Ezra uses food to express his love, food is in fact a representation of his love, she would take small amounts of love at first).
Language use is appropriate, and errors in conventions (symbolism, to and more it) do not hinder comprehension.

Practice Paper C — Score Level 2
The response implies an explanation of the literary techniques of metaphor and simile (The author uses different techniques to
show his felling and to helps us unthertand to imagent their soroundings), supported with clear and appropriate evidence from
the text (the author uses … methaphor when he says in line seven, the author uses … simily in threeteen and fourteen).
Language use may be imprecise (he want to explain and looked as stars), and errors in conventions (opserve, an other, realy
shainy) may hinder comprehension.

Practice Paper D — Score Level 0
The response demonstrates no understanding of the task, referring to friendship as a literary device (One literary element that
was used in both passages was friendship).

Practice Paper E — Score Level 1
The response implies an explanation of characterization (The author uses love and care for passage I), supported with partial
information from the text (Ezra is like a son to Mrs. Scarlatti and Ezra brought her, her favorite soup). Language use is
imprecise (he cares for you and felt overentionel), and errors in conventions (passage I, son since, restrurant) do not hinder
comprehension.
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-develop some ideas
more fully than others,
with reference to specific
and relevant evidence
and appropriate literary
elements from both texts

-maintain a clear and
appropriate focus
-exhibit a logical
sequence of ideas but
may lack internal
consistency

-use appropriate
language, with some
awareness of audience
and purpose
-occasionally make
effective use of sentence
structure or length

-demonstrate partial
control, exhibiting
occasional errors that do
not hinder
comprehension

-develop ideas clearly
and consistently, with
reference to relevant and
specific evidence and
appropriate literary
elements from both texts

-maintain the focus
established by the critical
lens
-exhibit a logical
sequence of ideas
through use of
appropriate devices and
transitions

-use language that is
fluent and original, with
evident awareness of
audience and purpose
-vary structure and
length of sentences to
control rhythm and
pacing

-demonstrate control of
the conventions,
exhibiting occasional
errors only when using
sophisticated language

-develop ideas clearly
and fully, making
effective use of a wide
range of relevant and
specific evidence and
appropriate literary
elements from both texts

-maintain the focus
established by the critical
lens
-exhibit a logical and
coherent structure
through skillful use of
appropriate devices and
transitions

-are stylistically
sophisticated, using
language that is precise
and engaging, with a
notable sense of voice
and awareness of
audience and purpose
-vary structure and
length of sentences to
enhance meaning

-demonstrate control of
the conventions with
essentially no errors,
even with sophisticated
language

Development: the
extent to which ideas
are elaborated using
specific and relevant
evidence from the
text(s)

Organization: the
extent to which the
response exhibits
direction, shape, and
coherence

Language Use: the
extent to which the
response reveals an
awareness of audience
and purpose through
effective use of words,
sentence structure,
and sentence variety

Conventions: the
extent to which the
response exhibits
conventional spelling,
punctuation,
paragraphing,
capitalization,
grammar, and usage

-demonstrate emerging
control, exhibiting
occasional errors that
hinder comprehension

-rely on basic
vocabulary, with little
awareness of audience
or purpose
-exhibit some attempt to
vary sentence structure
or length for effect, but
with uneven success

-establish, but fail to
maintain, an appropriate
focus
- exhibit a rudimentary
structure but may
include some
inconsistencies or
irrelevancies

-develop ideas briefly,
using some evidence
from the text
-may rely primarily on
plot summary

-provide a simple
interpretation of the
"critical lens" that
suggests some criteria
for analysis
-make superficial
connections between the
criteria and the chosen
texts

3
Responses at this
level:

-demonstrate a lack of
control, exhibiting
frequent errors that make
comprehension difficult

-use language that is
imprecise or unsuitable
for the audience or
purpose
-reveal little awareness
of how to use sentences
to achieve an effect

-lack an appropriate
focus but suggest some
organization, or suggest
a focus but lack
organization

-are incomplete or
largely undeveloped,
hinting at ideas, but
references to the text are
vague, irrelevant,
repetitive, or unjustified

-provide a confused or
incomplete interpretation
of the "critical lens"
-may allude to the
"critical lens" but do not
use it to analyze the
chosen texts

2
Responses at this
level:

• If the student addresses only one text, the response can be scored no higher than a 3.
• If the student writes only a personal response and makes no reference to the text(s), the response can be scored no higher than a 1.
• Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.
• A response totally copied from the text(s) with no original student writing should be scored a 0.

-provide a reasonable
interpretation of the
"critical lens" that
establishes the criteria
for analysis
-make implicit
connections between
criteria and the chosen
texts

-provide a thoughtful
interpretation of the
"critical lens" that clearly
establishes the criteria
for analysis
-use the criteria to make
a clear and reasoned
analysis of the chosen
texts

-provide an interpretation
of the "critical lens" that
is faithful to the
complexity of the
statement and clearly
establishes the criteria
for analysis
-use the criteria to make
insightful analysis of the
chosen texts

Meaning: the extent to
which the response
exhibits sound
understanding,
interpretation, and
analysis of the task
and text(s)

4
Responses at this
level:

5
Responses at this
level:

6
Responses at this
level:

QUALITY

SESSION TWO PART B SCORING RUBRIC
READING AND
CRITICAL
ANALYSIS
QUESTION
28 – WRITING
SCORINGFOR
RUBRIC
– CRITICAL
LENS

-are minimal, making
assessment of
conventions unreliable
-may be illegible or not
recognizable as English

-are minimal
-use language that is
incoherent or
inappropriate

-show no focus or
organization

-are minimal, with no
evidence of development

-do not refer to the
"critical lens"
-reflect minimal or no
analysis of the chosen
texts

1
Responses at this
level:

Anchor Paper – Question 28 – Level 6 – A
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Anchor Paper – Question 28 – Level 6 – A
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Anchor Paper – Question 28 – Level 6 – A
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Anchor Level 6 – A
Quality
The response:
Meaning

Development

Organization

Language Use

Conventions

Commentary

Provides an interpretation of the critical lens that is faithful to the complexity of the statement and
clearly establishes the criteria for analysis (man can not control any situation or any other man, for it
is fate that determines what is to occur). The response uses the criteria to make an insightful analysis
of Oedipus Rex (Because Oedipus, in reality, has no control over the prophecy his efforts to escape
it were unsuccesful) and The Great Gatsby (his actions would not control the events because Daisy
still chooses Tom).
Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence to illustrate how little control we have over our lives (He ironically kills his father, the
exact person he is trying to save and Gatsby can not control Daisy’s feelings or her actions). The
response integrates appropriate literary elements such as characterization (strong-willed, great
physical and mental strength, determined and caring), symbolism (The crossroads are symbolic of
fate and reality meeting and Daisy is a flower), and irony (His characterization ironically does not
match up with the events carried out and Daisy seems pure, white, but in actuality she is extremely
corrupt on the inside) from both texts to support the critical lens.
Maintains the focus established by the critical lens on how man is unable to control the events
around him. The response exhibits a logical and coherent structure, moving from an introduction of
the works and the establishing of the ideas that Oedipus tries to escape the prophecy and that Gatsby
tries to obtain Daisy, to an explanation of how each fails in his quest, and then to a conclusion that
supports the critical lens (Oedipus can not avoid the prophecy while Gatsby can not control Daisy).
Transitions are skillfully used (As a character; no surprise, therefore; This too integrates the key
concept of symbolism).
Is stylistically sophisticated, using language that is precise and engaging, with a notable sense of
voice and awareness of audience and purpose (This ties in strongly to the theme of the novel - the
emptiness of the upper class). The response varies structure and length of sentences to enhance
meaning (Gatsby was unable to control Daisy’s actions or emotions because she is symbolically and
literally corrupt).
Demonstrates control of the conventions with essentially no errors, even with sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Paper – Question 28 – Level 6 – B
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Anchor Paper – Question 28 – Level 6 – B
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Anchor Paper – Question 28 – Level 6 – B
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Anchor Paper – Question 28 – Level 6 – B
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Anchor Level 6 – B
Quality
The response:
Meaning

Development

Organization

Language Use

Conventions

Commentary

Provides an interpretation of the critical lens that is faithful to the complexity of the statement and
clearly establishes criteria for analysis (While fate may impose certain events on a person … they
can, however, control how they react and adapt to … these events). The response uses criteria to
make an insightful analysis of The Crucible (He may have hanged, but the fact that his actions
ultimately brought the end of the trials proves that he was a master of his own fate) and The Scarlet
Letter (Through her actions … Hester brings about this change and takes control over her fate) to
illustrate how characters/people can react to uncontrollable events in a way that truly lets them
regain control over their lives.
Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence in both The Crucible (It was inevitable that he would be convicted of witchcraft, but he
fought as hard as he could) and The Scarlet Letter (Through her actions … Hester allows for the
community members to give a new meaning to her letter). The response integrates appropriate
literary elements from both texts through references to setting (the Puritan community) and
characterization (John Proctor’s moment of defiance and she didn’t let it bring her down).
Maintains the focus established by the critical lens that events take place in a person’s life that they
cannot control but human beings can adapt and react in ways that they can ultimately decide their
own fate. The response exhibits a logical and coherent structure, moving from an analysis of the lens,
to an introduction of the two texts, to the textual analysis of each text, ending with a conclusion that
refocuses on the critical lens by stating that they faced adversity and showed their true character by
deciding their own fate. Transitions are skillfully used (If the Puritans willed something to happen,
No matter what someone did, Also taking place within).
Is stylistically sophisticated, using language that is precise and engaging, with a notable sense of
voice and awareness of audience and purpose (Yes, humans are often influenced by the will of others
… but that does not mean they can’t control their own actions). The response varies structure and
length of sentences to enhance meaning (In these works the Puritan Society and fate go hand in
hand).
Demonstrates control of the conventions, exhibiting occasional errors in spelling (occurence,
Elisabeth, rediculous) and punctuation (fate and and hanged and) only when using sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker in
conventions.
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Anchor Paper – Question 28 – Level 5 – A
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Anchor Paper – Question 28 – Level 5 – A
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Anchor Paper – Question 28 – Level 5 – A

Anchor Level 5 – A
Quality
The response:
Meaning

Development

Organization

Language Use

Conventions

Commentary

Provides an interpretation of the critical lens that is faithful to the complexity of the statement and
clearly establishes the criteria for analysis (They try and try, but the world around them won’t allow
them to succeed in achieving their goals). The response uses the criteria to make an insightful
analysis of Cat’s Cradle (if one cannot understand, one cannot influence the events that unfold) and
Tuesdays With Morrie (one can see that Morrie was at the mercy of events around him).
Develops ideas clearly and consistently, with reference to relevant and specific evidence in both
texts (All of these events occur out of the narrator’s control and Though Morrie makes the decision
to continue … he will ultimately lose his body to his condition). The response discusses symbolism
(Vonnegut uses the cat’s cradle … to symbolize the narrator’s lack of understanding and control)
and point of view (Through Albom’s eyes the reader is allowed to share) to illustrate how characters
have no control over their fate.
Maintains the focus established by the critical lens on the idea that events dramatically affect those
who are part of it and usually these individuals have no control over their circumstances. The
response exhibits a logical sequence of ideas, moving from the introduction of the two texts, to an
analysis of each as they relate to the critical lens (He has desperatly tried to understand his place in
all of this, but there are no answers and First of all, he was diagnosed with a terminal illness, which
is lack of control enough), concluding with a generalized summation of how events will play out as
the world allows them. Appropriate transitions are used to enhance coherency (While following, In
response to, First and foremost).
Uses language that is fluent and original (It is not unlike a cartoon, whereby men are at the mercy of
a cruel animator), with evident awareness of audience and purpose (Often throughout people’s lives
they are subject to the world’s whims). The response varies structure and length of sentences to
control rhythm and pacing (Vonnegut points out that for a long time the cat’s cradle has exsisted …
but there is no cat and there is no cradle).
Demonstrates control of the conventions, exhibiting occasional errors in spelling (priciple,
desperatly, dialouges) only when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat stronger in
meaning.
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Anchor Paper – Question 28 – Level 5 – B
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Anchor Paper – Question 28 – Level 5 – B

Comp. Eng. — June ’11

[41]

Anchor Paper – Question 28 – Level 5 – B
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Anchor Paper – Question 28 – Level 5 – B

Anchor Level 5 – B
Quality
The response:
Meaning

Development

Organization

Language Use

Conventions

Commentary

Provides a thoughtful interpretation of the critical lens by explaining how if conditions … had been
different, then the outcomes faced by the individuals could’ve changed. The response uses the
criteria to make a clear and reasoned analysis of The Crucible and Fahrenheit 451 (people like
Montag and Proctor find themselves at the mercy of a law system and Neither of them chose to be
born into 1600’s America or a future where reading is forbidden).
Develops ideas clearly and consistently, with reference to relevant and specific evidence from both
texts through a discussion of setting (the fictional future of “Fahrenheit 451” and the former’s
1600’s society of religious zealots), symbolism (any non-conformists they symbolize), and conflict
(are up against another man, a society, or an entirely different force) to illustrate how people cannot
avoid being steered in a certain direction.
Maintains the focus on the idea that nonconformists can try, and do, but they will never avoid
societal control. The response exhibits a logical sequence of ideas beginning with a generalized
interpretation of the critical lens, then identifying the events that characters from each work are born
into, and explaining how they are at the mercy of the laws and people that support these events.
Appropriate transitions are used (One simple philosophy which answers this question and
“Fahrenheit 451” has this as well).
Uses language that is fluent and original (Many literary works involve a conflict of a person against
a larger body intolerant of nonconformity), although occasionally awkward (law system and each’s),
with evident awareness of audience and purpose (there has been debate on how our lives are taken
in the direction they are). The response varies structure and length of sentences to control rhythm
and pacing (This tells not why these events can control men or who is the cause of them; it only tells
what it is that has made us do as we have always done as a species).
Demonstrates control of the conventions, exhibiting occasional errors in punctuation (“The
Crucible,” this and like Guy Montag have found) only when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Paper – Question 28 – Level 5 – C
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Anchor Paper – Question 28 – Level 5 – C
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Anchor Level 5 – C
Quality
The response:
Meaning

Development

Organization

Language Use

Conventions

Commentary

Provides a thoughtful interpretation of the critical lens (Herodotus is trying to explain that people are
vulnerable to what the future holds) and disagrees with it (Although people don’t have the choice of
the events they experience, they can deal with them and control how they cope). The response uses
the criteria to make a clear and reasoned analysis of Othello (Now the event … was not in his control;
however, the way he reacted to it was) and The Lord of the Flies (they prove Herodotus’s theory
wrong).
Develops ideas clearly and consistently, with reference to relevant and specific evidence (The rash
action of killing Desdemona … led to his downfall because of the choice he made and they did
control some aspects of the event in the sense that they tried to come up with a solution). The
response uses the appropriate literary elements of conflict (deeply upset and altercation), setting (at
the mercy of … the island setting), and characterization (Othello is a tragic hero whose tragic flaw)
to help support the discussion.
Maintains the focus on how characters were not able to control what happened to them, but they did
control what they could do as a result. The response exhibits a logical sequence of ideas by first
disagreeing with the critical lens, then analyzing both texts by explaining how characters had control
over events in their lives, and concluding with a reiteration of the introduction. Appropriate
transitions are used (Despite her pleas and Once they elected).
Uses appropriate language, with some awareness of audience and purpose (While it is a fact that … it
is not true), although sometimes imprecise (has set up, in order to disgust, do stuff). The response
occasionally makes effective use of sentence structure and length (In Othello, the King Othello’s
decision making is what ultimately led to the demise of his kingdom).
Demonstrates control of the conventions, exhibiting occasional errors in comma usage (texts the, As
a result Othello, For example people) only when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in
language use.
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Anchor Paper – Question 28 – Level 4 – A
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Anchor Paper – Question 28 – Level 4 – A
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Anchor Level 4 – A
Quality
The response:
Meaning

Development

Organization

Language Use

Conventions

Commentary

Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis (This
means that men cannot control what goes on around them, and they can only adjust themselves to
work with the events that are presented to them). The response makes implicit connections between
the criteria and The Old Man and the Sea (The events that occurred between the time Santiago
caught the fish and the time he reached shore would control what he would have to do after) and A
Raisin in the Sun (He had to work with what happened, and had to adjust his future plans
accordingly).
Develops some ideas more fully than others, with reference to specific and relevant evidence from
The Old Man and the Sea (He ends up catching a fish … but by the time he gets to shore, the fish has
been destroyed by sharks) and A Raisin in the Sun (His plans were interrupted … when his “friend”
Willy ran off with his money). The manner in which the characters adjust themselves to work with the
events is less developed. The response refers to protagonist and conflict for The Old Man and the
Sea and to irony in A Raisin in the Sun, but development is lacking.
Maintains a clear and appropriate focus on the idea that some things in life are inevitable and men
must adjust to the events around them. The response exhibits a logical sequence of ideas, first
interpreting the lens, then presenting information about the circumstances Santiago and Walter
cannot control and explaining their reactions to them (Santiago could not have prevented the sharks
from eating his big catch and Walter had no way of knowing that this was going to happen, and
therefore had no way to stop it), and concluding with a restatement of support for Herodotus’ claim.
Uses appropriate language, with some awareness of audience and purpose (Just like Herodotus said,
Walter could not control the events around him). The response occasionally makes effective use of
sentence structure and length (Instead, the events that happened left him with nothing but
experience).
Demonstrates control of the conventions, exhibiting occasional errors in punctuation (money Walter
and happened, and) and in agreement (no man … their destiny … around them) only when using
sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat stronger in
conventions.
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Anchor Paper – Question 28 – Level 4 – B
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Anchor Paper – Question 28 – Level 4 – B
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Anchor Level 4 – B
Quality
The response:
Meaning

Development

Organization

Language Use

Conventions

Commentary

Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis (often
times in life men become victims of situations they have no control over). The response makes
implicit connections between the criteria and Of Mice and Men (almost all of the male characters
find themselves in unpleasent situations) and Jane Eyre (Rochester has found himself in numerous
situations he can’t control).
Develops some ideas more fully than others. The response uses specific and relevant evidence to
depict the unpleasent situations of the men in Steinbeck’s work (George … finds himself having to
take care of his friend Lennie, George and Lennie have to flee the area, Candy … cannot retire and
has to keep working) and the situation of Rochester’s interaction with women in Bronte’s work (She
cheats on him with another man, and leaves Rochester with a baby and Bertha ends up burning
down his estate and greatly maiming him). The response makes reference to appropriate literary
elements for Of Mice and Men (The setting is southern California post-Great Depression and The
reader can physically see the poor living conditions through Steinbach’s use of imagery). The
reference to Bronte’s use of a good amount of imagery is not developed.
Maintains a clear and appropriate focus on situations over which the identified literary characters
have no control (Mr. Rochester, George, Lennie, Crooks, and Candy all find themselves in
uncontrolable situations). The response exhibits a logical sequence of ideas, first interpreting the
critical lens, next addressing the situations of male characters in Of Mice and Men and then the
behavior of Rochester in Jane Eyre, and concluding with an attempt to unite both works (Although
the characters themselves are very different there situations cause them to have great misfortunes).
Internal consistency is weakened by the use of the unsupported idea of imagery as a transitional
device.
Uses appropriate language (A wise philosopher once said) that is occasionally imprecise (then for
“than,” women for “woman,” there for “their”), with some awareness of audience and purpose. The
response occasionally makes effective use of sentence structure and length (The first man they meet
is Candy, an old ranch hand with a smelly dog).
Demonstrates partial control, exhibiting occasional errors in spelling (Erye, Steinbach’s,
uncontrolable) and punctuation (Herodotus saying, get’s, Crooks a stable hand has, against him he
is) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Paper – Question 28 – Level 4 – C
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Anchor Paper – Question 28 – Level 4 – C
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Anchor Level 4 – C
Quality
The response:
Meaning

Development

Organization

Language Use

Conventions

Commentary

Provides a simple interpretation of the critical lens by disagreeing with it (men can control events,
they just choose to follow through with bad decisions). The response makes superficial connections
between the criteria and The Crucible (If Proctor had refrained from seeing Abigail only sooner, he
could have prevented the whole incident). The connection to The Scarlet Letter is stronger (If
Dimmesdale had not had an affair with Hester Prynne … none of the ensuing events would have
occurred).
Develops some ideas more fully than others, with reference to specific and relevant evidence from
both texts. The response gives evidence from The Scarlet Letter to explain Dimmesdale’s immense
feelings of guilt and remorse, saying that he tortures himself, both mentally and physically. Abigail’s
involvement in rituals and other types of witchcraft in The Crucible is less developed. Irony and
conflict are mentioned, but development is lacking (ironically “Prynne” rhyming with “sin” and
blown up into a large conflict). The response suggests characterization by describing Dimmesdale as
a pious, kind, considerate, and respectful minister.
Maintains a clear and appropriate focus on the idea that men can control events. The response
exhibits a logical sequence of ideas, first introducing the lens, followed by separate paragraphs
describing events characters lived through and explaining how their decisions could have been
different and the outcome would become different as well. Internal consistency is weakened by lack
of transitions.
Uses appropriate language that is sometimes inexact (admits to his grievance and the notion … can
be detested), with some awareness of audience and purpose (Everyone must make choices). The
response occasionally makes effective use of sentence structure and length (John Proctor made a
mistake. He sinned).
Demonstrates partial control, exhibiting occasional errors in punctuation (The child, in question,
brings; incident, were; his, and his wife Elizabeth’s) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker in
meaning.
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Anchor Paper – Question 28 – Level 3 – A
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Anchor Paper – Question 28 – Level 3 – A

Anchor Level 3 – A
Quality
The response:
Meaning

Development

Organization
Language Use

Conventions

Commentary

Provides a simple interpretation of the critical lens that suggests some criteria for analysis (Human
beings can control their actions but not others and no man or woman can control future events).
The response makes superficial connections between the criteria and A Midsummer Night’s Dream
(Hermia’s father had no control of those events) and Of Mice and Men (George has no control on
what Lenny kills because Lenny goes behind George’s back and gets mice).
Develops ideas briefly. The response uses some evidence from the texts (Hermia’s father
prohibited their being together and Lenny loved soft things and always was picking up mice) but
relies on plot summary. The response mentions foreshadowing but does not elaborate (this
foreshadows Lenny).
Establishes, but fails to maintain, an appropriate focus on the idea that people can control their
actions but not events. The response exhibits a rudimentary structure with an introduction, separate
paragraphs focusing on the texts, and a weak conclusion.
Uses appropriate language, with some awareness of audience and purpose (Events might turn out
the way you wanted but still they didnt occur because you made them). The response occasionally
makes effective use of sentence structure and length (The King gave her a couple of days to make a
descision to either marry Demetrius, die for not marrying him, or become a nun).
Demonstrates partial control, exhibiting occasional errors in spelling (descision and noone),
punctuation (Therefore this, didnt, wanted but), capitalization (Love and Fairies), and usage (quote
is saying, control of those, control on what) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in
language use and conventions.
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Anchor Paper – Question 28 – Level 3 – B
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Anchor Paper – Question 28 – Level 3 – B

Anchor Level 3 – B
Quality
The response:
Meaning

Development

Organization
Language Use

Conventions

Commentary

Provides a simple interpretation of the critical lens that suggests some criteria for analysis (when it
comes to events, men cannot stop them). The response makes superficial connections between the
criteria and Lord of the Flies (The kids just end up having a war on this island while the war was
going on outside the island) and To Kill a Mockingbird (With Aticus’s help the court found him not
guilty, but was eventually killed).
Develops ideas briefly, using some evidence from the texts (Towards the middle of the book the kids
start to get hungery … so they go hunting and Atticus gets made fun of, he is called a “black person”
lover for stiking up for Tom Robinson). The response relies primarily on plot summaries of the
chosen text and makes an obscure reference to point of view in the conclusion (Both novels had
point of view of diffrent characters).
Establishes, but fails to maintain, an appropriate focus referring to the critical lens only in the
introduction and the conclusion. The response exhibits a rudimentary structure, presenting an
introduction, two separate paragraphs focusing on the texts, and a conclusion.
Relies on basic vocabulary (The kids on the island start off okay with living with each other and then
make up some rules) that is sometimes inexact (the town is a racist), with little awareness of
audience and purpose. The response exhibits some attempt to vary sentence structure and length for
effect, but with uneven success (Tom Robinson is a African American who was brout to court
because he was acussed of rapeing a girl and Atticus was his lawyer and tried to stik up for him).
Demonstrates emerging control, exhibiting occasional errors in spelling (compleately, brout,
demonstrat), punctuation (book the; fun of, he; girl and), grammar (is taken place, they … their face,
court … was eventually killed), and usage (on a island and a example) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.
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Anchor Paper – Question 28 – Level 3 – C
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Anchor Paper – Question 28 – Level 3 – C

Anchor Level 3 – C
Quality
The response:
Meaning

Development
Organization

Language Use

Conventions

Commentary

Provides a simple interpretation of the critical lens that suggests some criteria for analysis (Jefferson
nor John Proctor could of controled their faiths). The response makes superficial connections
between the criteria and “A lesson before Death” (Jefferson has to face the fact that he will die for
the murder a white man) and The Crucible (Proctor is facing death because of his pride).
Is largely undeveloped. The response hints at ideas, but references to the texts are vague (Jefferson is
a man who is at the mercy of his event, and it can’t be change and John Proctor who also has to deal
with facing death, But not like jeffersons reason though).
Establishes an appropriate focus on the characters’ facing death and the critical lens (There for I
agree with the critical lens). The response exhibits a rudimentary structure by first referring to the
critical lens, then making vague references to each text, and concluding with an attempt to connect
the two works to the critical lens, all within a single paragraph.
Uses language that is imprecise (a good example to another book to it’s name I can’t bring to mind
at this moment and yet another example to tho critical lens). The response reveals little awareness of
how to use sentences to achieve an effect (Proctor to the road less traveled and dies for his pride
and safety of his family).
Demonstrates emerging control, exhibiting occasional errors in spelling (some where, Whitchery,
tho, controled, There for), punctuation (Death”. A young, to it’s, jeffersons reason, death yet), and
capitalization (“A lesson before Death” and But) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker in
development and language use.
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Anchor Paper – Question 28 – Level 2 – A
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Anchor Paper – Question 28 – Level 2 – A

Anchor Level 2 – A
Quality
The response:
Meaning

Development
Organization

Language Use

Conventions

Commentary

Provides a confused interpretation of the critical lens (I beleve this quote saying not only men but
peeple cant forgive themselves after they did something in a certain point of time). The response
alludes to the critical lens but does not use it to analyze the chosen texts, Their Eyes Were Watching
God and “Sonny’s Blues.”
Is incomplete and largely undeveloped, hinting at ideas by providing somewhat vague references to
the plot of Their Eyes Were Watching God (Terrible tornado come threw there town and they taught
it wasn’t) and “Sonny’s Blues” (They had ruff childhood, but that was past, put it in the side).
Establishes, but fails to maintain, an appropriate focus. The response exhibits a rudimentary
structure, presenting an introduction, a separate paragraph for each work, and a conclusion that
provides alternate interpretations of the critical lens (Baldwin and Herodus quote says risk cannot be
control in current events and It’s true some peeple are control and can’t see how it effects others).
Uses language that is imprecise and unsuitable for the audience and purpose (There for “Their,” then
for “than,” ruff for “rough,” too for “two”). The response reveals little awareness of how to use
sentences to achieve an effect (first literture of works was a young women named Jaine fell in love
with younger man then her after her husband death).
Demonstrates a lack of control, exhibiting frequent errors in spelling (Herodus, literture, waching,
addickt), punctuation (cant, husband death, money later, town and), and grammar (Herodus once
say, I can refers, who trying, could be compare) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in
organization.
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Anchor Paper – Question 28 – Level 2 – B
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Anchor Level 2 – B
Quality
The response:
Meaning
Development
Organization
Language Use

Conventions

Commentary

Provides a confused interpretation of the critical lens (This quote symbolizes men that work hard for
the succes but can’t control there succesful earnings). The response alludes to an interpretation of
the critical lens, advising men to no how to control there events and not to Rush for fortune.
The response is incomplete and largely undeveloped. The response hints at ideas by offering a plot
summary of A Raisin in the Sun, but makes no reference to a second text.
Lacks an appropriate focus, instead focusing on men’s earnings and fortune, citing Walter’s
experience with the money his mother received. The response suggests some organization, providing
only one paragraph that has an introduction, a synopsis of plot, and a concluding statement.
Uses language that is imprecise and unsuitable for the audience and purpose (he looses that
oppurtunity because of all the succesful Dreams he was thinking about and his charactor starts to
change and fase during Reading The book). The response reveals little awareness of how to use
sentences to achieve an effect (And he’s also trust werthy he though everything was going good …
all the negative energy went all back to him especially from the family).
Demonstrates a lack of control, exhibiting frequent errors in spelling (succes, charactor,
oppurtunity), punctuation (son his, Walter yes he, fase during), and capitalization (Dreams, Reading,
Positive, Rush) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Paper – Question 28 – Level 2 – C

Anchor Level 2 – C
Quality
The response:
Meaning
Development
Organization
Language Use
Conventions

Commentary

Provides a confused interpretation of the critical lens (men cant controll themselfs). The response
alludes to the critical lens but does not use it to analyze the texts which are not named.
Is incomplete and largely undeveloped. The response hints at exploring characters from unidentified
texts who face difficult situations, but references to these texts are vague (Boys on ilands that git
mad and Then ‘boy an gril are in love).
The response shows no focus or organization, simply stringing together obscure statements about
unnamed texts and concluding with statements of personal opinion (It wasnt fare they should of let
them date).
Uses language that is imprecise and unsuitable for the audience and purpose (But there Mom and
Dad wont let them be togither witch makes gril pretend died so boy die two), with little awareness of
how to use sentences to achieve an effect.
Demonstrates a lack of control, exhibiting frequent errors in spelling (controll, fite, git, rite),
punctuation (cant, fite one, wont, wasnt), and grammar (Herodts say, one kill, pretend died, should
of) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat weaker in
organization.
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Anchor Paper – Question 28 – Level 1 – A
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Anchor Level 1 – A
Quality
The response:
Meaning
Development
Organization
Language Use
Conventions

Commentary

Provides a confused interpretation of the critical lens (men are the mercy of event and no one could
control him). The response alludes to the critical lens but does not use it to analyze any texts,
offering only a personal response.
Is minimal, with no evidence of development based on any texts.
Suggests a focus on the critical lens by stating it, suggesting agreement with it (This is proven by),
and making a series of disconnected and irrelevant statements about it (Lebron Jame also eats dinner
with the president).
Relies on basic vocabulary (a player that shows not mercy and he could of went), with little
awareness of audience or purpose. The response reveals little awareness of how to use sentences to
achieve an effect (Lebron James of, Lebron James was, Lebron James is).
Demonstrates emerging control, exhibiting occasional errors in spelling (controled, modle, stright),
punctuation (points which, players he, James number), and capitalization (dec., president, basketball.
he, Football) that hinder comprehension.

Conclusion: Although, the response fits the criteria for Levels 1, 2, and 3, it remains at Level 1
because the response makes no reference to any text.
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Anchor Paper – Question 28 – Level 1 – B

Anchor Level 1 – B
Quality
The response:
Meaning
Development
Organization
Language Use
Conventions

Commentary

Provides a simple interpretation of the critical lens (everything you do is planned out). The response
contains no reference to any texts.
Is minimal, with no evidence of development.
Suggests a focus by interpreting and agreeing with the unstated critical lens, but shows no
organization.
Is minimal.
Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat stronger in
meaning and organization.
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Question 28 – Practice Paper – A
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Question 28 – Practice Paper – A
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Question 28 – Practice Paper – B
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Question 28 – Practice Paper – C
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Question 28 – Practice Paper – C
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Question 28 – Practice Paper – C
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Question 28 – Practice Paper – D

Comp. Eng. — June ’11

[76]

Question 28 – Practice Paper – D
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Question 28 – Practice Paper – E
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Question 28 – Practice Paper – E
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Practice Paper A–Score Level 4

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper B–Score Level 2

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.

Practice Paper C–Score Level 5

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper D–Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.

Practice Paper E–Score Level 4

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat stronger in
conventions.

Map to Core Curriculum
The table below shows which core performance indicator or standard and key idea each item is aligned to.
The numbers in the table represent the question numbers of the examination.

Listening

Core Performance
Indicators
2, 4

Reading

18, 24

11, 15, 17, 22

10, 19, 21

9, 12, 13, 14,
16, 20, 23, 25

Writing

26, 27, 28

26, 27, 28

26, 27, 28

26, 28
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Standard 1

Standard 2

Standard 3

1

7, 8

3, 5, 6
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The Chart for Determining the Final Examination Score for the June 2011 Regents
Comprehensive Examination in English will be posted on the Department’s web site
at: http://www.p12.nysed.gov/apda/ on Friday, June 17, 2011. Conversion charts
provided for previous administrations of the Regents Comprehensive Examination in
English must NOT be used to determine students’ final scores for this administration.

Online Submission of Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test development
process. The Department provides an online evaluation form for State assessments. It contains spaces for
teachers to respond to several specific questions and to make suggestions. Instructions for completing the
evaluation form are as follows:
1. Go to http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.
2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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