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Mechanics of Rating

The following procedures are to be used in rating papers for this exami-
nation. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Regents Examination in Global
History and Geography.

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I.

Contents of the Rating Guide

For both Part II (thematic) and Part ITI B (DBQ) essays:

* A content-specific rubric

* Prescored answer papers. Score levels 5 and 1 have two papers each,
and score levels 4, 3, and 2 have three papers each. They are ordered
by score level from high to low.

» Commentary explaining the specific score awarded to each paper

* Five prescored practice papers

For Part IIT A (scaffold or open-ended questions):
* A question-specific rubric
* Sample responses at different score levels
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GLOBAL HISTORY and GEOGRAPHY
Rating the Essay Questions

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—

¢ Raters read the task

* Raters identify the answers to the task

e Raters discuss possible answers and summarize expectations for stu-
dent responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, ie., by
matching evidence from the response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the
scores and commentaries provided

e Trainer records scores and leads discussion until the raters feel confi-
dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions need only be scored by one rater.

(3) The scores for each scaffold question may be recorded in the student’s
examination booklet.

The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each student’s essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring mate-
rials must be used for determining the final examination score.

(2]



Global History and Geography
Content-Specific Rubric
Thematic Essay—June 2000

Score of 5:

Addresses all aspects of the task evenly and in depth

Provides a clear definition of the term “human rights”

Identifies two examples of human rights violations with reference to specific time and place
Accurately describes the causes of both violations

Fully discusses one specific effort that was made to deal with ore of the violations

Summarizes key points by incorporating accurate facts, examples, and details, using key terms such as
“apartheid” and “genocide,” or using historic context such as the Holocaust, or the Age of Imperialism
Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme of human rights violations by establishing a framework that is beyond a simple
restatement of the task and concludes with a summation of the theme

Score of 4:

Addresses all aspects of the task, but may do so somewhat unevenly

Provides a clear definition of the term “human rights”

Describes the causes of both violations of rwo examples chosen

Discusses one effort that was made to deal with one of the violations

Incorporates relevant facts, examples, and details, but may not support all aspects of the task evenly
Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme of human rights violations by establishing a framework that is beyond a simple
restatement of the task and concludes with a summation of the theme

Score of 3:

Addresses most aspects of the task or addresses all aspects in a limited way

Provides a vague definition of the term “human rights”

May lack an in-depth treatment of the tasks

Includes some facts, examples, and details

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme of human rights violations by repeating the task and concludes by repeating the task

Score of 2:

Attempts to address the theme or problem

Provides a weak definition of the term “human rights”

Provides a weak description and discussion of human rights violations, using few facts, examples, and details,
and including information that contains inaccuracies

Is a poorly organized essay, lacking focus

Fails to introduce or summarize the theme of human rights violations

Score of 1:

Lacks a definition of the term “human rights” or uses an incorrect definition

Lacks a description and discussion of human rights violations beyond stating vague and/or inaccurate facts
Uses little or no accurate or relevant facts, details, or examples

Attempts to complete the task, but demonstrates a major weakness in organization

Fails to introduce or summarize the theme of human rights violations

Score of :  Fails to address the theme, is illegible, or is a blank paper
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Anchor Paper — Thematic Essay—Level 5 - A
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Anchor Level 5-A

The response: »

¢ Conveys an in-depth understanding of human rights violations in South Africa in the
20th century and in Europe during the Holocaust and discusses an effort to deal with
the violations in post-war Germany through a system of reparations

e Provides a full definition of human rights

e Understands and uses key terms, such as human rights, apartheid (including
Afrikaan’s derivation), genocide, and Aryan
Shows a richness of detail in presenting relevant facts, examples, descriptions
Describes both violations fully; the discussion of German reparations, though
imaginative, lacks the complete detail of the descriptions of the violations

e Demonstrates a clear plan of organization with a flow of ideas from one paragraph to
the next with excellent transitions

e Establishes a framework in an original introductory paragraph and brings the essay
to closure with more than a summation

Conclusion: Overall, the response best fits the criteria for Level 5. It is strong in
organization and specific detail. The essay is somewhat weaker in discussion of the
efforts to deal with human rights violations than in the description of the violations
themselves.
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Anchor Paper - Thematic Essay—Level 5 - B

Anchor Level 5-B

The response:

Conveys a complete understanding of human rights violations in Europe during the
Holocaust and in South Africa since 1948 and discusses efforts to deal with
apartheid and the violation of rights of blacks through boycotts and the work of
Nelson Mandela

Provides a clear definition of human rights

Understands and uses key terms, such as human rights, genocide, Aryan, apartheid,
boycott

Presents relevant facts, examples, and descriptions in their proper historical setting
Demonstrates a balance between the descriptions of the violations in Nazi Germany
and post-1948 South Africa and the discussion of the efforts to end apartheid
Demonstrates a logical and clear plan of organization

Establishes a framework in an introductory paragraph but does not conclude with a
solid summation

Conclusion: Overall, the response best fits the criteria for Level 5.
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Anchor Level 4-A

The response:

e Conveys a detailed understanding of human rights violations in Cambodia under the
Khmer Rouge and in Germany during the Holocaust and includes a brief, generic
discussion of efforts to address these violations through war and protest

e Provides a good definition of human rights
Understands and uses key terms, such as human rights, Holocaust

e Presents relevant facts, examples, and descriptions in their proper historical setting
(especially strong in the description of Pol Pot and Khmer Rouge)

e Describes both violations fully; but discussion of efforts to deal with violations is
brief and does not relate specifically to either violation

o [sa well-developed essay, except for some unevenness of efforts to deal with
human rights violations

e Establishes a framework that is beyond a simple of restatement of the task and
provides a brief conclusion.

Conclusion: Overall, the response best fits the criteria for Level 4. It is strong in

| descriptive detail of violations. The essay is somewhat weaker in discussion of the
efforts to deal with human rights violations than in the description of the violations
themselves.
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Anchor Level 4-B

The response:

e Conveys an understanding of human rights violations in traditional India and in
Germany during the Holocaust and discusses the Nuremberg Trials and the
creation of the United Nations as efforts to deal with these violations

e Provides an adequate definition of human rights

e Understands and uses key terms, such as human rights, untouchables, caste
system, ghetto, concentration camps '

e Presents relevant facts, examples, and descriptions regarding the treatment of
Jews in the proper historical setting, but is more limited in the description of
untouchables

e Describes the Holocaust well and discusses the Nuremberg Trials and the creation
of the United Nations as efforts to deal with Nazi atrocities, but is superficial in
its description of the untouchables in Indian society as it does not address the
economic and political discrimination faced by this group

e Demonstrates a logical and clear plan of organization

e Establishes a framework that is beyond a simple of restatement of the task and
concludes with a summation

Conclusion: Overall, the response best fits the criteria for Level 4. The essay is
somewhat weaker in description of the treatment of the untouchables in India than in
its description of the Jews during the Holocaust and in its discussion of efforts to deal
with human rights violations.
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Anchor Level 4-C

The response:

¢ Conveys an understanding of human rights violations in Germany dyring the
Holocaust and in the former Yugoslavia and discusses bombings as way to deal
with ethnic cleansing
Provides a full definition of human rights
Understands and uses key terms, such as human rights, natural rights, totalitarian
government, concentration camps, ethnic cleansing

e Presents relevant facts, examples, and descriptions in their proper historical setting,
but not in any depth or detail

e Demonstrates a logical and clear plan of organization
Establishes a framework in a original introductory paragraph and concludes with a
summation

Conclusion: Overall, the response best fits the criteria for Level 4. The essay addresses
the tasks completely, but does not provide rich supporting detail.
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Anchor Level 3-A

The response:

Conveys an understanding of human rights violations in Nazi Germany and in
France during the 16th century and briefly mentions an effort to deal with
Huguenot discrimination

Provides a good definition of human rights

Understands and uses key terms, such as human rights; life, liberty and the pursuit
of happiness; Holocaust

Presents relevant facts, examples, and descriptions in their proper historical setting
Describes both human rights violations, but contains a superficial discussion of the
effort to deal with the human rights violation in France

Is a satisfactorily developed essay, demonstrating a general plan of organization
Introduces the essay by restating the theme of “Justice and Human Rights™ as
provided in the question and concludes with a summation

Conclusion: Overall, the response best fits the criteria for Level 3. Despite an
inaccuracy, i.e., Cardinal Richelieu’s role in the St. Bartholomew’s Day Massacre,
the description of the treatment of the Huguenots is rich in detail.




Anchor Paper — Thematic Essay—Level 3 ~B

ThriughQUt Tha (i fe_of HISHONY cerfiain
QYRR NP heer\\no\a\ec\ lh wany cates
TR gavpl hare bogh minars O huaeemmref

MMMLM&AWZL@MQM@_

_@_mamzmn_adﬂre » a rpeaﬁc mzfvpor |
2e00\e by TheQUIEth ment OF 4 JOvernheint=

eefical Fyay ar aclifd of witing b.magh

thﬂgf: D}{
§ ahd \eezmed N Ne \memcnv@m

ourt of Jushice /h77u Uhi#6 Mt oh!. Twa
_CXmpls of Human Rightl Jidlationf in Jﬁfmru
vl 90 The HW 1n Aaz 1 Germany And.
Wolnen 1 Afgamiftd N oo, Ondes Tho
sto\\0e]%
In_fermanc J
Id wd HEr |of D 1
a Lo a cerhign @md/nt of
AIS_ansld hood ,and _aldo
thﬁm I Wby \ude £ e greus o
deen  Ypanes) harres) tor jeuf. wnln
WO _(AME §0 pOUL Ne_acted ON his deals.
_ttc_ddm&jm S RF 4O manyl efeat in

MO\ widy o
(Suniry (wdSIh . He b)ameu I Dy The




Anchor Paper — Thematic Essay—Level 3 - B

Same mat h‘m\ PN bsvginy D
w\r o\e\/\?’@mna} defen)
oy 6‘%\’“% alin e pSaied The
_ oSN @yptlanon o Gerneany, 4hd iy
OInd LWh‘YIE( HPSI%\/D com?nmﬂohe Y
“ = N
R Ausp i o tng Wi Ids” Jeypisn
QOpNaON. ovel S 1llion Jew( . The ne
of hf To/afmmh Joyﬂmmﬁm_m_tmbg_
ORI WG T4 _
On VBN e: an 1\ ) r A‘ |
hiASyd(k S ¥ 4|
WoNd_WAr T8 150401 e Unied G\t |
v O onier LN\ —tind hpanefe bompor
0yl Yoy ok o June - 1a4 m@\gmered e
\naxd a(\\l T WO e W2t 0 wdv 0
£Aahd form huhrdh AIGNYS_Or &0m and
e ‘h oS ) hat ek 1oL N D\aCé
Reclnlfyy nonnoin £4ans§ \hmaﬂOhf
pOYe e In Afganagan The goinment

1§ THNO—TD Y@ AQWgyd \SMM\(th\V)\QYm\;Sm
_(ma_g&_a\Q@H o S wDmgh avé |

W%@cv@ ey Ore
oY@ A0 wlYe covering fmm YEdA
0 40€_In aH WelTher ey Are

_. -- el hmufe.

Q;‘




Anchor Paper — Thematic Essay—Level 3 -B

YO TY v T ban/aeha T
he hw dIVn e o WaS naon
OUX m O\ACL -

\
PormSeect po0pla Tnwoh aut
1L womd/hmwgnm_mﬁmy hare
FSU alf

nOye (,Om\m\)ﬁ&—\\ Sev\m ac+S of AT Dvng
man /mmS YOS pdrant {oF
/leuh/rPﬂ’ldf Tle OTIRY mm’ of Tlx
GOrd Lup AN (US| (AL

v m@\mw\ Vi (oA NGppon ahgm& .
o SNnNA Uy, eafe Peopy bRALCC

OUr mQralS ke hght anal Ot for
Gl ©1r0) reddin .




Anchor Level 3-B

The response:

Conveys an understanding of human rights violations of Jews in Nazi Germany and
of women in Afghanistan in the 1990’s, but lacks any discussion of efforts to deal
with these violations

Provides a good definition of human rights

Understands and uses key terms, such as human rights, totalitarian government,
Islamic fundamentalism

Presents some facts, examples, and descriptions in their proper historical setting;
provides an interesting description of treatment of women in Afghanistan. In some
instances, correct but irrelevant facts are included (e.g., Japanese bombing of Pearl
Harbor).

Describes both human rights violations, but contains little discussion of the effort
to deal with these human rights violations

Is a satisfactorily developed essay, demonstrating a general plan of organization
Has a weak introductory statement and concludes with a summation

Conclusion»0Overall, the response best fits the criteria for Level ’3. It fails to address
one of the tasks: the discussion of efforts to deal with human rights violations.
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Anchor Level 3-C

The response:

¢ Conveys an understanding of human rights violations in Nazi Germany and in
Kosovo today, but lacks any discussion of efforts to deal with these violations

¢ Provides a good definition of human rights
Understands and uses key terms, such as human rights, anti-Semitic, genocide,
Aryan, ethnic cleansing
Presents some facts, examples, and descriptions in their proper historical setting
Describes both human rights violations with a limited description of human rights
violations in Kosovo
Is a satisfactorily developed essay, demonstrating a general plan of organization
Establishes a framework that is beyond a simple of restatement of the task and
concludes with a summation

Conclusion: Overall, the response best fits the criteria for Level 3. The descriptions of
human rights violations are uneven. The persecution of the Jews receives more
attention than the atrocities in Kosovo. In addition, the essay fails to address one of the
tasks: the discussion of efforts to deal with human rights violations.
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Anchor Level 2-A

The response:

e Conveys a vague understanding of human rights violations of the untouchables in
traditional India and of Jews in Nazi Germany, but lacks any detailed discussion of
efforts to deal with these violations.

Provides a weak definition of human rights

Understands and uses some key terms, such as human rights, caste system,
untouchables, genocide, concentration camps

Incorporates few facts, examples, and details

States rather than describes information about both human rights violations with a
brief mention of the effort to deal with Nazi atrocities (“ by fighting against
Nazis™)

¢ Demonstrates a general plan of organization
Introduces the essay by restating the theme of “Justice and Human Rights” as
provided in the question and concludes with a summation

Conclusion: Overall, the response best fits the criteria for Level 2. Although a general
plan of organization and a restatement of the theme is presented, the essay has an
overall vagueness and several inaccuracies in the narrative.
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Anchor Level 2-B

The response:

Conveys a vague understanding of human rights violations of Jews in Nazi
Germany and Christians in the Roman Empire, but lacks any detailed discussion of
efforts to deal with these violations

Provides a vague definition of human rights

Uses one key term: human rights

Incorporates few facts, examples, and details; includes inaccurate information (e.g.,
Holocaust between 1914-1928)

States rather than describes information about both human rights violations; briefly
mentions Allied forces as the effort to deal with Nazi atrocities

Demonstrates a fundamental misunderstanding of the concept of human rights
Introduces and concludes with weak statements that are meaningless

Conclusion: Overall, the response best fits the criteria for Level 2. Although the essay
demonstrates a general plan of organization, it lacks focus and specific details and has
both weak descriptions of human rights violations and a weak discussion of an effort to

deal with these atrocities.
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Anchor Level 2-C

The response:

Reveals that student did not read the directions carefully. Conveys an
understanding of human rights violations of Jews in the Holocaust, but uses
mistreatment of African Americans in the United States as the second example. In
addition, uses work of Martin Luther King, Jr., to discuss efforts to deal with this
violation of human rights. '
Provides a vague definition of human rights

Uses one key term: human rights

Describes information about Holocaust

Is a satisfactorily developed essay, demonstrating a general plan of organization
Establishes a framework that is beyond a simple of restatement of the task and
concludes with a summation

Conclusion: Overall, the response best fits the criteria for Level 2. Although the essay
demonstrates a general plan of organization and adequately describes Nazi atrocities,
the focus on African Americans as an example of human rights violations does not
meet the requirements of the essay.
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Anchor Level 1-A

The response:
e Conveys a vague understanding of human rights violations; lacks any detailed
description and discussion
Lacks a definition of human rights
Uses few key terms, only human rights and genocide
Incorporates few facts, examples, and details
States rather than describes Nazi atrocities in the Holocaust; lists several other
examples provided in suggested topics from question
e Demonstrates a major weakness in organization
Introduces the essay with an extremely vague statement of purpose and has no
conclusion

Conclusion: Overall, the response best fits the criteria for Level 1. While including a
laundry list of human rights violations, the response does not include anything of
substance. The narrative is garbled and difficult to follow.
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Anchor Level 1-B

The response:

e Conveys a vague understanding of human rights violations of Jews in Nazi
Germany and blacks in South Africa; lacks a discussion of efforts to deal with
violations

Provides a weak definition of human rights

Uses some key terms, such as human rights, apartheid, genocide

Incorporates few facts, examples, and details

States rather than describes human rights violations; includes inaccurate facts (e.g.,
“Simon Bolivar protested and fought for Africas freedom...”)

e Attempts to complete the task, but demonstrates a major weakness in organization
¢ Fails to introduce or summarize the theme of human rights violations.

Conclusion: Overall, the response best fits the criteria for Level 1. The essay shows no
analysis of the issues, and the facts provided are inaccurate.
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Anchor Level 0

The response:
e Fails to address the theme

Conclusion: Overall, the response best fits the criteria for Level 0. Nothing more than
repeating the lead to the essay is offered.
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Practice Paper A—Score Level 3

The response:

Conveys an understanding of human rights violations of students in China in the
1980’s and of Jews in Nazi Germany, but lacks any detailed discussion of efforts to
deal with these violations

Provides a vague definition of human rights

Uses few key terms, such as human rights, concentration camps

Incorporates few facts, examples, and details

States rather than describes information about both human rights violations;
discusses superficially the efforts to deal with Nazi atrocities

Is a satisfactorily developed essay, demonstrating a general plan of organization
Introduces the essay by restating the theme of “Justice and Human Rights” as
provided in the question and concludes with a summation

Conclusion: Overall, the response best fits the criteria for Level 3. The essay describes
human rights violations and discusses an effort to deal with one violation, but in a

limited way.

Practice Paper B—Score Level 2

The response:

Conveys a vague understanding of human rights violations of blacks in South
Africa and of Jews in Nazi Germany, but lacks any detailed discussion of efforts to
deal with these violations.

Provides a clear definition of human rights

Uses one key term: human rights

Incorporates few facts, examples, and details

States rather than describes information about both human rights violations; lacks a
discussion of efforts to deal with human rights violations

Demonstrates a general plan of organization

Introduces and concludes the theme with vague and meaningless statements that
are reflected throughout the response

Conclusion: Overall, the response best fits the criteria for Level 2.




Practice Paper CeScoré Level 3

The response:

Conveys an understanding of human rights violations of Jews in Nazi Germany and
of native Americans in Latin America during the Age of Exploration, but lacks any
discussion of efforts to deal with these violations

Provides a full definition of human rights

Uses few key terms, such as human rights, racist

Incorporates relevant facts and examples in the proper historical setting, such as the
Spanish treatment of native Americans in Latin America

Describes both human rights violations

Is a satisfactorily developed essay, demonstrating a general plan of organization
Establishes a-framework that is beyond a simple of restatement of the task and
concludes with a summation

Conclusion: Overall, the response best fits the criteria for Level 3. Despite its strong
descriptions of human rights violations, the essay fails to address one of the tasks: the
discussion of efforts to deal with these violations.

Practice Paper D—Score Level 4

The response:

Conveys an understanding of human rights violations in Germany during the
Holocaust and in traditional India and discusses the Nuremberg Trials as an effort
to deal with these violations '

Provides a good definition of human rights

Understands and uses key terms, such as human rights, ethnic cleansing,
untouchables, caste system

Presents relevant facts, examples, and descriptions in their proper historical setting
Describes both human rights violations succinctly, but discusses the Nuremberg
Trials in a limited way

Demonstrates a logical and clear plan of organization

Establishes a framework that is beyond a simple of restatement of the task and
concludes with a summation

Conclusion: Overall, the response best fits the criteria for Level 4. The essay addresses
the tasks completely, but does not provide rich supporting detail. The discussion of the
Nuremberg Trials as an effort to deal with the Nazi atrocities is superficial.




Practice Paper E—Score Level 1

The response:

Conveys a vague understanding of human rights violations of African slaves and
Indians under imperialism; briefly mentions efforts to free slaves

Provides a weak definition of human rights ‘

Uses few key terms, such as human rights, imperialism

Incorporates few relevant facts, examples, and details

States rather than describes human rights violations; includes inaccurate facts (e.g.,
“...European imperialism affected India and turned them all to serfs.”)

Is a poorly organized essay

Attempts to introduce the theme, but fails to provide any summation

Conclusion: Overall, the response best fits the criteria for Level 1. Narrative is garbled
and only vaguely addresses the theme.




Global History and Geography
Part A Specific Rubric
Document-Based Question

Document 1

Capitalists are rich people who own factories and have lots of money and workers. . . .
A factory can belong to one person in Capitalism but in [Communism] it belongs to
the government. . . . I am for the idea of [Communism]. It seems to me that you have
more of an opportunity to live well. You won't lose your job in [Communism)]. . . I've
heard about the unemployment problem in America. People can’t find any kind of job
.. .. That’s the way we heard about it — that [in] the West, unemployment, everything
there is bad, a real mess.

— “Katia,” a 16-year-old ninth grader from Moscow;, 1980

Document 1-—Question 1
“Describe the speaker’s point of view about capitalism.”

Score of 1:
® Describes or states-an accurate point of view by Katia that is critical of the capitalist system
e Cites part of the passage that offers an explanation ~

Examples: “Only the rich benefit; communism is better; I am for the idea of communism; It seems to
me you have more opportunity to live well”

Score of 0:

e Incorrect response

e- Vague response that does not address the question
e Blank paper

Examples: “Katia favors the capitalist system over communism; supports capitalism”



- Question 1—Sample A
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Score of 1:
Describes an accurate point of view about the speaker’s lack of support for capitalism

Question 1—Sample B

ml“l/ 8 IRNg. W\— fa X C“’ﬂ”""’WM
ot WWMIVQ Mﬂim
A S Gt Q*—WM A3

’(/VVLWM
Vigdcqu yYi o fosit frotln

Score of 1:
States an accurate point of view and gives examples from the passage to support it

Question 1—Sample C
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Score of 0:
Does not express a point of view on capitalism, but instead discusses equality -

Question 1—Sample D
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Score of 0:
Does not express the speaker’s point of view on capitalism



Document 2

Wealth brings with it its own checks and balances. The basis of [a capitalist] economy
is noninterference [by the government]. The only safe rule is found in the self-
adjusting meter of demand and supply. Open the doors of opportunity to talent and
virtue and they will do themselves justice, and property will not be in bad hands. In a
free and just commonwealth [society], property rushes from the idle [non-working]
and imbecile [fool] to the industrious [hard working], brave and persevering [dedi-

cated].

—Adapted from Ralph Waldo Emerson

Document 2—Question 2
“According to the author, why is capitalism successful?”

Score of 1:
¢ States or explains why capitalism is successful
e Cites part of the passage that offers an explanation

Examples: “Success is open to the industrious and hardworking; the self-adjusting meter of demand
and supply; no interference by the government”

Score of 0: _

e Incorrect response _

e  Vague response that does not address the question
e Blank paper

Examples: “the whole; individuals will not compete; the government controls the economy”



Question 2—Sample A
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Score of 1:
Explains why capitalism is successful by encouraging people to work hard

Question 2—Sample B
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Score of 1:
States why capitalism is successful “because everyone has to work hard”

Question 2—Sample C

Score of 0:
Incorrectly attributes success to a system of checks and balances, which is not suggested in the
passage

Question 2—Sample D
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Score of 0:
Incomplete statement does not answer the question




Document 3

Above all, [the government] . . . will have to take the control of industry and of all

branches of production out of the hands of . . . competing individuals, and instead
institute a system as a whole, that is for the common account [good], according to a
common plan, and with the participation of all members of society. It will . . . abolish
[eliminate] competition. . . . Private property must therefore be abolished.

—Friedrich Engels, Principles of Communism
Document 3—Question 3a
“Who controls the means of production and all property in a communist system?”

Score of 1:
e Identifies who controls the means of production and all property in a communist system

Examples: “government not individuals; the government”

Score of 0:

e Incorrect response

e Vague response that does not address the question
e Blank paper

Examples: “landowners; individuals”
Document 3—Question 3b
“What happens to competition in a communist system?”

Score of 1:
e States that competition is abolished

Examples: “eliminated; abolished; disappears”

Score of 0:

e Incorrect response

e Vague response that does not address the question
e Blank paper

Examples: “individuals will compete; competition works best”



Question 3a—Sample A

__The  governraent  conbols the means o peduchion o
—Communist  sustem '

Score of 1:
Identifies the government as controlling the means of production

Question 3a—Sample B
IN_qulnment sontrols It

Score of 1:
Identifies the government as controlling industry and the means of production

- Question 3a—Sample C
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Score of 0:
Incorrectly identifies the landowners as controlling the means of production

Question 3a—Sample D
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Score of 0: ‘
Incorrectly identifies the competitors as controlling the means of production and all property




Question 3b—Sample A

b5 abolishecd

Score of 1:
States that competition is abolished

Question 3b—Sample B

Tve  comocbidon & mingbedd o e
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Score of 1:
States that competition is abolished

Question 3b—Sample C
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Score of 0:
Does not address question, discusses private property

Question 3b—Sample D
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Score of 0:
Incorrectly sees competition getting out of hand in communism



Document 4
Andrei, his wife, his father, and [his] elder son all have to work on the collective farm-
lands . . . He is not stupid and sees that almost all the produce ends up in the hands
of the Government. The local Communist party boss is always coming back . . . for
more and more. Andrei and his family know ahead of time that they are going to get
[a] very small return for working on the collectivized fields. Naturally this conditions

[changes] their attitudes. They are constantly on a sort of slow-down strike . . .

—T. P. Whitney, “The Russian Peasant Wars on the Krer}llin,” 1954

Document 4—Question 4
“Why are Andrei and his family slowing down the pace of their work?”

Score of 1:
e Explains or states a reason for a slowdown in work on the collective farm
e Cites information from the passage that explains a slowdown

Examples: “the system takes advantage of workers; hard work does not bring rewards; they get a very
small return for working on the collectivized fields”

Score of 0:

e Incorrect response

e Vague response that does not address the question
¢ Blank paper

Examples: “workers will benefit from hard work; working conditions are improving on the collective
farms”



Question 4—Sample A
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Score of 1:
States an accurate reason for slowing down the pace of work

Question 4—Sampie B
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Score of 1:
Explains the rationale for slowing down the pace of work

Question 4—Samp!e C
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Score of 0:
Incorrect response—decreased productivity would not result in more produce for them

Question 4—Sample D
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Score of 0:
Fails to address the question of why there is a slowdown



Document 5

The Wealth of Nations carries the important message of laissez faire, which means that
the government should intervene as little as possible in economic affairs and leave the
market to its own devices. It advocates the liberation of economic production from all
limiting regulation in order to benefit the people . . .

— Adam Smith, The Wealth of Nations

Document 5—Question S
“According to the document, what role should the government play in the economy?”

Score of 1:

e Explains or states that government should not interfere or intervene in the operation of the
economy

e Cites from the document the section that calls for less intervention

Examples: “the government should leave business alone; the role of government should be small; the
government should intervene as little as possible in economic affairs”

Score of 0:

¢ Incorrect response

e Vague response that does not address the question
e Misinterprets document

e Blank paper

Examples: “the government should control business; Adam Smith believed in government control of
the means of production”



Question 5—Sample A
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Score of 1:
Suggests that the government should play a very small role in the economic system

Question 5—Sample B
Ky
A Al

Score of 1:
Cites the part of the passage that calls for less intervention on the part of the government

Question 5—Sample C

Score of 0:
Suggests the opposite, calling for more control, not less

Question 5—Sample D
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Score of 0:
Does not discuss the role of government in the economic system




Document 6

.. . masses of laborers . , . crowded into factories. They are slaves of the machine and -
the manufacturer. Instead of rising as industry progresses, they sink deeper and deeper

into poverty . . .

— Karl Marx and Friedrich Engels, The Communist Manifesto

Document 6—Question 6
“According to Marx and Engels, what was the effect of the capitalist factory system?”

Score of 1:

o Describes, explains, or states the negative view that Marx and Engels had on the impact of the
early factory system

o Cites appropriately from the document

Examples: “workers became slaves of manufacturing classes; they sink deeper and deeper into
poverty”

Score of 0:

¢ Incorrect response

e Vague response that does not address the question
o Misinterprets document

¢ Blank paper

Examples: “workers came to own the factories; workers rose as indus rogressed and became
p -
increasingly wealthier”



Question 6—Sample A
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Score of 1:
States the negative effect of the capitalist factory system on the worker

Question 6—Sample B
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Score of 1:
Paraphrases the question to explain the negative view of the factory system’s effect on laborers

Question 6—Sample C

Score of 0:
Vague answer that does not address or understand the question

. Question 6—Sample D
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Score of 0:
Inaccurate statement that does not reflect an analysis of the question



Document 7

Document 7—Question 7a
“Is capitalism or communism associated with the Five-Year Plans?”

Score of 1:
e Associates five-year plans with communism and not with capitalism

Examples: “communism; communism is associated with the five-year plans”

Score of 0:

e Incorrect response

¢ Misinterprets cartoon
e Blank paper

Examples: “capitalism; capitalism has five-year plans; free enterprise has five-year plans”




Question 7a—Sample A
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Score of 1:
Associates five-year plans with communism

Question 7a—Sample B

(,0 A A AL S

Score of 1: . .
Identifies communism as being associated with five-year plans

Question 7a—Sample C
Ca\raxsT

Score of 0:
Incorrectly identifies capitalism as being associated with five-year plans

Question 7a—Sample D |
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Score of 0:
Incorrectly identifies capitalism as being associated with five-year plans



Document 7

Document 7—Question 7b _
“Which system does the cartoon suggest is more successful at meeting the agricultural needs of
people?” :

Score of 1: _
o Identifies free enterprise as being more successful than five-year plans

Examples: “free enterprise; capitalism”

Score of 0:

e Incorrect response

e Misinterprets cartoon
e Blank paper

Examples: “five-year plans; communism”




Question 7b—Sample A

PEOT\L .

Score of 1:
Identifies capitalist system as more successful than five-year plans

Question 7b—Sample B
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Score of 1:
Interprets cartoon as showing that free enterprise grows more crops than five-year plans do

Question 7b—Sample C

Score of 0:
Misinterprets cartoon by incorrectly identifying five-year plans as more successful

Question 7b—Sample D
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Score of 0:
Misinterprets cartoon by incorrectly identifying five-year plans as more successful




Document 8

The [communist] worker’s standard of living is raised by several benefits the govern-
ment provides. He receives free medical care. He does not have to worry about being
unemployed. Old and disabled people receive social insurance. . . . The government
also provides nurseries and kindergartens for the children of working mothers. . . .

— Harry Schwartz, The New York Times, 1952

Document 8—Question 8
“Identify two benefits offered to workers in a communist economy.”

Score of 2:
Describes or states two specific benefits of communism

Examples: “unemployment insurance; social insurance; guaranteed employment; he receives free
medical care and does not have to worry about being unemployed”

Score of 1:

Describes or states two specific benefits of communism, but only one example is correct
Describes or states two examples, but both are vague or too general or are the same
Describes or states only one example

Examples: “free medical care and health insurance” (both are the same); “standard of living is raised
by benefits” (only one benefit)

Score of 0:

e Incorrect response

e Misinterprets cartoon
e Blank paper

Examples: “they have several benefits”



Question 8—Sample A »
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Score of 2:
Specifies two benefits of communism: free medical care and social insurance

Question 8—Sample B
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Score of 2: :
Specifies two benefits of communism: medical care and free nurseries and kindergartens for

working mothers

Question 8—Sample C
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Score of 1:
Specifies one benefit of communism: nurseries and kindergartens for working mothers
Second response is incorrect: “standard form of government” is not a benefit to the economy



Question 8—Sample D
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Score of 1:
Specifies only one benefit of communism: nurseries and kindergartens for working mothers

Question 8—Sample E
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Score of 0:
Does not specify a benefit and is vague

Question 8—Sample F
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Score of 0:
Does not specify a benefit and is a vague generalization; “security” must be further explained



Global History and Government

Content-Specific Rubric
for
Document-Based Question—June 2000

Key Ideas from Documents that may be used in the essay:

Capitalism Communism

Unemployment—doc 1 Classless society—doc 1 & 6

Success comes to industrious and hard working—doc 2 | Concept of common good—doc 3
Supply and demand—doc 2 Government control of industry—doc 3
Rewards talent—doc 2 Elimination of private property—doc 3
Laissez faire—doc 2 & 5 Collectivization—doc 4

Private ownership—doc 3 Exploitation by leadership—doc 4
Economic class distinction—doc 6 Five-year plan—doc 7

Negative aspects of factory system—doc 6 Free social and medical services—doc 8
Free enterprise —doc 7 No unemployment—doc 8

Score of 5:

Addresses all aspects of the task by accurately analyzing and interpreting at least four documents
Thoroughly describes-and evaluates capitalism and communism

Incorporates information from the documents in the body of the essay and may cite from the document in
an appropriate fashion, but does not copy the entire document

Incorporates relevant outside information such as early British factory system, Stalin five-year plans,
collapse of communist system in Soviet Union

, Takes into account the point of view of the authors in the description and evaluation of capitalism and

communism

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme by establishing a framework that is beyond a simple restatement of the Task or
Historical Context and concludes with a summation of the theme

_Score of 4:

Addresses all aspects of the task by accurately analyzing and interpreting at least four documents
Describes and evaluates capitalism and communism, but treatment may be limited

Incorporates information from the documents in the body of the essay and may cite from the document
in an appropriate fashion '
Incorporates relevant outside information.

Includes relevant facts, examples, and details, but discussion may be more descriptive than analytical.
Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the Zask or
Historical Context and concludes with a summation of the theme




Score of 3:

Addresses most aspects of the task or addresses all aspects of the Task in a limited way, using some of
the documents

May have unequal treatment of task, i.e., all parts of the task are addressed with limited treatment or one
part of the task may be missing

Incorporates limited or no relevant outside information

Includes some facts, examples, and details, but discussion is more descriptive than analytical

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by repeating the Task or Historical Context and concludes by simply repeating the
Task or Historical Context

Score of 2:

Attempts to address some aspects of the Task, making limited use of the documents
May describe or evaluate only one economic system

Presents no relevant outside information

Includes few facts, examples, and details; discussion restates contents of the documents
Is a poorly organized essay, lacking focus '

Fails to introduce or summarize the theme

Score of 1:

Shows limited understanding of the Task with vague, unclear references to the documents
Presents no relevant outside information

Incorporates little or no accurate or relevant facts, details, or examples

Attempts to complete the task, but demonstrates a major weakness in organization

Fails to introduce or summarize the theme or problem

Score of 0:  Fails to address the task, is illegible, or is a blank paper



Anchor Paper — Document-Based Essay—Level 5 - A
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Anchor Paper - Document-Based Essay—Level 5 - A
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Anchor Level 5-A

The response:

Thoroughly describes and evaluates capitalism and communism by accurately
analyzing and interpreting the documents

Uses documents 1, 2, 4, 6, and 7

Places documents in correct historical context ( e.g., Marx and Engels writing in the
early Industrial Revolution)

Incorporates information from the documents in the body of the essay, citing
document 2 in an appropriate fashion.(e.g., “...Emerson states, ‘wealth brings with
it its own checks and balances.” The laws of supply and demand govern the wages
paid to workers....”)

Incorporates relevant outside information (e.g., Robert Owen’s Utopian socialism).
Understands and uses key terms such as Utopianism, oligarchy, Darwinian, supply
and-demand, socialism, social security system, proletariat

Richly supports essay with relevant facts and examples

Judges the condition of the two economic systems (i.e., reveals insight into the
operation of capitalism and communism today as opposed to its theoretical
underpinnings)

Demonstrates a clear plan of organization with a flow of ideas from one paragraph
to the next and excellent transitions

Establishes a framework in a original introductory paragraph and brings the essay to
closure, drawing inferences from the findings in the essay

Conclusion: Overall, the response best fits the criteria for Level 5. It is strong in
organization and specific detail. Essay integrates information from the documents,
recognizes points of view, and draws inferences in its evaluation.
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Anchor Level 5-B

The response:

Thoroughly describes and evaluates capitalism and communism by accurately
analyzing and interpreting the documents

Uses documents 1, 2,4, 5, 7, and 8

Incorporates information from the documents in the body of the essay, citing
document 4 in an appropriate fashion (e.g., “According to Whitney’s story, the
people work for the government, and the produce that they make is given to the
government.... Because of this the people get angry and do not work as hard and as
as Whitney puts it, it is a ‘slow-down’ ”

Incorporates relevant outside information (e.g., crumbling of U.S.S.R., economic
problems faced by China)

‘Understands and uses key terms such as materalism, laissez-faire, surplus, free

enterprise, supply and demand, five-year plan

Richly supports essay with relevant facts and examples

Presents balanced descriptions of economic systems; and then evaluates and draws
inferences based on careful analysis

Demonstrates a clear plan of organization with a flow of ideas from one paragraph to
the next

Establishes a framework in a original introductory paragraph and brings the essay to
closure with more than a summation

Conclusion: Overall, the response best fits the criteria for Level 5. It is strong in
organization and specific detail. The essay integrates information from the documents
and draws inferences in its evaluation.
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Anchor Level 4-A

The response:

e Describes and evaluates capitalism and communism by accurately analyzing and
interpreting the documents
Uses documents 2, 3, 5, and 8
Incorporates information from the documents in the body of the essay
Incorporates relevant outside information (e.g. influx of unhappy Cuban refugees
to the United States)
Understands and uses key terms such as laissez faire, private enterprise
Supports essay with relevant facts and examples
Presents balanced descriptions of economic systems, and then evaluates and draws
logical conclusions
Is a well-developed essay, demonstrating a logical and clear plan of organization
Establishes a framework that is beyond a simple of restatement of the task and
provides a brief conclusion

Conclusion: Overall, the response best fits the criteria for Level 4. Essay is more
descriptive than analytical and uses the documents, but does not fully integrate the
contents into the body of the essay.
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Anchor Level 4-B

The response:

Describes and evaluates capitalism and communism by accurately analyzing and
interpreting the documents

Uses documents 1, 2, 3,4, 5, and 8

Incorporates information from the documents in the body of the essay
Incorporates limited relevant outside information (e.g., allusion to contemporary
functioning of two systems)

Understands and uses key terms such as supply and demand, unemployment:
Supports essay with relevant facts and examples

Presents balanced descriptions of economic systems, but discussion is more
descriptive than analytical

Is a well-developed essay, demonstrating a logical and clear plan of organization
Establishes a framework that is beyond a simple of restatement of the task and
brings the essay to closure with more than a summation

Conclusion: Overall, the response best fits the criteria for Level 4. The essay is more
descriptive than analytical and uses the documents, but does not fully integrate the
contents into the body of the essay.
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Anchor Level 4-C

The response:

e Describes and evaluates capitalism and communism by accurately analyzing and

interpreting the documents

Uses documents 1, 2, 3,4, 5, 6, 7, and 8

Incorporates information from the documents in the body of the essay

Incorporates limited relevant outside information

Understands and uses key terms such as laissez faire, government controls, market

Supports essay with relevant facts and examples

Presents balanced descriptions of economic systems, and then evaluates and draws

logical conclusions

¢ Is a well-developed essay, demonstrating a logical and clear plan of organization
Establishes a framework that is beyond a simple of restatement of the task and
brings the essay to closure with more than a summation

Conclusion: Overall, the response best fits the criteria for Level 4. Very little outside
information weakens what otherwise is a strong essay.
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Anchor Level 3-A

The response:

Describes and evaluates capitalism and communism in a limited way, using some
of the documents

Uses documents 1, 4, and 5

Incorporates information from the documents in the body of the essay, citing
document 4 in an appropriate fashion (e.g., “Instead, workers slacked off and were
‘constantly on a slow-down strike’”)

Incorporates limited relevant outside information

Understands and uses key terms such as competition, unemployment, distribution
of wealth

Supports essay with some facts and examples

Presents balanced descriptions of economic systems with limited analysis

Is a satisfactorily developed essay, demonstrating a clear plan of organization
Introduces the theme by repeating part of the Historic Context and brings the essay
to closure with more than a summation

Conclusion: Overall, the response best fits the criteria for Level 3. The essay is more
descriptive than analytical. It uses only three documents, does not fully integrate the
contents into the body of the essay, and includes limited outside information.
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Anchor Paper — Document-Based Essay—Level 3 -B

Anchor Level 3-B

The response:

e Describes and evaluates capitalism and communism, making limited use of the
documents

e Uses documents 1 and 8 with vague references to document 4
Incorporates some information from the documents in the body of the essay,
including a description of totalitarianism, the nature of government, and its effect
on the economy

e Incorporates limited relevant outside information (e.g., a brief discussion of
development under Lenin and Stalin)
Understands and uses key terms such as factory conditions, social insurance
Includes some relevant facts and examples
Presents limited descriptions of roles of capitalism and communism in meeting
people’s economic needs, but the evaluation is more descriptive than analytical.

o s a satisfactorily developed essay, lacking focus on the economic factors and
placing too much emphasis on political rights and freedom

o Establishes a framework that is beyond a simple restatement of the task and brings
the essay to closure with more than a summation

Conclusion: Overall, the response best fits the criteria for Level 3. The essay addresses
the problem, but the judgments are more political than economic regarding the needs
of the people.
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Anchor Paper — Document-Based Essay—Level 3 - C
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Anchor Level 3-C

The response:

e Describes and evaluates capitalism and communism, making limited use of the
documents

e Uses documents 2, 3,4, 6, 7, and 8

Incorporates some information from the documents in the body of the essay and

briefly states the meaning of the documents

Incorporates little outside information

Understands and uses key terms such as free enterprise, government ownership

Includes few relevant facts and examples beyond those in the documents

Presents limited descriptions of capitalism and communism with little evaluation

beyond that supplied by the documents

o Is a satisfactorily organized essay, lacking specificity and focus, and readlng like a
“laundry list” of the documents

e Introduces the theme by repeating the task and concludes by making inferences
from the body of the essay

Conclusion: Overall, the response best fits the criteria for Level 3. The essay addresses
the problem, but lacks depth.
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Anchor Level 2-A

The response:

Vaguely describes and partially evaluates capitalism and communism

Uses no documents specifically, but makes a vague reference to document 8
Incorporates some information from the documents in the body of the essay, stating
the contents of them without working them into the fabric of the essay
Incorporates little relevant outside information

Understands and uses few key terms such as capitalist economy, unemployed
Supports essay with few facts and examples

Presents limited descriptions of economic systems with vague evaluation of the
roles (e.g., “in the long run capitalist will prevale over communism”)

Is a poorly organized essay, lacking specificity and focus

Fails to introduce or summarize the theme, but repeats the task in the introduction
and the conclusion with a vague judgment on the success of the two economic
systems

Conclusion: Overall, the response best fits the criteria for Level 2. The essay attempts
to address the problem, but uses limited and vague information with little attention to
the documents.
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Anchor Paper — Document-Based Essay—Level 2 - B
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Anchor Level 2-B

The response:

e Vaguely describes and partially evaluates capitalism and communism, making
limited use of the documents
Uses only document 6, but makes a vague reference to documents 2 and 4

e Incorporates some information from the documents in the body of the essay, stating
the contents of them without working them into the fabric of the essay

¢ Incorporates little relevant outside information (e.g., “All farmland and factories
are owned by private investors.”)
Understands and uses few key terms such as economic systems, social class
Supports essay with few facts and examples
Presents weak descriptions of capitalism and communism with little evaluation of
the systems’ roles

¢ Isapoorly organized essay, lacking specificity and focus with an uneven treatment
of the two systems

o  Fails to introduce the theme adequately and concludes with a brief judgment

Conclusion: Overall, the response best fits the criteria for Level 2. The essay attempts
to address the problem, but uses limited and vague information with little attention to
the documents.
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Anchor Level 2-C

The response:

¢ Vaguely describes and partially evaluates capitalism and communism, making
limited use of the documents

e Uses only document 8, but makes vague references to documents 2 and 4

Incorporates some information from the documents in the body of the essay, stating

the contents of them without working them into the fabric of the essay (e.g., “hard *

working and dedicated.” “...they is no competition in a communist system.”)

Incorporates little relevant outside information

Understands and uses few key terms such as competition, social insurance

Supports essay with few facts and examples, using sweeping generalizations

Presents weak descriptions of economic systems, but contains a better evaluation of

the roles of the systems

e Isapoorly organized essay with a vague, general description of the role of
communism and capitalism

o Restates the theme in the introduction and repeats this approach in the conclusion

Conclusion: Overall, the response best fits the criteria for Level 2. The essay attempts
to address the problem, but lacks specific detail and examples as well as outside and
background information.
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Anchor Level 1-A

The response:

Shows limited understanding of capitalism and communism

Uses no documents specifically, but makes vague references to documents 5,7,and 8
Incorporates limited information from the documents, stating the contents of them
without working them into the fabric of the essay

Incorporates little relevant outside information although it alludes to no government
interference under capitalism

Understands and uses few key terms such as upper class, competition

Supports essay with few accurate facts and examples

Presents weak and somewhat inaccurate descriptions of communism and capitalism
with an inaccurate evaluation of the roles in meeting the needs of the people

Is a poorly planned essay, lacking specificity and focus and demonstrating a major
weakness in organization

Restates the theme in the introduction and repeats this approach in the conclusion
with a brief judgment statement

Conclusion: Overall, the response best fits the criteria for Level 1. The essay attempts to
complete the task, but uses limited, vague, and inaccurate information with a jumble of
facts and fiction.
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Anchor Level 1-B

The response:

Shows limited understanding of capitalism and communism

Uses few documents, but makes vague references to documents 2, 5, and 8
Incorporates little information from the documents, stating the contents of them
without working them into the fabric of the essay

Incorporates little relevant outside information (e.g., “...[communists have less]
unemployment,” “In capitalism, ...the government does not interfere with your life”)
Understands and uses few key terms such as factory system, poverty, property
Supports essay with few accurate facts and examples (e.g., description of factory
system is distorted; describes capitalist factories as overpopulated and the people as
slaves to machinery)

Presents weak and somewhat inaccurate descriptions of communism and capitalism
with little accurate evaluation of the systems

Is a poorly planned essay, lacking specificity and focus and demonstrating a major
weakness in organization

Adequately introduces the theme, but does not have a summary

Conclusion: Overall, the response best fits the criteria for Level 1. The essay attempts to
address the problem, but uses limited and vague information from the documents and
includes exaggerations and inaccuracies.




Anchor Paper - Document-Based Essay—Level 1 - C

Chupofaliam A m\ CQ)(N*DWB /‘%W@_zaﬁw
lm poeked o eMffe. an pie cuatem

CLONODMC

Onld

C
2




Anchor Level 1-C

The response:

Shows limited understanding of capitalism and communism

Uses no documents specifically, but makes a vague reference to document 5
Incorporates limited information from the documents, stating the contents of them
without working them into the fabric of the essay (e.g., “Having the government not
intervene...”)

Incorporates little relevant outside information

Understands and uses few key terms such as economic situations, economic problems
Supports essay with few accurate facts and examples, using vague generalizations for
the most part

Presents a weak description of capitalism, but no description or evaluation of
communism

Is a poorly planned essay, lacking specificity and focus and demonstrating a major
weakness in organization

Adequately introduces the theme, but does not have a summary

Conclusion: Overall, the response best fits the criteria for Level 1. The essay attempts to
address only part of the task in an uneven fashion.
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Anchor Level 0

The response:
Fails to address the task

Conclusion: Overall, the response best fits the criteria for Level 0. The essay makes no
attempt to complete the task, merely copying the words “capitalism” and
“communism.” There is no use of the documents.
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Practice Paper A—Score Level 4

The response:

Describes and evaluates capitalism and communism by accurately analyzing and
interpreting the documents

Uses documents 1, 2, 3,4, 5,7, and 8

Incorporates information from the documents in the body of the essay, citing
document 2 in an appropriate fashion (e.g., “It’s plain and simple to some with
‘open doors of opportunity to talent and virtue™”)

Incorporates limited relevant outside information (e.g., allusion to contemporary
functioning of two systems)

Understands and uses key terms such as laissez faire, free enterprise, private
property

Supports essay with relevant facts and examples

Presents balanced descriptions of economic systems, but discussion is more
descriptive than analytical

Is a well-developed essay, demonstrating a logical and clear plan of organization
Establishes a framework that is beyond a simple of restatement of the task and
provides a brief conclusion

Conclusion: Overall, the response best fits the criteria for Level 4.

Practice Paper B—Score Level 3

The response:

Describes and evaluates capitalism and communism in a limited way, using some of
the documents

Uses documents 1, 7, and 8 with vague references to 2 and 5

Incorporates some information from the documents in the body of the essay in
discussing the failures of the communistic system, but provides little information on
capitalism :

Incorporates some outside information (e.g., Yeltsin, Stalin’s five-year plans,
downfall of communism)

Understands and uses key terms such as collective farming, laissez faire

Includes some relevant facts and examples , but is more descriptive than analytical
Presents limited descriptions of economic systems

Is a satisfactorily developed essay, demonstrating a clear plan of organization, but
shows an uneven treatment of communism and capitalism

Establishing a framework in an original introductory paragraph, but concludes with a
simple restatement of the task

Conclusion: Overall, the response best fits the criteria for Level 3. The essay addresses
the problem, but mixing political and economic statements makes for an uneven product.




Practice Paper C—Score Level 1

The response:

e Shows limited understanding of capitalism and communism

e Uses no documents specifically, but makes vague references to documents 2 and 5

e Incorporates little information from the documents, vaguely stating the contents of

them (e.g., “lazy people won’t get a job™)

Incorporates little relevant outside information

Understands and uses few key terms such as noninterference

Supports essay with few accurate facts and examples

Presents weak and somewhat inaccurate descriptions of communism and

capitalism; only vague generalizations are offered

e Is apoorly planned essay, lacking specificity and focus and demonstrating a major
weakness in organization

e Fails to introduce or summarize the theme

Conclusion: Overall, the response best fits the criteria for Level 1. The essay addresses
the question with few specifics.

Practice Paper D—Score Level 5

The response:

e Thoroughly describes and evaluates capitalism and communism by accurately
analyzing and interpreting the documents
Uses documents 1,2,4,and 8

e Incorporates information from the documents in the body of the essay, citing
document 1 in an appropriate fashion (e.g. “Some of the above listed points are
reinforced by the following quote from Katia ...”). However, in other instances, full
documents are repeated, where a paraphrase or a quoted sentence or phrase would
have sufficed.

e Incorporates relevant outside information (e.g., Chinese incentive program, U.S.
social security system)

¢ Understands and uses key terms such market, consumer, incentive programs, socialist
Richly supports essay with relevant facts and examples

e Presents balanced descriptions of economic systems, and then evaluates and draws
inferences

o [sa well-developed essay, demonstrating a logical and clear plan of organization

e Establishes a framework that is beyond a simple of restatement of the task and brings
the essay to closure with more than a summation

Conclusion: Overall, the response best fits the criteria for Level 5, although the use of
complete document repetitions should be curtailed with better use of paraphrased or
limited citations.




Practice Paper E—Score Level 2

The response:

Vaguely describes and partially evaluates capitalism and communism

Uses only document 1, but makes a vague reference to document 8

Incorporates some information from the documents, stating the contents of them
without working them into the fabric of the essay

Incorporates little relevant outside information although it alludes to the
development of the factory system and the fall of communism

Understands and uses few key terms such as private ownership, free enterprise,
industrialize

Supports essay with few facts and examples

Presents weak descriptions of economic systems with some evaluation of the roles
in meeting the needs of the people

Is a generally organized essay, but lacks specificity and focus

Fails to introduce or summarize the theme, vaguely restating the theme in the
introduction and repeating this approach in the conclusion

Conclusion: Overall, the response best fits the criteria for Level 2. The essay attempts
to address the problem, but uses limited and vague information with little attention to
the documents. The essay does make some judgments about the success of the two
systems.




Regents Examination in Giobal History and Geography — June 2000
Chart for Determining the Final Examination score (Use for June 2000 examination only.)

To determine the student’s final score, locate the student’s total essay score across the top of the chart and the total Part I and Part III A score down the side
of the chart. The point where those two scores intersect is the student’s final examination score. For example, a student receiving a total essay score of 6 and

MMMM-“ a total Part I and Part III A score of 50 would receive a final examination score of 79.
Score—p 10
0 31 72
1 32 E
2 33 74
3 34 75
4 35 76
5 36 77
6 37 78
7 = 38 79
8 s 139 80
9 £ [ 81
2 [10 s |41 82
S 11 s [® 8
< |12 g8 143 34
= [13 < [ 8
t (14 = 45 86
~ 115 + |46 87
£ 16 & [47 88
M 17 m 48 89
g [18 - |49 90
R 5 |50 91
S [20 ! %
21 g [32 93
22 = 153 %4
23 54 95
24 55 96
25 56 97
26 57 98
27 58 98
28 59 99
29 60 99
30 61 100




	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

