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Mechanics of Rating

The following procedures are to be used in rating papers for this exami-
nation. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Regents Examination in Global
History and Geography.

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part L.

Contents of the Rating Guide

For both Part XX (thematic) and Part III B (DBQ) essays:

* A content-specific rubric

* Prescored answer papers. Score levels 5 and 1 have two papers each,
and score levels 4, 3, and 2 have three papers each. They are ordered
by score level from high to low.

» Commentary explaining the specific score awarded to each paper

* Five prescored practice papers

For Part III A (scaffold or open-ended questions):
* A question-specific rubric
* Sample responses at different score levels
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GLOBAL HISTORY and GEOGRAPHY
Rating the Essay Questions

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—

* Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for stu-
dent responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, ie., by
matching evidence from the response to the rubric

¢ Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the
scores and commentaries provided

¢ Trainer records scores and leads discussion until the raters feel confi-
dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions need only be scored by one rater.

(3) The scores for each scaffold question may be recorded in the student’s
examination booklet.

The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each student’s essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring mate-
rials must be used for determining the final examination score.



‘Global History and Geography
Content-Specific Rubric
Thematic Essay—January 2001

Score of 5:

Shows a thorough understanding of the positive and negative effects of industrialization on the lives of workers

in a specific nation since the 19th century.

Addresses all aspects of the Task evenly and in depth. The response must:

(1) Provide a clear definition of the term industrialization.

(2) Select one nation from their study of Global History and Geography.

(3) Discuss fwo specific examples of positive and/or negative ways in which industrialization has changed the
lives of workers in the nation chosen.

(4) Discuss the response of workers, reformers, and/or government to the two changes discussed.

Shows an ability to analyze the ways in which industrialization changed the lives of workers and evaluates the

response to the changes by completing all aspects of the Task. Includes comments of an analytical and/or

evaluative nature throughout the paper. The response does more than simply state or describe accurate facts.

Richly supports the theme of industrialization with relevant facts, examples and details concerning the positive

and/or negative ways industrialization changed the lives of workers in a nation and the response to those

changes. The facts and examples are discussed or explained fully and evenly, i.e., urbanization and its impact

upon children and the Sadler Report which resulted in the Factory Act in 19th century Great Britain, or the

appeal of communism in Russia and Lenin’s New Economic Policy in 20th century Russia.

Consistently demonstrates a logical and clear plan of organization. The response must define industrialization,

connect it to a specific time period and nation, and discuss the required aspects of the Task. However, the

response may include the definition as part of the introduction and/or the response to the changes as part of the

conclusion. .

Introduces the theme of the positive and negative effects of industrialization on the lives of workers since the

19th century by establishing a framework that is beyond a simple restatement of the Task and concludes with a

summation of the theme. ’

Score of 4:

Shows a good understanding of the positive and negative effects of industrialization on the lives of workers in a
specific nation since the 19th century. The student discusses changes in the lives of workers and their response
to those changes. .

Addresses all aspects of the Task, but may do so somewhat unevenly. For example a response may discuss the
Sadler Report but may not connect it to the legislation that was passed, i.e., the Factory Act. .

Shows an ability to analyze and evaluate the positive and negative effects of industrialization by completing all
aspects of the Task. Discussion includes some comments of an analytical and/or evaluative nature.
Incorporates relevant facts, examples, and details, but may not support all aspects of the Task evenly, i.e.,
legislation was passed to limit the number of working hours for children but fails to mention any specific
legislation by name.

Demonstrates a logical and clear plan of organization. The response does not discuss all aspects of the Task as
consistently as addressed in a Level 5 response. ‘

Introduces the theme of the positive and negative effects of industrialization on the lives of workers since the
19th century by establishing a framework that is beyond a simple restatement of the 7ask and concludes with a
summation of the theme. '



Score of 3:

Shows a satisfactory understanding of the positive and negative effects of industrialization on the lives of
workers since the 19th century in a specific nation. The response makes a serious attempt to discuss the effects
of industrialization on the lives of workers and the response to those changes.

Addresses most aspects of the Task or addresses all aspects in a limited way, i.e., the response mentions two
changes but both changes are general, i.e., industrialization caused unsafe working conditions and children
worked long hours, or the response may only mention a response to a change that is vague, and lacks detail.
Shows an ability to analyze and/or evaluate the impact of industrialization, but not in any depth. At least one
comment of an analytical or evaluative nature is given, but the essay does not consistently show a depth of
analysis and/or evaluation.

Includes some facts, examples, and details.

Demonstrates a general plan of organization.

Introduces the theme of the positive and negative effects of industrialization on the lives of workers since the
19th century by repeating the Task and concludes by repeating the Task.

Score of 2:

Shows a limited understanding of industrialization. The response makes some attempt to discuss the effects of

industrialization on workers and the response to those changes.

Attempts to address the theme of the positive and negative effects of industrialization on the lives of workers

since the 19th century, but fails to do so in one of the following ways:

(1) The response does not define industrialization or the definition may be general, i.e., industrialization means
the use of machines.

(2) The response discusses one general example of change instead of the required two specific examples.

(3) The essay does not discuss the response to the changes or the response may only be mentioned.

Includes few facts, examples, and details, and may include information that contains inaccuracies. The response

mentions, and does not define or discuss.

Is a poorly organized essay, lacking focus. The response does not clearly identify which aspect of the Task is

being discussed. The response may digress from the required tasks.

The response lacks an introduction and/or conclusion, or the introduction and/or conclusion does not refer to

the theme of the positive and negative effects of industrialization on the lives of workers since the 19th century.

Score of 1:

Shows a very limited understanding of the theme of the positive and negative effects of industrialization on the
lives of workers since the 19th century. The response demonstrates little effort to address the different aspects
of the Task. .

Lacks an analysis or evaluation of changes caused by industrialization and the response to those changes
beyond stating vague or inaccurate facts.

Includes few or no accurate or relevant facts, details, or examples. The response deals with generalities, and
little specific accurate information is presented.

Attempts to complete the Task, but demonstrates a major weakness in organization.

The response lacks an introduction and/or conclusion. The introductiori and/or conclusion does not refer to the
theme of the positive and negative effects of industrialization on the lives of workers since the 19th century.

Score of 0:  Fails to address the theme, is illegible, or is a blank paper.
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Anchor Paper — Thematic Essay—Level 5 - A

Anchor Level 5-A

The response:

Shows a thorough understanding of the positive and negative effects of industrialization on

the lives of workers in Great Britain since the 19th century.

Addresses all aspects of the Task evenly and in depth. The response:

(1) Provides an excellent definition of the term industrialization by linking it to the
enclosure movement.

(2) Discusses two specific examples of positive and/or negative ways in which
industrialization has changed the lives of workers, i.e., working conditions and the
availability of more standardized goods at lower prices.

(3) Discusses the response of reformers, i.e., Adam Smith and his invisible hand theory;
Marxism and the dictatorship of the proletariat rather than the dictatorship of the
business class; and legislation as a result of the workers’ voices.

Shows an ability to analyze the theme, i.e., industrialization caused long workdays for

minimal pay resulting in poverty for families and increased child labor. The response is

especially strong in specific details, i.e., Karl Marx and Adam Smith. Includes comments of
an analytical and/or evaluative nature throughout the paper.

Richly supports the theme with relevant facts, examples, and details, i.e., urbanization

facilitated industrialization.

Consistently demonstrates a logical and clear plan of organization. The student chooses

Great Britain in the 19th century in the introduction, defines industrialization and gives

background linking the enclosure movement and urbanization to the success of

industrialization. Many details are used to complete the rest of the Task.

Introduces the theme of the positive and negative effects of industrialization on the lives of

workers in 19th century Great Britain by establishing a framework that is beyond a simple

restatement of the Task and concludes with a summation of the theme.

Conclusion: Overall, the response fits the criteria for Level 5. The essay is very well
organized. It defines industrialization and provides background for the development of
industrialization in Great Britain. It links industrialization, the enclosure movement, and
urbanization. The conclusions that are drawn are insightful, i.e., economic theories, as
well as governmental ideas grew out of industrialization.
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Anchor Paper — Thematic Essay—Level 5 - B
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Anchor Level 5-B

The response:

e Shows a thorough understanding of the positive and negative effects of industrialization on
the lives of workers in Great Britain since the 19th century.

e Addresses all aspects of the Task evenly and in depth. The response:

(1) Provides a clear definition of industrialization as part of the introduction.

(2) Discusses two specific examples of the theme, i.e., the increase in the standard of living
and the exploitation of workers.

(3) Discusses the response of reformers in creating labor unions to fight for all workers.

e Shows an ability to analyze the theme, i.e., the exploitation of workers, and industrialization
increased the supply of money which people used to buy more luxury goods. Includes
comments of an analytical and/or evaluative nature throughout the paper. The response does
more than simply state or describe accurate facts.

e Richly supports the theme with relevant facts, examples, and details, e.g., the steam engine,
textile mills, and the employment of entire households in factories. In response to the
changes, the essay provides discussion of how the government’s laissez—faire policy led to
the development of labor unions.

e Consistently demonstrates a logical and clear plan of organization. Many details are used to
complete the rest of the Task.

e Introduces the theme by establishing a framework that is beyond a simple restatement of the
Task and concludes with a summation of the theme.

Conclusion: Overall, the response fits most of the criteria for Level 5. The essay is
well organized. It identifies the theme and provides some background to
industrialization in Great Britain. The details that are used are strong in that they draw
conclusions about industrialization. The response to the changes is weak in detail.
However, the connection between the government’s laissez-faire policy and the
development of labor unions strengthens the essay.
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Anchor Level 4-A

The response:

Shows a good understanding of the positive and negative effects of industrialization on the
lives of workers in Great Britain since the 19th century. The response provides discussion
of the working conditions and refers to living conditions, lower prices, urbanization, and an
increase in exports. The response also refers to labor unions forming as a result of the poor
working conditions.

Addresses all aspects of the Task, but treatment is somewhat uneven. The discussion of
living conditions and labor unions is somewhat weak.

Shows an ability to analyze and evaluate the theme by completing all aspects of the Task.
Discussion includes some comments of an analytical and/or evaluative nature, i.e., the
response mentions that industrialization brought urbanization and an increase in exports as
a result of the increase in supply of goods.

- Incorporates relevant facts, examples, and details, but may not support all aspects of the

Task evenly, i.e., crowded living conditions caused a decrease in the standard of living.
Demonstrates a logical and clear plan of organization, but some examples are vague.
Introduces the theme by establishing a framework that is beyond a simple restatement of the
Task and concludes with a summation of the theme.

Conclusion: Overall, the response fits most of the criteria for Level 4. It is strong in
analysis, i.e., linking industrialization to urbanization, increased supply of goods to
increased exports, and loss of money by factory owners to the acceptance of labor
unions and legislation. The essay is somewhat weaker in the discussion of points, 1.¢.,
the essay simply mentions numerous changes instead of discussing two specific
changes.
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Anchor Level 4-B

The response:

Shows a good understanding of the positive and negative effects of industrialization on
the lives of workers in Great Britain since the 19th century. The response provides
discussion of the theme, and mentions the formation of labor union as a way to help
workers improve their working conditions.

Addresses all aspects of the Task, but does so somewhat unevenly, i.e., the discussion of
labor unions lacks specific detail about accomplishments and legislation that was passed.
Shows an ability to analyze and evaluate the positive and negative effects of
industrialization by completing all aspects of the Task. Discussion includes some
comments of an analytical and/or evaluative nature, i.e., urbanization was possible
because of the accomplishments of the Agricultural Revolution.

Incorporates relevant facts, examples, and details, but may not support all aspects of the
Task evenly, i.e., the discussion of labor unions is very general except that it mentions
unions helped to bring about safer conditions, better pay, and shorter hours.
Demonstrates a logical and clear plan of organization. The response does not discuss all
aspects of the Task as consistently as a Level 5 response, and does not use as many
details and specific examples.

Introduces the theme by establishing a framework that is beyond a simple restatement of
the Task and concludes with a simple summation of the theme.

Conclusion: Overall, the response best fits the criteria for Level 4. The essay is
somewhat weaker in its description of labor unions as a response to workers’
complaints. The essay is strong in its analysis of information, but weak in using
specific facts to support generalizations.
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Anchor Paper — Thematic Essay—Level 4 - C

Anchor Level 4-C

The response:

Shows a good understanding of the positive and negative effects of industrialization on
workers in Great Britain since the 19th century. The response shows how industrialization
increased the income of workers and allowed people to purchase luxuries, but only
mentions poor living conditions as a second example.

Addresses all aspects of the Task, but may do so somewhat unevenly. The examples used
are general and weak.

Shows an ability to analyze and evaluate the theme by completing all aspects of the Zask.
Discussion includes some comments of an analytical and/or evaluative nature. The
inclusion of economic and political changes such as the discussion of the Chartist
movement is strong.

Incorporates relevant facts, examples, and details, but does not support all aspects of the
Task evenly, i.e., the examples used to discuss the ways that industrialization changed
workers’ lives are general.

Demonstrates a logical and clear plan of organization, although it lacks a conclusion. The
response does not provide discussion of all aspects of the Task as consistently as a Level 5
response, even though the discussion of the Chartist movement would typically be seen in
a Level 5 response.

Introduces the theme by establishing a framework that is beyond a simple restatement of
the Task even though the conclusion is not finished.

Conclusion: Overall, the response fits most of the criteria for Level 4. The essay
addresses the task completely, but does not provide rich supporting detail. The essay is
strong in that industrialization is not only defined, but the specific inventions of the
flying shuttle and the spinning jenny are mentioned in their relationship to the
advancement of the textile industry. The discussion of the Chartist Movement ends the
essay particularly well, but the lack of detail in other areas makes the essay a Level 4.
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Anchor Paper — Thematic Essay—Level 3 - A

Anchor Level 3-A

The response:

Shows a satisfactory understanding of the positive and negative effects of industrialization
on the lives of workers in Meiji Japan. The response provides a serious attempt to discuss
the effects of industrialization in Japan.

Addresses most aspects of the Task, i.e.,. the student discusses the creation of more jobs
and the emergence of Japan as a world power because of the increase in trade, technology,
and industrialization. There is a good discussion of pre-World War II alliances, but the
response does not link this to industrialization.

Shows an ability to analyze and evaluate the theme, but not in any depth. The response
mentions ethnocentrism in relation to the lack of industrialization, but the essay as a whole,
does not consistently show a depth of analysis or evaluation that is related to the question.
Includes some facts, examples, and details about industrialization in Meiji Japan, i.e.,
Commodore Perry and involvement of the United States in the industrialization process,
Japan’s emergence as a world power, and Japan’s lack of natural resources, but gunpowder
as a new form of military technology is incorrect.

Demonstrates a general plan of organization.

Introduces the theme of the positive and negative effects of industrialization on the lives of
workers in Meiji Japan by defining industrialization, and concludes with the establishment
of a framework that is beyond a simple restatement of the Task.

Conclusion: Overall, the response best fits the criteria for Level 3 despite an
inaccuracy, i.e., the introduction of gunpowder as a form of military technology.
Although it is not directly related to the question, the discussion of post-World War II
Japan is excellent. The essay spends more time on the changes in Japan than the
changes in the lives of workers.
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Anchor Level 3-B

The response:

e Shows a satisfactory understanding of the positive and negative effects of industrialization
on the lives of workers in Great Britain since the 19th century. The response is a serious
attempt to discuss the effects of industrialization on the lives of workers and the response
to the changes. *

e Addresses all aspects of the Task in a limited way, e.g., the response provides a good
definition of industrialization and discussion of working conditions and child labor, but
lacks specific facts. Karl Marx’s Communist Manifesto is used to discuss a response to
industrialization, but the conclusions drawn are weak.

e Shows an ability to.analyze and evaluate the theme, but not in any depth. The discussion of
Karl Marx could have been better linked to the dissatisfaction of workers and the
development of labor unions, but the response goes off on a tangent.

e Includes some facts, examples, and details about industrialization in 19th century Great
Britain, i.e., urbanization, mass production, and Karl Marx.

s Demonstrates a general plan of organization.

¢ Introduces the theme by repeating the Task, but there is no separate concluding paragraph.

Conclusion: Overall, the response fits most of the criteria for Level 3. Specific details
are missing and there is no connection made between Karl Marx and the formation of
labor unions. Information is mentioned but the lack of explanation makes this essay
weak.
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Anchor Paper — Thematic Essay—Level 3 - C

Anchor Level 3-C

The response:

e Shows a satisfactory understanding of the positive and negative effects of mdustrlahzatmn
on the lives of workers in 19th century Great Britain. The response provides a serious
attempt to discuss the effects of industrialization on the lives of workers, i.e., poor working
conditions and child labor. The response to the changes is limited.

e Addresses all aspects of the Task in a limited way, i.e., the response discusses working
conditions and child labor but only mentions that the workers want a change. Karl Marx is
identified, but with no supporting details.

e Shows an ability to analyze and evaluate the impact of industrialization, but not in any
depth. The response discusses how the Agricultural Revolution made the Industrial
Revolution possible, but the essay as a whole, does not consistently show a depth of
analysis or evaluation.

¢ Includes some facts, examples, and details about industrialization in 19th century Great
Britain, i.e., crop rotation, happiness of factory owners, Karl Marx.

¢ Demonstrates a general plan of organization.

¢ Introduces the theme of the positive and negative effects of industrialization on the lives of
workers in 19th century Great Britain by repeating the Zask and concludes by repeating the
Task.

Conclusion: Overall, the response fits most of the criteria for Level 3. The definition
of industrialization is weak. The response does not provide a good explanation of the
changes in workers’ lives, and there is too much unnecessary background information
that does not add to the substance of the essay.
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Anchor Paper — Thematic Essay—Level 2 - A

Anchor Level 2-A

The response:

Shows a limited understanding of industrialization. The response attempts to discuss the
effects of industrialization on workers and the response to the changes.

Attempts to address the theme, but fails to do so by referring to America instead of
identifying a nation from Global History. The definition of industrialization is weak and
the response of the workers to change is very general.

Includes few facts, examples, and details, i.e., the student mentions urbanization but only
in the context that cities became crowded when people came to look for jobs.

Is organized, but lacks focus. The response digresses from the required aspects of the Task,
i.e., discusses homelessness as a result of not being able to find work.

Simply restates the theme as introduction and conclusion.

Conclusion: Overall, the response best fits the criteria for Level 2. Although there is a
general plan of organization, and a restatement of the theme is presented, the essay is
vague and contains little specific information.
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Anchor Level 2-B

The response:

¢ Shows a limited understanding of industrialization. The response attempts to discuss the
effects of industrialization on workers.

e Attempts to address the theme of the positive and negative effects of industrialization on
the lives of workers in Japan after World War I, but fails to address the response of
workers to changes. The definition of industrialization is weak and the changes discussed
are very general with limited reference to workers.

e Includes few facts, examples, and details, and may include information that contains
inaccuracies, e.g., the response implies that industrialization did not happen in Japan until
after World War II. ,

e Lacks focus. The response does not make clear what aspect of the Task is being discussed
and most of the essay discusses changes other than those which impacted workers. The
response digresses from the required aspects of the Task, i.e., mentioning that food is
imported because the land is not suitable for farming.

¢ Introduces the theme and concludes simply by restating the Task.

Conclusion: Overall, the response best fits the criteria for Level 2. Although the essay
demonstrates a general plan of organization, it lacks focus and specific details. The
details provided do not directly address the question.
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Anchor Level 2-C

The response:

Shows a limited understanding of industrialization. The response attempts to discuss the
effects of industrialization on workers.

Attempts to address the theme but fails to discuss the response of workers to the changes
caused by industrialization. Examples of changes are very general with few details to
support the information.

Includes few facts, examples, and details. The definition of industrialization is vague, i.e.,
the response states that technology made jobs dangerous but provides no details to support
the information. '

States generalizations, but does not support them. The essay is poorly organized and lacks
focus.

Introduces the theme by restating the Task and providing a definition of industrialization.
The conclusion restates the Task.

Conclusion: Overall, the response fits most of the criteria for Level 2. The essay
attempts to address the Task, but does not include specific information and does not
address the workers’ response to industrialization.
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Anchor Level 1-A

The response:

e Shows a very limited understanding of the theme of the positive and negative effects of
industrialization on the lives of workers in Great Britain. The response demonstrates little
effort to address the different aspects of the Task.

e Attempts to analyze and evaluate the changes of industrialization by discussing energy
sources, i.., the inaccurate evolution from windmills to steam power in Great Britain.

e Includes few or no accurate or relevant facts, details, or examples, i.e., the only relevant
fact is that workers could make things faster. Much of the essay is devoted to a discussion
of energy sources which is not related to the question. The response deals with
generalities, and very little specific, accurate information is presented.

e Attempts to complete the Task, but does not answer many aspects of the question.

e Introduces the theme by attempting to define industrialization, but the conclusion is weak
and unrelated to the Task.

Conclusion: Overall, the response best fits the criteria for Level 1. The response does
not address many aspects of the Task, and the discussion involving energy sources is
not relevant to the question.
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Anchor Level 1-B

The response:

e Shows a very limited understanding of the theme of the positive and negative effects of
industrialization on the lives of workers in Japan. Many aspects of the Task are not
addressed.

e Lacks an analysis and evaluation of changes caused by industrialization and the response
to those changes beyond stating vague facts.

o Includes few or no accurate or relevant facts, details, or examples. The response is general
with little specific or accurate information, i.e., the response mentions that workers had
new and improved jobs, but the response by workers and government is vague and not
related to the Task.

e Attempts to complete the Task, but organization is weak.

e Introduces the theme by restating the Task, and the conclusion is general.

Conclusion: Overall, the response best fits the criteria for Level 1. The essay shows
little analysis of the issues, and no examples and relevant details.
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Thematic Essay— Practice Paper — A
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Thematic Essay— Practice Paper - B
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Thematic Essay— Practice Paper — C
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Thematic Essay— Practice Paper - D
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Practice Paper A—Score Level 3

The response:

Shows a satisfactory understanding of the positive and negative effects of industrialization
on the lives of workers in Great Britain since the 19th century. The response makes a
serious attempt to discuss the effects of industrialization on the lives of workers.
Addresses most aspects of the Task, i.e., the essay does not address the response to changes
caused by industrialization. Few details are provided for the two ways industrialization
changed the lives of workers.

Shows an ability to analyze and evaluate the impact of industrialization, but not in any
depth. The response does explain how the Agricultural Revolution led to the Industrial
Revolution, but the essay as a whole does not show much depth of analysis.

Includes some facts, examples, and details about industrialization in 19th century Great
Britain, i.e., dangerous working conditions and poor living conditions, although the
response incorrectly mentions steel and minimum wage as facts.

Demonstrates a general plan of organization.

Introduces the theme by establishing a framework that is beyond a simple restatement of
the Task and concludes with a summation of the theme.

Conclusion: Overall, the response fits most of the criteria for Level 3. Although it has
a particularly strong introduction and conclusion, the essay does not address the
response to the changes, and the examples are somewhat general.

Practice Paper B—Score Level 4

The response:

Shows a good understanding of the positive and negative effects of industrialization on the
lives of workers in Great Britain since the 19th century. The student discusses the theme
and the results of urbanization and poor working conditions. The response to the changes
is included, but is very general.

Addresses all aspects of the Task, but does so somewhat unevenly i.e., the response
provides a very generalized discussion of the Task and only mentions that protests led to
improved working conditions.

Shows an ability to analyze and evaluate the positive and negative effects of
industrialization by completing all aspects of the Task. Discussion includes some
comments of an analytical or evaluative nature, i.e., the response includes a discussion of
Great Britain’s island location as a factor in the Industrial Revolution.

Incorporates relevant facts, examples, and details, but does not support all aspects of the
Task evenly, i.e., labor unions are inferred, but discussion is very general. No specific
legislation is mentioned.

Demonstrates a logical and clear plan of organization. The response does not discuss all
aspects of the Task as consistently as a Level 5 essay. The response discusses
industrialization by including information about the change from cottage industry to the
factory instituted machine economy.

Introduces the theme by establishing a framework that is beyond a simple restatement of
the Task. It concludes with a summation of the theme by mentioning the application of
Britain’s system to other countries.

Conclusion: Overall, the response best fits the criteria for a Level 4. The inclusion of
specific facts such as cottage industry, spinning jenny, urbanization, and isolation
makes this a strong essay, but the reference to change is somewhat weak.




Practice Paper C—Score Level 2

The response:

e Shows a limited understanding of industrialization. The response attempts to discuss the
effects of industrialization on workers and the response of the government to the changes.

e Attempts to address the theme of the positive and negative effects of industrialization on the
lives of workers in Japan, but fails to include specific facts and details to support general
statements.

e Includes few facts, examples, and details, i.e., the response mentions that people have to
live in small apartments because there is so little room, but does not mention whether this is
a result of urbanization and industrialization or a result of Japan’s geography.

e Lacks focus. The essay states general facts but does not support them.

e Uses the introduction to attempt to define industrialization, and the conclusion attempts to
address the response.

Conclusion: Overall, the response fits most of the criteria for Level 2. The essay
attempts to address the Task, but.does not include specific information and details.

Practice Paper D—Score Level 5

The response:

e Shows a thorough understanding of the positive and negative effects of industrialization on
the lives of workers in Great Britain in the 19th century.

e Addresses all aspects of the Task evenly and in depth. The response:

(1) Provides a definition of the term industrialization.

(2) Discusses two specific examples of the Task, i.e., conditions for workers such as long
hours, child labor, and poor working conditions in the factories. Supporting detail
about the working conditions includes bad lighting, no building codes, and no safety
devices on the machines.

(3) Discusses the response of reformers, i.e., the work of Charles Dickens and specific
government legislation such as the Factory Act and the Mines Act.

e Shows an ability to analyze the 7Task, i.e., workers moving to tenement apartments to be
near the factories. The response is especially strong in specific details, i.e., Charles
Dickens, the Factory Act, and the Mines Act.

¢ Includes comments of an analytical and evaluative nature throughout.

Richly supports the theme with relevant facts, examples and details, i.e., tenement

apartments, the Factory Act, and the Mines Act.

¢ Consistently demonstrates a logical and clear plan of organization. The student links
industrialization and urbanization. Many details are used to complete the Task.

e Introduces the theme by establishing a framework that is beyond a simple restatement of
the Task and concludes with a summation of the theme.

Conclusion: Overall, the response best fits the criteria for Level 5. The essay is well
organized. It identifies industrialization and gives some background for
industrialization in Great Britain. The essay is particularly strong in that it links
industrialization and urbanization, discusses two changes and interrelates them. The
references to Charles Dickens and the Factory Act and the Mines Act are especially
strong. The essay has a minor error, i.e. , the guarantee of a minimum wage, but this
minor mistake does not detract from the overall quality of the essay.




Practice Paper E—Score Level 3

The response:

Shows a satisfactory understanding of the positive and negative effects of industrialization
on the lives of workers in Great Britain since the 19th century. The response provides a
discussion of the effects of industrialization on the lives of workers, i.e., working
conditions and child labor, and mentions the formation of labor unions as a result of the
changes.

Addresses all aspects of the Task in a limited way, i.e., the definition of industrialization is
adequate but lacks specific detail. Also, the response only vaguely addresses the changes
to workers’ lives, and does not provide specific details.

Shows an ability to analyze and evaluate the impact of industrialization, but not in any
depth. The student discusses the impact of the cottage industry on the development of the
Industrial Revolution, but the essay as a whole, does not consistently show a depth of
analysis or evaluation.

Includes some facts, examples, and details about the theme, i.e., cottage industry and the
increase in trade.

Demonstrates a general plan of organization.

Introduces the theme and concludes by repeating the Task.

Conclusion: Overall, the response fits most of the criteria for Level 3. The essay
addresses the first two aspects of the Task, but in a limited way, and only mentions
labor unions as the response to these changes. The strongest part of the essay is the
discussion of the cottage industry, which is merely background information.
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Global History and Geography
Part A Specific Rubric

Document-Based Question

Document 1
Selected Statistics About The
Three Estates in France (1789)
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First Estate Second Estate Third Estate

1a. What'percentage of income did a person in the Third Estate pay in taxes?

Scoreof 1:

o Correctly identifies the percentage of taxes paid by the Third Estate
Examples: 50%

Half of the Third Estate’s income was paid in taxes

Score of 0:

* Incorrect response
Example: 95% of the total population

e Vague response that does not address the question
Example: Much of their income

¢ No response



1b. How does the tax burden of the Third Estate compare to that of the Second Estate?

Score of 1:
e Correctly identifies that a higher tax burden is placed on the Third Estate
Example: The Third Estate paid a higher percentage of their income in taxes compared to the
Second Estate.

Score of 0:

e Incorrect response
Example: The Second Estate paid more.

e Vague Response or does not compare the Third Estate to the Second Estate,
Example: They paid more.

e No response

1c. How is this taxation unfair to the Third Estate?

Score of 1:
o Correctly identifies examples of inequity suffered by the Third Estate.
Examples: The percent of income paid in taxes by the Third Estate was higher than the First
and Second Estate.
The Third Estate had a higher tax rate.

Score of 0:
e Incorrect response or does not address taxation.

Example: 98% of the population made up the Third Estate.
e Vague Response

Example: The First and Second Estates had more power.

e No response



Question 1a—Sample A
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Score of 1: ;
Accurately identified that the Third Estate paid 50% of their income in taxes.

Question 1a—Sample B

5%,

Scoreof 1:
Correctly states the correct percentage as 50%

Question 1a—Sample C
5%,

Score of 0:
Incorrectly states 95% as the percentage of income paid in taxes.

Question 1a—Sample D
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Score of 0:
Incorrectly identifies “total population” as the percentage of income.



‘Question 1b-Sample A

Score of 1:
Correctly states that the tax burden of the Third Estate is greater than the Second Estate.

Question 1b-Sample B
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Score of 1:
Correctly states that the Third Estate has a higher percentage than the Second Estate.

Question 1b — Sample C
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Score of 0:
Incorrectly states that a member of the Third Estate paid 50% more than the Second Estate.

Question 1b — Sample D

Score of 0:
Incorrectly states that the tax burden of the Third Estate is 25% less than the tax burden of the
Second: Estate.



Question 1¢ — Sample A
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Score of 1:
Correctly states that the First and Second Estates should pay more taxes because they have more
money than the Third Estate.

Question 1¢ — Sample B
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Score of 1:
Correctly identifies that the Third Estate has the least amount of money and after taxes there is
little left.

Question1c¢ — Sample C

Score of 0:
Response does not address taxation and is incorrect in stating that the Third Estate is probably
the upper class.

Question 1¢ — Sample D

Score of 0:
Response does not explain why the taxation is unfair. It just simply states that the taxation should
be less.



Document 2:

The representatives of the French people, organized as a National Assembly . . .
recognize and proclaim, . . . th¢ following rights of man and of the citizen.

Article 1. Meh are born and remain free and equal in rights. . . .

2. The aim of all political association is the preservation of the natural . . .
rights.of man. These rights are liberty, property, security, and resistance to
oppression. . . .

—A Declaration of the Rights of Man and of the Citizen, 1789

2. What was one goal of the French Assembly?

Score of 1:
e States one goal of the French Assembly
Examples: The preservation of the natural rights of man.
Keep the rights of liberty, property, security or resistance to oppression.
¢ Cites part of the passage that answers the question.
Example: Make sure that all men “are born and remain free and equal in rights.”

Score of 0:
e Incorrect response
Example: To serve as representatives of the French people.
¢ Vague response that does not address the question
Example: To have a democratic government.
. @ No response



Question 2-—Sample A
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Score of 1:
Correctly identifies that the goal of the French National Assembly is for people to be free and
have equal rights.

Question 2—Sample B
Gyve o Ne2p S ¢ s
\

Score of 1:
Correctly identifies that the goal of the French National Assembly is to give all men their rights.

Question 2—Sample C
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Score of 0:
Incorrectly states that the goal of the French National Assembly is to assemble a colony.

Question 2—Sample D
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Score of 0:
Incorrectly states that the goal of the French National Assembly is to keep the man on top.



Document 3:

From this moment, until the time when the. enemy shall have been driven from the
territory of the Republic, all Frenchmen are permanently requisitioned for the service
of the armies.

Young men will go into combat; married men will manufacture arms and transport sup-
plies; women will make tents and uniforms and will serve in the hospitals; children will
make old linen into bandages; old men will be carried into the public squares to arouse

the courage of the soldiers, excite hatred for kings, and inspire the unity of the republic.

—Decree of the National Convention, 1793

3a. How did the average citizen participate in the French Revolution?

Score of 1:
e Correctly identifies an example of how the average citizen participated in the French Revolution.
Example: manufactured arms, transported supplies, made tents and uniforms, and/or made
bandages.
e Cites part of the passage that answers the question.
Example: “All Frenchmen are permanently requisitioned for the service of the armies.”

Score of 0:
e Incorrect response
Example: Served as generals.
e Vague response that does not address the question
Example: To drive the enemy from the republic.
e No response :



3b. What factor united the citizens during the French Revolution?

Score of 1:
e Correctly identifies a factor that united the citizens during the French Revolution.
Examples: Common hatred towards the king
The goals of the revolution united the citizens.
e Cites part of the passage that answers the question.
Example: “hatred for kings.”

Score of 0:
e Incorrect response
Example: Requisition for the service of the army.
e Vague response that does not address the question
_ Example: “Unity of the republic.”
e No response



Question 3a—Sample A
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Score of 1:
Correctly paraphrases the correct information from the document to explain how the average
citizen participated in the French Revolution

Question 3a—Sample B
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Score of 1:
Correctly paraphrases from the document that all Frenchmen were part of the army.

Question 3a—Sample C

Score of 0:
The response that they were nationalists does not explain how they participated in the French
Revolution.

Question 3a—Sample D
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Score of 0:
Incorrectly states that citizens participated by doing anything that was asked of them and gives
an example.



Question 3b—Sample A
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Score of 1:
Correctly identifies not only one factor which united the citizens but two.

Question 3b—Sample B
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Score of 1:
Correctly identifies not only one factor that united the citizens but two.

Question 3b—Sample C
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Score of 0:
Incorrectly states the closeness while working in factories was a uniting factor.

Question 3b—Sample D
. \ \ ’
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Score of 0:

Incorrectly quotes from the document to identify a factor.



Document 4

A revolution is an uprising, an act of violence whereby one class overthrows another.
A rural revolution is a revolution by which the peasantry overthrows the authority of
the feudal landlord class. If the peasants do not use the maximum of their strength,
they can never overthrow the authority of the landlords which has been deeply rooted
for thousands of years.

—Mao Zedong, 1927

4. According to Mao, a revolution would involve struggle between which two classes of people?

Score of 1:
o Correctly identifies the two classes of people that struggle during a revolution.
Examples: feudal landlords and peasants
rich and poor
lower class and upper classes
o Cites part of the passage that answers the question.
Example: “The peasantry overthrows the authority of the feudal landlord class.”

Score of 0:
¢ Incorrect response
Example: Chinese and Mao

e Identifies only one group
Example: peasants or landlords

e Vague response that does not address the question
Example: one class overthrows the other

e No response



Question 4—Sample A
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Score of 1: .
Correctly identifies two classes of people involved in the struggle.

Question 4—Sample B
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Score of 1: :
Correctly identifies the two classes of people as the lower class and the upper class.

Question 4—Sample C

Chveese. aieg SC\\: S

- Score of 0:
Incorrectly identifies the two classes of people as Chinese and Japan.

Question 4—Sample D

e &Y edode € Jhe \Stesicde

Score of 0:
Incorrectly identifies two classes of people as the Third Estate and the First Estate.



Document 5

This selection is an excerpt from a memoir of Nien Cheng, who is describing the personal
experiences of a friend during the Great Leap Forward, an industrialization program after the
Chinese Communist Revolution.

~When Li Zhen [a Chinese woman] returned to Shanghai, the city was suffering from
a severe food shortage as a result of the catastrophic economic failure of the Great
Leap Forward Campaign launched by Mao Zedong in 1958. Long lines of people were
forming at dawn at Shanghai police stations, waiting to apply for exit permits to leave
the country. This was such an embarassment for the Shanghai authorities that they
viewed Li Zhen’s return from affluent Hong Kong to starving Shanghai as an opportu-
nity for propaganda . . . to help project an image of popular support for the Communist
Party. . .". The government granted members of this organization [the Communist
Party] certain minor privileges, such as better housing and the use of a special restau-
rant.

=l

— Life and Death In Shanghai, Cheng, 1986

5a. What was the effect of the Great Leap Forward on the people?

Score of 1:
e Correctly identifies one effect of the Great Leap Forward on the people.
Examples: severe food shortages
food lines
migration out of the country
economic failure
e Cites part of the document that answers the question.
Example: To be used “as an opportunity for propaganda”

Score of 0:

e Incorrect response
Example: People became affluent

e Vague response that does not address the question
Example: industrialization program

e No response



5b. How did the Chinese Communist Party treat members of its organization differently from
nonmembers?

Score of 1: :
e Correctly identifies how the Chinese Communist Party treated its members differently from
nonmembers
Examples: Better
more privileges -
better housing
use of a special restaurant
o Cites part of the documents that answers the question
Example: Gave them “certain minor privileges, such as better housing and the use of a special
restaurant.”

Score of 0:
e Incorrect response
Examples: They were allowed to apply for exit permits.
they starved
they were equal
e Vague response that does not address the question
Example: They were treated differently.
e No response

5¢. How would an official of the Chinese Communist Party react to this excerpt?

Score of 1:
e Correctly identifies the reaction of an official of the Chinese Communist Party to this excerpt.
Examples: They would deny that the Great Leap Forward was an economic failure.
They would have approved of special privileges that were granted to Communist
Party members.
They would disagree that this was an eyewitness account.

Score of 0:

¢ Incorrect response

Example: They would agree that the Great Leap Forward was an economic failure.
e Vague response that does not address the question

Example: They would react.
e No response



Question 5Sa—Sample A

Score of 1:
Correctly identifies food shortages as an effect of the Great Leap Forward.

Question Sa—Sample B
The cesolt wias widesavead fandine leecanse of foad

Shgyia %Q 5 and sononue failore

Score of 1:
Correctly identifies widespread famine as an effect of the Great Leap Forward.

Question Sa—Sample C

Tr eNeRNic) o e mﬂmhm ties
N ﬁ\ou (‘/ﬂv\f“\)"\um)ﬁj :

Score of 0:
Incorrectly identifies more opportunities in the community as an effect of the Great Leap
Forward.

Question 5a—Sample D

atge 0 e Mot Cervn v misd Pl Lewd bty

Score of 0:
Incorrectly states that an effect was to make the Communist Party look better.



Question 5b — Sample A

Score of 1:
Correctly states that Communist Party members could eat in restaurants and have special
housing. '

Question 5b — Sample B

M hOuUrme O 80 ONOCNINOA A,

Score of 1:
Correctly states that Communist Party members were favored.

Question 5b — Sample C

’\JV\Q% LN im0 fpcomo. WO hom
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Score of 0:
Incorrectly states that Communists wanted nonmembers to become like them which does not
address the question.

Question 5b — Sample D

ﬁ;?éy Treoteol] Mod) = rrenniool ¢ bther

Score of 0:
Incorrectly states that nonmembers were treated better than members of the Communist Party.



Question S5¢ — Sample A
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Score of 1:

Correctly identifies that a Communist Party official would deny the excerpt and say that
everyone was equal.

Question Sc — Sample B

A woo\d dwm{ .

Score of 1:
Correctly states that an official would deny the information in the excerpt.

Question S¢ — Sample C
ﬁ‘fa) would m\j that it wos trur ol that Hse

Com munisn covld  solue  the Prclolara |

Score of 0:
Incorrectly states that an official of the Communist Party would agree with the excerpt.

Question 5¢ — Sample D

7 a { a4,

Score of 0:
Propaganda is an incorrect response because the Great Leap Forward was a negative opportunity
for propaganda.



Document 6

We don’t say that the Government must be composed by the clergy but that the

Government must be directed and organized according to the divine law, and this is
only possible with the supervision of the clergy.

— Ruhollah Khomeini, Unveiling the Mysteries, 1941

6. Which group does Khomeini suggest should control the government?

Score of 1: :
e Correctly identifies the group that Khomeini suggests should control and supervise the government
Examples: clergy
Islamic Fundamentalists
people with supervision of the clergy or the church
e Cites part of the passage that correctly identifies the answer
Example: “supervision of the clergy”

Score of 0:

e Incorrect response or does not correctly identify a group
Example: divine law

e Vague response that does not address the question
Example: people

e No response



Question 6—Sample A

*\r‘L Tehiugu Ry qrovnd
J 7

Score of 1: ,
Correctly identifies that the religious group should control the government.

Question 6—Sample B

B \D{’W\Q__\ She ool Coandn | @// o SoDey s oy

Scoreof 1:
Cites the part of the passage that identifies the group who should control the government.

Question 6—Sample C

A ne Supeisens oy v PR clasg

Score of 0:
Vague answer that incorrectly identifies the upper class as the group who should control the
government.

Question 6—Sample D

T\ =nadd e Condroed \mu,o\u)lvub
NCTELY

Score of 0:
Does not identify a group who should control the government.



Document 7

This passage is an excerpt from a speech given by Ruhollah Khomeini prior to the Iranian
Revolution in 1979.

When you enter Tehran, you see all the cars and that deceptive [misleading] exterior,
but you haven’t gone to the other side of Tehran. . . . Take a look south of the city. Look
at those pits, those holes in the ground where people live, dwellings you reach by going
down a hundred steps into the ground, homes people have built out of rush matting
or clay so their poor children can have somewhere to live.

— Ruhollah Khomeini

7. Compare the standard of living of the two classes living in Tehran before 1979.

Score of 2:

e Correctly compares the different standards of living of the two classes living in Tehran before 1979
Example: One is rich with cars and the other is poor, living in holes in the ground.

e No incorrect information is included in the response

Score of 1:
e Vague response
Example: The standard of living is lower
e Gives only one side of the comparison
Example: rich people had cars
~ o Combines correct and incorrect information in their response
Example: One side of the city had cars and the poor people did not live in the c1ty

Score of 0:
e Incorrect response

Example: They were equal.
e No response



Question 7—Sample A
One ¢ hss, tle highnclss hgd cars anolnice
hawes, while tle lowe Cf as; had no hotmos o Coat
‘ ,P/f o hode 1 *’Lp c}/c»m«"(
Score of 2:

- Correctly compares the standard of living of the two classes in Tehran before 1979 by comparing
two specific examples of living conditions.

Question 7 — Sample B
Dine side of Telwarn. had technéloqy, hauscs

and cens whilt He cther gide hed Yo ware
haises ou+ of clay and dir-l and hve jin-fhe graw\d.

Score of 2:

Correctly compares the standard of living of the two classes in Tehran before 1979 by giving two
specific examples of living conditions.

Question 7 — Sample C

The  Slunded of [vamy of tre two  diREerrnl
Clasyes  dT8Fene n/,mqﬂ,_

Score of 1:
Vague response that states that the standard of living varied greatly

Question 7—Sample D

bﬁ%(& [929 /5o of e C(ﬁ/ 6208
Vay Urb&r\ w\CL DLbO uJ\‘(Qr\m.QC{ %\)‘&“\\’(AD\
@err 51& Q@M @Qﬂv qu Omr,“l-fhwm‘y
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Score of 1:
Does not compare the standard of living of the two classes but instead, only discusses the
standard of living of the poor and incorrectly states that there were no signs of urbanization.




Question 7—Sample E ,
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Score of 0:
Does not recognize the differences between the two classes

Question 7—Sample F B
T4 wes much wwe didicul e tie
EvLE

Score of 0:
Does not compare the standard of living of the two classes and is very vague.




Document 8

Thousands Clash with Police in Tehran

Tehran residents are increasingly dissatisfied
over rising prices and workers’ protests.

Thousands of people in the Iranian capital, Tehran, have clashed with the police in
what correspondents say is an unusual show of public anger. Local newspapers say that
about 5,000 demonstrators threw stones and bottles at policemen and blocked a main

road with burning [tires]. :
The violence in the southwestern suburb . . . followed the death of a teenage peddler.

Large numbers of people have taken to peddling food and other goods in Tehran,
where unemployment has risen dramatically in recent years.

Iranian papers have recently reported increasing dissatisfaction among Tehran resi-
dents over rising prices and strikes and protests by workers across the country, partly
due to nonpayment of wages.

— BBC News, May 26, 1998

8. According to this news report, what-have been the results of the rule of Ruhollah Khomeini
and his successors in Iran?

Score of 2:
e Correctly identifies at least two results of the rule of Khomeini and his successors in Iran.
Examples: Violence '
unemployment
rising prices
strikes
protests by workers
non-payment of wages
public anger
¢ No incorrect information is included in the response

Score of 1:

e Vague response
Example: little work

e Gives only one correct result
Example: Violence

e Includes correct and incorrect information
Example: Rising prices and employment

Score of 0:

e Incorrect response
Example: police anger

e No response



Question 8—Sample A

A?Z‘HA v%?r:/.\/()} @c .

Score of 2:
Response generally characterizes the results of Khomeini’s rule as chaos but then gives three
specific results of his rule. »

Question 8—Sample B

They  bhave kocomy more usnexplol je. d

m'\d \l{rﬂ@v\:“_

Score of 2:
Correctly states two different results of Khomeini’s rule.

Question 8—Sample C

Theie <15 oot of  vidlane 1 Trpe.

Score of 1:
Gives only one correct result of Khomeini’s rule

Question 8—Sample D
tt B chaoic and
Wb dn powea.

Score of 1:
Gives two results that are the same

Question 8—Sample E

he Vs been mw < tayi g £ all
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Score of 0:
Vague and general response which is incorrect

Question 8—Sample F

e &Q\‘*_}g \*‘)\'\L—\‘ e~ ke co~ +o Stecal {o\,[

Score of 0:
Vague and general response



Key Ideas from Documents that may be used in the essay:

Global History and Geography

Content-Specific Rubric

for
Document-Based Question—January 2001

FRENCH
REVOLUTION
(1789-1799)

CHINESE
COMMUNIST
REVOLUTION

(1949-1949)

IRANIAN

* REVOLUTION (1979)

CAUSES Unequal distribution of Peasant dissatisfaction Desire for religious
land and taxes (docl) with feudal landlords control/supervision of
Failure to protect (doc4) government (doc6)
natural rights (doc2) Differences in standard
Hatred for kings (doc3) of living (doc7)

RESULTS Preservation of natural Great Leap Forward Rising prices (doc8)
rights (doc2) (doc$) Workers’ protest
Equality and unity of Industrialization (doc5) (doc8)
the republic (doc3) Privileges for Unemployment (doc8)
Increased citizen Communist Party Non-payment of wages
participation (doc3) members (doc5) - (doc8)

Score of 5:
Thoroughly addresses all four aspects of the Task for two Revolutions (French Revolution [1789-1799],

Chinese Communist Revolution [1927-1949], and/or Iranian Revolution [1979]) :

(1) Discusses political, economic, and/or social causes for each of the two revolutions chosen.
(2) Compares the results of the two revolutions.
(3) Contrasts the results of the two revolutions.
(4) Evaluates the extent to which each of the two revolutions accomplished their goals of reform.
Includes accurate analysis and interpretation of at least four documents (see above chart).

Incorporates information from the documents in the body of the essay and may cite from the documents

in an appropriate fashion.

Incorporates much relevant outside information such as:




FRENCH CHINESE IRANIAN
REVOLUTION COMMUNIST REVOLUTION (1979)
(1789-1799) REVOLUTION :
(1927-1949)
CAUSES ¢ Voting practices ofthe | ¢ World War Il o Excesses of the Shah’s

three estates e Japanese Invasion government
Use of divine right e Civil war betweenthe | e Anti-western feeling
Example of the English Nationalists and e Islamic
Revolution Communists fundamentalism

e Lavishness of ¢ Collapse of Imperial
Versailles government

: e Enlightenment ideas e Long March -
RESULTS e Napoleon’s rule o Control of mainland e Iranian hostage crisis

o Increased power of the China (1979)
middle class ¢ Non-recognition by e Iran-Iraq War

e Increased power of Western powers e Spread of Islamic
women o Failure of Mao’s _ Fundamentalism

e Better taxation policies programs ¢  Growth of terrorism
and land ownership | @ Increased Cold War e Repeal of women’s

tensions rights legislation

Richly supports the theme with the use of many relevant facts, examples and details, e.g., details will be
used to explain the voting practices of the Three Estates rather than simply saying that the Estate system
was unfair.

Consistently demonstrates a logical and clear plan of organization. The plan of organization will

generally take one of two approaches:

(1) The response will discuss the causes of each of the two revolutions, compare and contrast the results
of each of the two revolutions and then evaluate the extent to which the two revolutions
accomplished their goals of reform.

(2) The response will discuss the causes of a revolution and then evaluate the extent to which the
revolution accomplished its goals and then do the same for a second revolution. Lastly, the student
will compare and contrast the results of the two revolutions.

Introduces the theme of revolutions by establishing a framework that is beyond a simple restatement of

the Task or Historical Context and concludes with a summation of the theme of revolutions.

Score of 4:

Addresses all four aspects of the Task, although the treatment of the tasks may be uneven, e.g., the
student may complete all aspects of the task but may provide only limited details when comparing and
contrasting the results of the two revolutions.

Accurately analyzes and interprets at least four of the documents.

Incorporates information from the documents in the body of the essay and may cite from the documents
in an appropriate fashion.

Incorporates some relevant outside information.

Includes relevant facts, specific examples, and details, but discussion may be more descriptive than
analytical.

Demonstrates a logical and clear plan of organization. The use of documents is less integrated than in a
Level 5 response.

Introduces the theme of revolutions by establishing a framework that is beyond a simple restatement of
the Task and/or Historical Context and concludes with a summation of the theme of revolutions.



Score of 3:

Addresses most aspects of the Task or addresses all aspects of the Task in a limited way, e.g., the

response may not compare and contrast the results of the two revolutions, rather it may simply discuss

the results of each revolution separately.

Uses or refers to some of the documents in the body of the essay.

Incorporates limited relevant outside information.

Includes some facts, examples, and details, but discussion is more descriptive than analytical.
Demonstrates a general plan of organization.

Introduces the theme of revolutions by repeating the Task and/or Historical Context and concludes by
simply repeating the Task and/or Historical Context.

Score of 2:

Attempts to address some aspects of the Task, e.g., the student only discusses one revolution instead of
the required two revolutions.

Makes limited use of the documents; discussion may only restate contents of the documents.

Presents no relevant outside information.

Includes few facts, examples, and details; discussion may contain some inaccuracies.

Is a poorly organized essay, lacking focus; may contain digressions or extraneous information.

The response may lack an introduction and/or conclusion. The introduction and/or conclusion might not
refer to the theme of revolutions.

Score of 1:

Shows limited understanding of the Task with vague, unclear references to the documents.

Presents no relevant outside information.

Includes little or no accurate or relevant facts, details, and/or examples.

May demonstrate a major weakness in organization. '

The response may lack an introduction and/or conclusion. The introduction and/or conclusion may not
refer to the theme of revolutions.

Score of 0:  Fails to address the task, is illegible, or is a blank paper.



Anchor Paper — Document-Based Essay—Level 5 - A
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Anchor Level 5-A

The response:

Thoroughly addresses all four aspects of the Task for two Revolutions (French
Revolution [1789-1799] and Chinese Revolution [1927-1949]). The response
discusses the political, economic, and social causes of the French Revolution and
the Chinese Revolution. The essay compares and contrasts the results of the two
revolutions. The response discusses how the French Revolution was a source of
inspiration because it addressed the violations of human rights, whereas the Chinese
Revolution violated human rights by, “. . . establishing a supposedly classless
society.” The essay evaluates the extent to which the revolutions achieved their
goals of reform. The response discusses how the French Revolution resulted in a
more democratic government and the Chinese Revolution did not achieve its goals
because the people remained discontent. '

Includes accurate analysis and interpretation of four documents (documents
1,2,4,5).

Incorporates relevant outside information such as: the rigid class structure, the Long
March, Chiang Kai-shek in China; the autocratic rule of Louis X VI and the Tennis
Court Oath in France.

Incorporates information from the documents in the body of the essay and cites
from the documents in an appropriate fashion.

Richly supports the theme of revolutions with the use of many relevant facts,
examples, and details.

Consistently demonstrates a logical and clear plan of organization. The essay
discusses the causes and results of the French Revolution and the Chinese

‘Revolution. The response compares and contrasts the two revolutions in the

introduction and conclusion. ‘

Introduces the theme of revolutions by establishing a framework that is beyond a
simple restatement of the Task and/or Historical Context, and concludes with a
summation of the theme of revolutions.

Conclusion: Overall, the response best fits the criteria for Level 5. It is strong in
organization and specific detail. The essay integrates information from the documents
and draws inferences in its evaluation. The essay is especially strong in its use of
outside information and the use of that information to support the documents.
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Anchor Level 5-B

The response:

Thoroughly addresses all four aspects of the Task for two Revolutions (French
Revolution [1789-1799] and Iranian Revolution [1979]). The response discusses the
economic, political and social causes of the French Revolution and the economic and
social causes of revolution in Iran. The response evaluates the extent to which the
French and the Iranians achieved their revolutionary goals. The response discusses
French nationalism and the formation of a republic, but at the expense of many lives
(inferring the Reign of Terror). The response compares and contrasts the results of
the revolutions discussing that the French Revolution liberated the French people as
a whole, but the Iranian Revolution was a success only for the clergy at the expense
of westernization. Both revolutions accomplished their goals; the French, a republic;
and Iran, a fundamentalist state.

Includes accurate analysis and interpretation of five documents (1,3,6,7,8).
Incorporates information from the documents in the body of the essay and cites from
the documents in an appropriate fashion.

Incorporates relevant outside information such as: Islamic Fundamentalism,
westernization, unequal distribution of oil wealth, and the Reign of Terror.

Richly supports the theme of revolutions with the use of many relevant facts,
examples, and details.

Consistently demonstrates a logical and clear plan of organization. The response
discusses the causes for both revolutions and then discusses the results. The response
then compares and contrasts the two revolutions.

Introduces the theme of revolutions by establishing a framework that is beyond a
simple restatement of the Task and/or Historical Context, and concludes with a
summation of the theme of revolutions.

Conclusion: Qverall, the response best fits the criteria for Level 5. It is strong in
organization and specific detail. The essay integrates information from the documents
and draws inferences in its evaluation. This essay is especially strong in the conclusions
that it draws, i.e., government indifference was a cause of the French Revolution and
distribution of oil wealth caused revolution in Iran.
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Anchor Level 4-A

The response:

| o Addresses all four aspects of the Task, although the result of the Chinese
Revolution is oversimplified. The comparison and contrast of the two revolutions is
somewhat weak, with few specific facts to support the general statements.

e Accurately analyzes and interprets five of the documents (1,2,3,4,5).

e Incorporates information from the documents in the body of the essay and cites
from the documents in an appropriate fashion.

e Incorporates relevant outside information such as communal farms and health care
in China; the Bastille, the Reign of Terror, Napoleon and the reinstatement of the
monarchy in France.

¢ Includes relevant facts, specific examples, and details. A few statements are
analytical, but the discussion as a whole is more descriptive.

e Demonstrates a logical and clear plan of organization. The student attempts to
compare and contrast the two revolutions while discussing the results, which
weakens the flow and structure of the entire essay.

o Introduces the theme of revolutions by establishing a framework that is beyond a
simple restatement of the Task or Historical Context, and concludes with a
summation of the theme of revolutions.

Conclusion: Overall, the response best fits the criteria for Level 4. Oversimplification
of the results of the Chinese Revolution and minor mistakes within the essay are the
reasons why the essay is not rated a Level 5.
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Anchor Level 4-B

The response:

e Addresses all four aspects of the Task, although the treatment of the comparison
and contrast of the two revolutions lacks specific facts and details.

e Accurately analyzes and interprets five of the documents (1,2,3,4,5).

e Incorporates information from the documents in the body of the essay. The use of
documents is less integrated than in a Level 5 response.

e Incorporates relevant outside information such as the voting procedure of the
Estates General and Napoleon.

¢ Includes relevant facts, specific examples, and details, i.e., “the Third Estate was
unhappy with the absolute monarchy,” but discussion is more descriptive than
analytical.

e Demonstrates a logical and clear plan of organization. The response first discusses
the economic, political, and social causes of the French Revolution and the results.
Then the response discusses the main cause of the Chinese Revolution and the
results. There is a general comparison and contrast of the two revolutions.

e Introduces the theme of revolutions by establishing a framework that is beyond a
simple restatement of the Task or Historical Context, but the conclusion is simply a
restatement of the theme.

Conclusion: Overall, the response fits most of the criteria for Level 4. The essay is
more descriptive than analytical. The discussion of the French Revolution is somewhat
‘stronger than the discussion of the Chinese Revolution, and the comparison of the two
revolutions is general as is the contrast of the two revolutions. -
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Anchor Level 4-C

The response:

e Addresses all four aspects of the Task, although the treatment of the comparison of
the two revolutions is somewhat general.

Accurately analyzes and interprets four of the documents (1,2,4,5).

e Incorporates information from the documents in the body of the essay, although the
use of the documents is less integrated than in a Level 5 response.

e Incorporates relevant outside information, i.e., the makeup of the Estates General,
the members of the Three Estates in France, and the use of collective farms and
communes in China.

e Includes relevant facts, specific examples, and details. The dlscussmn of the
Estates system in France is especially strong.

e Demonstrates a logical and clear plan of organization. The response discusses the
causes and results of both revolutions. The essay contrasts and weakly compares
the two revolutions.

o Introduces the theme of revolutions by establishing a framework that is beyond a
simple restatement of the Task or Historical Context, and concludes with a
framework that is beyond a summation of the theme.

Conclusion: Overall, the response best fits the criteria for Level 4. The description of
the causes of the French Revolution strengthens the essay, but it is weakened by the
general statements used to compare the two revolutions. Limited outside information
weakens what otherwise is a strong essay.
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Anchor Level 3-A

The response:

e Addresses most aspects of the 7ask, although the response provides only a weak
comparison and contrast of the two revolutions.

e Uses and/or refers to five of the documents in the body of the essay (1,2,3,6,7).

s Incorporates relevant outside information, i.e., westernization, loss of women’s
rights, the hostage situation, and Islamic Fundamentalism in Iran.

e Includes some facts, examples, and details, but discussion is more descriptive than
analytical.

e Demonstrates a general plan of organization. The response discusses the causes and
results of the French Revolution and the Iranian Revolution. The essay uses the
introduction and conclusion to compare and contrast the two revolutions.

e Introduces the theme of revolutions by repeating the Task and Historical Context,
and uses the conclusion to generally compare and contrast the two revolutions.

Conclusion: Overall, the response best fits the criteria for Level 3. The essay is more
descriptive than analytical. The paper contains only general statements about the
comparison and contrast of the two revolutions without supporting details. In some
instances information copied from the documents is not integrated into the essay.
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Anchor Level 3-B

The response:

Addresses most aspects of the Task with limited facts to support general
statements. The response does not compare the two revolutions.

Uses documents 1,2,3,4,5 in the body of the essay, but does little more than
summarize the contents of the documents.

Incorporates little relevant outside information. The response mentions that the
French Revolution temporarily threw out the king, the people temporarily
controlled the government, and the Communist Party still controls China.
Includes some facts, examples, and details, but discussion is more descriptive than
analytical except for the discussion of the causes of the French Revolution.

Is a satisfactorily developed essay, demonstrating a general plan of organization.
The response discusses the causes of both revolutions, the results of the
revolutions, and then the conclusion contrasts the two revolutions.

Introduces the theme of revolutions by repeating the Task and Historical Context,
and concludes by contrasting the two revolutions..

Conclusion: Overall, the response best fits the criteria for Level 3. Although most of
the tasks are addressed, there are few details other than summaries of the documents.
Also there are sweeping generalizations, e.g., since the French Revolution, “French
governments have failed and have not lasted a long period of time.”
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Anchor Level 3-C

The response:

¢ Addresses all aspects of the Task but in a limited way, e.g., the results of the two
revolutions and the comparison and contrast are interwoven.

e Uses documents 1,2,6,7 in the body of the essay although some documents are
simply quoted and not explained, as in the use of documents 2 and 7.

e Incorporates little relevant, specific outside information.

e Includes few facts, examples, and details and the discussion is more descriptive
than analytical.

e Demonstrates a general plan of organization. The response discusses the causes of
both revolutions and then combines the results, comparison, and contrast into one
paragraph.

e Introduces the theme of revolutions by repeating the Task and Historical Context,
and concludes by simply repeating the Task and Historical Context.

Conclusion: Overall, the response best fits the criteria for Level 3. The essay addresses
all of the tasks, but only the causes of the French Revolution are addressed in any
detail. The biggest weakness is that some of the contents of the documents are copied
into the body of the essay without explanation, discussion, or analysis.
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Anchor Level 2-A

The response:

Attempts to address some aspects of the 7ask. The response addresses the causes
and results of the French Revolution. The response incorrectly implies that the
events at Tiananmen Square are the Chinese Communist Revolution. There are
only sweeping generalizations on the comparison and contrast of the two
revolutions and the accomplishment of their goals.

Makes limited use of documents 1,3, and 4, although document 3 is simply
reiterated with no explanation.

Incorrectly presents the events in Tiananmen Square as part of the Chinese
Communist Revolution (1927-1949). '

Includes few facts, examples, and details. The response contains some
inaccuracies, i.e., the essay states that the Chinese Revolution wanted to
overthrow the Communist government and failed to do so.

Is a satisfactorily organized essay, though the discussion of Tiananmen Square is
a digression.

Introduces the theme of revolutions by repeating the Task and Historical Context,
and concludes by simply repeating the Task and Historical Context.

Conclusion: Overall, the response best fits the criteria for Level 2. The essay attempts
to address the tasks, but uses limited and vague information. The use of Tiananmen
Square takes away from the discussion of the Chinese Communist Revolution, and
much of the discussion of the French Revolution is information that is paraphrased
from the documents.
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Anchor Level 2-B

The response:

e Attempts to address some aspects of the Task, but other than saying that the French
and Chinese Revolutions were not entirely successful, no attempt is made to
compare and contrast the two revolutions. Also, there is no attempt to explain the
results of the Chinese Revolution.

e Makes limited use of documents 1 and 3. The student does a fairly good job of
using document 1.

e Mentions the Bastille, Robespierre, and Napoleon as outside information.

Includes few facts, examples, and details. The discussion does contain some
inaccuracies, i.e., the response says that the economic failure of pre-Revolutionary
China was a result of weak leaders who did not give people all of the rights of a
democratic government.

e Is a satisfactorily organized essay, although the discussion on China is not focused.
Introduces the theme of revolutions by repeating the Task and Historical Context,
and concludes by simply repeating the Task and Historical Context

Conclusion: Overall, the response best fits the criteria for Level 2. The essay attempts
to address the tasks, but uses limited and vague information with little attention to the
Chinese Revolution. The discussion of the French Revolution is good and has specific
details, unlike that of the Chinese Revolution.




Anchor Paper — Document—-Based Essay—Level 2 — C

'A‘ \C)t O@ CCo oY CieEs &7( = ‘@C«C =l
L { v R CCOM 4

e < .\l~¥»s'm\cd:ca.(u \ee s Yo o Y\@m(b(c,ﬁt‘\ﬁrﬁy
e Chlvrere  te colotion  ANCEs v

et Kloen vy obter, idhece 10 Yhe PeSectay

coecthoass Tre  Gathority o the fadal

\aml bed . TE  Yhe froseat s dopt e Hhe oeyooem

af Yheir 4‘1an+4'\ ‘H‘r\ G Owoer Oderthea dYhe

QO O ot /L o *ﬂr\e \o\nal laed 3 (hreds jg;\ms been

ﬁ)\@@@\\ll Coestocl e Yhesa icoly o€ \T/me“?
N r o Teech  Decdten ol lnad 4y

@Qo% ekt @C/\’S(’e . \jam e }\C‘-L(\A ‘LC\‘ \(3‘]1‘34\ (\‘\’m rf\rr:}ja\\l

trasoieth e o o) A."r»-; Y S we b v e
(\Wer16 &) «ﬂm ey geeo @ 000 Ole Yeord 5 A ey cancd]
ced i e \mg\?‘é&n\\‘ C olyen C; j}l(“/ P

P\ Yecd b Pl S J\Jac L, 1\«»@\/ ey ond

\'O oethe — S i —\-ouon. '\ﬁ Criunye. "H«.p,' el ‘\“nn.‘ﬁ -
The ‘\"\A.)ﬁ ceoaletors  Adigfer— boccug o

oné. ) C\cﬁ‘) O\ja(msff' Cless. Atm) ¢ __other—

5 in%egecable o R e T s < H L Vs
v ) J )

4&\"7 OO0l




Anchor Level 2-C

The response:

Attempts to address some aspects of the Task. The response only addresses the
causes of the French and Chinese Revolutions, and attempts to contrast the two
revolutions in general terms.

Makes limited use of documents 3 and 4. Document 3 is simply paraphrased
without explanation, and document 4 is used as the only cause of the French
Revolution. '

Presents no relevant outside information.

Includes few facts, examples, and details. Most of the essay is sweeping
generalizations.

Is a satisfactorily organized essay, lacking focus.

Introduces the theme of revolutions by repeating the Task and Historical Context,
and concludes by simply repeating the Task and Historical Context

Conclusion: Overall, the response fits most of the criteria for Level 2. The essay
attempts to address some aspects of the Task, but lacks specific details and examples as
outside and background information.
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Anchor Level 1-A

The response:

Shows limited understanding of the Task with no references to the documents. The
response attempts to discuss the causes of the revolution and attempts to compare the
two revolutions.

Presents no relevant outside information.

Includes few accurate or relevant facts, details, and/or examples. The causes

given for both revolutions are somewhat inaccurate, i.e., the desire of other countries
for China’s resources, and trade as a cause of the French Revolution.

Attempts to complete the task, but the response leaves out most aspects of the task.
The response attempts to discuss the causes of the two revolutions, but only mentions
that no goals were reached, and does not explain. The response also states that the
revolutions shared the same results, but the results are not explained.

Introduces the theme of revolutions by repeating the Task, and concludes by
attempting to compare the two revolutions and making a generalization about their
goals.

Conclusion: Overall, the response best fits the criteria for Level 1. The essay attempts to
complete the task, but uses limited, vague, and irrelevant information. Many of the
aspects of the task are not answered.
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Anchor Level 1-B

The response:

e Shows limited understanding of the Task. The response attempts to address the
causes and results of the Chinese Revolution. The discussion of the French
Revolution is simply a paraphrasing of document 3.

Uses documents 3, 4, and 5.

e Presents no relevant outside information.

¢ Includes few relevant facts, details, and examples. The response mentions that the
Great Leap Forward put China into an economic depression. '

e Attempts only to discuss the causes of the two revolutions.

¢ Introduces the theme of revolutions by repeating the Historical Context, and
concludes by simply repeating the Historical Context.

Conclusion: Overall, the response best fits the criteria for Level 1. The essay attempts to
address the causes, but uses limited and vague information from the documents.
Document 3 is used but is only paraphrased and there is no attempt to connect it to the
question.
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Document-Based Essay— Practice Paper - A
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Practice Paper A—Score Level 4

The response:

o Addresses all four aspects of the Task, although the comparison of the two revolutions
is general rather than specific.

e Accurately analyzes and interprets five of the documents (1,2,3,4,5). '

e Incorporates information from the documents in the body of the essay.

¢ Incorporates much relevant outside information, i.e., the Nationalist Party escaping to
Taiwan, the success of Mao’s first five year plan, and his use of the Cultural
Revolution; reactionaries in France, the storming of the Bastille, and the use of the
guillotine.

o Includes relevant facts, specific examples, and details. Several accurate facts are
included, but discussion tends to be more descriptive.

¢ Demonstrates a logical and clear plan of organization. Causes and results of both
revolutions are discussed, and then the two revolutions are compared and contrasted.

e Introduces the theme of revolutions by establishing a framework that is beyond a
simple restatement of the Task or Historical Context, and concludes with a summation
of the theme of revolutions.

Conclusion: Overall, the response best fits the criteria for Level 4. The excellent use of
outside information and numerous details in the essay could lead the reader to rate this
essay a Level 5, but several mistakes and the lack of specific details when comparing the
two revolutions detract from the overall quality of the paper.

Practice Paper B—Score Level 4

The response:

‘e Addresses all four aspects of the Task, although the treatment of the Chinese Revolution
and the comparison and contrast of the two revolutions is limited.

e Accurately analyzes and interprets five of the documents (1,2,3,4,5).

e Incorporates information from the documents into the body of the essay, and cites from
the documents in an appropriate fashion. The use of documents is less integrated than in
a Level 5 response, especially with the use of documents 2 and 3 at the end of the
discussion of the French Revolution.

e Incorporates relevant outside information, i.e., the voting practices of the Estates
General, and the membership of the Three Estates.

¢ Includes relevant facts, specific examples, and details, but the discussion of the Chinese
Revolution is more descriptive than analytical, and includes few facts.

o Is a satisfactorily developed essay. The response discusses the cause and results of the
French Revolution, then in a limited way, does the same thing for the Chinese
Revolution. .

e Introduces the theme of revolutions by establishing a framework that is beyond a simple
restatement of the Task or Historical Context, and uses the conclusion to compare and
contrast the two revolutions although the discussion is general.

Conclusion: Overall, the response fits most of the criteria for Level 4. The essay is weak
because of the limited discussion of the Chinese Revolution and the comparison and contrast
of the two revolutions, but the discussion of the French Revolution is strong.




Practice Paper C—Score Level 3

The response:

Addresses all aspects of the Task but in a limited way with few specific details.

Uses documents 1, 2, and 4 in the body of the essay although information is simply
summarized.

Incorporates little relevant outside information.

Includes some facts, examples, and details, but discussion is more descriptive than
analytical. Some details are sweeping generalizations, i.e.,“the Third Estate and the
peasents in China tried to treat everyone equally,” and “the Third Estate. . . didn’t have
to pay the taxes that they used to.”

Demonstrates a general plan of organization. The response discusses the causes, results
and comparison of both revolutions, and then uses the conclusion to contrast the two
revolutions..

Introduces the theme of revolutions by repeating the Task and Historical Context, and
concludes by comparing and contrasting the two revolutions.

Conclusion: Overall, the response best fits the criteria for Level 3. All parts of the essay
task are addressed, however the response contains few specific details.

Practice Paper D—Score Level §

The response:

Thoroughly addresses all four aspects of the Task for two revolutions (French Revolution
[1789-1799] and Chinese Communist Revolution [1927-1948}). The response discusses
the political, economic, and social causes of the French Revolution and the Chinese
Revolution, compares and contrasts the results of the two revolutions in the introduction
and conclusion, and evaluates the extent to which each of the two revolutions
accomplished its goals of reform.

Includes accurate analysis and interpretation of five documents (1, 2, 3, 4, 5).
Incorporates information from the documents in the body of the essay, although the
documents are not cited.

Incorporates relevant outside information such as: the Reign of Terror, Napoleon, and
the Tiananmen Square incident.

Richly supports the theme of revolutions with the use of many relevant facts, examples,
and details, i.e., the description of the Reign of Terror, the results of Napoleon’s ascent to
power, and the description of the Tiananmen Square Incident.

Consistently demonstrates a logical and clear plan of organization. The response
describes the political, economic and social causes of the French and Chinese
Revolutions, evaluates the extent to which the revolutions achieved their goals, and then
contrasts the two revolutions in both the introduction and conclusion.

Introduces the theme of revolutions by establishing a framework that is beyond a simple
restatement of the Task or Historical Context, and concludes by comparing and
contrasting the two revolutions.

Conclusion: Overall, the response fits most of the criteria for Level 5. The strongest part of
the essay is the use and integration of outside information into the body of the essay.
Although some of the conclusions about the Chinese Revolution are overstated, the overall
quality of the essay is excellent.




Practice Paper E—Score Level 2

The response:

Attempts to address some aspects of the Task. The response does not compare the
results of the French and Chinese Revolutions nor does it address the goals of the
revolutions and whether they were accomplished.

Makes limited use of documents 1,2,4, and 5. A reference to the Great Leap Forward
only mentions that it failed.

Presents no relevant outside information.

Includes few facts, examples, and details. The discussion contains some
inaccuracies, i.e., the essay states that the government was behind the French
Revolution.

Is a poorly organized essay, lacking focus, and containing digressions.

Introduces the theme of revolutions by referring to the Task and Historical Context,
and concludes by a similar vague reference.

Conclusion: Overall, the response best fits the criteria for Level 2. The essay attempts to
address some of the tasks, but uses limited and vague information with little attention to
the documents. The essay does attempt to contrast the revolutions, but with generalizations
instead of specific facts.
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