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Contents of the Rating Guide
For Part I (Multiple-Choice Questions):
• Scoring Key
For Part II (thematic) essay:
• A content-specific rubric
• Prescored answer papers. Score levels 5 and 1 have two papers each, and score levels 4, 3, and 2 have
three papers each. They are ordered by score level from high to low.
• Commentary explaining the specific score awarded to each paper
• Five prescored practice papers
General:
• Test Specifications
• Web addresses for the test-specific conversion chart and teacher evaluation forms
Mechanics of Rating
The following procedures are to be used in rating essay papers for this examination. More detailed directions for the organization of the rating process and procedures for rating the examination are included in
the Information Booklet for Scoring the Regents Examination in Global History and Geography and United
States History and Government.
Rating the Essay Question
(1) Follow your school’s procedures for training raters. This process should include:
Introduction to the task—
• Raters read the task
• Raters identify the answers to the task
• Raters discuss possible answers and summarize expectations for student responses
Introduction to the rubric and anchor papers—
• Trainer leads review of specific rubric with reference to the task
• Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric
• Trainer leads review of each anchor paper and commentary
Practice scoring individually—
• Raters score a set of five papers independently without looking at the scores and commentaries
provided
• Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating
(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the student’s work by making insertions or changes of any kind.
(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.
Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately.
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United States History and Government
Content-Specific Rubric
Thematic Essay
January 2012
Theme:

Supreme Court decisions
Decisions of the United States Supreme Court have had a significant impact on the
nation.

Task:

Identify two important United States Supreme Court cases and for each
• Describe the historical circumstances surrounding the case
• Explain the Supreme Court’s decision
• Discuss the impact of the Court’s decision on the United States

You may use any appropriate Supreme Court case. Some suggestions you might
wish to consider include Marbury v. Madison (1803), Gibbons v. Ogden (1824),
Worcester v. Georgia (1832), Plessy v. Ferguson (1896), Schenck v. United States
(1919), Korematsu v. United States (1944), Brown v. Board of Education of Topeka
(1954), Miranda v. Arizona (1966), Roe v. Wade (1973), and New Jersey v. T.L.O.
(1985).

Scoring Notes:
1. This thematic essay has a minimum of six components (the historical circumstances
surrounding each of two Supreme Court cases, the Supreme Court’s decision in each
case, and the impact of each decision on the United States).
2. The historical circumstances surrounding each case may describe either the narrower facts
of the particular case or the wider issues of the time period leading up to the case or a
combination of both.
3. The impact of the Supreme Court’s decision may be either immediate or long term.
4. The response may discuss the impact of the Supreme Court’s decision from any
perspective as long as the position taken is supported by accurate facts and examples.
5. If related cases such as Plessy v. Ferguson and Brown v. Board of Education of Topeka
are chosen, Plessy may be used as part of the historical circumstances surrounding Brown
as long as all aspects of the task for each are thoroughly developed.
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Score of 5:
• Thoroughly develops all aspects of the task evenly and in depth by describing the historical
circumstances surrounding each of two Supreme Court cases, explaining the Supreme Court’s
decision in each case, and discussing the impact of the Court’s decision on the United States
• Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., Plessy
v. Ferguson: connects the abolition of slavery at the end of the Civil War and the southern
enactment of Jim Crow laws designed to maintain white supremacy to the Supreme Court ruling
that segregated railway cars are constitutional according to the doctrine of “separate but equal,”
resulting in African Americans continuing to be treated as lower-class citizens relegated to inferior
facilities; Brown v. Board of Education of Topeka: connects the application of the “separate but
equal” doctrine in southern schools and the lack of educational opportunities for African American
children to the overturning of Plessy in the field of public education in the Brown decision that
ordered desegregation of schools “with all deliberate speed,” becoming the first major step in the
civil rights movement and resulting in President Eisenhower sending troops to Little Rock,
Arkansas, to enforce the decision
• Richly supports the theme with relevant facts, examples, and details; Plessy v. Ferguson: 14th
amendment; Reconstruction; Homer Plessy; mixed race; Louisiana; Justice Harlan in dissent;
“Colored Only” public facilities; legalized segregation in all public and private business through
first half of 20th century; Brown v. Board of Education of Topeka: Reconstruction; equal
protection clause of the 14th amendment; Linda Brown; Thurgood Marshall; NAACP; Chief
Justice Earl Warren; unanimous decision; psychological effects of segregation; “separate but
equal” is inherently unequal; Governor Faubus; Little Rock 9; 1964 Civil Rights Act; Heart of
Atlanta Motel v. United States; desegregation of all public facilities; James Meredith; de facto
segregation; busing
• Demonstrates a logical and clear plan of organization, includes an introduction and a conclusion
that are beyond a restatement of the theme
Score of 4:
• Develops all aspects of the task but may do so somewhat unevenly by discussing one aspect of the
task less thoroughly than the other aspects of the task for both Supreme Court cases or discussing
all aspects of the task for one Supreme Court case more thoroughly than for the second Supreme
Court case
• Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
Plessy v. Ferguson: describes how Southern states enacted Jim Crow laws to separate the races in
public facilities, explains the Supreme Court ruling that Jim Crow laws were constitutional using
the idea of “separate but equal,” and discusses how the decision prevented African Americans from
gaining equality and kept them as second-class citizens for over half a century; Brown v. Board of
Education of Topeka: describes how Jim Crow laws forced African American children to attend
separate and inferior schools, explains how the Supreme Court overturned Plessy and ordered the
desegregation of public schools, and discusses how the decision led President Eisenhower to send
troops to protect African American students entering Little Rock High School
• Supports the theme with relevant facts, examples, and details
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

U.S. Hist. & Gov. Rating Guide – Jan. ’12

[4]

Vol. 1

Score of 3:
• Develops all aspects of the task with little depth or develops at least four aspects of the task in
some depth
• Is more descriptive than analytical (applies, may analyze and/or evaluate information)
• Includes some relevant facts, examples, and details; may include some minor inaccuracies
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme
Note: If all aspects have been thoroughly developed evenly and in depth for one Supreme Court
decision and the response meets most of the other Level 5 criteria, the overall response may be
a Level 3 paper.
Score of 2:
• Minimally develops all aspects of the task or develops at least three aspects of the task in some
depth
• Is primarily descriptive; may include faulty, weak, or isolated application or analysis
• Includes few relevant facts, examples, and details; may include some inaccuracies
• Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion
Score of 1:
• Minimally develops some aspects of the task
• Is descriptive; may lack understanding, application, or analysis
• Includes few relevant facts, examples, or details; may include inaccuracies
• May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion
Score of 0:
Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the theme, task, or suggestions as copied from the test
booklet; OR is illegible; OR is a blank paper
*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term
synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a level 5 paper
will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating
information as defined by Anderson and Krathwohl.
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A

Anchor Level 5-A
The response:
• Thoroughly develops all aspects of the task evenly and in depth by describing the
historical circumstances surrounding Marbury v. Madison and Brown v. Board of
Education of Topeka, explaining the Supreme Court’s decision in each case, and
discussing the impact of each decision on the United States
• Is more analytical than descriptive (Marbury v. Madison: sitting President John Adams
was desperately trying to keep his party, the Federalists, from losing too much power
when the Republicans took over; Marshall recognized that the power of the judiciary had
not yet been established and could easily be destroyed; the idea of judicial review, in
which the Supreme Court can determine the constitutionality of laws, is what puts the
judicial branch on an even footing with the executive and legislative branches; Brown v.
Board of Education of Topeka: Jim Crow laws had been applied to schools, and southern
schools were typically organized as “white only” and “colored only”; this case made its
way to the Supreme Court, where the Warren Court decided that separation was inherently
unequal, and thus, the notion of “separate but equal” could not be applied; this Supreme
Court decision allowed more equality for blacks and set off a wave of even more civil
rights efforts)
• Richly supports the theme with relevant facts, examples, and details (Marbury v.
Madison: infant country; peaceful transfer of power; “midnight judges”; President-elect
Thomas Jefferson; James Madison; Marbury sued Madison; Chief Justice John Marshall;
checks and balances; unwritten constitution; Brown v. Board of Education of Topeka:
Plessy v. Ferguson; segregation was legal; young African American girl; NAACP;
conservative, racist whites; private schools; President Eisenhower sent troops to Little
Rock, Arkansas, to enforce the decision; nine African Americans); includes a minor
inaccuracy (Marbury v. Madison: Judiciary Act of 1791)
• Demonstrates a logical and clear plan of organization; includes an introduction that
recognizes the role of the judicial branch in interpreting the Constitution and a conclusion
that notes that the Marbury decision established judicial review and the Brown decision
applied it
Conclusion: Overall, the response fits the criteria for Level 5. The response includes a
thorough discussion of the cases with ample supporting detail and demonstrates a clear
understanding of the impact the Court’s decisions have had on the United States.
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B

Anchor Level 5-B
The response:
• Thoroughly develops all aspects of the task evenly and in depth by describing the
historical circumstances surrounding Marbury v. Madison and Schenck v. United States,
explaining the Supreme Court’s decision in each case, and discussing the impact of each
decision on the United States
• Is more analytical than descriptive (Marbury v. Madison: the so-called “revolution of
1800” marked a peaceful transition of power from one political party to another and
demonstrated to the world that the United States could not be broken by political and
ideological differences; this ruling established the principle of judicial review of
congressional legislation such as the Judiciary Act of 1789 to view whether it was
constitutional or not; the ruling gave the judicial branch the standing that it lacked in the
original Constitution; Schenck v. United States: from the beginning of World War I, angry
citizens and immigrants expressed their frustration and opposition to the war; this ruling
established the precedent of “clear and present danger” for similar court decisions during
times of war; since Schenck, the Court has supported abridging the rights of citizens in
times of crisis; the Court upheld the World War II executive order that resulted in
Korematsu’s arrest; recent rulings have limited the rights of citizens in the War on Terror)
• Richly supports the theme with relevant facts, examples, and details (Marbury v.
Madison: John Adams’s presidential term; Federalists; Democratic-Republicans; midnight
judges; James Madison; Chief Justice John Marshall; writ of mandamus; Schenck v.
United States: Socialist Party; first amendment; Japanese Americans; placed in internment
camps); includes a minor inaccuracy (Marbury v. Madison: Adams resigned the
presidency)
• Demonstrates a logical and clear plan of organization; includes an introduction and
conclusion that cite the role of the Supreme Court in transforming the political and
societal framework of the United States
Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates
considerable knowledge of important historical eras and the role of the Supreme Court in
shaping American political processes and society.

U.S. Hist. & Gov. Rating Guide – Jan. ’12

[13]

Vol. 1

Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A

Anchor Level 4-A
The response:
• Develops all aspects of the task by discussing Plessy v. Ferguson and Brown v. Board of
Education of Topeka
• Is both descriptive and analytical (Plessy v. Ferguson: these laws limited their human
rights and kept them as second-class citizens; in the Court’s nearly unanimous opinion, it
was constitutional under the 14th amendment as long as both were equal in quality; the
impact of the decision was a perpetuation of racism and prejudice in America toward
people of color; Brown v. Board of Education of Topeka: one segregated institution was
school, where African American children attended separate and clearly unequal schools;
they overturned the Plessy decision, declaring segregation in public education
unconstitutional under the 14th amendment; the decision was the first of many
monumental events in the civil rights era that eventually ended segregation in public
facilities and changed America’s attitudes and respect for people of different races)
• Supports the theme with relevant facts, examples, and details (Plessy v. Ferguson: Civil
War; Jim Crow laws; subordinate; amendments 13–15; Louisiana; railroads; Homer
Plessy; separate car from whites; arrested; equal protection clause; “separate but equal”;
Brown v. Board of Education of Topeka: after World War II; NAACP; Warren Court;
Thurgood Marshall; “separate but equal” unconstitutional; made to feel inferior;
integrated with “all deliberate speed”)
• Demonstrates a logical and clear plan of organization; includes an introduction about the
role of the judicial branch and a conclusion that recognizes that both decisions changed
race relations in their time
Conclusion: Overall, the response fits the criteria for Level 4. The response indicates
understanding of the historical forces prompting both the Plessy and Brown decisions and
their contrasting interpretations of the 14th amendment. The impact of each case on the
United States is briefly but accurately discussed.
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Level 4-B
The response:
• Develops all aspects of the task for Korematsu v. United States and Plessy v. Ferguson
• Is both descriptive and analytical (Korematsu v. United States: with this attack, anti-Japanese
sentiments that West Coast and many other Americans felt flourished and the government
heard their fears; unfortunately, the prevailing racism, the war mentality, and the precedent of
abridging rights in times of national crisis won; U.S. citizens have been held for years
without being charged with a crime; Plessy v. Ferguson: blacks, while paying the same price
for a ticket as a white man, were given the worst cars and received none of the luxuries that
were in the white cars; unfortunately, the Court disagreed with him and the term “separate
but equal” was coined; segregation by law grew and racism had now been justified)
• Supports the theme with relevant facts, examples, and details (Korematsu v. United States:
December 7, 1941; infamous days; Japanese attack Pearl Harbor; World War II; President
Roosevelt; internment or work camps; leave their friends, jobs, homes; American citizens;
exclusion order was constitutional; national security; espionage; sabotage; apology and
compensation; George Bush’s Patriot Act; restricted privacy; weakened the need for
warrants; Plessy v. Ferguson: segregation of trains, schools, and movie theaters; bathrooms;
black schools were crumbling; Brown v. Board of Education)
• Demonstrates a logical and clear plan of organization; includes an introduction and
conclusion that state that the Supreme Court is supposed to protect peoples’ rights, but has
often failed to do so
Conclusion: Overall, the response fits the criteria for Level 4. The response includes a well
developed and comprehensive discussion of both Korematsu v. United States and Plessy v.
Ferguson.
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C

Anchor Level 4-C
The response:
• Develops all aspects of the task by discussing Marbury v. Madison and Dred Scott v.
Sanford
• Is both descriptive and analytical (Marbury v. Madison: Chief Justice John Marshall gave
a very remarkable ruling because he assumed a new power for the judiciary; Marshall
greatly strengthened the Supreme Court, giving the judicial branch its foundation as an
equal part of the system of checks and balances; Dred Scott v. Sanford: Dred Scott was a
slave whose owner had moved from a slave territory to a territory where slavery was
illegal; but they did not stop there, they also stated that African Americans could never be
citizens and Congress did not have the right to regulate the extension of slavery because
slaves are property; inflamed tensions between the North and the South; paved the way for
Lincoln’s election)
• Supports the theme with relevant facts, examples, and details (Marbury v. Madison:
Thomas Jefferson; election in 1800; weak national government; Federalists; John Adams;
appointed more judges; James Madison; unconstitutional; judicial review; legislative and
executive branches; Dred Scott v. Sanford: antebellum era; infuriated abolitionists;
Southerners rejoiced; slavery had been upheld; strengthened the Republican Party)
• Demonstrates a logical and clear plan of organization; includes an introduction and
conclusion that observe that Supreme Court cases have played an important role in history
and have changed the structure of government
Conclusion: Overall, the response fits the criteria for Level 4. The response discusses the
influence of partisan politics in Marbury v. Madison and the impact of the ruling on the
Court’s authority. However, the historical circumstances of Dred Scott v. Sanford are less
developed than the other aspects.
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Level 3-A
The response:
• Develops all aspects of the task in some depth for Plessy v. Ferguson and Brown v. Board
of Education of Topeka
• Is more descriptive than analytical (Plessy v. Ferguson: after slavery was ended by the Civil
War, the South created Jim Crow laws to keep African Americans as a lower class; the
ultimate ruling was that as long as African Americans had a place to stay on the public
transportation and were not being refused service, then “separate but equal ” was
constitutional when in fact the opposing train cars were not actually equal in any way; this
separation was legal; Brown v. Board of Education of Topeka: a white school was just
blocks from her home, yet she was denied admittance due to her race and was forced to walk
several miles to an African American school with far inferior materials; with the help of a
strong defense by Thurgood Marshall and the argument that lowered self-esteem was a
prominent consequence of the segregation, the Supreme Court under Earl Warren ruled in
favor of Brown and declared segregation of public schools to be unconstitutional; in the end,
the ruling marked a large shift in the civil rights of African Americans)
• Supports the theme with relevant facts, examples, and details (Plessy v. Ferguson: Pullman
train cars; Homer Plessy; white passenger cars; 14th amendment; upheld the guidelines;
Brown v. Board of Education of Topeka: Linda Brown; public school system; desegregation
of public schools; “with all deliberate speed”; President Eisenhower; sent troops; Little
Rock)
• Demonstrates a satisfactory plan of organization; includes an introduction that comments on
the common themes of segregation in public places and lacks a conclusion
Conclusion: Overall, the response fits the criteria for Level 3. The strength of the response is in
the understanding of the historical circumstances of these cases. The development of the impact
of the Plessy decision is weaker than that of Brown.
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Level 3-B
The response:
• Develops all aspects of the task with little depth by describing the historical circumstances
surrounding Plessy v. Ferguson and Brown v. Board of Education of Topeka, explaining
the Supreme Court’s decision in each case, and discussing the impact of each decision on
the United States
• Is more descriptive than analytical (Plessy v. Ferguson: the South was still trying to keep
equality for African Americans out of the picture; this decision upheld Jim Crow laws and
allowed the South to continue to segregate against the African Americans; for most of the
20th century, African Americans were forced to use separate streetcars, bathrooms,
drinking fountains; during World War II, African Americans serving in the armed forces
were segregated; Brown v. Board of Education of Topeka: many African Americans
stepped forward to protest discrimination and segregation in schools and other public
places; they said that “separate but equal” was not right because it made African
American children feel inferior; in Little Rock, Arkansas, Eisenhower sent in the military
to enforce desegregation in the schools when the governor refused)
• Includes some relevant facts, examples, and details (Plessy v. Ferguson: literacy tests;
poll taxes; grandfather clause; Brown v. Board of Education of Topeka: civil rights;
ordered desegregation in the schools; power of the federal government)
• Demonstrates a satisfactory plan of organization; includes an introduction and conclusion
that do little more than restate the theme
Conclusion: Overall, the response fits the criteria for Level 3. The discussion of Plessy and
Brown demonstrates an understanding of the racial discrimination faced by African
Americans and the role the Supreme Court played in these cases. However, there is little
elaboration and few details to support the main points presented.
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C

Anchor Level 3-C
The response:
• Develops all aspects of the task with little depth by discussing Brown v. Board of
Education of Topeka and Gideon v. Wainwright
• Is more descriptive than analytical (Brown v. Board of Education of Topeka: the all-white
school refused to admit her because of her race; when brought to the Supreme Court it
was ruled that the “separate but equal” clause no longer had any place in education and
that all public schools were to be integrated; many white parents took their children out of
public schools and sent them to all-white private schools; eventually led to the integration
of all public facilities, thus taking a large step forward with the civil rights movement;
Gideon v. Wainwright: Gideon lacked the funds necessary to hire an attorney and was
refused the request for the court to supply him with one, and therefore he defended
himself; it was ruled that if a person could not afford any sort of legal counsel on their
own, they should be supplied with it by the court; this case set the required legal counsel
precedent and ultimately expanded the rights of the accused; today all people accused of
crimes are entitled to a lawyer)
• Includes some relevant facts, examples, and details (Brown v. Board of Education of
Topeka: Plessy v. Ferguson; resistance was experienced; Gideon v. Wainwright: broke
into a pool hall; stole a sum of money; charged with breaking and entering; sentenced to 5
years in state prison); includes a minor inaccuracy (Brown v. Board of Education of
Topeka: 1896, the ruling of Plessy v. Ferguson)
• Demonstrates a satisfactory plan of organization; includes an introduction that states the
importance of judicial precedent and a brief conclusion
Conclusion: Overall, the response fits the criteria for Level 3. The response shows accurate
knowledge of the background of both cases and the decisions of the Court. However, more
details about the impacts would have enhanced the response.
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Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Level 2-A
The response:
• Minimally develops all aspects of the task for Dred Scott v. Sanford and Brown v. Board
of Education of Topeka
• Is primarily descriptive (Dred Scott v. Sanford: Dred Scott was a slave who after having
been brought to a free state with his owner, believed he was free; Taney said that slaves
were not citizens, but rather property and could therefore not sue, and Scott was also not
able to receive freedom despite having lived in a free state; the Supreme Court decision
increased the tensions between the North and the South; Brown v. Board of Education of
Topeka: her father did not believe this was fair, so with the help of Thurgood Marshall the
case was brought to the Supreme Court; this Supreme Court decision was a step in the
right direction for the civil rights movement)
• Includes few additional relevant facts, examples, and details (Brown v. Board of
Education of Topeka: forced Eisenhower to enforce it); includes an inaccuracy (Brown v.
Board of Education of Topeka: the Supreme Court justices overturned the “separate but
equal” decision of Plessy because something could not be equal if it was separate)
• Demonstrates a general plan of organization; includes an introduction and conclusion that
mention that the cases contradict each other
Conclusion: Overall, the response fits the criteria for Level 2. The response demonstrates a
basic understanding of each case. However, there is little development and details are lacking.
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Anchor Paper – Thematic Essay—Level 2 – B
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Vol. 1

Anchor Paper – Thematic Essay—Level 2 – B
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Vol. 1

Anchor Paper – Thematic Essay—Level 2 – B
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Anchor Paper – Thematic Essay—Level 2 – B

Anchor Level 2-B
The response:
• Minimally develops all aspects of the task for Schenck v. United States and Brown v.
Board of Education of Topeka
• Is primarily descriptive (Schenck v. United States: during World War I, the United States
officials felt that the risk of verbal betrayal was available; the Supreme Court ruled that
civil liberties such as freedom of speech may be taken away temporarily in a time of war
to ensure protection; during anytime of war or weakness, guarding the nation is extremely
important; Brown v. Board of Education of Topeka: the school near her house was a
school for white children, where integration did not exist; the Supreme Court decided to
integrate schools; this court case may have been the turning point in desegregation
history); includes faulty analysis (Schenck v. United States: Court case can prevent inside
government information, fraud, or terrorism; Brown v. Board of Education of Topeka:
today, almost every school is integrated with whites and African Americans; now, African
Americans and whites have equal educational opportunities to succeed in life)
• Includes few relevant facts, examples, and details (Schenck v. United States: terrorism;
Brown v. Board of Education of Topeka: “separate but equal”); includes inaccuracies
(Schenck: Court ruled that freedom of the press can be taken away; Brown: most
segregation existed in schools)
• Demonstrates a general plan of organization; includes an introduction that clearly
identifies the issue in each case and a weak conclusion
Conclusion: Overall, the response fits the criteria for Level 2. The response demonstrates
some knowledge of the historical circumstances and the decisions in each case. Vague
references to the historical circumstances of Schenck and the overstated impacts in Brown
weaken the response considerably.
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Anchor Paper – Thematic Essay—Level 2 – C
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Anchor Paper – Thematic Essay—Level 2 – C
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Anchor Paper – Thematic Essay—Level 2 – C

Anchor Level 2-C
The response:
• Minimally develops all aspects of the task for Plessy v. Ferguson and Brown v. Board of
Education of Topeka
• Is primarily descriptive (Plessy v. Ferguson: the trial of Plessy v. Ferguson decided that
“separate but equal” facilities were indeed constitutional; this decision made
discrimination acceptable by law; Brown v. Board of Education of Topeka: in this time
period there were many advocates of civil rights; “separate but equal” in schools was
unconstitutional; it would take time before life was truly integrated because many
communities were still separated by blacks and whites); includes faulty and weak analysis
(Plessy v. Ferguson: at this time, many African Americans were rallying for their rights;
this decision clearly had a huge impact that made the African Americans more fired up to
fight for their equal rights; Brown v. Board of Education of Topeka: they could also go to
the park together, go to restaurants together, as well as other public facilities)
• Includes few relevant facts, examples, and details (Plessy v. Ferguson: white water
fountains; black water fountains; Brown v. Board of Education of Topeka: 1954;
unanimously; Plessy v. Ferguson); includes inaccuracies (Plessy: the issue was whether or
not separate facilities such as restaurants, movie theaters, and bathrooms were acceptable;
Brown: staging sit-ins, marching, rallying, displaying acts of civil disobedience; Brown
reversed Plessy)
• Demonstrates a general plan of organization; includes an introduction that generally
restates the theme and a conclusion that connects the decisions to the first African
American president
Conclusion: Overall, the response fits the criteria for Level 2. The response exhibits
awareness of the injustice of segregation. However, the discussion is weakened by inexact
descriptions and overgeneralizations. In addition, the chronology of events at the time of
Brown is muddled, leading to inaccuracies.
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Anchor Paper – Thematic Essay—Level 1 – A
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Anchor Paper – Thematic Essay—Level 1 – A

Anchor Level 1-A
The response:
• Minimally develops some aspects of the task by stating a basic historical issue and
decision in both Plessy v. Ferguson and Brown v. Board of Education of Topeka
• Is descriptive (Plessy v. Ferguson: he felt segregation and discrimination was against his
rights; the Court ruled that “separate but equal” was OK; Brown v. Board of Education of
Topeka: an African American was denied rights to attend a school; the court case
eventually sided with Brown and ruled that “separate but equal” was wrong and unjust)
• Includes no additional relevant facts, examples, or details
• Demonstrates a general plan of organization; includes an introduction that recognizes that
the cases changed the lives of many and a conclusion that states that both cases were
important to African Americans
Conclusion: Overall, the response fits the criteria for Level 1. Although the response
recognizes that each case is concerned with “separate but equal” facilities, most of the tasks
are incomplete.
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Anchor Paper – Thematic Essay—Level 1 – B
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Anchor Level 1-B
The response:
• Minimally develops some aspects of the task by mentioning a historical circumstance
surrounding Korematsu v. United States and stating the Supreme Court’s decision in
Korematsu v. United States and New Jersey v. T.L.O.
• Is descriptive (Korematsu v. United States: it was during the time when Japan bombed
Pearl Harbor; the Supreme Court ruled that during wartimes peoples’ individual rights
could be limited; New Jersey v. T.L.O.: this gave the right for schools to search the
belongings of students if they felt the need to)
• Includes few additional relevant facts, examples, or details (Korematsu v. United States:
camps; Japanese Americans)
• Demonstrates a general plan of organization; includes an introduction and a conclusion
that state that the Supreme Court has made drastic decisions that people must grow
accustomed to
Conclusion: Overall, the response fits the criteria for Level 1. The response includes only
minimal information and fails to address most of the components of the task.
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – D
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Thematic Essay—Practice Paper – E
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Thematic Essay—Practice Paper – E
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Thematic Essay—Practice Paper – E

Practice Paper A—Score Level 4
The response:
• Develops all aspects of the task by discussing Dred Scott v. Sanford and Brown v. Board
of Education of Topeka
• Is both descriptive and analytical (Dred Scott v. Sanford: did being in a free state grant a
slave freedom or was a slave the same freedomless man no matter what state he was in;
the Court used the rationale that a slave was still a slave no matter what state he was in;
the Court made the ruling that slaves were property and could not be citizens; this ruling
also led to amendments to the Constitution in the aftermath of the Civil War which stated
that African Americans would be considered full citizens; Brown v. Board of Education of
Topeka: it was the start of the civil rights era, a time when minorities were beginning to
protest the ways in which they had been neglected and treated unfairly for the several
decades prior; the Court rationalized that in education, separate facilities would never be
completely equal; in limiting a Court ruling that had been in place for over five decades,
the Supreme Court case of Brown v. Board of Education of Topeka had a profound impact
on society, being a major step toward equality for African Americans and leading to new
laws like the 1964 Civil Rights Act)
• Supports the theme with relevant facts, examples, and details (Dred Scott v. Sanford:
Union; great tension; cultivate cotton; staple crop; North was more industrial; slave state;
abolitionists; Brown v. Board of Education of Topeka: water fountains; movie theaters;
“separate but equal”; Plessy v. Ferguson)
• Demonstrates a logical and clear plan of organization; includes an introduction and
conclusion that emphasize the power of judicial review to shape society
Conclusion: Overall, the response fits the criteria for Level 4. The response paints a picture of
the discrimination faced by African Americans prior to each decision. Although the response
discusses an impact of each ruling, it fails to fully develop these ideas.
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Practice Paper B—Score Level 3
The response:
• Develops all aspects of the task with little depth for Roe v. Wade and Brown v. Board of
Education of Topeka
• Is more descriptive than analytical (Roe v. Wade: during her battle with the state, she was
represented by two lawyers who cared about women’s rights; the Supreme Court believed
that the 14th amendment gave people the right to privacy; because of this verdict, an
extremely high number of state laws on abortion were changed; Brown v. Board of
Education of Topeka: for years African Americans had been separated from whites in all
public facilities including bathrooms, water fountains, and schools because of their race;
one major impact was to reject the “separate but equal” decision in Plessy v. Ferguson;
although some schools did fight with the law over the Brown decision, ultimately the
national government took control and enforced the law when troops went to school with
African American students at Little Rock)
• Includes some relevant facts, examples, and details (Roe v. Wade: Norma McCovey;
Texan law; single, poor mother; already had her baby; legalized abortion; national
government has more power; jump in the number of abortions; ongoing debates; Brown v.
Board of Education of Topeka: Linda Brown; whites only Topeka school; desegregated)
• Demonstrates a satisfactory plan of organization; includes a weak introduction and
conclusion
Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates an
understanding of the basic issues of the cases. The limited inclusion of specific details about
the impact of Brown weakens the response.
Practice Paper C—Score Level 2
The response:
• Develops some aspects of the task with some depth for Plessy v. Ferguson and Brown v.
Board of Education of Topeka
• Is primarily descriptive (Plessy v. Ferguson: a man that was one-eighth African American
wanted to sit on a train at the railroad but was prohibited because he was partially African
American; in the end it was stated that segregation of the railroads did not violate the 14th
amendment and was legal; Brown v. Board of Education of Topeka: the Brown family
sued the Board of Education, saying that this issue violated the 14th amendment; it has
changed the nation forever because segregation is no longer legal even if it is “separate but
equal”)
• Includes few relevant facts, examples, and details (Plessy v. Ferguson: “separate but
equal”; Brown v. Board of Education of Topeka: NAACP; Chief Justice Earl Warren);
includes inaccuracies (Brown v. Board of Education of Topeka: a woman named Linda
Brown had two daughters; after the case of Brown v. Board of Education, Plessy v.
Ferguson’s case was no longer in effect)
• Demonstrates a general plan of organization; includes an introduction and a conclusion
that connects the 14th amendment to both cases
Conclusion: Overall, the response fits the criteria for Level 2. The response demonstrates
some knowledge of the historical circumstances of each case but fails to clearly explain the
decisions or to discuss the impacts in any meaningful way.
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Practice Paper D—Score Level 0
The response:
Fails to develop the task
Conclusion: The response fits the criteria for level 0 because it demonstrates no
understanding of the task and contains no relevant information about Supreme Court
decisions.

Practice Paper E—Score Level 3
The response:
• Develops all aspects of the task with little depth for Korematsu v. United States and Dred
Scott v. Sanford
• Is both descriptive and analytical (Dred Scott v. Sanford: Dred Scott sued for his freedom,
since he was taken by his owner to the Wisconsin territory where slavery was illegal; the
Court’s ruling made it clear that slaves were considered not to be people, but property;
this having taken place in 1857, the nation was already divided on the slavery issue, and
the Court’s ruling infuriated the abolitionists and made that division even larger;
Korematsu v. United States: military wanted Japanese Americans living on the West
Coast to be moved; Japanese Americans had always faced discrimination because of their
different culture and appearance; the Supreme Court ruled against basic human rights,
something that is supposedly an ideal of America; Congress voted to give reparations and
an apology to all Japanese Americans who lived in the camps); includes faulty analysis
(Korematsu v. United States: if the government had not complied with the people living
on the West Coast, national unity would have been weakened)
• Includes some relevant facts, examples, and details (Dred Scott v. Sanford: slave state;
free territory; protection of property; Korematsu v. United States: World War II; bombing
of Pearl Harbor; internment camps; west coast; national security; Bill of Rights; dissent;
never found guilty of espionage; fought for the United States in Europe)
• Demonstrates a satisfactory plan of organization; includes an introduction that is a
restatement of the theme and a conclusion that reiterates the power of the decisions over
Americans’ lives
Conclusion: Overall, the response fits the criteria for Level 3. The discussion of Korematsu v.
United States is more detailed than Dred Scott v. Sanford. Both discussions, however, would
benefit from further development of the impacts of these Supreme Court cases.
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United States History and Government Specifications
January 2012
Part I
Multiple-Choice Questions by Standard
Standard
1—United States and New York History
2—World History
3—Geography
4—Economics
5—Civics, Citizenship, and Government

Question Numbers
1, 5, 11, 12, 14, 15, 18, 19, 21, 23, 26, 27, 30,
31, 32, 33, 36, 37, 40, 44, 45, 47, 50
20, 34, 35, 38, 42
2, 13, 29, 39
8, 16, 17, 22, 24, 25, 28, 46
3, 4, 6, 7, 9, 10, 41, 43, 48, 49

Parts II and III by Theme and Standard
Theme
Supreme Court Decisions:
Thematic Essay
Constitutional Principles;
Economic Systems;
Migration; Citizenship
Economic Systems; Places
and Regions; Culture and
Document-based Essay
Intellectual Life; Civic
Values; Government;
Individuals, Groups, and
Institutions

STANDARDS
Standards 1, 4, and 5: United
States and New York History;
Economics; Civics,
Citizenship, and Government
Standards 1, 2, 3, 4, and 5:
United States and New York
History; World History;
Geography; Economics;
Civics, Citizenship, and
Government

Notes:
Part I and Part II scoring information is found in Volume 1 of the Rating Guide.
Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the January 2012
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/apda/ on the day of the
examination. Conversion charts provided for the previous administrations of
the United States History and Government examination must NOT be used to
determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assessments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:
1. Go to http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.
2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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