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GLOBAL HisTORY and GEOGRAPHY
Rating the Essay Questions

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—

¢ Raters read the task

* Raters identify the answers to the task

e Raters discuss possible answers and summarize expectations for stu-
dent responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the
scores and commentaries provided

e Trainer records scores and leads discussion until the raters feel confi-
dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions need only be scored by one rater.

(3) The scores for each scaffold question may be recorded in the student’s
examination booklet.

The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each student’s essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring mate-
rials must be used for determining the final examination score.
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United States History and Government
Content-Specific Rubric
Thematic Essay—June 2002

Theme: Supreme Court Cases Concerning Constitutional Civil Liberties

Task:

The United States Supreme Court has played a major role in either expanding or limiting constitutional
civil liberties in the United States.

Identify two Supreme Court cases that have had an impact on civil liberties in the United States. For each

case identified:

* Discuss the facts of the case

* Identify a specific constitutional civil liberty issue addressed by the Supreme Court

* Discuss how the decision of the Supreme Court either expanded or limited a specific constitutional
civil liberty in the United States

You may use any appropriate Supreme Court case from your study of United States history. Some suggestions you
might wish to consider include Plessy v. Ferguson (1896), Schenck v. United States (1919), Korematsu v. United
States (1944), Brown v. Board of Education of Topeka (1954), Mapp v. Ohio (1961), Gideon v. Wainwright (1963),
Miranda v. Arizona (1966), Tinker v. Des Moines School District (1969), or New Jersey v. T.L.O. (1985).

Score of 5:

Shows a thorough understanding of the impact of certain Supreme Court decisions on civil liberties
in the United States

Thoroughly addresses all aspects of the task by identifying two Supreme Court cases, and for each
case, discussing the facts, identifying a specific constitutional civil liberty issue addressed by the
Supreme Court, and discussing how the decision of the Supreme Court either expanded or limited a
specific constitutional civil liberty in the United States

Shows an ability to analyze and evaluate two specific Supreme Court cases that have had an impact
on civil liberties in the United States by including several analytical and/or evaluative comments
Richly supports the theme by discussing relevant facts, examples, and details concerning two
specific Supreme Court cases

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in the
United States by establishing a framework that is beyond a simple restatement of the task and
concludes with a summation of the theme

Score of 4:

Shows a good understanding of the impact of certain Supreme Court decisions on civil liberties in
the United States

Addresses all aspects of the task for two Supreme Court cases, although the discussion may be
somewhat uneven, e.g., discusses all aspects of one Supreme Court case more thoroughly than all
aspects of the other case or discusses two aspects of both cases more thoroughly than the third
aspect

Shows an ability to analyze and evaluate two specific Supreme Court cases that have had an impact
on civil liberties in the United States by making some analytical and/or evaluative comments
Includes relevant facts, examples, and details, but may not explain these details

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in the
United States by establishing a framework that is beyond a simple restatement of the task and
concludes with a summation of the theme

(3]




Score of 3:

Shows a satisfactory understanding of the impact of certain Supreme Court decisions on civil liberties
in the United States

Discusses all aspects of the task for two Supreme Court cases in a limited way or discusses two
aspects of the task for two Supreme Court cases fully

Shows an ability to analyze the impact of decisions in two Supreme Court cases on civil liberties in
the United States, but not in any depth, and is more descriptive than analytical

Includes some facts, examples, and details but tends to mention information rather than discuss it;
may contain a few minor errors

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in the United
States by repeating the task and concludes by repeating the theme

Score of 2:

Shows a limited understanding of the impact of certain Supreme Court decisions on civil liberties in
the United States

Attempts to address the task but fails to do so by either discussing all aspects of the task for one
Supreme Court case in a limited way or by discussing two aspects of the task for two Supreme Court
cases in a limited way

Develops a faulty analysis or evaluation of issues related to specific Supreme Court cases

Includes few facts, examples, and details; may include information that contains inaccuracies;
predominantly mentions information rather than discussing it

Is a poorly organized essay, lacking focus; may contain digressions; and may not make clear which
aspect of the task is being discussed

May fail to introduce or summarize the theme of the impact of certain Supreme Court decisions on
civil liberties in the United States or might not refer to the theme in the introduction and/or conclusion

Score of 1:

Shows a very limited understanding of the impact of certain Supreme Court decisions on civil liberties
in the United States

Makes a limited effort to address the different aspects of the task by discussing two aspects of one
Court case or discussing one aspect of the task for two Court cases, or mentioning in a general way
two Supreme Court cases

Lacks an analysis or evaluation of the issues and events beyond stating vague and/or inaccurate facts
Includes few or no accurate or relevant facts, examples, or details

Demonstrates a major weakness in organization

May fail to introduce or summarize the theme of the impact of certain Supreme Court decisions on
civil liberties in the United States or might not refer to the theme in the introduction and/or conclusion

Score of 0: Fails to address the task, is illegible, or is a blank paper
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

* Shows a thorough understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

* Thoroughly addresses all aspects of the task by identifying Mapp v. Ohio and Tinker v. Des
Moines, discussing the facts of each case, identifying a specific constitutional civil liberty
issue addressed by the Supreme Court, and discussing how the decision of the Supreme
Court expanded these specific constitutional civil liberties in the United States

* Shows an ability to analyze and evaluate specific Supreme Court cases (Mapp expanded the
right to privacy by applying the 4th amendment to state and local police; Tinker gave
students the right to freedom of speech as long as it does not create a material and substantial
disruption of the educational process)

* Richly supports the theme by discussing relevant facts, examples, and details (Mapp—police
searching a house without a valid search warrant, finding obscene materials; Court used the
4th and 14th amendments to apply the concept of protection against unreasonable search and
seizure to state and local police, not just federal police officials)

* Is a well-developed essay, consistently demonstrating a logical and clear plan of
organization, first discussing Mapp and then discussing Tinker

* Introduces and concludes the theme of the impact of certain Supreme Court decisions on
civil liberties in the United States by tying Mapp and Tinker to the many 1960s cases that
expanded individual rights

Conclusion: Overall, this response fits the criteria for Level 5. The response shows a thorough
understanding of how two Supreme Court expanded individual rights (Mapp—4th amendment
protection against unreasonable search and seizure; Tinker—1st amendment freedom of
speech/expression).




Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Level 5-B

The response:

Shows a thorough understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

Thoroughly addresses all aspects of the task by identifying Plessy v. Ferguson and Lee v.
Weisman, discussing the facts of each case, identifying a specific constitutional civil liberty
issue addressed by the Supreme Court, and discussing how the decisions of the Supreme
Court both expanded and limited specific constitutional civil liberties in the United States
Shows an ability to analyze and evaluate specific Supreme Court cases (separate facilities for
African Americans in the southern states were not always equal; ruling limited the
participation of African Americans in mainstream American society; separation of church
and state prevents one dominant religion)

Richly supports the theme by discussing relevant facts, examples, and details (14th and 15th
amendments; Homer Plessy accused of riding in an all-white train car; prayer at Weisman
daughter’s public school graduation)

Is a well-developed essay, consistently demonstrating a logical and clear plan of
organization, first discussing Plessy and then discussing Weisman

Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in
the United States by establishing a framework that is beyond a simple restatement of the task
and concludes with a summation of the theme

Conclusion: Overall, this response fits the criteria for Level 5. This response utilizes one case
from the suggested examples and one of the student’s own choosing. The discussion focuses on
segregated facilities for African Americans in Plessy v. Ferguson and freedom of religion and
separation of church and state in Lee v. Weisman. Analytical comments and specific information
are provided for both.

(11]




Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Level 4-A

The response:

Shows a good understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

Addresses all aspects of the task for two Supreme Court cases (Plessy v. Ferguson and
Brown v. Board of Education), although the discussion is somewhat uneven being less
effective on the discussion of the impact of these cases

Shows an ability to analyze and evaluate specific Supreme Court cases (Plessy decision
limited the civil rights of people by making segregation legal; Brown decision ruled that
segregation violated the equal protection of the law in the 14th amendment)

Includes relevant facts, examples, and details (Plessy—an African American arrested for
taking a train seat in an all-white car, refers to the 14th amendment and the “separate but
equal doctrine”; Brown—girl had to travel for miles to attend a school for blacks, refers to
the 14th amendment “equal protection of the laws” clause, reversed the decision made in
Plessy)

Is a well-developed essay, consistently demonstrating a logical and clear plan of
organization

Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in
the United States by establishing a framework that is beyond a simple restatement of the
task and concludes by pointing out that a Court ruling in one case can be reversed in
another and thus expand civil liberties

Conclusion: Overall, this response fits the criteria for Level 4. The response addresses all
aspects of the task for two cases, but only some analytical and evaluative comments are made.

[14]




Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Level 4-B

The response:

Shows a good understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

Addresses all aspects of the task for two Supreme Court cases, although the discussion of
Tinker v. Des Moines is more thorough than the discussion of Gideon v. Wainwright

Shows an ability to analyze and evaluate specific Supreme Court cases (7inker allowed that
the wearing of an armband was a form of expression or speech; Gideon helped others who
had their rights violated)

Includes relevant facts, examples, and details (7inker—wearing of an armband symbolized
the student’s opinion on the Vietnam War, felt his 1st amendment rights were violated,
Supreme Court ruling allowed him to wear an armband as long as it did not interfere with his
ability to learn or disturb others from learning; Gideon—not provided a lawyer for a
breaking-and-entering crime, found guilty and put in prison, all states must provide a lawyer
to anyone accused of a felony or capital crime)

Is a well-developed essay, consistently demonstrating a logical and clear plan of
organization

Introduces the theme that Supreme Court decisions have either expanded or limited
constitutional civil liberties and concludes by noting that the cases discussed had a positive
impact on civil liberties and mentioning how others can get redress for their grievances

Conclusion: Overall, this response best fits the criteria for Level 4. The discussion and analysis
of Tinker 1s more thorough than for Gideon. The introduction and conclusion are somewhat
limited, but the content information is good.

[17]
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Level 4-C

The response:

Shows a good understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

Addresses all aspects of the task but the discussion and analysis of Gideon v. Wainwright is
more thorough than the discussion of Miranda v. Arizona

Shows an ability to analyze and evaluate two specific Supreme Court cases (Gideon could
not adequately defend himself because he was not trained in law, the ruling expanded an
accused person’s rights to a fair trial; Miranda expanded the rights of the accused)

Includes relevant facts, examples, and details (Gideon—Florida law required a lawyer be
provided only for those accused of a capital crime; Miranda—did not know his rights and
ended up confessing, refers to “Miranda warnings”)

Is a well-developed essay, consistently demonstrating a logical and clear plan of
organization

Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in
the United States by establishing a framework that is beyond a simple restatement of the task
and concludes with a very simple reference to the theme

Conclusion: Overall, this response best fits the criteria for Level 4. The discussion of the two
cases is uneven. The conclusion does not fully refer to the theme.

[20]




Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Level 3-A

The response:

Shows a satisfactory understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

Discusses two aspects of the task for Plessy v. Ferguson and Brown v. Board of Education
of Topeka fully, but does not discuss the facts of either case

Shows an ability to analyze the impact of decisions in two Supreme Court cases on civil
liberties but not in any depth (Court ruled in Plessy that separate but equal facilities were
constitutional, limiting the liberties of blacks; Court ordered desegregation in Brown,
expanding civil liberties)

Includes some facts, examples, and details but tends to mention information rather than
discuss it (Plessy—14th amendment and ““separate but equal”; Brown—separate facilities
were not equal, reversed Plessy)

Is a satisfactorily developed essay, demonstrating a general plan of organization
Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in
the United States by repeating the task and concludes by repeating the theme

Conclusion: Overall, this response best fits the criteria for Level 3. Only two aspects of the task
are addressed. The discussion of the facts in these two cases is limited.
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Anchor Level 3-B

The response:

Shows a satisfactory understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

Discusses all aspects of the task for Miranda v. Arizona and Brown v. Board of Education in
a limited way

Shows an ability to analyze the impact of decisions in two Supreme Court cases on civil
liberties but not in any depth (Miranda creates the possibility that a person might not be
convicted because of his right to remain silent; Brown now allowed African Americans to go
into any school, restaurant, bathroom, etc.)

Includes some facts, examples, and details but mentions information rather than discussing it
(Miranda—confessed without having a lawyer present, ruling led to what is known as
“Miranda rights”; Brown—refers to a man in Kansas)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in
the United States by repeating the task but provides no conclusion

Conclusion: Overall, this response best fits the criteria for Level 3. All three aspects of the task
are addressed in a limited way with some analytical comment. For Brown, the response merely
mentions that the ruling overturned Plessy. Few facts about either case are provided.
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Anchor Level 3-C

The response:

Shows a satisfactory understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

Discusses two aspects of the task for Gideon v. Wainwright and Miranda v. Arizona fully,
but does not really discuss the facts, especially for Miranda

Shows an ability to analyze the impact of decisions in two Supreme Court cases on civil
liberties but not in any depth; (Gideon states that appointing a lawyer would give the
criminal a better chance at receiving the appropriate punishment; Miranda provides for the
protection of accused individuals)

Includes some facts, examples, and details about two Supreme Court cases but tends to
mention information rather than discuss it (Gideon—could not afford a lawyer;
Miranda—arrested and not read his rights)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces and summarizes the theme of how Supreme Court decisions have impacted civil
liberties in the United States

Conclusion: Overall, this response best fits the criteria for Level 3. Only two aspects of the task
are addressed. The response is more descriptive than analytical and the detailed information is
limited.
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Anchor Level 2-A

The response:

e Shows limited understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

* Attempts to address the task by discussing all aspects of the task for Brown v. Board of
Education in a limited way

* Develops a limited, but not faulty, analysis of issues

* Includes few facts, examples, and details (father was sending his daughter to a black school
that was far from where they lived)

* s asatisfactorily developed essay, demonstrating a general plan of organization

e Contains an introduction but fails to summarize the theme of the impact of certain Supreme
Court decisions on civil liberties in the United States

Conclusion: Only one Supreme Court case is discussed, and few facts and detailed information
are brought into the discussion. Although the response contains a good introduction and a
satisfactory plan of organization, the overall content weaknesses make this response best fit the
criteria for Level 2.
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Anchor Level 2-B

The response:

Conclusion: Overall, this response best fits the criteria for Level 2. The response predominantly
mentions information rather than discussing it. Only two aspects of the task for Mapp are
addressed and the discussion of Miranda is very limited.

Shows limited understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

Attempts to address the task by discussing two aspects of the task for Mapp v. Ohio in a
limited way, but not addressing how the Court ruling in this case affected a specific civil
liberty (other than for Mapp herself), and then discussing all aspects for Miranda v. Arizona
in a very limited way

Develops a limited, but not faulty, evaluation of issues (Mapp deals with the right to privacy;
since Miranda, all persons accused of a crime must be notified of their rights at the time of
their arrest)

Includes few facts, examples, and details (Mapp—police suspected Mapp of being involved
in a gambling ring, but did not have a search warrant for the obscene material they found;
Miranda—arrested and never advised of his rights); and contains inaccuracies (reference to a
pornography ring in Mapp)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Contains an introduction that goes beyond a simple restatement of the theme but provides no
summary
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Anchor Level 2-C

The response:

Shows limited understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

Attempts to address the task but only discusses Engle v. Vitale in a limited way
Develops a limited, but not faulty, evaluation of issues (Court ruling in Engle created a
national debate that led many to support a constitutional amendment supporting prayer in
school)

Includes a few facts, examples, and details (prayer written by the Regents Board of New
York State; the prayer applied to public schools)

Is a satisfactorily developed essay, demonstrating a general plan of organization
Introduces the theme by focusing on a choice of rights (freedom of religion and right to
counsel) instead of choosing Supreme Court Cases dealing with those rights and provides no
conclusion

Conclusion: Overall, this response best fits the criteria for Level 2. Although the response
discusses a Court case not listed in the suggestions and mentions the correct year, only one case
is discussed. In addition, the response predominantly mentions information rather than
discussing it.
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Anchor Level 1-A

The response:

Shows a very limited understanding of the impact of certain Supreme Court decisions on
civil liberties in the United States

Makes some attempt to address two aspects of the task for Plessy v. Ferguson

Lacks an analysis or evaluation of the issues and events beyond stating vague and/or
inaccurate facts

Includes few relevant facts, examples, or details (Plessy ruling legalized separate facilities
for African Americans) and contains inaccurate information (most Supreme Court cases
have dealt with the ownership of land or slaves or whether or not African Americans should
have equal rights)

Demonstrates a major weakness in organization

Fails to introduce or summarize the theme of the impact of certain Supreme Court decisions
on civil liberties in the United States

Conclusion: Overall, this response best fits the criteria for Level 1. Only one Court case is
discussed in a limited way with vague generalities.
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Anchor Level 1-B

The response:

* Shows a very limited understanding of the impact of certain Supreme Court decisions on
civil liberties in the United States

* Makes some attempt to address two aspects of the task for Brown v. Board of Education

* Lacks an analysis or evaluation of the issues and events beyond stating vague and inaccurate
facts

* Includes few accurate or relevant facts, examples, or details (Brown— a black girl who
wanted to go to the all-white school closer to her house) and contains some inaccuracies
(ruling required the integration of all American schools, not just public schools)

* Demonstrates a major weakness in organization, i.e., a single four-sentence paragraph

* Fails to introduce or summarize the theme of the impact of certain Supreme Court decisions
on civil liberties in the United States

Conclusion: Overall, this response best fits the criteria for Level 1. The response mentions some
facts about only one Court case and that the Court decision meant American schools would be
integrated.

(36]



Thematic Essay—Practice Paper — A

%quWf hofory, Ft. Spnums Court F g,
(O (/’mfe&f Stefes qﬂs rwcv/um’ Moo, (Bses
LM. L VLo ;n/#(v\eﬂ({/ Fhe /Lz[cg/fu» ﬁ:/
L‘f’m coondry, (ﬁfc’s such  as Eoe 15 ﬁUaeéL
os el (/OJ Brovom vs H2.. Boart 0/
Chooten _of Topeke (1953), hiave ol 01
COMh f550f5 L/Zé-/f hay-e 100//0410/’{, 1.
wWay o/ /5»/2 /CV Mapry /Dec?}oé-.

a‘-’b, %e 5. édm/e ; el clead
Wit _TTha  jssue & 2 (oomwans mc;(r
fo  _haw  an C“d;arr‘r()w\ @/ A u/m{S//Lgc/

rm &ML

G /kuor qa/fz‘?ch/é SSO-c. N

JJOOﬁHU:n\‘) // o LWIoran %WDOC?L br’

second “fffﬂwéfef Shll_tedau,, albrbens e
G Wdta\)or U550 Lﬁ\& 5. In Mmenus, owuas

L (A0 et Caneotl. ool e Ciogn_ ekt or

m e 2= e N Clnics  hat
@erZZw/L Yrern /Ufarba. lugely  oloe Ho tr,

e 097‘7[17/0715 £n % riez .
%}% decieion. S ‘. Soprame Cowrt,

!Q %eﬁgg C_E‘Jgr‘ﬁqgs has mﬂééﬁ;ﬁ J%e ﬂzg@/ﬂ e

(37]



Thematic Essay—Practice Paper — A
a{ wome— fo bl Stuir  mn ASicsrs

M d& QJIMJ{' 7 %Z e eSam, .
“The  Prow—— V5. Vm Beoer o/ A:/ﬁ

belocartine off M Czse /aw%

&4’7{344/[&/ %L O/ﬂﬂ /&bf!‘%(s @/ﬂd)-‘/ /@c@%
/ﬂ[/ Bé?//k frnercans é b /M(M’u &3//!4

\'j/»@rf ée?’uféfﬁ o Wrate @menfan: (7\45
§uﬁuﬂw / it O taseuovs  odpd T v

0/ Seq e Azren M Blacksi cird U tes

J/h P(;L&(, iC/imlj VS ﬁmﬂ.w;_a._ (por!  case
of Brovese VS Tl Booce hod _rled that
“ﬂu_ hulKS and  LORite schools  wene  wot
gl ==t gualidy ond  Cmdetrons. Jais
lase  dB ald W9t olr sclools e
nteerederd  Gud e B{Lcjimﬁqj?om aaz” b 2

5&5/00/5 rogs At ,%La/é
7()57 (ﬁ,mons‘/fb.ifr/) P Lot Cb&/ %ﬂ—ﬂ\

pases  have ZA?Danm/r// v/ Sreadere oL
%I‘J@.f) iy ﬁzfﬂ< oy /90%" Cases 576//
I'r’l/ éﬂfrﬂ/—f /4/{. /é:i/a,a 43 ﬁou‘/’ L/(%

‘ﬁAi;Q Coges Ié/ wou/c/ /Ja Vers, 6&/%&?_5,&_5
fc}/ ARy m@né . d
/4 VN

(38]



Thematic Essay—Practice Paper — B

The oate %-\o\-\ceﬁ Joeeme oot t WS 9 Q\;_(H o~
NP ARSI CiN e (AR O v Hias
COV‘S”(\*UT@GG\\ C(U\l (t\O{’f‘hrT 10 The °
O Ted Yteted . T Sgpeme Ceunt (ale’
Dt \oue \mad & “'m;’}a(-Jr on Crutd
\W\oe<ties  Oce Boous NS. RBoced  of

( doCation OF :oPeL\A(!%sf) and TTnher S
Ded AMcimed _SCMO’ (“/ *rnc-r Cf?ncﬂ

SE e *pﬁ(*f Ot Breuan VO Enared ¢
fdooron 0T Todeh a lﬁ Srowe  CoepTe
o dguantee ,AIO T an AL L 'L"z'”‘f’(’
Sc\'\oc\ ¥ \nlr A S e UM' Luc\f; CleSee +.
’t\\,é\( \\L\‘\\g AVRTARS S“{’ O \O%OCL«\ S*:(__l L
Gees *eone A CanStigotienar Cluil llbéﬁ—\‘
\‘SBKJQ O‘&\QQSSQA \O\} "‘\‘\\E Suﬂf‘f‘wlr" Coult.7
e At o attend  ond  Gqawnst
K{CA(PK&I’T[B“ s >

(39]



Thematic Essay—Practice Paper — C

Morg Suocare (ourr rases n Hhe Unoed

Mokes ot greathy affected  consyviubienal e )

Koo Mes v N l‘TQ.S\-v Tt  ofF ¥ese. cases include

Tht  Oved  Scodd Decwsion ard Brown s Beard

ok Lducoren of Toepeta. TOROOED Fryse 2 (05eS; albhough

VO gnbbenenty, Lone ond dhng n (Goonen. Ty batn

Loy ved  Mhae cems Y ckaroral rghys ef ciizens.

The Dred  Scobd Decsion wosS  raoted o 3R

CoiL (&) . ; \ l g e

S mosyex  ouanted _LQ Moy

Yo o dexraery  Jhat (00S ‘Rulppcged +¢ b a_ free

x't‘rf\\'wub Scory  want lo feark s a<TUNTatoN Yhot As

oS news o fece pman. The  Supreme Cke ruled

Yhat  Scexdy s NOY e o cibiren  and Wnak

he  wout  censidered PropLcyy e Oqwr of Jhg

&N )\Q.
Lehes  ayvn by - Yha hniyed W f\‘éjh*ﬂ of
ALT\ Lo A'h'\b\"\ c.-c.m =, .

laws. Therefove  his  praster coond Ao

Tha st obf Brown u. Rearml o £, aso
Wmsved e cghvs € Alvcan  Adrmancgns . (\eved

_peepted  hod difeorint  scheclS  dnon cohdR pecple.

Brown 1500\3** for  unmibiceton  gf ko Schagise The

Sugremie  Coury cuted  ghat 3eparmde hud  equal

focanes Gy cansbiiuronal, The alse himived

Yo r\cjn\fs et Abrcoan  Bmenricany-

Thawo (050, ms  caotl 0%

othaxs | hovQ
k\\ﬂ\\\-cd g rxgh’rS C)(" Aot n

Cit~cens .
[40]



Thematic Essay—Practice Paper — D

The. avted Slades S wpcerme Couct hady
Dinyed O wmoaype  Cole  in A AAYAS meﬂdiﬂ%
O Nmiking  Congtivwrional ¢ | Voedies in
Yo kel 3*(.\\-{&.‘3, Two Couck Coes  Had Show
Yrong  ®Qion 06 Yo Tinibed.  Stoded Supresmd
Comtx o, K ovewedsu Vi v ted Sheates
ond Baown V. RobrhA 58 Equcddtion
In Ha Swpreme Coidt Case, Brown V'
The Board ©¥F Eduskion T (4549 The
C oS butionel  hhecky rssue Haot ul.qu‘
U ddeesSed to  dhe Duprems Coun by
The  &umly /uwy‘fr Thu(gooj Mucsho
wnpn_dS e poud  0F  NUAN (P
C_\Oﬂ«:\‘\or\c@.~l'§§%ﬁ BosornAgn  fer Qb'\bwd\@gop“\gl
He anowed the Coucy, Time ofter +ime
Now rewing Y, SPeack Sohwels LR NOY
\‘\Q\’\‘Dinq ‘r\f‘\o\ Cailddeing VYW\“\ﬂD,Me\g level. .. Tt
Yo Whire  Onlduten W‘I% wWaS
bokdel Le pho whaite aondh How Ye
viee ¥ Cndecn Hhouadk T woal
Reck ¥0 be Ml L
He  olae Shouweek thadr theses
hools we® nox €guod Fn auny.
T S e e
DI - - < PlamMdan T
Thaeg oo hoek Neg) boo%\%, Bt (ol

[41]




Thematic Essay—Practice Paper — D

Thea P Snowed houw The laekh Sehesl
Andd How  Fd pre ‘Hf\;bu wele .

Mgt 9 heold chidd Ot Yeoue %n/&y@’g
'D\wﬂ\)mq RNo_heat ek Mook Schooly
we(e Cuan Aaoon_endh Llele.

Zn  Lerd  bued CondH0e or T ine

cnck ol He MNSa Shaxucol s
the Bladh ITudakS ik 0or haale
(Df ope ~ Do TeaohueS  onek QLLP(,DIGES?

The ‘3upr-af\\t. CouCt Dawd Yhe

Doowlery  Hrok Yrare  Colored Childern
Wele -Q)\,C_,\\f\u Mok T Xhore clinetdon
'ﬂ\n/\.\ Seddh T’\‘ WU Mk Ll o c 10
KDM eSS Tevondod D haoe Smerwftd
‘;(‘\f\mc\\ Ao \H'\th l:YDOW\(X Yo P\kqbks
ac ACCLCaun M\(\w—uQCLY\S oXaYoN d\&\o(ui
+00 cm—%%@mﬁe Yo choaldd Buk
TS Do o0&  Tha Sapremy lowch
fog Yiong o Duk Tn Pluge Beconds
Moty Wt Deole. Ce - Tust

hau i nod Loundk ¢ Blog peofve.
TH Shere S poo)S .

T the S uPCew~a (ot (uyo
¥y oCecnwkia VL The, Uaidted Dtake.

T 1A4Y . The, Guprr—ressesy TsSwe
TheA was GASToS5ed T S (e

[42]




Thematic Essay—Practice Paper — D

Upd Yook A or ekt Wad Gece

+O Qo TIn A SAPANLASL- T ke {mauth
QMV\@ ?QCM % Upte d 54&%68
Www Hook ol people OF

Sq‘panr\_o,é,é, cho Oen A e e o et

4O tha. UGS Bo cso %\_{ m%fk)b e
%(\)\,1'\: \4of.emmd}%w (VNS Y U » T 2 Eh

Yhae WS wined. haaed N\eUoefl pban T

Supan Bk ‘\’ff\w Made i Seff
6 "hig @%mnaz(}_i_a,@_@o__ir;_
+O Yk E<¥a'aN o} Budk vobain ba
RoeContgd 3 C‘/fO o uqu o (ped ted

Couwt. ’Ruw,!r ce (. The (ot
heooe Wis. Cogo thresd Sed e
nad Qo o +¢y Yo Cu_mp pecuyg
T & Tises o wal The ciztent
Righs e iim ted.
This cesisivin ik dho Cour
iAo Hlne RLZ/JAC,J(S oL Peopre

k0 Supunupd  clsegdk
= A \A}(\\‘KT“CC/Q §W€S

< S enNL Lo Nas Pfc&k}eo( o
Na jo oy + \?xpar\u\(fg o Hmm‘?
Citzen'S q%\gf\jw&

[43]




Thematic Essay—Practice Paper — E

Hﬂ”\\/m u’\f‘!tl e v f C(L)J’llru‘i Lﬂ ﬂL(*Y_u
B ol Loy Yes e been € L)\he\r Qxaméw
Ov” ]ED‘X’(\’Q bq H/‘Q )1/ Dﬂ’W\t (c:*b‘f‘}' Lﬂ
%%\ " ‘, S Bown uvg,
‘@&R Ou/é ot 63«\0(\%\6{\ GQ TOD(J)LC_
Q'\\;i\ WherHes oy g&gv\(_\*%c\/ \Lﬁ‘x&ﬂ@
O Erpanidel T\m_ Suoywmt Court
bt e ps ‘&P borts & Causes Har
NG IOO L\f\q %\/ eq uc\\ ] ulf\‘lr% Cy—
"Hwe_ hr*(Jf'P\e é’\@C\VC‘;f\_‘\lﬁQe\é Aﬁ\ Jf‘\f)&)/\f\
hA f\f\@ C,QJT\SAM)V\JL\O\(\

=== s =S N ands _0s,
QY’ 'COQO\Q%gk My Ann S C&Yﬂ‘i‘}‘@l 5NN et
Xy \"“ S Ciart=s  haa the o\r@%%m,j LN
‘@ M andn a6 mu Ty and Loun) c\u! [te, bu
Crmpte o YU Uy, uvanda appeale? “HWJ
olec\%tmm &Ny *H\Q Ja N e LM’\Sr\;} O\\VU’\
Wis dpsic VOanty eh O e indlode Faant e
0 \owtpy” and Vigv o vemain S lent
HYS  Genoction v enqr\“mq\\tﬂ (R ARY3C D
_ oo SN Suprerce Cougt beu\ust ‘e
Oawyer ‘%ﬁhc\ Dmci’ﬁs guv“o\ojr ‘}zn YPO\) ]/\
his \/\a\(\*ﬁ his  cese \m«p@) R Cxpand
Conl LiboyHes hecacse pow a peren
OO\ s 2 aupe=sden /O be v
fermmley o of  the besic €iul

[44]




Thematic Essay—Practice Paper — E

rianws & poyan o= SEN h’\rn (\
Catiza vy OQ tThe  Onited Sﬁ\Jr@_s GQ
Orerica.,
T GQeeon s Rosrd ob Cdocntion of
Torrﬂobaj j(f)\f‘JSC\'b!_IO!QLIJ o B Dlact Cpv |
ante) Yo S o4 oobhnte 3ol bic
s Closev Mv%ﬁ\rc her Mot
= e ﬁ;/prew Court declove) She cnold
oy to the (Winte Shoal K the idee
OQ X pavih e LUt 06 ol as O oL
S\?o\\f Jhw *Q\u bizs eve acjrua\nd\ “RDATC
F U o, This  csse allewe) L é‘f‘h@
&5@.&4@@1'\ 6¥ = haels and 2N, &;Qw@j
the (’_\wcmm o o nropey” 2o o
The blacks  neve c\»UQD \Dé“r)r@f* ODDOY’JrLJm-h@
o &> Olodaaey b@‘H@\/’ odu oty
Wole Yelping I Ao ease Prone e
Ve —hes. -
Tr both Bwoon us Bearl o ﬁcl\m%m

OQ To@Q]CL’\\YmY\SO\'S & Ny ore, US, QY\?OY\(\
SESVAR ll@GL\/Jr\PS S S A%4 @x@(\\f\l&\ tzj\\en

Pre 5upy&mg Coort m;phdi_

“\f\/\@ C )T‘)Y“S\‘"\ +otion,

[45]



Practice Paper A—Score Level 3

The response:

* Shows a satisfactory understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

* Discusses the aspects of the task for Roe v. Wade and Brown v. Topeka in a limited way

» Shows good ability to analyze the impact of decisions in two Supreme Court cases on civil
liberties in the United States (today, in many areas a woman cannot receive an abortion
because there are no clinics that perform them nearby, largely due to the influence of the
pro-life activists in the area)

* Includes some facts, examples, and details but tends to mention information rather than
discuss it (Roe—Court ruling legalized abortion for a woman through her second trimester;
Brown—Court ruled that schools had to be integrated)

» [s asatisfactorily developed essay, demonstrating a general plan of organization

e Introduces and summarizes the theme of the impact of certain Supreme Court decisions on
civil liberties in the United States

Conclusion: Overall, this response best fits the criteria for Level 3. Although the response fully
discusses the impact of both cases, it does not fully discuss the facts and does not identify a
specific constitutional issue involved. Some good analysis of the impact of the Court decisions is
made.

Practice Paper B—Score Level 1

The response:

* Shows a very limited understanding of the impact of certain Supreme Court decisions on
civil liberties in the United States

* Makes a limited effort to address two aspects of the task for Brown v. Board of Education

* Lacks an analysis or evaluation of the issues and events beyond stating facts

* Includes few relevant facts, examples, or details (Brown wanted his daughter to go to all-
white school because it was closer to their home)

* Demonstrates a major weakness in organization, i.e., one paragraph

* Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in
the United States but has no summary

Conclusion: Overall, this response best fits the criteria for Level 1. Some of the facts of Brown
are mentioned but the constitutional issue involved is vague (right to attend and against
segregation). In addition, only one Court case is presented.
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Practice Paper C—Score Level 2

The response:

* Shows limited understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

* Attempts to address the task but fails to do so in that the discussion of Brown v. Topeka is
factually incorrect and the discussion of Dred Scot v. Sanford is very limited

* Develops a faulty analysis and evaluation of issues

* Includes few facts, examples, and details (Dred Scott—Court ruled that Scott was not a
citizen; he was considered property; his master could do as he wishes with him), and
includes information that contains inaccuracies (Brown—separate but equal facilities were
constitutional; limited the rights of African Americans)

» [s a satisfactorily developed essay, demonstrating a general plan of organization

* Provides both an introduction and a conclusion that refer to the theme of how Supreme Court
decisions have affected constitutional civil liberties

Conclusion: Overall, this response best fits the criteria for Level 2. The response predominantly
mentions information rather than discussing it. Much of the discussion about the Brown case is
incorrect.

Practice Paper D—Score Level 4

The response:

* Shows a good understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

* Addresses all aspects of the task, although the discussion of Brown v. Board of Education is
more thorough than the discussion of Korematsu v. United States

» Shows an ability to analyze and evaluate specific Supreme Court cases (Brown determined
that the segregated school facilities were not equal to those of whites, but the Court ruling
took time to be put in place because many white people felt that they did not want African
Americans in their schools; Korematsu establishes that in a time of war, citizens’ rights are
limited)

* Includes relevant facts, examples, and details (Brown—Thurgood Marshall and the NAACP,
detailed evidence introduced to argue that segregated schools were not equal;
Korematsu—had to sell his personal belongings and go into a camp, arrested because he
refused to go to the camp)

* Is awell-developed essay, consistently demonstrating a logical and clear plan of
organization

* Repeating the theme of how Supreme Court decisions have expanded or limited citizens’
rights in both the introduction and the conclusion

Conclusion: Overall, this response best fits the criteria for Level 4. Although the introduction
and conclusion are somewhat limited, the good discussion of these Supreme Court cases
provides much detailed information.
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Practice Paper E—Score Level 3

The response:

Shows a satisfactory understanding of the impact of certain Supreme Court decisions on civil
liberties in the United States

Discusses all aspects of the task for Miranda v. Arizona and Brown v. Board of Education of
Topeka in a limited way

Shows an ability to analyze the impact of decisions in two Supreme Court cases on civil
liberties but not in any depth, being more descriptive than analytical (Miranda helped
expand civil liberties because now a person could not be arrested without being reminded of
the basic civil rights a person has by being a United States citizen)

Includes some facts, examples, and details but tends to mention information rather than
discuss it (Miranda—arrested and not told his rights: right to a lawyer and right to remain
silent; Brown—a black girl wanted to go to a white school closer to her home, segregated
facilities were unequal)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces and summarizes the theme of the impact of certain Supreme Court decisions on
civil liberties in the United States by going beyond a simple restatement of the task

Conclusion: Overall, this response best fits the criteria for Level 3. Two Supreme Court cases
are discussed in a limited way with some detailed information mentioned.
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Document 1

As a class, they [Chinese laborers] are quiet, peaceable, patient, industrious, and eco-
nomical. More prudent and economical [than white laborers], they are content with
less wages. We find them organized for mutual aid and assistance. Without them, it
would be impossible to complete the western portion of this great national enterprise
[transcontinental railroad] within the time required by the Act of Congress.

—Leland Stanford, President of the Central Pacific Railroad, 1865

1 Why did Leland Stanford believe that Chinese laborers were important to the
completion of the railroad?

Score of 1:
* Identifies a reason Leland Stanford believed that Chinese laborers were important to the
completion of the railroad
Examples: the railroad could not be completed without them; they worked for lower
wages; they are hard workers; it would be impossible to complete the western
portion of this great national enterprise within the time required by the Act of
Congress

Score of 0:
* Incorrect response
Example: they work harder than white laborers
* Vague response that does not answer the question
Example: they are organized
* No response
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Document 2

Education
Free Land
Free
Speech
Free Ballot
Free Lunch

“Welcome to All,” 1880

Source: The Granger Collection (adapted)

2 What does the cartoon show about United States immigration policy in 1880?

Score of 1:
* Identifies the cartoonist’s interpretation of immigration policy in 1880
Examples: the United States welcomed immigrants; encouraged them to come; promoted
opportunities in the United States to encourage immigration; welcome to all
OR

* Lists reasons the United States used to promote immigration as shown on the billboards in the
cartoon

Score of 0:
* Incorrect response
Example: Uncle Sam is discouraging immigration to the United States
* Vague response that does not answer the question
Example: many people are coming to the United States
* No response
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Document 3

... one of those agents from the big bosses in America came to Bugiarno to get men
for some iron mines in Missouri. The company paid for the tickets, but the men had
to work for about a year to pay them back, and they had to work another year before
they could send for their wives and families. So this time, when that agent came,
Santino and some of his friends joined the gang and went off to America.

— Rosa Cristoforo, an Italian immigrant, 1884

3a According to the passage, why did the agents encourage Italians to emigrate to America?

Score of 1:
* Identifies why agents encouraged Italians to emigrate to America
Examples. agents needed laborers for mines; to get men for some iron mines in Missouri

Score of 0:

* Incorrect response
Example: the company paid for the tickets

* Vague response that does not answer the question
Example: the agent came to the town

* No response

3b How did the agents encourage Italians to go to America?

Score of 1:
* Identifies how the agents encouraged Italians to go to America
Examples: agents paid for the tickets; the company paid for the tickets

Score of 0:
* Incorrect response
Example: they could bring their wives and families
* Vague response that does not answer the question
Example: to join their friends
* No response
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Document 4

May 6, 1882. CHAP. 126.—An act to execute certain treaty stipulations relat-
ing to Chinese.

WHEREAS, IN THE OPINION OF THE Government of the United States the
coming of Chinese laborers to this country endangers the good order of certain local-
ities within the territory thereof: Therefore,

Be it enacted by the Senate and House of Representatives of the United States of
America in Congress assembled, That from and after the expiration of ninety days next
after the passage of this act, and until the expiration of ten years next after the passage
of this act, the coming of Chinese laborers to the United States be, and the same is
hereby, suspended; and during such suspension it shall not be lawful for any Chinese
laborer to come, or, having so come after the expiration of said ninety days, to remain
within the United States.

— The Chinese Exclusion Act

4a According to this passage, how did the Chinese Exclusion Act affect the immigration of
Chinese people to the United States?

Score of 1:
* Identifies how the Chinese Exclusion Act affected the immigration of Chinese people to the
United States
Examples: it kept Chinese laborers from coming to the United States for ten years; the
coming of Chinese laborers to the United States was suspended

Score of 0:
* Incorrect response
Example: Chinese laborers could only come to the United States for ninety days.
* Vague response that does not answer the question
Example: Chinese laborers endanger the good order of the United States.
* No response

4b According to this passage, what reason did the United States government give for
passing this law?

Score of 1:
* Identifies a reason the United States government gave for passing this law
Examples: Chinese laborers were considered dangerous; admission of Chinese laborers
endangered the good order of certain localities

Score of 0:
* Incorrect response
Example: to execute treaty agreements
* Vague response that does not answer the question
Example: it is the opinion of the United States government
No response
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Document 5

Immigration From From Southern
Before and After Northern and and Eastern
Quota Laws Western Europe and
Europe Asia

Average annual number
of immigrants before quotas

(1907-1914) 176,983 685,531
Emergency Quota Act of 1921 198,082 158,367
Emergency Quota Act

Amended 1924 140,999 21,847
National Origins Act of 1929 132,323 20,251

— Historical Statistics of the United States

5 According to this chart, what effect did the quota laws have on immigration to the United
States?

Score of 2:
* Identifies an effect the quota laws had on immigration to the United States
Example: they reduced immigration from southern and eastern Europe and Asia and admitted
more people from northern and western Europe

Score of 1:
* Identifies a specific number of immigrants coming to America as a result of one of the quota laws
Example: 20,251 immigrants came from southern and eastern Europe and Asia as a result of the
National Origins Act of 1929
* Combines correct and incorrect information
Example: it reduced immigration from all areas, but northern and western Europe saw more of
a decrease

Score of 0:
* Incorrect response
Example: between 1921 and 1929, the number of immigrants coming from southern and
eastern Europe increased
* Vague response that does not answer the question
Example: quotas were set
* No response
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Document 6

We were tried during a time that has now passed into history. I mean by that, a time
when there was . . . resentment and hate against the people of our principles, against
the foreigner, against slackers, and it seems to me—rather, I am positive, that both you
and Mr. Katzmann [have] done all . . . [that was] in your power in order to work out,
in order to agitate, still more the passion of the juror, the prejudice of the juror, against
us. . ..

But my conviction is that I have suffered for things that I am guilty of. T am suffer-
ing because I am a radical and indeed I am a radical; T have suffered because I was an
Italian and indeed I am an Italian; I have suffered more for my family and for my
beloved wife than for myself. . . .

— Bartolomeo Vanzetti, to Judge Thayer upon being sentenced to death,
Sacco-Vanzetti case, April 9, 1927

6 State rwo reasons the speaker in this passage believed he was brought to trial.

Score of 2 or 1:
* Award 1 credit (up to a maximum of 2 credits) for each correctly stated reason that the speaker in
this passage believed he was brought to trial
Examples: resentment against and/or hatred toward radicals, foreigners, slackers, and/or
Italians; fanning the prejudice of jurors
OR
* Award 1 credit (up to a maximum of 2 credits) for each correctly quoted portion of the document
that states a reason that the speaker in this passage believed he was brought to trial
Examples: 1 am suffering because I am a radical; I have suffered because I was an Italian

Score of 0:
* Incorrect response
Example: 1 have suffered more for my family and my beloved wife.
* Vague response that does not answer the question
Example: 1 have suffered for things I am guilty of.
* No response
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Document 7

This bill says simply that from this day forth those wishing to immigrate to America
shall be admitted on the basis of their skills and their close relationship to those already
here.

This is a simple test, and it is a fair test. Those who can contribute most to this
country—to its growth, to its strength, to its spirit—will be the first that are admitted
to this land.

The fairness of this standard is so self-evident that we may well wonder that it has
not always been applied. Yet the fact is that for over four decades the immigration pol-
icy of the United States has been twisted and has been distorted by the harsh injustice
of the national origins quota system.

Under that system the ability of new immigrants to come to America depended
upon the country of their birth. . . .

Families were kept apart because a husband or a wife or a child had been born in
the wrong place.

Men of needed skill and talent were denied entrance because they came from
southern or eastern Europe or from one of the developing continents. . . .

— President Lyndon B. Johnson, remarks at the signing of the Immigration Act of 1965

7a According to this passage, what was the basis for admitting immigrants to the United States
in the forty years before 1965?

Score of 1:
» Identifies the basis for admitting immigrants to the United States in the 40 years before 1965
Examples: based on where you came from; depended on the country of their birth

Score of 0:
* Incorrect response
Examples: on the basis of their skills; close relationship to those already in the United States
* Vague response that does not answer the question
Example: it depended on your parents
* No response

7b According to this passage, how did the Immigration Act of 1965 change the basis for
admitting immigrants to the United States?

Score of 1:
* Identifies the change that the Immigration Act of 1965 made in the basis for admitting immigrants
to the United States
Examples: no longer is admission to the United States dependent on the country of birth;
people with skills and close relatives will be admitted first; people who can
contribute the most to the United States will be admitted

Score of 0:
* Incorrect response

Example: Immigrants will be admitted on the basis of national origin.
* Vague response that does not answer the question

Example: 1t will be fairer.

* No response
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United States History and Government
Content-Specific Rubric
Document-Based Question—June 2002

Historical Context:

United States immigration policy has changed over time to reflect the needs and attitudes of American
society.

Task:

* Discuss immigration policies or actions taken by the United States government that affected the
immigration of people to the United States

*  Show how these policies or actions reflected the needs and attitudes of American society at that time

Key Ideas from the Documents

Policy/Action of the United Needs of American Society Attitudes of American Society
States Government

Completion of western railroad; | Rapid completion of the Chinese are quiet, peaceful,

Act of Congress (doc 1) transcontinental railroad, patient, industrious, more prudent
Chinese work for lower wages

Promotional propaganda (doc 2) | Need for laborers and settlers All immigrants welcome to
during the 19th century expand the country

Open immigration (doc 3) United States companies willing | Immigrants can do the tough jobs

to pay passage of immigrants to
lure workers; cheap labor

Chinese Exclusion Act (doc 4) Imported labor endangers the Nativist attitudes toward the
employment of citizens Chinese
Quota Acts (doc 5) Reduction of number of Nativist attitudes toward southern
immigrants and eastern Europeans; restriction
of certain nationalities
Sacco-Vanzetti Case (doc 6) Nativist attitudes toward southern
and eastern Europeans
Immigration Act of 1965 (doc 7) | Need for talented, skilled Reuniting of families; changing
immigrants attitudes toward ethnic differences
Notes:

The response:
(1) cannot use state legislation such as California’s Proposition 187
(2) must address both the needs and the attitudes of American society
(3) must discuss at least two specific immigration policies,
or two specific actions taken by the United States Government,
or one policy and one action
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Relevant Outside Information
(This list is not all-inclusive)

Policy/Action of the United Needs of American Society Attitudes of American Society
States Government
Promotional Propaganda Need for factory workers Immigrants should assimilate
quickly
Chinese Exclusion Act—First Worker/labor union demands Racist, ethnocentric views
restrictive immigration law for protection Californian Kearneyites
Gentlemen’s Agreement Diplomatic concerns Anti-Japanese sentiments in
California public schools and in
businesses
Quota Acts Post—-World War I isolationism | Negative attitudes about southern
Impact of immigrants on and eastern Europeans (Many
political system, crime rate were illiterate, lived in tenements
Increased pressure on city in overcrowded urban areas, lived
services (housing, schools, in own ethnic communities, had
police) difficulty with assimilation.)
Red Scare encouraged nativist
attitudes
Effect of the works of Jacob Riis
and others
Activities of the KKK
Immigration Act of 1965 LBJ’s Great Society programs | John F. Kennedy’s interest in
required more skilled workers | immigration issues
Admission of Displaced Persons | Implementation of the United | Humanitarian spirit
and Political Refugees Nations Declaration of Human
Rights
Score of 5:

Thoroughly addresses all aspects of the task by discussing immigration policies or actions taken by the
United States government that affected the immigration of people to the United States and by showing how
these policies or actions reflected the needs and attitudes of American society

Incorporates accurate information from at least four documents (see Key Ideas Chart)

Incorporates relevant outside information related to immigration policies or actions taken that reflect the
needs and attitudes of American society (see Outside Information Chart)

Richly supports the theme of immigration with relevant facts, examples, and details, and is more analytical
than descriptive, e.g., racist attitudes in the state of California contributed to the passage of the Chinese
Exclusion Act

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization

Introduces the theme of immigration by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme
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Score of 4:

Addresses all aspects of the task by discussing immigration policies or actions taken by the United States
government that affected the immigration of people to the United States and showing how these policies or
actions reflected the needs and attitudes of American society, but the discussion of one aspect of the task
may be less complete than the discussion of the others

Incorporates accurate information from at least four documents

Incorporates relevant outside information

Includes relevant facts, examples, and details; but the discussion may be more descriptive than analytical,
mentioning examples rather than explaining them, e.g., mentioning Jacob Riis but not explaining the impact
of his work

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme of immigration by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme

Score of 3:

Addresses most aspects of the task, but might not discuss both needs and attitudes or might discuss all
aspects of the task for only one policy or action or addresses all aspects of the task in a limited way by
providing few details about specific immigration policies or specific actions or discussing just the needs and
attitudes of American society

Incorporates some information from the documents

Incorporates limited or no relevant outside information or information may be general rather than specific
Includes some facts, examples, and details, but discussion may be more descriptive than analytical such as
mentioning the Sacco-Vanzetti case but providing few details to explain its relationship to immigration

Is a satisfactorily developed essay, demonstrating a general plan of organization, but may not distinguish
between the different parts of the task

Introduces the theme of immigration by repeating the historical context and concludes by repeating the
theme

Score of 2:

Attempts to address some aspects of the task by discussing immigration policies or actions or by mentioning
the policies or actions and discussing the needs and attitudes of American society

Makes limited use of the documents or may only restate the contents of the documents

Presents little or no relevant outside information

Includes few facts, examples, and details, and may include information that contains some inaccuracies

Is a poorly organized essay, lacking focus; may contain digressions or extraneous information

May lack an introduction and/or conclusion or these elements may not refer to the theme of immigration

Score of 1:

Shows limited understanding of the task, but makes some attempt to discuss some aspects of the task
Makes vague or unclear references to the documents

Presents no relevant outside information

Includes few or no accurate or relevant facts, details, and examples

May demonstrate a major weakness in organization

May lack an introduction and/or conclusion or these elements may not refer to the theme of immigration

Score of 0: Fails to address the task, is illegible, or is a blank paper
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Anchor Level 5-A

The response:

Thoroughly addresses all aspects of the task by discussing immigration policies and actions
taken by the United States government that affected the immigration of people to the United
States (Chinese Exclusion Act; Quota Acts; and Immigration Act of 1965) and by showing
how these policies reflected the needs and attitudes of American society at the time
Incorporates accurate information from all the documents

Incorporates relevant outside information (connection between California and the Chinese
Exclusion Act; connection between World War I and isolationism; difference between “old”
and “new” immigrants; tenements; Red Scare)

Richly supports the theme of immigration with relevant facts, examples, and details, and is
more analytical than descriptive (Americans turned against Chinese because they were no
longer needed to fill jobs; connection between the Chinese Exclusion Act and the completion
of the transcontinental railroad and settlement in California; change in United States policy as
a result of World War [; return to isolationism)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme of immigration by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, the response best fits the criteria for Level 5. The introduction is especially
strong as it provides an excellent overview of immigration policy, a policy that initially
welcomed immigrants and then moved in the direction of immigration restriction. The response is
further strengthened by the excellent integration of documents. The conclusion is especially
strong because it uses the Immigration Act of 1965 to summarize immigration policy.
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Anchor Paper — Document-Based Essay—Level 5 — B
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Anchor Paper — Document-Based Essay—Level 5 — B

ot o

mpved Ao reshact the Wmi'?. C«/vww was also Yeud -

D‘w\j o e natinat- atttude www%_&;wﬁml

LA FA ] A ” X : y
A jassudiec but hot #onaim. So

f ¥

K] F o)

0

1 A {
@j,u.r%ww. g

: s
Aininpatin det 8 1965 Doc. 7D am act Hat- doesn't
Ascnimanade. baced on vace  creed o color: This e
A Shpld wokuws— o etpnnaes aesd
Qerness huo no 2 P/VL,@IJW(A« Wmﬁ/ta)ﬁm-)

» : 5 , j
Cuogpected Sorcudt Comnica . %%éﬂi )ua@ , dpdas
gond trmuind tua P/)&A‘J,a wntl Apllng Mt Dt
end ‘ai’ e bldﬁ/f/vl/ﬂzf/il—j.&/ Decavar 412}//““*" Apvad —
va)twvv grto, 196S 4o e Saome as /£€0.

[64]



Anchor Level 5-B

The response:

Thoroughly addresses all aspects of the task by discussing immigration policies taken by the
United States government that affected the immigration of people to the United States
(Chinese Exclusion Act; Quota Acts; and Immigration Act of 1965) and by showing how
these policies reflected the needs and attitudes of American society at the time

Incorporates accurate information from documents 1, 2, 4, 5, 6, and 7

Incorporates relevant outside information (nativism; non-Protestant immigrants creating
problems; Red Scare; WASP background of the American society in the early 1900s)

Richly supports the theme of immigration with relevant facts, examples, and details, and is
more analytical than descriptive (Chinese immigrants desired by railroad companies although
generally rejected by the American public; duality of attitudes of American businessmen and
workers; ethnic equilibrium in the 1960s although there was still prejudice)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme of immigration by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, this response best fits the criteria for Level 5. The introduction and
conclusion are especially strong because they explain the evolution of United States immigration
policies. The analysis and conclusions drawn from the individual documents also demonstrate the
strength of the response.
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Anchor Paper — Document-Based Essay—Level 4 — A
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Anchor Level 4-A

The response:

e Addresses all aspects of the task by discussing immigration policies and actions taken by
the United States government that affected the immigration of people to the United States
(open immigration; Chinese Exclusion Act; Quota Acts; Immigration Act of 1965), and by
showing how these policies and actions reflected the needs and attitudes of American
society at the time

* Incorporates accurate information from all the documents

* Incorporates relevant outside information (significance of the Statue of Liberty to
immigrants; competition for jobs; differences of southern and eastern European immigrants
compared to earlier immigrants; Red Scare)

* Includes relevant facts, examples, and details; and includes some analytical statements,
although some examples are mentioned rather than explained (immigration in California;
differences of new immigrants)

* Is a well-developed essay, demonstrating a logical and clear plan of organization, although
some of the information tends to be repetitive

* Introduces the theme of immigration by establishing a framework that is beyond a simple
restatement of the historical context and uses the conclusion to introduce and discuss the
issue of prejudice

Conclusion: Overall, this response fits most of the criteria for Level 4. The strength of this
response is in relating changing immigration policies to the economy. The conclusions drawn
from the documents are strong, although information copied from documents 5, 6, and 7
detracts from the overall quality of the response.
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Anchor Paper — Document-Based Essay—Level 4 — B
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Anchor Level 4-B

The response:

* Addresses all aspects of the task by discussing immigration policies taken by the United
States government that affected the immigration of people to the United States (Chinese
Exclusion Acts; Quota Acts; Immigration Act of 1965) and by showing how these policies
reflected the needs and attitudes of American society at the time

* Incorporates accurate information from documents 1, 2, 3, 4, 5, and 7

to labor; Chinese Exclusion Act as the first restrictive law; Great Society)

* Includes relevant facts, examples, and details, but the discussion is more descriptive than
analytical (no supportive information is given to explain why the Chinese didn’t assimilate;
no reasons are given to explain why the Quota Acts are unjust)

* Is awell-developed essay, demonstrating a logical and clear plan of organization

* Introduces the theme of immigration by establishing a framework that is beyond a simple
restatement of the historical context and concludes with the Immigration Act of 1965

Conclusion: Overall, this response best fits the criteria for Level 4. The response discusses
reasons for open immigration in early United States history, however few details are offered
about the policies. The response concludes by discussing the effects of the Immigration Act of
1965 and the resulting changes on immigration policy.

* Incorporates relevant outside information (Irish role in building the Erie Canal; Chinese threat
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Anchor Level 4-C

The response:

Addresses all aspects of the task by discussing immigration policies and actions taken by the
United States government that affected the immigration of people to the United States
(openness during the Industrial Revolution; Red Scare of the 1920s; Quota Acts), and
showing how these policies and actions reflected the needs and attitudes of American society
at the time

Incorporates accurate information from documents 1, 2, 3, 5, 6, and 7

Incorporates relevant outside information (Industrial Revolution; Red Scare; fear of radical
political ideas; cultural diversity)

Includes relevant facts, examples, and details, but the discussion is more general than
analytical (laborers not only worked for lower wages but caused less trouble for employers;
government as well as employers gave immigrants incentives to come to the Unites States)
Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme of immigration by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, this response fits most of the criteria for Level 4. Although much of the
information in the documents is summarized, the effective integration of the documents and the
connection of the information between documents strengthen the response. The response is strong
in that it relates immigration to cultural diversity.
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Anchor Paper — Document-Based Essay—Level 3 — A
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Anchor Level 3-A

The response:

Addresses all aspects of the task in a limited way, providing few details about immigration
policies and actions (Chinese Exclusion Act; Quota Acts; Immigration Act of 1965) and
discussing the needs and attitudes of American society at the time

Incorporates some information from all the documents

Incorporates some relevant outside information (Industrial Revolution; immigrants lived in
poorer sections of town)

Includes some facts, examples, and details, and some aspects of the discussion are analytical
(connection of the need for workers for factories who would not expect high wages; payment
of passage to America; immigrants believed they would have a better life in the United States)
Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme of immigration by repeating the historical context and concludes by
simply repeating the theme

Conclusion: Overall, this response best fits the criteria for Level 3. There is little outside
information and much of the information presented is general, but the analysis and conclusions
regarding the documents are good.
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Anchor Level 3-B

The response:

Addresses all aspects of the task in a limited way, providing few details about immigration
policies and actions (open immigration policy; Chinese Exclusion Act; Quota Laws) and
discussing the needs and attitudes of American society at the time

Incorporates some information from all the documents

Incorporates limited relevant outside information (relation of World War I and World War II
to discrimination against certain immigrants)

Includes some facts, examples, and details, and some aspects of the discussion are analytical
(completion of the transcontinental railroad led to reduced job opportunities)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme of immigration by repeating the historical context and concludes by
simply repeating the theme

Conclusion: Overall, this response best fits the criteria for Level 3. Although little outside
information is included, the summary and conclusions about document information is excellent.
Inclusion of more outside information would have made this a Level 4 response.
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Anchor Level 3-C

The response:

Addresses all aspects of the task in a limited way, providing few details about
immigration policies and actions (Chinese Exclusion Act; Immigration Act of 1965) and
discussing the needs and attitudes of American society at the time

Incorporates some information from documents 4, 5, and 7

Incorporates some relevant outside information, but information is general rather than
specific (cultural differences of Chinese led to immigration restrictions)

Includes some facts, examples, and details, but discussion is mostly descriptive
(Immigration Act of 1965 meant prejudice was not based on where you were born; relates
the passage of the Immigration Act of 1965 to the results of the Quota Acts)

Is a satisfactorily developed essay, demonstrating a general plan of organization
Introduces the theme of immigration by repeating the historical context and concludes by
simply repeating the theme

Conclusion: Overall, this response fits most of the criteria for Level 3. There are some strong
conclusions, but details are not used to support them. Outside information is mentioned but
not explained.

(83]




Anchor Paper — Document-Based Essay—Level 2 — A

MWer Tha JRALS J‘Q\c'\«q('?cm Covetame st hey
chqs\o\cci e W\mw\c:)&wx po\ll\/ Cc»"sfcmﬂ\, fe 'L&P “wp
A YR paed of e Amiileo 'PfopLO_ And SRy %UCL_Q

AR UM“'H c Moy Acts wece “QSSQC& "H/Lm
q\\ do &‘Q{Q‘Q"\% ‘\\mr\a\s “%0 Q@‘ﬁe(ﬁ Jfl/\D» \mﬂ\\ﬁ O\V‘JTS-

The fiegt Ak ﬂ%&?‘( 00\5<.~€$ o it e Chinese
laboters woos Hhg Chinse  Exclusion Act, of &
Duﬂﬂﬁ Fha Dec od ofF Fadius rtalization | Meay o)
tooas | butl é;xncp ece Ak end e wepd ot LMC\P
labor  (Las A’QJSQ_Q_[@\_Q_, .50 Aot oo et ckf_:\}gﬂ\rs to
Asia Yo Wire a \oX o |aboresrs L Dnee “Yhe Agaus

p(.ead olions ok Chinese Ll snro (125 whieh
?@1\ Yo the pmea\o@ € i ACT, Nocfivist cledm thec
(s iz é LT w puce kpencan Cultuwie, pnd "H"QT
(Ihingse @KLZQ’V \;\_,UO(,\Q_§ Y@ &s low ag thae othge
o0 s | So J'\'\(\,L \__J(duu\‘?\bﬁ Act  exdudied nost ot the
R 0 Etnxwi\qe-gp S -
—W\JL Nok, o(\OJ ch\\ AC\V Lnted ot € Tha
ﬂwt‘*“’?‘z&“ NARLONS Aexw\syﬂ hs 2 Loneim] )OQOK doud N

N askein \:“_L;.FO?Q_ , ?\:2_0 Ple \mma}w:‘cg e #\mw%'@x avIve,

'\w\oa_ S thesg wece IO many people i (A-S po fhe
aovuﬂ\muér pusézé pwnsthe ek d\*\(\cc% il tincd mf\m:cfdf@f}
QWFH\QF T(ML Gelden Qoo s ghat and p&\w(p\r\o%f\’k
eorn e o newo fepr e Ahece PQOD\Q-

N lh o€ povicdies wese paszed to limid Nl eiog,
O\{lf—’re;’“ \r\Lth\"v%Ok%Q ot LY\M‘@)V fion At o 1965 (r’r\m‘ma‘hoq

&Y emsie \OUC‘( (‘f\c‘* Jﬁ)[ g oML V\G:&(Omj = 426[)25-“1([ ) {r,ﬂ’.:‘ﬂu.r‘lS't*j.

’ N VONS - Nowo dm[ﬁ AN col Ve /\Q.o?( M"(\U\% \36\/(\% Cueiyon
[84]




Anchor Paper — Document-Based Essay—Level 2 — A

lves dapther saltheuqn aot Pertectly peaceful piy

Caccal &/rsc,r?wﬁf\oi\\\t:(\ W doc (ease OJ\C& o aid

'\\‘N) \mm?c\{‘oc\(fc»(‘\ .
. 5|

Anchor Level 2-A

The response:

Attempts to address all aspects of the task by discussing immigration policies and actions in a
limited way (Chinese Exclusion Act; National Origins Act; Immigration Act of 1965) and
discussing the needs and attitudes of American society at the time

Makes limited use of documents 1, 3, 4, 5, and 7

Presents some relevant outside information (nativists; America as a great melting pot; shutting
of America’s golden door)

Includes few facts, examples, and details, and contains some inaccuracies (millions of
Chinese immigrated to the United States; Exclusion Act excluded most of the new
immigrants)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme of immigration by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits most of the criteria for Level 2. Although some relevant
outside information is included, it tends to be very general in nature. Limited use is made of the
documents. Inaccurate conclusions are reached in several instances.
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Anchor Level 2-B

The response:

Attempts to address some aspects of the task by discussing immigration policies and actions
(Immigration Act of 1965; Emergency Quota Act) and mentioning the needs and attitudes of
American society at the time

Makes limited use of documents 1, 5, 6, and 7

Presents no relevant outside information

Includes few facts, examples, and details, and contains some inaccuracies (low wages were a
result of the lack of understanding of United States currency by immigrants)

Demonstrates a general plan of organization, beginning with the Immigration Act of 1965 and
continuing with the Quota Acts

Introduces the theme of immigration by establishing a framework that is beyond a simple
restatement of the historical context and concludes by restating the introduction

Conclusion: Overall, the response fits most of the criteria for Level 2. Despite the analytical
introduction and conclusion, the response is mainly a restatement of a few details from the
contents of the documents. The lack of details, in some cases, leads to confused conclusions.
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Anchor Level 2-C

The response:

Attempts to address some aspects of the task by discussing immigration policies and actions
(Chinese Exclusion Act; Quota Acts) and mentioning the needs and attitudes of American
society at the time

Makes limited use of documents 1, 4, and 5

Presents little relevant outside information (Americans not getting jobs because Chinese work
for lower wages)

Includes few facts, examples, and details

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme of immigration by repeating the historical context and concludes by
analyzing the motives behind the passage of the two acts that were discussed

Conclusion: Overall, the response best fits the criteria for Level 2. The discussion of the Chinese
Exclusion Act is adequate, but the Quota Acts are minimally addressed, and an explanation of
how these Acts reflected the needs and attitudes of the American people is not addressed at all.
Outside information is minimal.
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Anchor Level 1-A

The response:

e Shows limited understanding of the task, attempting to discuss some aspects of the task
(Chinese Exclusion Act)

* Makes some reference to documents 1 and 4

* Presents no relevant outside information

* Includes few relevant facts, details, and examples

» Is a satisfactorily developed essay, demonstrating a general plan of organization

* Introduces the theme of immigration by repeating the historical context and concludes by
expressing a generalized opinion

Conclusion: Overall, this response best fits the criteria for Level 1. The response merely
summarizes the contents of the documents about Chinese workers and the Chinese Exclusion Act,
just meeting the criteria of one policy and one action.
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Anchor Paper — Document-Based Essay—Level 1 — B
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Anchor Level 1-B

The response:

* Shows limited understanding of the task, attempting to discuss some aspects of the task
(Chinese immigrants)

e Makes some references to documents 2, 4, and 7

* Presents no relevant outside information

* Includes few relevant facts, details, and examples with some inaccuracies (requirement of a
test as part of the Immigration Act of 1965)

» [s asatisfactorily developed essay, demonstrating a general plan of organization

* Introduces the theme of immigration with generalizations that are not totally accurate and
does the same with the conclusion

Conclusion: Overall, this response fits most of the criteria for Level 1. Some attempt is made to
discuss immigration policies. While the discussion of the Chinese Exclusion Act is somewhat
adequate, the discussion of the present immigration policy is a mix of accurate and inaccurate
information.
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Practice Paper A—Score Level 5

The response:

Thoroughly addresses all aspects of the task by discussing immigration policies and actions
taken by the United States government that affected the immigration of people to the United
States (open immigration; Chinese Exclusion Act; Quota Acts; Immigration Act of 1965) and
by showing how these policies and actions reflected the needs and attitudes of American
society at the time

Incorporates accurate information from documents 1, 2, 4, 5, and 7

Incorporates relevant outside information related to immigration policies and actions taken by
the United States government (relationship between industrialization of the United States in
the 1800s and immigration; rumors of gold-paved streets in America; discrimination against
Chinese in California)

Richly supports the theme of immigration with the use of relevant facts, examples, and
details, and is more analytical than descriptive (competition in world markets led to increased
demand of cheap labor; replacing manual labor with machines led to increased job
competition and restrictive immigration laws; as Americans became better educated they
became more tolerant toward immigrants)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme of immigration by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, this response fits most of the criteria for Level 5. The introduction is strong
because it shows how immigration policy mirrored the needs and attitudes of American society.
This response demonstrates that some immigration policies led to increased immigration while
other policies suspended immigration. Although the outside information is somewhat limited,
sophisticated analysis and conclusions drawn from the documents give this response strength.

Practice Paper B—Score Level 2

The response:

Attempts to address some aspects of the task by mentioning policies and actions (no
restrictions on immigration in 1880; limits on the Chinese; Quota Acts) and mentioning the
needs and attitudes of American society at the time

Makes limited use of documents 1, 2, 3, 4, and 5 by restating the contents of the documents
Presents no relevant outside information

Includes few facts, examples, and details

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme of immigration by repeating the historical context and lacks a
conclusion

Conclusion: Overall, the response fits most of the criteria for Level 2. All aspects of the task are
addressed, but the response contains few details. When the documents are referred to, only
general statements are made.
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Practice Paper C—Score Level 1

The response:

Shows limited understanding of the task, attempting to discuss some aspects of the task
(Chinese Exclusion Act)

Makes some reference to document 4 and mentions document 7

Presents no relevant outside information

Includes few relevant facts, details, and examples

Is a poorly organized essay

Introduces the theme of immigration by repeating the historical context and lacks a formal
conclusion

Conclusion: Overall, this response fits most of the criteria for Level 1. The response attempts to
address the task by using some information about the Chinese Exclusion Act. The Immigration
Act of 1965 is mentioned in the introduction but is not addressed again. The conclusion appears
to be the last sentence.

Practice Paper D—Score Level 4

The response:

Addresses all aspects of the task by discussing immigration policies and actions taken by the
United States government that affected the immigration of people to the United States
(Chinese Exclusion Act; Quota Acts; need for laborers) and by showing how these policies
and actions reflected the needs and attitudes of American society at the time

Incorporates accurate information from documents 1, 2, 4, 5, and 7

Incorporates relevant outside information (“old” immigrants vs. “new” immigrants; Chinese a
danger both economically and socially)

Includes relevant facts, examples, and details, but the discussion is more descriptive than
analytical (differences between “old” and “new” immigrants are not discussed, mentions but
does not explain why the Chinese were socially discriminated against)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme of immigration by establishing a framework that is beyond a simple
restatement of the historical context and uses the conclusion to evaluate the justice of
changing immigration policies

Conclusion: Overall, this response fits most of the criteria for Level 4. The response addresses all
aspects of the task, but the discussion could be more analytical and include more specific and
relevant outside information. Although much of the information is summarized from the
documents, the conclusions about the changes in immigration policy strengthen what would
otherwise be a Level 3 response.
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Practice Paper E—Score Level 3

The response:

Addresses all aspects of the task in a limited way, providing few details about immigration
policies and actions (open-door immigration policy; restrictive immigration policy) and
discussing the needs and attitudes of American society at the time

Incorporates some information from documents 1, 2, 3,4, 5, and 7

Incorporates some relevant outside information (poverty, crime, and unemployment rose as a
result of immigration; industrialization)

Includes some facts, examples, and details, but discussion is mostly descriptive and not
analytical (corporations offered people money to come to the United States to work for them)
Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme of immigration by repeating the historical context and concludes by
simply repeating the theme

Conclusion: Overall, this response best fits the criteria for Level 3. Outside information is
general and not supported by specific details. The explanation of the change in immigration
policy is good, but the lack of specific examples detracts from the overall quality.
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United States History and Government Specifications Grid

Part1

Multiple Choice Questions by Unit and Standard

Standard
Ul’lit J7

1
US and NY
History

2
World
History

3
Geography

4
Economics

5
Civics, Citizenship,
and Government

Number

One
Introduction
(Geography)

45, 46

Two
Constitutional
Foundations

2,3,9,12,
17

4,5,6,7,8,10

13

Three
Industrialization of
the United States

13, 14, 15,
16, 48

Four
Progressive
Responses to
Industrialization

21,22,23

18,19, 27

20

Five
Home and Abroad:
Prosperity and
Depression

28, 30, 31

29

Six
The U.S. in an Age
of Global Crisis

33,34,37

32,36

Seven (4)
World in Uncertain
Times: 1950—1980

39,43

38,41

35

42

40

Seven (B)
World in Uncertain
Times: 1980—Present

44, 47

Cross Topical

49, 50

Total Number of
Questions

25

50




