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COMPREHENSIVE ENGLISH — SESSION TWO — continued

Rating of Essays

(1) Follow your school’s procedures for training for rating. This process should include:

(2)

(3)

Introduction to the task—

e Raters read the task and summarize its purpose, audience, and format

e Raters read péssage(s) and plan own response to task

* Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—

® Trainer reviews rubric with reference to the task

* Trainer reviews procedures for assigning scores

* Trainer leads review of each anchor paper and commentary
(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
¢ Raters score a set of five papers individually

¢ Trainer records scores and leads discussion until raters feel confident enough to move
on to actual scoring

When actual rating begins, each rater should record his or her individual rating for a stu-
dent’s essay on the rating sheet provided, not directly on the student’s essay or answer
sheet. Do not correct the student’s work by making insertions or changes of any kind.

Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point. The scoring coordinator will be responsible for
coordinating the movement of papers, calculating a final score for each student’s essay,
recording that information on the student’s answer paper for Session One, and determin-
ing the student’s final score for the examination. The chart located at the end of these
scoring materials should be used for determining the final examination score.
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Anchor Paper — Part A—Level 6 - A
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Anchor Level 6-A

Quality

Commentary
The response:

Meaning

Reveals an in-depth understanding of both texts by establishing a sophisticated
controlling idea (that nature is a powerful enigma, and man can only observe it) and
making clear and explicit connections between that idea and each text. For Passage |,
man’s inability to control nature is evidenced by the force and effects of the
earthquake. For Passage Il, the idea of individual powerlessness is seen in the
inconstant, random nature of the wind as it blows snow across a field.

Development

Develops the controlling idea clearly and fully with reference to Passage I, but slightly
less fully in the discussion of Passage Il. The response elaborates on the uncon-
trollable nature of the earthquake by addressing the violent force of the quake, the
chain reaction of disastrous events, the destruction of all safeguards, and the final
acknowledgement that man was helpless in the face of such power. The response
develops the notion of the free nature of snow by describing its various manners. The
discussion of literary techniques is relevant and specific, making appropriate reference
to point of view, stark descriptions, and structure in Passage 1, as well as vivid
description and irony in Passage Il.

Organization

Focuses on the uncontrollability of nature throughout, beginning with an introduc-
tion that accurately interprets a controlling idea as an idea that is shared by both
passages. Structure and transitions are logical, though not especially skillful, moving
from the general (controlling idea) to the specific (supporting details). The discussion
of each passage moves consistently from the ideas conveyed in the passage to the
techniques the author uses to convey those ideas. The final paragraph, with its “uent
restatement of the controlling idea, makes an effective conclusion.

Language Use

Uses language that is precise and original, as seen in the skillful paraphrasing and
well-chosen vocabulary (powerful enigma, initiating a chain reaction, impart the
horror). Long, complex sentences are well controlled, and the variety of structures and
lengths contribute to a fluid rhythm.

Conventions

Demonstrates control of the conventions with one error, a misuse of the apostrophe
(It’s for Its).

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat
weaker in development and language.




Anchor Paper — Part A—Level 6 - A
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Anchor Level 5-B

Quality

Commentary
The response:

Meaning

Reveals a basic understanding of both texts by addressing the dual focus of nature’s
strength (a source of beauty and awe as well as destruction and ruin) and makes clear
and explicit connections between the first idea and Passage | and between the second
idea and Passage Il. The failure to apply the controlling idea to both texts weakens
the analysis somewhat.

Development

Develops ideas clearly using a judicious selection of evidence to support the notion
of nature’s strength in its different forms. The discussion of Passage | is developed
more fully than that of Passage II, although references to literary elements are woven
skillfully into the discussion of each passage. The response refers appropriately to
sequencing (The author ... retells the day), irony, conflict, and repetition (Passage 1)
and expressive language, repetition, and listing (Passage 1), but refers inappropriately
to the “colossal chimney” as personification.

Organization

Maintains the focus established by the controlling idea, although the emphasis on
nature’s strength is somewhat weaker in the discussion of Passage II. Although
transitions between paragraphs are missing, the direction of the piece is clearly
established in the introduction, and subsequent paragraphs indicate a logical and
coherent progression of thought. The abrupt ending detracts somewhat from an
otherwise well-organized response.

Language Use

Is stylistically sophisticated throughout, and words and phrases are carefully selected
to reinforce the focus on nature’s strength (dissolve and wreak havoc, power the
motion of snow, initial shock, savage power). A formal tone and sophisticated
vocabulary (exemplifies, incurred, foreboding) reveal an awareness of audience and

purpose.

Conventions

Demonstrates control of the conventions, exhibiting one spelling error (snowdrifs)
and occasional misuse of commas in complex sentence constructions.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
weaker in meaning and somewhat stronger in language.




Anchor Paper - Part A—Level 4 - B

T'he pouxcr of Nngturc /s o +h mczqcsﬁc
and ovcrwhctmm\q L+ can e aforce o<
gwc armnd Qmozcmrm‘r or oMe OFf destyuc -
tion armd dcvastat on . The Follow:nq Cssa\/
will _discuss +hys,

Passoac 'ﬁ \anN articic s a Ffirs+ hard
account of +He corﬂ’\aponc N San Fran-
CisCo. The avthor of this orﬁclc USCS mMost
frcaucnrw ,the 1;+tror\/ TCChNIg e OF (mn-
aocr\/ HC atvrs detailed occoum‘rs of +nhc
~orr O .shOCK and suFFcnmo that was
Cousccu@g, +He corthg uc:ncc He writce of
fircs, %loods ,and mss AecStruC hiom Lobic
wiere all +he result of raturec. (s wcl ), nc uscs
+ine Wr@ro»f\/ €lrw\cm*r oINT of VIT WO,y +o Ful!\/
CXPress e power oF Nature. Sinc c +HNe
avtrOy hirmme i€ mcrrxoc-r‘nmc cd +hc

a"‘th valec it Mmadc e art+iCle | even
~NOre \/l\/ld The pour of ngturc c:lcplcrc-c)
N 4+Nnis Art1CIC,uas oNne N+ 10 Ibe rec k.onect
with:. T+ was alosolvre ard Showecd ~o
D"\C’r‘C\/. ‘

Hcvucvcr ) Q:LS_ECCIC fl« 3 AN CSSAV., r‘C‘Flcc-}-s ‘

drathcr, v erent srdc of 'H’tDouuc,-r Of mcy -
ture . Wit still a force Hhat+ LS o ofF su-—
Rreconacy 41t i s asuic| .cvhc*of'- clagsridasiadmd
Thc ou’r'hor sharecs s CXD('HO"IC‘C ) o -rhc-uumd
as hc calls it Trhe |:+rrarv clcrment OfF sc-i—hra
JSC\CvClODCCl TO showo the Mr OfF N"natwc.
Detmilled accounts of +Hhe F;c;ds and road |




Anchor Paper - Part A—Level 5-B
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Anchor Level 4-B

Quality

Commentary
The response:

Meaning

Reveals a‘basic understanding of both texts through a controlling idea that links, but
does not apply to, both texts (that nature is a force of awe and amazement or one of
destruction and devastation). The response implies a connection between the second
idea and Passage | by referring to the horror, shock, and suffering resulting from the
earthquake. The connection between the first idea and Passage Il is more explicit: that
the writer, in his search for knowledge ... is taken in by something deeper.

Development

Develops some ideas more fully than others. The analysis of Passage | is brief and
relies mostly on generalization (fires, floods, and mass destruction). The analysis of
Passage Il is slightly more specific (the fields and road, heavily covered in snow) but
is also brief. The response mentions imagery that is vivid, detailed accounts, point of
view (Passage 1), and setting (Passage I1) but provides no examples from the passages
to support the discussion.

Organization

Generally maintains a focus on the power of nature and the different forms it takes.
The response progresses logically from the introduction to discussion of each passage,
addressing literary elements at appropriate points. The final sentence of paragraph 2
serves to reinforce the destructive power of nature, but the concluding paragraph
seems to introduce a new idea (/t is a power that must be both appreciated and
respected). Transitions are sometimes effective (However ... a ... different side) and
sometimes inappropriate (As well, he uses).

Language Use

Uses language that is generally appropriate but occasionally inappropriate (The

following essay will discuss this) or imprecise (spell-bounding). Attempts to vary

sentence structure and length sometimes result in ambiguity (Despite the differences
., it still remains the same).

Conventions

Demonstrates partial control, exhibiting occasional errors in comma usage (made the
article, even more vivid; uses most frequently, the literary technique) and one spelling
error that may be the result of careless editing.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

e




Anchor Level 3-B

Quality

Commentary
The response:

Meaning

Conveys an incomplete understandinF of the texts. The response makes a few
connections to the destructive nature of the earthquake from the first text and to the
delightful nature of the wind from the second text, but fails to establish a controlling
idea that is evidenced in both texts.

Development

Develops -ideas briefly, using some evidence from the texts (The earthquake that
wipes through the city destorys many buildings and nature_is a-delight and ...
peaceful to watch), but relies primarily on abbreviated summary as evidence.
Repetition (in the first text) and language (in the second text) are taken directly from
the multiple-choice questions without significant elaboration.

Organization

Lacks an appropriate focus but suggests some organization with an introductory
sentence, a discussion of the first and second texts, and a concluding paragraph. The
focus of discussion about the first text is different from the focus for the second text,
which undermines the coherence and direction of the response. The concluding
paragraph attempts to unite the two different focuses, but serves only to point out
their differences (both stories were correct, nature can be a destructive force, but it can

also be delightful).

Language Use

Uses appropriate language with some awareness of audience and purpose as
demonstrated by the formal tone (In passage II, the author conveys a much ...
different point of view). Some imprecision in word choice is seen in the mislabeling
of Passage | and Passage Il as stories and of the earthquake as a storm. Attempts to
vary sentence structure and length are not always successful (The author of this story
observes the whole nature of the wind by the deep loose snow and the crusted snow

covering the fields).

Conventions

Demonstrates partial control, exhibiting occasional errors in comma use and spelling
(capeable and wonderus). The two instances of repeated words (a much a different
point and what nature nature) hinder comprehension somewhat.

tions.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
weaker in meaning and organization, and somewhat stronger in language use and conven-
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Anchor Paper — Part A—Level 2 - B
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Anchor Level 2-B

Quality

Commentary
The response:

Meaning

Conveys a confused and incomplete understanding of the texts (that nature unleashes
its power in anger). The response makes a few connections between nature’s fury and
the first text and no connection with the second text.

Development

Develops the notion of Mother natures fury with reference to a few examples of the
destructive effects of the San Francisco earthquake, but makes no reference to details
or events from the second passage. The response mentions symbolism and figurative
language but provides no explanation or examples of these techniques.

Organization

Lacks an appropriate focus as the idea of nature’s anger cannot be supported by both
passages. The response suggests some organization, moving from general examples of
nature’s anger to the specific example of the earthquake. Literary elements are
addressed together, and the final paragraph is an attempt to reinforce the first. The
third paragraph about the aftermath of the earthquake seems out of place.

Language Use

Relies primarily on language taken directly from Passage I, thus revealing little
awareness of audience and purpose. The few attempts at paraphrase are unsuccessful

(blithering snowstorms and places of wealthy all fell victim of mother natures fury).

Conventions

Suggests an emerging control, but the brevity of the portion of the response that is
original makes assessment of the conventions unreliable. Errors include omission of
the apostrophe (natures fury), omission of quotation marks around quoted material,
and a comma splice in the final paragraph.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 1-A

Quality

Commentary
The response:

Meaning

Provides minimal understanding of the texts and task, asserting that man is utterly at
the mercy and whims of nature but making no connections with either passage.

Development

Is minimal. The response uses no direct evidence from the passages to support the
idea of humanity’s helplessness in the face of nature. Instead, the response relies on
generalities (Earthquakes are ... the most powerful forces nature can throw at us), prior
knowledge (Wind ... [diverts] the paths of hurricanes away-from densly populated
regions), and events in history (an earthquake shook Shenzu Province in China) to
develop a personal essay about earthquakes and wind.

Organization

Establishes an appropriate focus on nature’s power over humanity but fails to
maintain that focus. The response wanders from nature’s awesome force to the beauty
of nature to the force that created such beauty in the first paragraph. Subsequent
paragraphs address the effects of such powerful forces as earthquakes, fires, and wind.
The final paragraph departs from the stated focus, asserting instead that the power of
nature is both a blessing and a curse.

Language Use

Generally uses appropriate language. Word choice is sometimes effective (decimate,
infrastructure, rendered useless) but occasionally imprecise (unestimatable) or
redundant (Wind, in essence, is essential). The response exhibits some attempts to
vary sentence structure and length but with uneven success, as in the final sentence.

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in spelling
(densly and unstopable), capitalization (Cyclones, Hurricanes, Tornadoes), punctu-
ation (it’s for its), and misuse of commas before parentheses. These errors are a small
percentage of the words in the response and do not hinder comprehension.

Conclusion: The response fits criteria from Levels 1, 3, and 4. The absence of any reference
to the texts automatically places the score at Level 1.
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Anchor Level 5-B

Quality Commentary
The response:

Meaning Provides a thoughtful interpretation of the critical lens, asserting that when a writer
reveals his views through a character, he also inform(s] the reader of a way of thinking
which enables them to interpret the work. The response clearly analyzes Anna
Karenina and Jude the Obscure by identifying, for each work, the character(s) through
which the author reveals his views, an explanation of those views, and a discussion
of how those views are revealed in the work.

Development Develops ideas clearly and consistently, using specific evidence of characterization
(an upper class woman in Russian society who is yearning for a sense of love and
intellectual beings who both feel and think on a deep level) and theme (Tolstoy’s
objection to the accepted rules of behavior). .

Organization Maintains the focus on the ways that writers reveal their views through specific
characters. Ideas are logically sequenced. Paragraph 2, for example, moves from a
general statement of Tolstoy’s concern with Russian society to a discussion of the
novel, then to a more specific statement of Tolstoy’s view of the standards for men
and women in society, and finally to an explanation of how that view is reflected in
{ the character of Anna.

Language Use | Uses language that is generally fluent and original, but occasionally redundant (She
has been entrapped in an arranged loveless marriage that holds her captive). Varying
sentence structures are generally effective. For example, a long complex sentence
about Anna’s affair is followed by a short sentence: The consequences of this are
indeed severe. However, occasionally long sentences are uncontrolled, resulting in
sentence fragments and a lack of clarity (He felt that society praised a man for
seducing a woman into an affair but then condemned the woman for submitting.
Stripping her of the person she is and of all she holds dear).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (there for their,
deed seeded for deep seated, was for we, trys) and usage (when a writer discusses
there own personal views) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for level 5, although it is somewhat
weaker in conventions.
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Anchor Level 4-B

Quality Commentary
The response:

Meaning Provides a reasonable interpretation of the critical lens, suggesting that readers get the
most .out of texts when writers expose their own feelings and experience. The
response applies this interpretation to The Pigman and A Prayer for Owen Meany,
implying-a connection between the characters and the authors’ own experiences.

Development Develops ideas briefly, referring spécifically to narration in Pigman and alluding to
characterization in both works.

Organization Maintains a focus on the idea that readers respond most strongly to those works in

which writers use their own feelings and experiences. Ideas are logically sequenced,
although on occasion the personal response is somewhat intrusive (the second book

that | have read in my entire literary career).

Language Use

Uses language that is generally appropriate, but sometimes colloquial (these two
books are hands-down my favorite) or imprecise (ejected tears, embarrassing
welcome). Sentences vary in structure and length, but are sometimes unsuccessful
(The last sentence in paragraph 4 is correctly constructed but too long).

Conventions

Demonstrates control of the conventions, exhibiting only an omission (people who
are able [to] risk ... ), and an error in punctuation (missing comma in a long, complex

sentence at the end of paragraph 4).

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in development and somewhat stronger in conventions. )




Anchor Level 3-B

Quality

Commentary
The response:

Meaning

Provides a simple, though somewhat confused, interpretation of the critical lens (that
a reader is drawn in when a writer writes about something that is true). The response
makes superficial connections between the criteria and the chosen texts by indicating
that the killing and torture of “witches” as shown in The Crucible were true, making
the reader think, and the war that provides the setting for A Separate Peace makes the
reader empathize with the young men who were shipped off to war.

Development

Makes vague references to the texts, identifying no character by name (and few by
action) in either text. The response is largely undeveloped and only hints at ideas,
indicating in the discussion of The Crucible that the theme is true, but not identifying
the theme. The discussion of A Separate Peace notes that a character in the novel
suffered but does not elaborate on the nature of the suffering.

Organization

Fails to maintain an appropriate internal focus. For example, the last sentence in
paragraph 2 (I believe . . . bad) does not follow logically from the sentences that
precede it. The overall structure is rudimentary (interpretation, play, novel, brief
conclusion). Transitions that are evident are also rudimentary (/n the play and In the
novel).

Language Use

Relies on basic vocabulary. Word choice is often imprecise or awkward. For example,
the response indicates that one character in the novel was forced to live in the time of
war and that in the play the Salem witch trials were discussed and some fiction was
added.

Conventions

Demonstrates partial control of the conventions with occasional errors in spelling
(Crucibile and Seperate), usage (the boys that), and syntax (The fact that young men,
like the boy in the story suffered as he did, makes you feel differently about the events
that take place). The latter error hinders comprehension somewhat.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
weaker in development.
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Anchor Level 2-B

Quality Commentary
The response:

Meaning Provides a confused and incomplete interpretation of the critical lens, implying that if
writers care about the truth, they throw in more details. The response reflects minimal
analysis of Oedipus, King of Thebes and Oedipus at Colonus, merely asserting that
the author uses a /ot of details.

Development Is largely undeveloped, offering little evidence from the text beyond vague references
to everything that happened to Oedipus, the characters, and what the setting .!noks
like.

Organization Suggests a focus on details and some organization (beginning and ending with the

critical lens and offering brief statements of interpretation, chosen works, and
support). However, the response offers too little material to establish a structure.

Language Use Relies on basic vocabulary and the language of the critical lens. The use of simple
sentences and the repetition of words (about, alot, writters) betray a lack of awareness
of how to use sentences to achieve an effect.

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (alot, writters,
writting), use of the apostrophe (play’s for plays, thats for that’s), agreement (Two
works ... is), usage (The reason ... is because and alot of details of), and sentence
structure (the comma splice in the final lines) that, taken together, somewhat hinder
comprehension.,

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 1-A

Quality

Commentary
The response:

Meaning

Provides a confused and incomplete interpretation of the critical lens, associating that
statement with all the action that the writer puts in his work. The response analyzes
neither_Bartleby the Scrivener nor A Streetcar Named Desire.

Development

Is minimal, relying on a simple, vague reference to each work (Barrbae dosen’t let the
other person do the work because he was lazy and the guy Stanly).

Organization

Begins with an inappropriate focus (Barrbae the Script). The placement of the critical
lens in the middle of the response and the repetition of The writer likes to put the

reader in the action suggest a lack of organization.

Language Use

Is minimal, using language that is sometimes incoherent, as in the first sentence.
Inappropriate expressions (the guy Stanly, every single thing, so the reader would not
fall a sleep) betray a lack of audience awareness.

Conventions

Demonstrates a lack of control, exhibiting frequent errors in agreement (the guy
they and both of thess book) and spelling (Barrbae the Script, Street Car, Dessire,
Stanly, wrighter, dosen’t, thess for these). Some errors hinder comprehension, such as
the run-on sentence in the first paragraph.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in meaning and conventions.
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