SESSION TWO

FOR TEACHERS ONLY

The University of the State of New York
REGENTS HIGH SCHOOL EXAMINATION

ENGLISH

E Friday, June 15, 2001—9:15 am. to 12:15 p.m., only
SCORING KEY AND RATING GUIDE

Mechanics of Rating

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a checkmark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s
SESSION ONE answer sheet,

Session Two

Correct
Answers
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COMPREHENSIVE ENGLISH — SESSION Two — continued

Rating of Essays

(1)

(2)

(3)

Follow your school’s procedures for training for rating. This process should include:
Introduction to the task—

* Raters read the task and summarize its purpose, audience, and format

* Raters read passage(s) and plan own response to task

* Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
® Trainer reviews rubric with reference to the task
* Trainer reviews procedures for assigning scores
® Trainer leads review of each anchor paper and commenta
(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—

* Raters score a set of five papers individually

* Trainer records scores and leads discussion until raters feel confident enough to move
on to actual scoring

When actual rating begins, each rater should record his or her individual rating for a stu-
dent’s essay on the rating sheet provided, not directly on the student’s essay Or answer
sheet. Do not correct the student’s work by making insertions or changes of any kind.

Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point. The scoring coordinator will be responsible for
coordinating the movement of papers, calculating a final score for each student’s essay,
recording that information on the student’s answer paper for Session One, and determin-
ing the student’s final score for the examination. The chart located at the end of these
scoring materials should be used for determining the final examination score.
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Anchor Level 6-A

Session Two—Part A
Date: June 2001

Quality

Commentary
The response:

Meaning

Reveals an in-depth analysis of both texts by establishing the controlling idea that
human dignity comes from a person’s own strength of character, not from his social
status or his environment. The response makes insightful connections between this
idea and the texts by discussing the status, environment, and strength of character of
key characters, and then comparing Mashenka, the washwoman, and the poorer
family (who possess dignity) to Madame Kushkin and Nikolay Sergeitch (who do
not).

Development

Develops ideas clearly and fully. The response effectively uses specific evidence,
including appropriate quotations, from each passage to illustrate the authors’ use of
the omniscient point of view, dialogue, or description to establish each character’s
status and environment. For example, the response supports the assertion that the
true character of Madame Kushkin is revealed through description and dialogue:
(The lady of the house invades her governess’ room and lies about it. “I upset it
accidentally, ” line 24).

Organization

Maintains a focus on the controlling idea that strength of character, not status or
environment, is the source of human dignity. The response exhibits a logical and
coherent structure, beginning the discussion of each work by identifying a literary
element used to reveal status or environment and then providing examples.
Coherence is achieved in part by the skillful use of contrast between characters
(Mashenka ... has true dignity ... The Master and Mistress, however) and passages
(Unlike the wealthy family in Passage I, the poorer family in Passage II).

Language Use

Uses language that is fluent and original (She will not use her age and poor health to
seek charityy. Varied sentence structures control pacing. For example, a long
sentence about Madame Kushkin, incorporating a quotation, is effectively followed
by a short sentence (The husband meekly obeys).

Conventions

Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 6 although it is somewhat
weaker in language.
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Anchor Level 6-B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals an in-depth analysis of both texts by
defining dignity in terms of the self-respect, sense of duty, and honesty revealed by
the main characters in the two passages. The response makes explicit and sometimes
insightful connections between the controlling idea and each of the passages
{Mashenka, in her detailed character of a respectable governess, understands that to
remain in the Kushkin household would be to compromise her own values as an
individual).

Development

Develops the idea of the connection between honesty and human dignity clearly and
fully throughout (Honesty, the external manifistation of self-respect, is doing the
moral action, regardless of it’s benefit (or lack thereof) on the part of the moral
individual). The response refers appropriately to characterization and metaphor with
regard to both passages, but only one example of a metaphor is given from the
passages (woman's hands have washed themselves of life).

Organization

Maintains the focus established by the controlling idea and interweaves ideas about
self-respect, moral character and honesty throughout. The response exhibits a logical
sequence of ideas through the use of transitional words such as Similarly and
nonetheless.

Language Use

Uses language that is stylistically sophisticated and engaging (internal quality,
external manifistation, driving force). Except for the occasional use of contractions
{what’s), a formal tone reveals an awareness of audience and purpose.

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in spelling
(manifistation, consistently, it’s for its). The response uses semicolons and ellipses
appropriately.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat
weaker in organization and conventions.

(11]




Anchor Paper — Part A—Level 5 - A

)Z/Umou( A/qnlhﬁs_&mﬁ_dﬁm:ﬂ_ﬁmcfwml/( K)\[hvcharaderlzafmﬂ

for fY)cuw worlKs of //)‘P/w‘uﬂo Hi /s hIS «ua/llv '/ha)"fome//MPs a/z/«’:%e
chamdm oK 4 stowy a1 sence of e éwmd Vhe yZELZ /F h(/PS vs
b realeate vjo He characters an Qrarp 4 qreaser mecm//w) becayce
e know what it (s fo_peut to hold Last 72 _ovr dignity arr prieP,
crd to_somebimes fhaye (P ctripped Fow vs in a Mas:‘- vile Y
uncovtHna nnaaner. -IT:P cnvm mss«aes bow depi¢ct a s’?f\ ce G‘F AaMM |
dlquu 'ﬂm bot d)so)au %}r Cﬂn'/fé'//mm 148a |n o woy thet grasps
#ze r@adcr ord mveg him_o mecdor mberrwc)ma of w)m% hunies dwwiy
really meesng.

7Z9 Prsf 1746504(’ Pamfs v¢ o seen ofF a uownq qlrl noMed
Mashenke, ke nwa un% a_wealthy r%w/(/ as.a qouemess 14 crems
that hee dignity 1S compromised Gos Ve an‘ -hmc bn_bet [ifr_when
The ’M’u of $he hoyce -, \Madewe Koch km\ %?arches hcr raam Pvf a_

lost beooon M She belicues 4o howe éeeo sfa/m /“\ashenkm

she amna-} {zvé in ~Hms houcc where ske bas been Mad® to |
Lol lasilbed aud wre(‘ched ba 7%16 amumﬂw# searah She .
kaomg_sumﬁ' "‘H»JS MPoAS she Mmf ge beick: et parm}s WBO
V’dwv po#\hm ) bu’r e <ees fo m\her 2hojcl .. Far %e Qts{- ‘
ﬁMP th exoempnces how ',.. Pr*r‘sons la 6€Pendm+ poblh'ML
who eat sc bl?ad aC Yo rlch ard. P s 1 EROAY r
Hieie minds .’ l£xs Hls,_ajce mc hC/MaA dmm-}u _\ fo
L\@(’ 4o _her decialon . She Couw'} (w(’ A o olac? ujher!’ ::he
Feels ca wioleded . "
7LP Secend mssaae dﬂzd“a ON:P More 'Hm- })aslr_ Qua)\\‘u o; kvmcu;
atgoity \that %elps Ye_readec to m}mk “»Io\#m S-lwu on o Jdeeper
|9U€| TR\s time we are giuen e tale o( a_humble mcbwomu,-
This womeu s neacly e\an yrars old mcks up  deliyers ,and daes
the ash of Pesailios in a achl'H/ e cen be marked ag aukfcud/@,
Coc dhe coune rote ae ether , less aua/pfmo’ oeanlf. 1418 cold Yhet the

Y112




Anchor Paper — Part A—Level 5 - A

%e best o e ab\\ﬂ-u then she h\«s a_bheowsy [&af-mq h
onto hec Fenil S\nouldetc, o taikke hame, she will aof Fadle

Mml_dmﬂq_mg#@_tﬁﬁd_{u_ﬁﬂuadﬂ lmg .

ﬁodir unh’[ hCI

she May pot rest in peace.

Dolh learch vse Slr-uk:d‘ /nLeram elements Such as theme
ry on . Po mHe Some pogic theme
of Wew umen d\&n_g( by o si-rana Cotee LutMain$e bhralbts of
all humm bemgc_, I} remains u\nen b ceome Yot el Clee has
1eft yr. The Steries aleo looth choose similel clharacters . TINCL
_@ﬁ_sf_tm_s women _whe Teel 1t o Heic Ju%a-h ke true fo ¥his Fe#hhq
of dignity cmd phide within \‘Lﬂﬂsﬂus_l_Qanuf_hm_@_[Ml_tL_
IOam quun{; eerse bher dld}m-l-u hew éeen c‘mp_amprf 3 Ve other ‘
cannet dle wntil 0®r work s Fmrshod ,elese ber r)ldad»q rABYy be‘

o pler cn'i e (el

[13]



Anchor Level 5-A

Quality

Commentary
The response:

Meaning

Reveals a thorough understanding of both texts by establishing the controlling idea
that the depiction of human dignity gives the characters . . a sense of life beyond the
page and the desire of readers and characters to hold fast to our dignity. The
response clearly connects this idea to each text by concluding, for Passage I, that
dignity is the basis for Mashenka’s decision to leave, and for Passage 1I, that the
washwoman feels that leaving her work unfinished will compromise her dignity.

Development

Generally develops ideas clearly and consistently, referring to the conditions in which
Mashenka’s dignity is compromised for the first time and the actions of the
washwoman that exempliffy] this quality of human dignity. A separate paragraph
about theme and characterization, while effectively summarizing the longer
discussion of dignity, does not specifically identify those literary elements within that
discussion.

Organization

Maintains the focus on the significance of dignity as a quality that imbues characters
with a sense of life in their attempts to hold fast to that dignity. Ideas are logically
sequenced. Separate discussions of the depiction of dignity in each passage are
followed by a paragraph that unites and summarizes both passages by noting
similarities in theme and characterization.

Language Use

Is stylistically sophisticated (she has been made to feel insulted and wretched by this
accusatory search). Varied sentence structures enhance meaning. For example,
quotations from the text are smoothly integrated into the response, and the use of
both to begin the first two sentences in the final paragraphs emphasizes similarities in
the passages.

Conventions

Demonstrates control of the conventions. Occasional errors in spelling (passeges,
aire, seen for scene) do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in language use.

(14]
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Anchor Level 5-B

Quality

Commentary
The response:

Meaning

Establishes the controlling idea that the characters’ sense of pride enabled them to
complete a difficult job or stand up for what is right and just. The response reveals a
thorough understanding of both passages and makes explicit connections to the
controlling idea by explaining first that Mashenka stood up for her beliefs and then
that the washwoman’s sense of duty would not allow her to quit until her task was
finished.

Development

Develops the main ideas of both passages clearly and consistently. The response
demonstrates how the authors use literary elements such as theme, characterization,
and irony in Passage I, and theme and metaphor in Passage II to establish the
characters’ perseverance in maintaining their dignity, The conclusion draws from
both passages to show that, although the mood is solemn, the authors have shown
how important human dignity is.

Organization

Maintains the focus established in the introduction, providing appropriate
generalizations from both passages. The response exhibits a logical and coherent
structure, flowing from the introduction to the second and third paragraphs, which
show how the characters in each passage are driven by human dignity. The
conciusion ties the passages together by showing the similarities of the characters and
the solemn mood of both passages.

Language Use

Uses language that is fluent and original (summon to mind and compromise her
human digniry). The response varies sentence length and structure, as evidenced in
paragraph one, which begins with rhetorical questions aimed directly at the reader.

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (exerpt, her
self, theif, methaphors,) and agreement (Neither ... have) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
weaker in conventions.

[17]
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Anchor Level 5-C

Quality

Commentary
The response:

Meaning

Reveals a thorough understanding of both texts by establishing a controlling idea that
defines dignity and asserts that characters in both passages are controlled by their
dignity. The response clearly connects this idea to the texts by discussing how, in
Passage I, her strong sense of worth impels Mashenka to refurn to her parents, and,
in Passage I, the old woman's sense of duty ... [was}] stronger than any iliness.

Development

Develops ideas clearly and consistently, citing evidence from each passage that
reveals the character’s dignity and explains how that dignity influences the
character’s actions. Mashenka, for example, was faced with a wrong that threatened
her pride and she left. Literary elements are cited from both texts: in Passage I,
repetition of the word insulted, with its negative connotations, and, in Passage II, the
description and symbolism of the washerwoman’s hands. The response alludes to the
use of dialogue in establishing character (This quote shows such a sense of dignity).

Organization

Maintains a focus on the manifestations of dignity and the ways in which dignity
affects the characters’ behavior. The response progresses logically, discussing
Mashenka’s self respect in Passage I and then repeating this characteristic in the
discussion of the dignity and pride of the washwoman in Passage II. The conclusion
summarizes the qualities Mashenka and the washwoman have in common. However,
internal consistency is somewhat disrupted by personal observation.

Language Use

Uses appropriate language with an evident awareness of purpose (use of powerful
language with strong connotations and the use of repetition). The language is
occasionally imprecise (manifest into the surfacing). The response varies sentence
length and structure to control pacing, although lengthy sentences occasionally
demonstrate faulty construction.

Conventions

Demonstrates control of the conventions, exhibiting errors in spelling (posesses and
acurately), and tense agreement (the author uses a catalogue ... and by doing so
implied).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
weaker in language.

[21]
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Anchor Level 4-A

Quality

Commentary
The response:

Meaning

Reveals a thorough understanding of both texts through the controiling idea that
human dignity is the respect and responsibility one feels for themselves and that
dignity is important for survival. The response implicitly connects this idea to the
texts by discussing Mashenka’s actions to achieve self respect in Passage I and the
old woman’s display of responsibility in Passage II.

Development

Develops some ideas more fully than others. The response relies on a brief
discussion of Mashenka’s actions in Passage I to relate her struggle for human
dignity, explaining that Mashenka cannot stay because of how deeply hurt she was by
the ... implication of guilt. In Passage II the response more fully analyzes the old
woman’s strong sense of responsibility (The wash woman couldn’t pass away until
she had completed her responsibility). However, analysis is weakened by vague or
confused references to literary elements (the structure shows what type of outcome
will be obtained).

Organization

Generally maintains a clear focus on the idea of dignity as it relates to respect and
responsibility. Ideas are logically sequenced. The response uses topic sentences that
echo the controlling idea established in the introduction and restated in the
conclusion. However, the concluding sentences in both main arguments introduce
ideas that are not clearly connected to these arguments (very intelligent, good morals,
good ethics).

Language Use

Uses appropriate language, with some awareness of audience and purpose. Although
the wording is often awkward (Mashenka is accused of stealing a brooch that she
didn’t take and never would have even thought of taking), the response occasionally
makes effective use of sentence structure and length.

Conventicns

Demonstrates partial control, exhibiting occasional errors in agreement (the respect
and responsibility one feels for themselves and If one doesn’t have dignity throughout
their life) and spelling (excepted for accepted and stubborness) that do not hinder
comprehension. A proofreading oversight (the for that) in the beginning of paragraph
three does hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in meaning.

[24]
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Anchor Level 4-B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of both texis,
asserting that human dignity is having self-respect and a sense of duty and
importance. The response makes explicit connections between the controlling idea
and ideas in the text (/n the first passage, dignity is nearly lost through the actions of
a woman’s search. In the second passage, an old woman’s dignity is emphasized
through her hardwork and dedication.)

Development

Develops some ideas more fully than others. The response effectively uses
paraphrases and direct quotations to support the connection between dignity and self-
respect. However, the discussion of literary elements is less developed. The response
alludes to characterization without identifying it and specifies the author’s use of
description in Passage Il without providing illustrations.

Organization

Maintains a clear focus on the idea of self-respect and sense of duty as examples of
human dignity. Ideas are logically sequenced, moving from the general evaluation of
human dignity to the specifics of first, the endurance of the old woman who fuifilled
the tasks, and then, the decision of Mashenka, whose self worth told her that she
needed to leave.

Language Use

Uses language that is generally appropriate. Vocabulary is sometimes effective (fo
salvage her dignity), but sometimes repetitive (dignity is used four times in the
opening paragraph) or imprecise (would not release herself of her responsibilities).

Conventions

Demonstrates control of the conventions, exhibiting only occasional errors in
punctuation within quotation marks (“irner obstinacy”) and a misspelling
{(hardwork),

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in conventions.

[27]
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Anchor Level 4-C

Quality

Commentary
The response:

Meaning

Shows a basic understanding of the texts. The response states a controlling idea that
links the texts with, but does not directly define, human dignity (They show not just
what human dignity is but how to use it.) The response implies the nature of human
dignity by making connections between both women’s actions when faced with
difficult situations (Mashenka’s emplover falsely accuses her of stealing a brooch; the
old woman’s failing health threatens her ability to fulfili her responsibilities) and
their struggles to preserve their own sense of self-worth.

Development

Develops some ideas more fully than others, sometimes using specific, relevant
details from both texts, but relying at times on plot summary, especially in the
discussion of Passage II. The response refers specifically, although briefly, to the
literary elements of irony and point of view.

Organization

Maintains a clear focus on the idea of dignity as it is revealed in both passages. Ideas
are logically sequenced. The introduction establishes an organizational pattern that is
then followed (the first passage, and The second passage). The discussion of each
passage concludes with a reference to hwman dignity. The final paragraph, however,
introduces ideas that do not follow logically from the previous discussion (if there
were not good people like these two women ... this world would not be worth living
in).

Language Use

Relies on basic vocabulary, although attention to the task and an appropriate tone
reveal an awareness of purpose and audience. Sentence structures vary somewhat,
sometimes successfully (having the story toid through the eyes of a child), but often
not (The author uses irony in this short story by having the reader believe Mashenka
stole the brooch and it really being Nikolay).

Conventions

Demonstrates partial control, exhibiting occasional errors in usage (a old women) and
spelling (decsion, past for passed, and the consistent use of washwomen for
washwoman). The response exhibits frequent errors in punctuation (missing
apostrophes in peoples and childs and several omitted commas). Nonetheless, these
errors do not significantly hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in language use.

(30]
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Anchor Level 3-A

Quality

Commentary
The response:

Meaning

Shows a basic understanding of the texts by establishing the controlling idea that
dignity can be manifested in the fire that burns in one or in the refusal to be look
upon as something you are not. However, inasmuch as neither of these
manifestations is identified within the discussion of the passages, connections

Development

between the controlling idea and the texts remain superficial,

Develops ideas briefly, using some relevant evidence from the text (Mashenka's
dignity would not allow her to stay and be humiliated}. The response makes no
reference to literary elements and relies primarily on plot summary. The discussion
of Passage II depends heavily upon direct quotations.

Organization

Establishes, but fails to maintain, a focus on the manifestation of dignity as an inner
fire or a refusal to be seen as some rhing you are not. The response exhibits a
rudimentary structure, progressing from an introduction linking literature and human
dignity, to separate discussions of each passage, to a concluding statement that links
human dignity with the women in this two stories.

Language Use

Relies on basic vocabulary (Mashenka saw that they went through her belongings and
was upset). The response shows some awareness of audience and purpose (In
literature examples of human Dignity are used throughour).

Conventions

Demeonstrates emerging control, exhibiting occasional errors in grammar (this two
stories and to be look upomn), punctuation (would not be stopped by nothing age nor
weather), and capitalization (human Dignity) and frequent errors in spelling (stolled,
theift, opionion, bare for bear, there for their) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.

(32]




Anchor Paper — Part A—Level 3 -B

—M&fduu Lo u,adc i/J/f S MLMA?‘—W

/. PP Ky

X




Anchor Paper - Part A—Level 3 -B

jbb_dﬂma—‘hﬁw—lﬂtmﬂﬂj——éf——l—bd—ﬂ%m s
%d :2 (Rt d E mm[ﬂu fun k- 3;44!?(.( 41 741.A—

MMLLMML_M bt/ Dre cnas

(34]



Anchor Level 3-B

Quality

Commentary
The response:

Meaning

Establishes a vague controlling idea about human dignity (the respect of yourself and
others as a human person) but shows a basic understanding of both texts. The
response makes a few connections between the controlling idea and the ideas in the
texts by demonstrating how the self pride of Mashenka in Passage I and the old
woman in Passage II enabled them to maintain their dignity when confronted with
difficult situations.

Development

Relies primarily on plot summaries from both passages. The response refers to a
single literary element in each passage (The irony of the story was her being accused
.. and to find out the womens husband had stole it and characterization ... she was
50 self determined ... to finish the work).

Organization

Establishes a broad focus (I will use to literary works to convey the meaning of
human dignity). The response exhibits a logical sequence of ideas. However, the
literary terms at the end of paragraphs 2 and 3 do not flow from the preceding
information, and the brief conclusion detracts from the overall coherence of the
response.

Language Use

Relies on basic vocabulary that is occasionally imprecise (ropics in wich authors
choose, For quite some time, She took that much self pride). The response
demonstrates some awareness of audience and purpose in the introduction. Attempts
to vary sentence structure are sometimes successful but at other times result in run-
ons or faulty constructions (Well the one time ... with laundry very ill).

Conventions

Demonstrates emerging control, exhibiting errors in spelling (deerly, accussed,
devistated), comma usage, and grammar (its was and had stole iry and proofreading
oversights (I young woman) that occasionally hinder comprehension.

Conclusion: Qverall, the response best fits the criteria for Level 3.

(35]
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Anchor Level 3-C

Quality

Commentary
The response:

Meaning

Conveys a basic understanding of the texts, discussing how Mashenka’s sense of
pride helps her to retain human dignity and how the old woman in Passage II cannot
die until her task is completed. The response fails to establish a controlling idea but
relies on the generalization that the two women deal with human dignity in the same

way.

Development

Develops ideas briefly, using details from each passage to show how each woman
dealt with there situation. The response attempts to demonstrate the authors’ use of
literary elements but this often results in inaccuracies, such as matter of fact for an
literary element and charazionation be describing the woman to be small old, and
wrinkled.

Organization

Suggests a focus in the introduction, stating the author develops this idea of human
dignity in both passages by using specific literary elements. However, the response
fails to show that the wemen deal with human dignity in the same way. The response
exhibits a logical sequence of ideas through a structure which includes paragraphing
(introduction, short story, second passage and conclusion).

Language Use

Relies on basic vocabulary but demonstrates some awareness of audience and
purpose through an attempt to show how the authors use literary elements to develop
their work (characterization, tone, setting, iromy). The response exhibits some
attempt to vary sentence structure. However, longer sentences are often unclear (7he
old woman was sick with a pile of dry clothes left to be wash but she could not let
those clothes just sitting there).

Conventions

Demonstrates emerging control, exhibiting frequent errors in spelling (acused,
charazionation, laudering, there for their), grammar (author use, being stole, He
also describe) and usage (let for leave, be describing, be she knew) that sometimes
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.

(38]
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Anchor Level 2-A

Quality

Commentary
The response:

Meaning

Conveys an incomplete understanding of the texts, addressing both passages through
simplistic discussions of characters’ stubbornness rather than their dignity (Mashenka
and ... Madame Kushkin were stubborn because Mashenka wouldn't expect the
master of the houses apolgy and the lady wanted her broch now). The response
makes superficial connections between the texts and a controlling idea that relies on
an imprecise interpretation of human dignity.

Development

Is incomplete. The discussion of Passage I consists of one sentence of plot summary
and one sentence of characterization. References to Passage II are vague (eventally
she died because of meeting her responibility), and the assertion that the characters
were over come by ... stubornness is unjustified. No reference is made to literary
elements.

Organization

Establishes, but fails to maintain, a focus on the idea that stubbornness makes you do
things out of the ordinrary. This focus, however, is not altogether appropriate for a
discussion of human dignity. Ideas are logically sequenced. An introduction
presenting a controlling idea and a broad reference to the two passages is followed by
separate discussions of the texts, each discussion concluding with a reference to the
character’s stubbornness.

Language Use

Uses language that is imprecise or unsuitable for the purpose (stubbornness makes
you do things more than you have to do and anyone excepts you to do). Sentences are
largely ineffective and often flawed.

Conventions

Demonstrates emerging control, exhibiting frequent errors in spelling (excepts for
expects, broch, responibility, and houses for house’s) and paragraphing, and
occasional errors in punctuation (missing commas around the appositive Madame
Kushkin and misused commas that result in run-on sentences). These errors hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in organization and conventions.
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_To e Snelh S’YG(\j (Qo\ssggag*, AN Aexe ‘(1 a

(] N ot
coMe 0ONe  else. §of et Thete WS a\so o\\o\-&

o&kggs OOESTIo0G  afid Seafciinn Soe ok Migae€s e
MM&M&@M_MMMS\\Q?

wWe ot o MaShenaels  Sootn ama bmtc)mu}\ *Nmﬂ;n e f

TR O 5\\a, dadk eanve Yo 4o *\\m)o\\\ "-\-\\e Loh(—dﬂ\d\

Sne, }g&\ \'\\ggg)%b FCAYS 53§g\§:-5§;m§ “ne. \Xooch,

et \90(,\(\3.‘0. O0\M. \l\hu\\kmc\ o XS, Sea wWaS a0

[41]
774



Anchor Paper — Part A—Level 2 -B
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Anchor Level 2-B

Quality Commentary
The response:

Meaning Conveys an incomplete and confused understanding of the texts, stating that, in
Passage 1, there is a lot of confusion going on about somebody accussing someone
else for theft and asserting that Mashenka or Madame Kushkin (it is unclear which)
was also insulted ... by Liza. The discussion of Passage II is limited to a description
of the washwoman and her work. The response does not refer to the idea of dignity,
and makes no connection between dignity and either text.

Development Is largely undeveloped. Discussions of both passages rely primarily on plot
summary, but because neither summary is connected to any controlling idea, their
relevance is not apparent. References to the text are repetitive (and old woman
between early and late seventies and she was in her late seventies, eary eighties), and
vague (But when she came back was determined that work was not going to let her
die).

Organization Lacks an appropriate focus but suggests some organization, consisting of separate
summaries of each text.

Language Use | Uses language that is often imprecise (accuse somebody for stealing and In the story
Jrom Passage Il it talk abouwt and old woman) or unsuitable. The response reveals
little awareness of how to use sentences effectively (I also say that Mashenka had
every right to pack up her things and leave because she didn’t deserve that and she
didn't have to go through the confusion she went through if she didn't steal the
brooch). Much of the language in the second paragraph is copied directly from the
text without attribution.

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (accussing
and thieft), punctuation (lack of quotation marks with quoted text and some missing
commas), and grammar (i¢ talk) that hinder comprehension somewhat.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.
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Anchor Level 2-C

&

Quality

Commentary
The response:

Meaning

Conveys an incomplete understanding of the texts. The response suggests a
controlling idea (how a person can defend their dignity and why is important).
However, discussion of Passage I makes no connection with the importance of
dignity and provides only a slight connection to the idea of defending one’s dignity
(She prefer to go away from the house ... because she have to defend her human
dignity). The discussion of Passage 11 makes no reference to dignity.

Development

Is largely undeveloped, hinting at ideas about the importance of dignity, but making
only vague references to the text (this is a place where she feel bad).

Organization

Establishes, but fails to maintain, an appropriate focus on the meaning of human
dignity. The response exhibits a rudimentary structure consisting of an introduction,
separate discussions of each passage, and a conclusion. However, the conclusion
introduces ideas that are not clearly comnected to the previous discussion (many
people dominated by others and don't do that other people do, be yourself).

Language Use

Uses language that is often incoherent (this is a good thing of how she could not died

fast).

Conventions

Demonstrates a lack of control, exhibiting occasional omissions (even she was sick
she went to work) and errors in punctuation and usage {(a old woman) and frequent
errors in grammar (if it doesn’t was like this in this world) that make comprehension
difficult. Spelling and paragraphing, however, are generally correct.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
weaker in language use and somewhat stronger in organization.
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Anchor Level 1-A

Quality Commentary

The response:

Meaning Provides minimal evidence of textual understanding beyond the unjustified idea that
the old lady like to do laundry. The response states that the authers establish a
controlling idea but shows no evidence of making connections between the texts.
Development | Is minimal. The response shows no evidence of development. The second sentence
merely repeats the misinformation from the first sentence.

Organization Suggests a focus on the meaning of human dignity. The brief response minimally
suggests organization (in the first passage ... in the other passage and this is the
reason they are human dignity) .

Language Use | Is minimal. The response consists of two repetitive run-on sentences; the second
sentence approaches incoherence.

Conventions Is minimal, making analysis and assessment unreliable. The response exhibits run-on
sentences, frequent misspellings (authers, stolien, reson) and agreement errors (lady
like and passage tell abour).

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat

stronger in organization.
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Anchor Level 1-B

Quality Commentary
The response:

Meaning Provides minimal evidence of textual understanding. Although the response makes a
statement about human dignity, there is no reference to either text beyond the
allusion to continuing a job or even life.

Development Is minimal, consisting solely of a statement about human dignity.

Organization Shows no focus or organization. The response hints at a potential focus (the positive
effects of finding one’s dignity) and organization (the second sentence is clearly
connected to the first), but presents too little material to sustain either.

Language Use | Is minimal. Both of the sentences are flawed, but the second sentence provides a hint
of fluency (but when found).

Conventions Exhibits occasional errors (omitted word in the first sentence, omitted comma in the

second sentence, and come for some). The brevity of the response, however, makes
assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1.
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Practice Paper A-Score Level 5

Quality

Commentary
The response:

Meaning

Reveals a thorough understanding of both texts through the controlling idea that
human dignity is shown through one’s sense of respect, duty, and compliance. The
response clearly connects the texts to the ideas of respect and duty, arguing that
Mashenka has too much self-respect to stay in a houschold where she is viewed lower
than she actually is and that the old woman’s sense of duty keeps her alive until her
job is finished. Although the meaning of compliance is not altogether clear, the
response connects this idea to the texts by illustrating the ways in which the two
women act upon their concerns.

Development

Develops ideas clearly and consistently. Although the response does not specifically
identify the literary element used, each passage is analyzed in terms of how
characterization reveals a sense of self-respect or duty, and how that sense shapes
each woman’s actions (flabergasted and disgusted by this accusation ... feels
wretched ... can no longer stay).

Organization

Maintains the focus established by the controlling idea. Ideas are logically sequenced,
with discussions following the organizational pattern established in the introduction
(respect, duty, and compliance). Transitional devices are generally used
appropriately (In both passages and For example). The use of in addition 10 connect
examples from both passages is less successful.

Language Use

Uses language that is generally fluent and original (submitting to death and
disregarding her duties), although occasionally colloquial (put her health on the line)
or imprecise (they lessen their comfortability to keep their self value high). Varied
sentence structures often control pacing (Despite her frailty and old age, the old
woman works diligently and meticulously until each piece “sparkled like silver™) but
are occasionally unsuccessful (the long sentence in paragraph two beginning with
Because of these).

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in spelling
(flabergasted, theif, faulter) and punctuation.

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Practice Paper B-Score Level 4

Quality

Commentary
The response:

Meaning

Reveals a thorough understanding of both texts by establishing the controlling idea
that atl people, regardless of circumstances, should have a sense of self-respect and
pride. The response explicitly connects this idea to Passage II, stating that although
she was serving people, especially ar an old age, the washwoman displayed dignity
through her sense of duty. The connection between Passage [ and the controlling idea
is implicit in the analysis of Mashenka’s decision to leave the household.

Development

Develops ideas briefly. The response gives evidence of the cause (no right to suspect
her and to rummage in her things)y and effect (decided to leave the house) of the
insult to Mashenka, but fails to identify her age or position in the household,
weakening the notion that dignity is possessed by all, rich or poor, or young or old.
In the discussion of Passage II, the assertion that the old woman loved what she did is
not justified. The response does not refer to literary elements.

Organization

Maintains a clear focus on the idea that all people possess dignity. The response
exhibits a logical structure, discussing each passage with reference to self-respect or
pride under adverse conditions. The focus shifts somewhat in the attempt to make
universal the themes in the text (all peopie ... should learn from Mashenka and the

old lady).

Language Use

Uses generally appropriate language, although it is sometimes redundant (self respect
for themselves). The response effectively uses parallel or complex structures (no right
to suspect her and to rummage in her things). Inconsistency in point of view reveals
a somewhat mistaken awareness of audience and purpose (In my opinion, that showed
alot of courage and I would just like to say).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (alot for a lor)
and agreement (duty ... were). These errors do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 although it is somewhat
stronger in meaning and weaker in development.
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Practice Paper C-Score Level 2

Quality

Commentary
The response:

Meaning

Conveys a confused and incomplete understanding of the texts, focusing discussion of
Passage I on the dignity of Madame Kushkin. Although the response suggests a
controlling idea relating dignity to self-resect and pride, few connections are made
between this idea and the texts.

Development

Is largely undeveloped, hinting at ideas about the sources of dignity. References to
the text, however, are vague (one old woman works hard though that work needs the
endurance to finish it and she says the reason why she did this is because of her
sleeve) or unjustified (the assertion that Madame Kushkin thought that truth can
destroy her pride).

Organization

Exhibits a rudimentary structure with an introduction that refers to dignity and these
2 passages, followed by a brief discussion of each passage. The final paragraph,
however, introduces the ideas that dignity can mean the capacity of people fo love
their works and that many people have their own meaning for human dignity. The
response suggests, but fails to maintain, a focus on self-respect and pride.

Language Use

Uses language that is often imprecise or unsuitable (We can realize how people have
their dignities and The meaning of another human dignity is to love their works). The
response reveals little awareness of how to use sentences to achieve an effect.
Although two rhetorical questions are used somewhat effectively, most sentences are
flawed to some degree (The meaning of human dignity is to have self-pride and
respect to himself like Madame Kushkin didn 't tell the truth).

Conventions

Demonstrates emerging control, exhibiting occasional errors in punctuation and
grammar (two meaning and human dignity will helps) that hinder comprehension
somewhat.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in organization and conventions.
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Practice Paper D-Score Level 3

Quality

Commentary
The response:

Meaning

Shows a basic, but occasionally confused, understanding of the texts, establishing the
controlling idea that human dignity is an inner sense that tells a person the right thing
to do in a situation. The response errs in describing Mashenka as a girl who has just
returned home from school and the washwoman’s recovery as one that occurred all of
a sudden. The response connects the controlling idea and texts by implying that the
right thing to do for Mashenka was to leave the house and for the washwoman, to
complete her work.

Development

Develops ideas briefly, discussing, for each passage, the character’s situation
{Mashenka is falsely accused; the old woman is ill) and the right thing that each
character does. Evidence offered is primarily plot summary.

Organization

Generally maintains a focus on the dignity shown by the two characters. The
response exhibits a logical sequence of ideas. The discussion of each passage consists
of a chronologicai retelling of plot events followed by an observation of the dignity
exhibited by the major character (Her human dignity kept her from dying and getting
the job done).

Language Use

Relies on basic vocabulary (The man would not stick up for her) that is occasionally
imprecise or redundant (what kind of self values you possess). Sentence structures
vary somewhat, sometimes successfully (What a great insult to her), sometimes not
(an inner sense that one has dealing with what they feel is the right thing 1o do).

Conventions

Demonstrates partial control, exhibiting occasional errors in agreement and
punctuation, especially apostrophes in possessives (everyones faces, Madames
husband, familys clothes). These errors do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization and conventions.
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Practice Paper E-Score Level 2

Quality

Commentary
The response:

Meaning

Conveys a confused understanding of the texts, suggesting that, in Passage I, Nikolay
showed human dignity by being greedy and by wanting the brooch because it
belonged to his mother. The response makes a single tenuous connection between
Passage II and the idea of human dignity, asserting that the difficulty of the work was
her way of having human dignity. However, the response fails to establish a
controfling idea beyond the broad statement that author’s show many diferent
examples of human dignity.

Development

Is largely undeveloped. References to the texts, although often specific, are largely
unjustified (Nikolay’s greed as an example of dignity), irrelevant (“Mother always
had her money ready”), or repetitive (the notion that doing laundry was a hard job).
The first paragraph consists largely of words copied directly from the task.

Organization

Lacks an appropriate focus, alluding only to the existence of examples of human
dignity in literature. The response suggests some organization, with separate
paragraphs discussing the first passage and the second passage and a conclusion that
repeats a key idea of each passage, asserting that the passages show a controlling
idea about human dignity.

Language Use

Uses language that is often imprecise and reveals little awareness of how to use
sentences effectively (showing respect because of his fault by stealing the brooch and
techniques which did an excellent way of showing human dignity in all regards).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (author’s for
authors, diferent, baskett, oldend) and grammar (stoled for stole) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2 although it is somewhat
stronger in conventions.
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Anchor Level 4-C

Quality Commentary
The response:

Meaning Provides a reasonable interpretation of the critical lens, agreeing with it and stating
that sometimes the conflict of good and evil is hard to find or in disguise. The
response makes reference to lago’s actions in Othello and implies a connection to a
disguised struggle between good and evil. In Romeo and Juliet, the response makes a
superficial reference to the struggle between good and evil by mentioning hatred
between the two families.

Development Develops some ideas more fully than others, with reference to relevant details in
Othello of revenge, love, false perceptions (He figures that he would kill her so that
she won’t chear again), and mental imbalance because lago is feeding him lies. The
response briefly discusses a boy and a girl who fall madly in love with each other,
even though their parents are enemies, but the confused understanding of point of
view and theme makes some of the discussion of Romeo and Juliet irrelevant,

Organization Maintains a clear and appropriate focus on the conflict between good and evil, The
response exhibits a logical sequence of ideas; the discussion of each work begins with
a restatement of the critical lens, and the final paragraph ends the essay in a similar
manner., However, the concluding fragment introduces a new idea, that the struggle
between good and evil occurs not only in literature, but also in life.

Language Use | Uses generally appropriate language with some awareness of audience (The reader
Jjust has to find the struggle and has to read between the lines. As you can see, I
agree with this statement). However, the response occasionally uses a cliché (fall
madly in love} ot informal language (lage would go all out and He figures that he
would kill her).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (Shakesphere
and trully), usage (He has trully lose his mind and The point of views for both), and
punctuation (Capuletr’s and the Montague’s). These errors do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 although it is somewhat
weaker in meaning. s
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'Anchor Levelié:A

Quality

Commentary
The response:

Meaning

Provides an interpretation of the critical lens that is faithful to the complexity of the
statement, asserting that as a mirror to life, the conflits in literature is not different
Jfrom those in human nature. The response uses the interpretation to make an
insightful analysis of The Scariet Letter as a story of damnation and redemption, and
of Macbheth as an example of how an honest man can be dehumanized by templation.

Development

Develops ideas clearly and fully. The response makes effective use of theme,
metaphor (Comparing Chillingworth to the Devil and Pearl warns Dimmesdale: “The
Black Man wants thy soul”) and symbolism (in Dimmesdale’s case the scarlet letter
is the symbol of hidden and unforgiven sin) in Hawthorne’s work; and theme,
characterization, and relevant quotations (Macbeth initially is the “radiant cousin,
worthy gentleman” and when he receives the news of his wife’s death, he only
remarks indifferently: “She should have died hereafter”) in Shakespeare’s text to
illustrate the struggle between good and evil.

Organization

Maintains the focus on the struggle of good and evil. The response exhibits a logical
and coherent structure which begins with the criteria for analysis, continues with
effective topic sentences and specific details from each work, and concludes with a
reiteration of the focus (a man’s nature is torn between goodness and evil, light and
darkness). Skillfully used transitions (Similarfy, Both authors, In the process, on the
other hand, also, gradually, Finally) strengthen the coherence of the response.

Language Use

Is stylistically sophisticated (The moods of both masterpieces are gloomy, disecting
and examining the powerful darkness). The response varies long, complex sentences
with shorter sentences to enhance meaning.

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in spelling
(conflit, veagence, disecting, pshsye), agreement (conflits ... is) and usage (sinned
minister) when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat
weaker in conventions.
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Anchorlr'rLevel 6-B

Quality

Commentary
The response:

Meaning

Provides an interpretation of the critical lens that is faithful to the complexity of the
statements, asserting that when all themes and struggles ... [are] broken down to their
most filtered form, the conflict involves good and evil. The response identifies good
and evil as the purest forms of all emotion, and then uses this understanding to make
an insightful analysis of the societal effects of these emotions in Lord of the Flies and
Othello.

Development

Develops ideas clearly and fully, using examples of theme and characterization to
show the conflict of good and evil in each work. The response examines the theme of
power in Lord of the Flies through the contrasting characters of Ralph (a pure,
innocent, all-around good boy) and Jack (an unjust, demanding, and basically ill
natured boy). Similarly, the themes of love and jealousy are examined through the
characters of Othello (a brave, valiant and honorable man) and his antithesis, lago (a
two-faced manipulator).

Organization

Maintains the focus on the conflict of good verses evil. The response exhibits a
logical and coherent structure, which includes a thematic discussion of each work,
character descriptions, and skillful use of transitions (works of literature that best
support this opinion; Jack, on the other hand; Shakespeare also conveys a similar
message; Both Golding and Shakespeare discuss).

Language Use

Is stylistically sophisticated, using descriptive adjectives and adverbs, contrast, and
parallelism in language to achieve a notable sense of voice. The response indicates
awareness of audience and purpose (sharp contrasts of good and evil ... exemplify
this contrast in our society and He shows his readers the capacity of his characters to
love), and varies the structure and length of sentences to enhance meaning.

Conventions

Demonstrates control of the conventions, with occasional errors in spelling (verses
and prevelent) and punctuation (The theme of love, shows the good).

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat
weaker in conventions.
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Anchor Level 5-A

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens that clearly establishes the
criteria for analysis, asserting that conflict is a battle betrween opposing forces that
can be broken down into some type of good and some form of evil. The response uses
this interpretation to make a clear and reasoned analysis of the different facets of evil
that generate conflict in Romeo and Juliet and A Separate Peace.

Development

Develops ideas clearly and consistently, offering relevant evidence about the battle
between good and evil through discussions of theme in Romeo and Juliet (The hatred
is overcome and good triumphs over evil), and of conflict in A Separate Peace (the
struggle is an inner conflict between friendship and jealousy).

Organization

Maintains a focus on the struggle between good and evil established in the opening
paragraph. The response follows the structure suggested in the introduction, first
defining good and evil as the two most basic opposing forces, then discussing each
specific work in terms of those basic forces. The conclusion reiterates the connection
to the critical lens.

Language Use

Uses language that is often fluent and original (hatred is dark and violent, bringing
only death), but sometimes imprecise (Foreshadowing of the apex of the conflict is
viewed with comment by Gene). The response varies structure and length of sentences
to control rhythm and pacing.

Conventions

Demonstrates control of the conventions with only two errors: the omission of
commas in appositives (A Separate Peace by John Knowles) and the misspelling of
one word (roomate).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in conventions.
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Anchor Level 5-B

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens, saying that literary characters
are presented on two opposing sides and the reader is lead to feel sympathetic with
the good and contempr towards the evil. The response uses the criteria to make clear
connections to The Lord of the Flies and to Macbeth, although no further reference is
made to readers’ interpretations.

Development

Develops ideas clearly and consistently, stating that both good and evil exists inside
the human character (in Lord of the Flies) and that Macbeth is forced to choose
berween the good and evil inside him. The response uses symbolism to analyze Ralph
(who is presented as the good character) and Jack (the evil character) and the objects
and events which have symbolic meaning in the novel. The discussion of Macbheth
focuses on Shakespeare’s characterizations of Macbeth and Lady Macbeth, and on
the symbolic connotations of Macduff (who becomes the good aspect) and the
witches and their prophecies (the evil that takes control of Macbeth).

Organization

Maintains the focus on characters who are on either the good or the evil side. The
response is organized logically, with each text following a similar pattern:
identification of evil, analysis of characters, chronological presentation of pertinent
actions, and recognition of good triumphing over evil. The response uses appropriate
transitional phrases (Two examples of such literature and In both literary works) to
provide direction and coherence.

Language Use

Uses language that is fluent and original (He has illustrated the gradual
transformation of Macbeth’s character from good to evil}). The response indicates
awareness of audience (the reader) and purpose (The conflict can exist between two
people). Effective word choice (inherently and transformation) and generally
effective sentence variety control rhythm and pacing.

Conventions

Demonstrates partial control, exhibiting occasional errors in grammar, punctuation
(assigns specific duties, for food, shelter; and power’s of evil) and spelling
(thoughout) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
weaker in conventions.
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Anchor Level 5-C

Duality

Commentary
The response:

Meaning

Provides a reasomable imterpretation of the critical lens. Although the initial
interpretation is & simple restatement, the response disagrees with i, ultimasely
stating that there are many differen ripes of conflict and many different reasons wiy
conflices oveirs. The response makes a clear analysis of the character vi. characrer
conflict in The Jov Luck Clab (The conflict was not berween good and ewil bt
between who showld have the power) and of the chargerer vs. self conflict in The
Grear Gatshy (Niek's confficr was ... a souggle to find himself and where he
b lprgs ).

Development

Develops ideas clearly and consistently, with reference to relevant details of inner
conflict (An-mei's ... struggle 1o find whar way best for her and one conflict was Jay
Catsby  apainst himself). The response discusses Tan's use of flashback and
parallelism (Each mother is parailel te each other while each daugher is paraliel o
el otherl, while the discussion of Fitegerald™s work focuses on conflicts and only
mentions Jashbacks and sysbolism fo show how smech Gosby loved and fong for
Daisy.

Organization

Maintains the focus on conflicts other than those of good and evil. The response
exhibits a logical sequence of ideas; several paragraphs begin with a restatement of
opposition 1o the critical lens. The concluding paragraph strengthens the coherence of
the response by restating ideas from the introduction.

Language Use

Uses language that is generally fluent (The confict is not a struggle between pood
and evil but a strugple for cowrolf). The response varies structure and lengih of
sentences, and the formal tone reveals an awareness of audience and purpose [TTis
lirerary device helps 10 develop a pattern between the conflices thar rake place
benveen mother and danghier).

Conventions

Demonstrates  partial control. exhibiting errors in spelling  {peices, opionion,
Fitzgereld), verb tense (long for Dairy) and apostrophe use (i) thut do nat hinder
comprehension,

Conclusion: Overall, the response hest fits the criteria for Level 5, although it is somewhat
weaker in meaning and conventions.
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Anchor Level 4-A

Quality

Commentary
The response:

Meaning

Provides a reasonable interpretation of the critical lens, stating that whatever the
conflict may be, the struggle between good and evil ... makes the difference. The
response makes implicit connections between the importance of this struggle in
conflict and the difficulties of the minister in 7he Scarlet Letter and Holden in The
Catcher in the Rye.

Development

Develops some ideas more fully than others. The response makes specific references
to The Scarlet Letter 1o illustrate the minister’s struggle to resolve his conflict (The
minister must choose whether or not to express his role in the illigitimate pregnancy
of Hester). However, the discussion of Catcher in the Rye lacks specificity. The
response refers to Holden’s thoughts and ideas {that] are altered greatly but these are
not clearly identified. The elements of setting and characterization are more clearly
examined in The Scarlet Letter than in The Catcher in the Rye.

Organization

Maintains a clear focus on the struggle between good and evil. The response
generally exhibits a logical sequence of ideas, moving within paragraphs from a
statement of each character’s conflict to a discussion of the struggle, and concluding
with the outcome. However, the logical sequence is weakened in paragraph two
where ideas of the time period, societal demands, and the minister’s conflict are only
loosely connected.

Language Use

Uses language that is generally appropriate but occasionally awkward, as in the use
of as to if. The response shows awareness of audience and occasionally makes
effective use of sentence structure (When a character in a piece of literature is faced
with a particular conflict, the author tries to distinguish the difference in choices).

Conventions

Demonstrates partial control, exhibiting occasional errors in usage (effect a number
of ... people), sentence structure, proofreading (from is problems), and punctuation
(It takes). These errors do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

-2
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Anchor Level 4-B

Quality

Commentary
The response:

Meaning

Provides a reasonable interpretation of the critical lens, stating that all conflict in
literature boils down to good versus evil. The response makes specific connections to
the chosen texts (Hawthorne’s The Scarlet Letter and Miller’s The Crucible),
analyzing each work to show that both of these authors use a variety of literary
elements ... to convey their message of good versus evil.

Development

Develops some ideas more fully than others. The response elaborates the actions of
the Puritans against Hester Prynne, but only mentions that wultimatly, though, the
struggle of good versus evil is between Hester’s lover, a minister named Arthur
Dimmesdale, and his desire to be righteous. In the discussion of The Crucible, there
is more evidence given about good versus evil, of the accused versus the girls who
proclaim witchery has gone amuck in Salem. The response identifies the irony of
confessing to witchcraft and one of the themes of The Crucible, but the references to
setting and point of view in The Scarlet Letter are unclear.

Organization

Maintains an appropriate focus on the issue of good and evil. The response exhibits a
logical sequence of ideas, moving from introduction through discussion of each
work, but ending with an unfinished conclusion. While the response uses transitional
phrases (4lso and In this case), internal consistency is lacking in The Scarler Letter
discussion, which switches from theme to Hester’s condemnation to the scarlet “A”
to setting and back to theme in consecutive sentences.

Language Use

Uses appropriate language with some awareness of audience and purpose. The
response exhibits some attempt to vary sentence structure or length for effect, but
with uneven success. (Abigail Williams and a group of Puritan girls opt to name
people who made them do things forbidden to Puritan society as witches, instead of
getting punished for what they did).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (Scarler,
adultry, seperates), punctuation, and usage (were hung) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in language.
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Anchor Level 4-C

Quality

Commentary
The response:

Meaning

Provides a reasonable interpretation of the critical lens, agreeing with it and stating
that sometimes the conflict of good and evil is hard to find or in disguise. The
response makes reference to lago’s actions in Othello and implies a connection to a
disguised struggle between good and evil. In Romeo and Juliet, the response makes a
superficial reference to the struggle between good and evil by mentioning hatred
between the two families.

Development

Develops some ideas more fully than others, with reference to relevant details in
Othello of revenge, love, false perceptions (He figures that he would kill her so that
she won't cheat again), and mental imbalance because lago is feeding him lies. The
response briefly discusses a boy and a girl who fall madly in love with each other,
even though their parents are enemies, but the confused understanding of point of
view and theme makes some of the discussion of Romeo and Juliet irrelevant.

Organization

Maintains a clear and appropriate focus on the conflict between good and evil. The
response exhibits a logical sequence of ideas; the discussion of each work begins with
a restatement of the critical lens, and the final paragraph ends the essay in a similar
manner. However, the concluding fragment introduces a new idea, that the struggle
between good and evil occurs not only in literature, but also in life,

Language Use

Uses generally appropriate language with some awareness of audience (The reader
Jjust has to find the struggle and has to read between the lines. As you can see, I
agree with this statement). However, the response occasionally uses a cliché (fall
madly in love) or informal language (lago would go all out and He figures that he
would kill her).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (Shakesphere
and trully), usage (He has trully lose his mind and The point of views for both), and
punctuation (Capulet’s and the Montague’s). These errors do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 although it is somewhat
weaker in meaning.
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Anchor Level 3-A

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens, agreeing with it and stating some
struggles ... are man vs nature or even good vs. good, but for most parts it is good
vs. evil), The response makes superficial connections to The Hobbir (Here, like most
stories ends with good conguering over evil) and to Romeo and Juliet (good vs. evil
takes part in the war of the Capulets and Montagues).

Development

Develops ideas briefly, relying primarily on plot summary in The Hobbit (conflicts
came into conclusion when the nomes take out the dragon in a war) and on inaccurate
references in Romeo and Juliet (The king and queen ... the mother and father of both
conflicting sides, tell there son and daughter, to never see each other again). The
response briefly alludes to symbolism (Good, which is represented by Gandolf the
wizard and his crew of nomes) in the discussion of Tolkien.

Organization

Maintains a focus on the conflict between good and evil through a logical sequence of
ideas, although the repetition of ideas in the introduction and conclusion weakens the
coherence.

Language Use

Relies on basic vocabulary with some awareness of audience (As you can see by the
guote). The response attempts to vary sentence structure for effect, but with uneven
success (Romeo who is in deep love with Juliet doesn’t understand that they both are
on different sides).

Conventions

Demonstrates emerging control, exhibiting occasional errors that hinder
comprehension (In concluding though both Romeo and Juliet run away with each and
die together since Romeo is mistakingly thought Juliet was dead).

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization and language use.
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Anchoer Level 3-B

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens, agreeing with it (This sentence
really does discribe liturature’s conflicts very completly). The response makes
superficial connections between the criteria and the chosen texts The Crucible, where
the sruggle is between Abigail (evil} and John Proctor (good), and Of Mice and Men,
where the main struggle is between good, lenny, and evil, Curly.

Development

Develops ideas briefly, relying primarily on plot summary from Of Mice and Men
(This struggle ends in a very tragic way) and The Crucible (In this case Abigail wants
John Proctor to have an affair with her). The response, while not mentioning specific
literary elements, implies that characters in each work are representations of good
and evil.

Organization

Maintains an appropriate focus on the conflict between good and evil. The response
exhibits a rudimentary structure, mentioning the struggle in each text. The use of the
word either in the last sentence of paragraph three suggests a similarity between the
chosen works, but the ambiguity of the response’s last sentence further weakens the
overall organization.

Language Use

Relies on basic vocabulary, with little awareness of audience. The response exhibits
some attempt to vary sentence structure and length; the majority of the sentences are
simple sentences.

Conventions

Demonstrates partial control, exhibiting errors in spelling, punctuation (7This, of
course, is not true though), and capitalization (lenny and two books that display) that
do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions and organization.
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Anchor Level 3-C

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens (in most of the novels people have
to decide between doing the wrong thing and the right thing). The response suggests
some criteria for analyzing Macbeth (the struggle between good and evil was in
Macbeth deciding was he going to kill King Duncan) and Jane Eyre (Jane really had
to deal with facing good people and evil people), although the connections made
between the criteria and the texts are superficial.

Development

Develops ideas briefly. Although the response makes some relevant references to
Macbeth, it relies heavily on generalizations (She brought the evil into him.) The
discussion of Jane Eyre is vague and undeveloped (The theme of this novel was about
Jane being moved around a lot and hurt). The response also reveals confusion
between theme and plot,

Organization

Maintains an appropriate focus on characters’ struggles against good and evil. The
response exhibits a rudimentary structure through an introduction, text discussions,
and conclusion. Some inconsistency is evident in the first paragraph, which
introduces rwo works ... that deal with this statement, but the discussion of the
statement itself does not take place until the middle of the second paragraph.

Language Use

Relies on language that is generally basic and often imprecise (King Duncan along
with a couple of other people). The response exhibits some attempt to vary sentence
length for effect, but with uneven success (Macheth seemed to be no longer
struggling from deciding what was good from evil).

Conventions

Demonstrates emerging control of conventions with occasional errors in spelling
(simpilest, paroncyed, dieing), punctuation (get money, therefore), and word
omissions (Jane chose to do the right end ending up very happy) that hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
weaker In language.
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Anchor Level 2-A

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens, stating that through out book's
and literiture there has alway’s been the fight between good and evil and the use of
the good or bad makes the story more appealing to the Reader). The response makes
superficial connections between the criteria and the chosen texts, Lord of the Flies
and Bless the Beasts and Children.

Development

Is incomplete, hinting at ideas in Lord of the Flies (these to go head to head to figh
for dominice). The response is largely undeveloped in Bless the Beasts and Children.
The response alludes to symbolism in both Lord of the Flies (Ralph who portray’s
good and Jack who is evil) and Bless the Beasts and Children (the evil is the out side
world ad the good as they see it is them), but does not develop these comments.

Organization

Suggests a focus (In most book’s yes there is a good or evil). The response exhibits a
rudimentary structure, but includes information about both books in just three
sentences. The conclusion reiterates the idea that good and evil in a story involve the
Reader more.

Language Use

Uses language that is imprecise (like all good has alway’s triumphed over evil and So
In most stories the struggle between good and evil is allot but not in all stories). The
response reveals little awareness of how to use sentences to achieve an effect.

Conventions

Demonstrates a lack of control, exhibiting frequent errors in spelling (literiture and
dominice), punctuation (alway’s, one’s, beast’s), and usage that make comprehension
difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in meaning and organization.
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Anchor Level 2-B

Quality

Commentary
The response:

Meaning

Providec an incomplete interpretation of the critical lens, asserting that this literature
[Romeo and Juliet] is a good example of good and evil. The response ailudes to the
critical lens, generalizing about the good and evil forces present in Romeo and Julier
and Buffv, the Vampire Slayer, but does not use the critical lens to analyze the chosen
texts.

Development

Is largely undeveloped, with references to the texts limited to vague or unjustified
statements about good and evil in Romeo and Juliet (the motisques were evil but the
capulates were good and they killed each other to be together to stop the hate
between good and evil), and repetitive references to plot in Buffy, the Vampire
Slayer.

Organization

Suggests a focus on the good and evil present in each work. The response exhibits a
rudimentary structure of three paragraphs, although no specific introduction or
conclusion are evident. The use of another is the only evidence of transition between
paragraphs.

Language Use

Uses language that is imprecise (Romeo and Juliet fall in love but the hatred between
the rwo would keep them apart and Another form of literature is buffy the Vampire
Slayer). The response relies on the coordinating conjunction but to connect sentences,
revealing little awareness of how to use sentences to achieve an effect.

Conventions

Demonstrates a lack of control, exhibiting frequent errors in spelling, usage, and
punctuation that make comprehension difficult (theirs only one slayer that is until she
dies than another slayer will take her spoi).

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in organization.
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Anchor Level 2-C

Quality

Commentary
The response:

Meaning

Provides a confused interpretation of the critical lens by first misquoting it (and a
struggle between good + evil), and then, by using a clause that reveals a
misunderstanding of the lens (that shows all conflicts are in there simplest form). The
response makes superficial connections between the critical lens and the chosen texts,
Lord of the Flies and Macbeth.

Development

Is largely undeveloped, briefly listing plot elements from both texts but not
elaborating on the sources or nature of the conflicts between the rwo factions of boys
or between Macbeth and Banquo. After the introductory sentence, the response
makes no reference to the struggle between good and evil, and contains an irrelevant
and unjustified comment (“That’s the bottom Line”) in the middle of a sentence.

Organization

Suggests a focus on conflict, but lacks consistent organization. The response mixes
cause and effect (The conflict begins, Two factions are formed, They begin
conflicting) and chronological sequence (The conflict is between Macbeth and
Banquo, Macbeth takes the throwne). The absence of a conclusion further weakens
coherence.

Language Use

Uses language that is imprecise (who get stuck, due to the conflicting, make up rules
to abide on the isiand). The response reveals little awareness of how to use sentences
to achieve an effect (They begin conflicting with each which creates mass ciaos).

Conventions

Demonstrates emerging control with errors in spelling (there for their, ciaos, Will
Shakespere), usage (to abide on and on who), and grammar (One with Jack and one
with Robert), which occasionally hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in meaning and conventions,
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Anchor Level 1-A
Quality Commentary

The response:

Meaning Provides a confused interpretation of the critical lens (In my opinion of the critical
lens is that there Is good literature and Bad literature}. The response reflects
minimal analysis of one text, West Side Story.

Development Is minimal. The response contains one vague reference to Wesr Side Story (a good
work of literature), but there is no evidence of development.

Organization Lacks an appropriate focus, due in part to the confused interpretation of the critical
lens but suggests some organization. After agreeing that there is good literature and
Bad literature, the response gives an example of good literature and alludes to
unnamed works that exemplify bad literature.

Language Use | Is minimal, often incoherent (In which my opinion is a good work of literature,
among other books I've read In the past who's work of literature hasn’t been that
great).

Conventions Is minimal, making assessment of the conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in meaning and organization.
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Anchor Level 1-B

Quality

Commentary
The response:

Meaning

Provides an incomplete interpretation of the critical lens (if you broke the story down
into its smallest parts); then vacillates between agreement and disagreement with the
statements ( [ dont think, It probably is most of the time and the conflict is usually
betwen people). The response reflects no analysis of specific texts.

Development

Is minimal, with no reference to specific texts to support the idea that conflict ...
doesn’t mean on of them has to be good and one of them has to be evil). The
response suggests alternative patterns of conflict (They can both be wrong ... and
both of them can be the good one), but these ideas are not developed.

Organization

Suggests a focus on the idea that conflict between people does not necessarily entail a
struggle between good and evil, but without specific textual evidence, organization is
lacking.

Language Use

Relies on basic vocabulary that is often repetitious. The response makes some
attempt to vary sentence structure, but its minimal length makes analysis unreliable.

Conventions

Demonstrates emerging control, exhibiting occasional oversights in proofreading
(omitted e in berween and on for one), errors in agreement (conflicts ... its) and
punctuation resulting in a run-on sentence and a sentence fragment. These errors
hinder comprehension somewhat.

Conclusion: Although the response fits criteria for Levels 1, 2, and 3, it remains at Level 1
because it makes no reference to specific texts.
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Part B— Practice Paper - C
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Part B— Practice Paper - C
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Practice Paper A-5Score Level 5

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens, establishing the idea that
while the struggle between good and evil is present in many works of literature, it is
not always the source of conflict. The response asserts that in Oedipus Rex and The
Odyssey, it is fate and destiny that are the root of conflict and that a struggle between
good and evil stems from there. The response uses this idea to analyze the chosen
texts.

Development

Develops some ideas more fully than others, supplying a more complete and accurate
discussion of Oedipus Rex than of The Odyssey. The response focuses on the
common themes in each work as shown through the characters of Oedipus and
Odysseus. Few details are given to demonstrate that Oedipus Rex is full of conflict or
that Odysseus’ main concern is going home after a war; the discussion of The
Odyssey also contains plot inaccuracies.

Organization

Maintains the focus established by the critical lens, following a logical discussion of
the role of fate and destiny in contrast to the role of good and evil in both texts. The
response uses transitions (Although, when, also) as well as transitional phrases and
clauses (it is fate and destiny that; This theme is illustrated; but no matter whai he
does) to sequence ideas, although the response has no formal conclusion.

Language Use

Uses language that is generally fluent and original (despite the presence of many good
and evil forces, many of the conflicts are not a result of a struggle between them) but
occasionally contains redundancy {(predeterminied destiny and ignorance of truth).
The response uses a variety of compound and compiex sentences to control rhythm

and pacing.

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in spelling
(variatry and prephecy), and punctuation (the title character Oedipus) when using
sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
weaker in development and organization.
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Practice Paper B-Score Level 3

Quality

Commentary
The response:

Meaning

Provides a confused interpretation of the critical lens, disagreeing with it, because
not all literature is in it simplest form and is about a struggle between good and
evil. ” The response makes only superficial connections between the lens and Marcus
Garvey, implying conflict (fought for Blacks rights), but makes no reference to
conflict in The Lottery.

Development

Develops ideas briefly, relying primarily on plot summary in the references to The
Lottery (who ever gets chosen is stoned to death) and on plot summary and evaluation
of Garvey’s ideas in the discussion of Marcus Garvey (even though he didn't
accomplish everything he wanted too; he set the pace for it, and so many people
followed in his foot steps).

Organization

Establishes, but fails to maintain, a focus on how the chosen works illustrate a
disagreement with the critical lens. The response exhibits a rudimentary structure,
with an introductory paragraph, separate discussions of two works, and a conclusion,
that reiterates disagreement with the critical lens.

Language Use

Relies on basic vocabulary, with little awareness of audience. The response exhibits
some attempt to vary sentence structure for effect, but with uneven success (And so
all conflicts in literature are not in its simplest form, and is not always about ... good
and evil).

Conventions

Demonstrates partial control, exhibiting errors in usage (the people ... annually has;
its about politics; he wanted too) and punctuation (for Blacks rights) which do not
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions and weaker in meaning.
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Practice Paper C-Score Level 4

Quality

Commentary
The response:

Meaning

Provides a reasonable interpretation of the critical lens, stating that in most written
works the good forces are batteling the evil forces. The response makes clear
connections between the theme of good fighting evil and characters’ struggles with
these forces (racism and negative parental influence in The Adventures of
Huckleberry Finn and racism in Ragtime).

Development

Develops some ideas more fully than others. The response generalizes that the entire
novel [Ragtime] is about the clash between those favoring and those opposing black
freedom, but uses one incident to elaborate this idea. Huckleberry Finn’s upbringing
and relationship to Jim are more fully examined. In each work, evidence is presented
using theme and characterization as the focal points.

Organization

Maintains an appropriate focus on characters battling good and evil. Although use of
transitions is limited, the response exhibits a logical sequence of ideas by discussing
the forces of good and evil present in each work, the characters’ reactions to good
and evil, and the results of their struggles.

Language Use

Uses appropriate language with some awareness of audience (The struggle between
good and evil is always present in our lives). The response occasionally makes
effective use of sentence length (The author does this to give the rest of the
characters a stronger motive to fight.)

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (batteling,
simpley, struggeling) and punctuation (Hucks developement and good fighting evil, is
present). These errors do not hinder comprehension.

Conclusion: Qverall, the response best fits the criteria for Level 4 in all qualities.
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Practice Paper D-Score Level 2

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens as a struggle between good and
evil (good guy/bad guy). The response makes superficial connections between the
critical lens and the chosen texts, To Kill a Mockingbird and A Clockwork Orange,
identifying the “good” and “bad” forces in each work.

Development

Is largely undeveloped, hinting at ideas but providing only a one-sentence thematic
statement for each work (The Finches “good” and the town folk “bad” and Alex vs.
the world). Although, the response alludes to the narrator in A Clockwork Orange,
this idea is unelaborated.

Organization

Suggests a focus (No matter what story, there is conflict) and some organization, but
because of the response’s brevity, maintains neither.

Language Use

Relies on basic vocabulary, with some language that is inappropriately colloquial
(you have The Finches). Auempts to vary sentence structure, are largely
unsuccessful. For example, an attempt to identify good and evil forces in both
sentences results in awkwardness (and the town folk “bad”). However, the brevity of
the response makes assessment unreliable.

Conventions

Although the response exhibits occasional errors in punctuation that do not hinder
comprehension, its brevity makes assessment unreliable.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in meaning and weaker in language use and conventions.
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Practice Paper E-Score Level 3

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens, stating that every novel or book
made is a disupute between the good side and the bad side of things. The response
agrees with the critical lens and asserts that a book requires conflict or it wouldn’t be
a book. Superficial connections are made between the criteria and the chosen texts,
Romeo and Juliet (In a way the evil won but the families befriended each other in the
end and it turned out good) and To Kill a Mockingbird (racism overpowered the good
and Tom was eventually shot}.

Development

Develops ideas briefly, relying primarily on plot summary in both Romeo and Juliet
(Their was evil between the Montagues and Capulets. The would have sword fights
and kill each other) and To Kill a Mockingbird (Mayella had lied and they all went to
court. Everybody went against Tom cause he was black). The response mentions their
always has to be good and bad point of views in books, but offers no elaboration of
literary elements other than conflict.

Organization

Maintains an appropriate focus on the conflict between good and evil. The response
exhibits a rudimentary structure, with separate paragraphs for each work and
reference to the criteria for analysis in each discussion. The concluding paragraph
reiterates previously stated ideas, but then introduces a new topic, the idea that
conflict makes a book good.

Language Use

Relies on basic vocabulary, occasionally using language that is imprecise (/n every
book I read, I can almost find a conflict berween good and evil. It is in every book
and basically never avoided). The response exhibits some attempt to vary sentence
structure or length for effect.

Conventions

Demonstrates emerging control, exhibiting occasional errors in spelling (disupute,
and citwarion) and usage (Their always has and The would have) that hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization and weaker in language.
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