SESSION TWO
FOR TEACHERS ONLY

The University of the State of New York
REGENTS HIGH SCHOOL EXAMINATION

ENGLISH

E Friday, August 17, 2001—8:30 to 11:30 a.m., only
SCORING KEY AND RATING GUIDE

Mechanics of Rating

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions |

Indicate by means of a checkmark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s
SESSION ONE answer sheet.

Session Two

Correct
Answers
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COMPREHENSIVE ENGLISH — SESSION TWO — continued

Rating of Essays

(1) Follow your school’s procedures for training for rating. This process'should include:

Introduction to the task—

¢ Raters read the task and summarize its purpose, audience, and format

* Raters read passage(s) and plan own response to task

* Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
e Trainer reviews rubric with reference to the task
¢ Trainer reviews procedures for assigning scores
* Trainer leads review of each anchor paper and commenta
(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
* Raters score a set of five papers individually

e Trainer records scores and leads discussion until raters feel confident enough to move
on to actual scoring

When actual rating begins, each rater should record his or her individual rating for a stu-
dent’s essay on the rating sheet provided, not directly on the student’s essay or answer
sheet. Do not correct the student’s work by making insertions or changes of any kind.

Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point. The scoring coordinator will be responsible for
coordinating the movement of papers, calculating a final score for each student’s essay,
recording that information on the student’s answer paper for Session One, and determin-
ing the student’s final score for the examination. The chart located at the end of these
scoring materials should be used for determining the final examination score.
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Anchor Paper — Part A—Level 6 — A
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Anchor Level 6-A

T e A Eolp i,

Quality

Commentary
The response:

Meaning

Reveals an in-depth analysis of both texts by establishing a sophisticated controlling
idea (the power which a storehouse of books can hold). The response makes
insightful connections between the controlling idea and the ideas in each text. In
Passage I, the power of books is demonstrated by the ability of one book, The Field
Book of Ponds and Streams, to unleash an outpouring of musings, suppositions, and
outright questions. In Passage II, the power is seen in the ability of the library to
embrace the panorama of the world.

Development

Develops ideas clearly and fully, drawing upon the authors’ use of literary elements
such as irony and metaphor in Passage I and style, alliteration, and internal rhyme in
Passage II to illustrate how books are a magic carpet that can transport one o
innumerable worlds of wonder. Relevant and specific evidence, as well as appropriate
quoted material, are incorporated skillfully throughout the response.

Organization

Maintains the focus established by the controlling idea and exhibits a logical sequence
of ideas through use of appropriate devices (repetition of the idea of power in
paragraphs 1 and 2) and skillful transitions (on the other hand and As with the
memoir).

Language Use

Uses language that is stylistically sophisticated, precise and engaging throughout
(total discovery of eclectic knowledge and was instrumental in unleashing a torrent of
innate curiosity). The structure and length of sentences are varied to reveal a notable
awareness of audience (It is in this community of other readers, culled from the
numbers on the book card, that the author discovers the ultimate irony in the
popularity of this text).

Conventions

Demonstrates control of the conventions with essentially no errors (except for the
lack of capitalization in jello and missing ellipses in “rodeo codes” to signify an
omission). The response correctly uses the colon, quotation marks, commas and
ellipses within sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6-B

Quality Commentary
The response:

Meaning Reveals an in-depth analysis of both texts by establishing the controlling idea that

Passage I and the voyage of discovery in Passage II.

libraries provide glimpses of worlds completely foreign and a wealth of additional
knowledge. The response makes insightful connections between this idea and the
texts, noting, in Passage I, the parallel between the architecture and the wealth of
knowledge housed inside and discussing the world of “planaria” and “tadpoles” in

Development Develops ideas clearly and fully discussing the capacity of The Field Book of Ponds

controlling idea (devour the library’s wisdom, one book at a time).

and Streams ... to open the mind of the author and to trigger social insights (the
position of women in her world and her advantage of youth). The response
incorporates literary techniques into relevant observations, referring to the point of
view of each, as well as utilizing the metaphors from the poem to illustrate the

Organization Maintains the focus on the power of libraries to broaden vistas and provide a wealth
introduced in the first paragraph, transitions are skillfully used (Later and Finally),

idea.

of knowledge. Skillfully chosen quotes in paragraphs 3, 4, and 5, echo ideas

and a concluding paragraph succinctly connects both passages with the controlling

Language Use | Uses language that is precise and engaging (significant and poignant experience and

a vast array of information).

her vistas widen) and sometimes sophisticated (kinship in slightly altered and reveals

Conventions Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Paper — Part A—Level 5 - A

Anchor Level 5-A

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of both texts (Each
visitor has a different reaction to visiting the library). Connections between this idea
and the texts are made clear and explicit through separate discussions of each
visitor’s experience and a conclusion comparing the two. (The girl studies one book
over and over and The boy is greedy and wants all the library can give him).

Development

Develops ideas clearly and consistently, providing details about the contents of the
book in Passage I (Tadpoles ... cheesecloth and killing jars) and the sources of
information (the book and card in Passage I; the topics such as “binary codes” in
Passage II) to describe the reactions of each visitor. The response refers to
appropriate literary elements (lists and images).

Organization

Maintains the focus on the differing reactions of library visitors. Ideas are logically
sequenced. For example, the discussion of the second passage begins by repeating
the controlling idea of different experience and then explains how that visitor’s
experience was different. The response appropriately categorizes evidence from the
text as lists ... images ... reasons). Transitions (However and She then read) are used
appropriately.

Language Use

Uses appropriate language that is sometimes fluent, but sometimes imprecise (e sees
all kinds of knowledge and the volume of volumes). Sentences are generally simple
(Both Vvisitors enjoy the library), but occasionally effective: parallel structure in
paragraph 3 (He gives us lists ... he gives us images ... he gives us reasons) Serves
both organization and rhythm. '

Conventions

Demonstrates control of conventions exhibiting occasional errors such as the
capitalization/punctuation error resulting in the fragment Such ... theory, the failure
to indent the initial paragraph, and a tense change in the second paragraph.

Conclusion: Overall, the response best fits the criteria for Level 5.

10




Anchor Paper — Part A—Level 5 - B

é, ‘ér::n(_f vl 5;‘?:’( L(C./ee—_r ()/[ [Chcuw e e D« 7}

fdcu j?crﬂ ‘,J>c.»—«¢,, /'j; & ',h’(ﬂfkrc }L" <. NMes C ez /-J et

ot
rf-z. Lt ¢ o Secte ey The Cism gy s

QM-'/ n,nri \’/LIA/ oo Cr et ot

vV fed s
0{ e MMeca - Valve Theorum o f calalvs.. Evec. . Thae
Aun S ot fr Srit plc G wsts ;)Lcar okt i ster R L Fee

d,/[\ ,ﬁ,; L/u.l"!((j (,*« ,)"5'2 A.re /’é:r-zlncv/ - N 4

OV g an g

/' 6/"',.,/ ?:7"1 G‘f /ﬂli.rf’ /Pﬁr_(‘ozl:zr- /’/(// C’/l.’ L1 dstom s s

Vs N e ) ‘,é’mﬂ ’Aul, Lt ;LVX‘

Ths Savd, Fue reac heac of fue ,#c o e gy

Vg, ;)Lr:'f g2 d-l[lftrp.L + ‘721(} Nt Arva ,/z, t’! 7'1‘(4 IA.‘/r #

}Pa}'faqe’, G #rlun e O, by d/{//%}t//gé?: o o ..4,"-—7?

Vi U oy il 7740'- £ r.f Al Ly &[I//Q/e‘. ¢ /[..“‘. L Cr

Ueme opf ,)fé‘newf,fa‘z lre J€co.o b Uaria for o £

y 2 poca S e e, ?hé V. C'«7£1 na r//{* Voverkiy) " (e

4
/An:—(r %‘rj‘ue.‘ NN A o Soe 1; d’[ /*l/é./ X )(/ P sew_of
Wan /> /A d.f;MIk/t /g 1171 ‘,;1_'//

72‘6 4{/[(1"/1 74/ A{l}f‘ﬂ“}f » d/ff/"fPa, oA 72"(’

7["/‘:- 4 lpafi‘nc,g ,}(7 Fee defupe s rep enf(o//-;f b et s
O« 72"C ﬁi/‘( Bavk :’I[\ ?dblnl: aund f;#‘?t?mf'

774_& /:V-/r C)'[ ,# Co A’A/f ‘P”ﬂ "‘-74/)?[7

(OAMM‘/‘/'-’/a Le /é‘/ :72—‘{ L eaclde - Z/aqj M e )y

"ﬂlﬁ.//mﬂ;)ém 2 L /"\ /%\-( ﬁpr/[.’ _nlc Ca - ol a + :7?449

)é‘.-c & G/L Ihe fcw K« veuUla lc gL ;;1-, c2et /

/M}’d:r bf‘( 7‘ /hiévl’md ,'Ad"‘(‘ 71*4 a ;77"-".’ [.‘ /‘,' /‘%’lﬂ 7Z
She e 4 A fowe it _fier  decivg fo —

/.'1/‘4\/”” B ey abew + ;Pa-m ol g A f)(/effmr Oicr

14 .
P"’,Q'M(“/"'C’G[Iﬂ"lf gl ~lre /.4,[(/(:_( fe 2 71'I

&/'ffc’v’f/;/ /-[:zt-’.(‘ 7746 c v e /% o b (o et e

Spvee c"f Ilqi;b'."’l,[ W vre ﬂq,gf( s o e

7

dde (£ ¢ Dl ol 7‘)\(5{ Lirpior & brere ;An /’4.4”/

1\



Anchor Paper — Part A—Level 5 - B

r

o .
jjd& e /a-;é 41 § by o é.? ,744»1(,, Kr/lv,.7 // ave Y4
«w . > M .
bevnot 00t hui il O Ua foc

Vo
Clhvee e ple ﬂL? _/vlllrr av 122, -~ Fe vt o I 72‘e
Cr/u-«x,v’év N el ﬁ)r Wy oAdeua /jarrt/g;,n 7&—-{;(

re ;/'z'/l(n/ Guve 74*1«‘

/M. /Pélls‘ g>7,.e /; pra /ﬂ/) r-9%] P ,£ 7{-4/4_ﬂ f‘fr‘z Z&r}

Do ef oy a’/[ U o Ar- . /79’ lu(‘f‘-/’t/d‘,p/ 7 ////fl.z 7L W

7
We aco T2te~ 4 lessr o Lot of ,7216. I‘t/A’:’Mcz £ s

h‘— 7£an[ - 7)”& // bnmnf v} rfVvea [t‘a( ﬁ‘{ ﬁte
l.s 2‘5 La e P"fm ) s accercible . Thie

7

Gb';fl‘c/ ,v,Ar/la"(‘%An,;/_.{*. UM/:’['E 77.-5 J/‘/_’)t‘n f‘f/{'
L 7}144 7[;./1‘# ;PqS‘S‘ezo,zl Thirc g Per 74— 7 yA

7

Sampte a ! Eeadr o f /)oal’f. Some ,;/[ T2 s
/‘n /L“). AA ea 475»14 FA o APc 0 1.b 4 /Kc.; L e /-,L‘./g L‘;l /
[1% "' .
7)76 '[3/“ 5?:-’& "’F 7%0 i« o I 1/1/1:'»457 lmefa,h”)
! P)

[}

i ’
-eflib»‘Q‘/‘?éﬂr ele9a., & a5 = e en coug T usic + (rlM. //}
7y

. .
[ W'. éta/;[,‘ /7)01/{‘14444/,/1 f I)/[ Avreaemi (l/J’Me t[Dl“")j

te

all “nde: ool ol o S r;AP\Q ¥4 ,Dz(c;;p “ (Llu’/'/‘% Aa/ﬁ)_

;L'/v i ol fpoyg g 2 he plrrpe chve  ilfie o0
—f* 7 7 7 * 7 7 7

&2 Lawi g AL cay Lt—omlr/ /n/'/l-;ilnc; fox heaou g

:bcn ks L e e acd; o € w [l 9 2Ry » T ecawm

P
€ea f Qg £ (,7041:,”4.% /I/‘ / 7‘2«ke Sy ,_/7, ler
L1 conols 7L.L /ﬂﬂPLM w12, 2 Lolv 74"7/1 /A

!

77"’(' _,lgl,f/’ l‘; M.. () L é‘\-" k... %’ \-/J‘é <L 1/ ,"/—'16
v.vlv.‘ﬂﬁ.-flf/lf: «A‘/z/t 7214 .Kv'fz"cr- C .awl ! Sl 4 T eid M1

4 < 7
//."44 RN < 7 e .0/4' / ﬁi

.Zﬂ /2. .'Paj.c.n?a. /e// Pes /A‘_, 4 fh g R L1 PS
...[L." ve  EX A.M, PR uz(p-xa,q_,é - d#..,*‘l%/ML .......... e
It The vecuidt of o sy be

({' it }é,v‘ 0’1 ! //")444. 7‘ /T c.op le ,
L




Anchor Level 5-B

Quality

Commentary
The response:

Meaning

Reveals a thorough understanding of both texts by establishing the controlling idea
that libraries are storehouses of knowledge asserting that each passage presents a
different personal view. The response clearly connects this idea to the texts by
discussing, for Passage I, the visitor’s desire to discover and the varied information
found in one book and, for Passage II, the visitor’s desire to sample all kinds of
books.

Development

Develops ideas clearly and consistently (The desire to discover is disclosed in the first
passage). The response makes reference to relevant and specific evidence (The card
at the back of the book reveals additional important information). The analysis refers
to appropriate literary elements from both texts (the lists of its contents, The author
reveals ... through these retorical questions, and the list with parenthetic
identification).

Organization

Maintains the focus established by the controlling idea (Both passages tell us that
libraries have extensive amounts of information). The response exhibits a logical
sequence of ideas although the reference to “The Origins of the Mean-Value Theorum
of Calculus” in the opening paragraph is not closely connected to the analysis.

Language Use

Uses language that is fluent and original (Thin author reveals the complex need for
wisdom). The response varies structure and length of sentences (The narrator of the
first passage, a memouir, has difficulty imagining a world that is much different from
her home of Homewood) to control rhythm and pacing. The use of second person in
paragraph 1 weakens an otherwise strong sense of audience.

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in spelling
(memouir), capitalization (Communicate), and usage.

In conventions.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is slightly weaker
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Anchor Level 5-C

Quality Commentary

The response:

Meaning Establishes a controlling idea (the desire for knowledge and the resulting realization
of connections with others) that reveals a thorough understanding of both texts. The
response makes clear and explicit connections between this idea and the texts by
discussing, for each passage, the speaker’s pursuit of knowledge. The discussion of
Passage I implies a connection between the speaker and the other readers.

Development Develops some ideas more fully than others. For example, the discussion of Passage
I is developed through character analysis (a fifth grader who seems to have been
protected from ideas), specific examples of description, and the relevant observation
that the speaker’s experience with The Field Book of Ponds and Streams turns from
discovery to frustration. However, the response provides no details about the book to
support the idea of discovery.

Organization Maintains the focus established by the controlling idea. Ideas are logically sequenced.
The discussion of each passage begins with an examination of the speaker’s reaction
to the library and is followed by a discussion of literary elements in that passage.
Coherence is achieved through the appropriate use of demonstrative pronouns (This
passage and these lists) and transitions (also, Both, The first, The second).
Language Use | Uses appropriate language that is sometimes fluent and original (Her wonder at the
building turns to dissapointment) with some awareness of audience and purpose (Both
authors learn from their visits to the library). The final sentence is trite. The
response varies sentence structure and length to control rhythm and pacing as in
paragraph 1.

Conventions Demonstrates control of the conventions exhibiting only occasional errors in spelling
(dissapointment and stanzes) and punctuation (poem we).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat

weaker in language and development.
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Anchor Level 4-A

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of both texts (visiting
a library can allow the visiter to ... gain knowledge and awareness of the world). The
response makes implicit connections between the controlling idea and the texts,
observing that the character in Passage I is beginning to take an interest in his
surroundings and the knowledge that can be found in the library and that the
character in Passage Il investigates a broader array of topics. The response
misinterprets the references to “rush-hour traffic,” referring to it as an example of
simpler issues.

Development

Develops some ideas more fully than others. In the discussion of structure in
paragraph 3, the comnection between the structure of Passage I and the controlling
idea is unclear, with the structure of Passage I being described only as relatively
simple. The discussion of structure for Passage II is only one sentence long (Passage
Il is structured somewhat differently, constructed as a poem which describe the
librarian, the books, and tells of all the topics the visiter examined).

Organization

Maintains a clear and appropriate focus. The response is logically structured,
beginning with a statement that identifies the literary elements used by the authors
that support the controlling idea, followed by a discussion of each idea, and
concluding with a unifying idea that restates the introduction. However, transitions
between paragraphs are weak, starting paragraphs 2, 3, and 4 with identification of
the literary element being discussed in that paragraph (The structure of passage one
and The point of view is).

Language Use

Uses language that is generally fluent and original. Word choice is often effective
(broader concept, imposing, and final important element), but the first sentence
conveys an idea that is unclear (the visiter to both gain knowledge and awareness)
and there is one lapse into the informal with the use of a contraction (doesn’t) in the
second paragraph.

Conventions

Demonstrates partial control of the conventions, exhibiting occasional errors in
spelling (relitivly and the consistent misspelling of the word “visitor” as visiter), and
punctuation (read’s) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in language.
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Anchor Level 4-B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea (There are many things you can learn in a library) that
shows a basic understanding of both texts. The response further makes the textual
connections that the book made the author ... realize the poverty of the Homewood
people and that one may learn as much as you allow yourself to intake.

Development

Develops some ideas more fully than others. The response cites specific and relevant
evidence that there is an amazing, ... amount of information ... enclosed inside the
book cover, but the idea that visiting the library can be ... strenuous is not supported.
In paragraph 3 the response identifies simile and metaphor in both passages, but does
not elaborate.

Organization

Maintains a clear focus on the power of both libraries and books to provide pleasure
and new vistas. The response progresses from general observation (There are many
things one can learn in a library) to the specific examples from each text. The
analysis parallels the similarities of both texts before moving to the specifics of each.
The discussion of the poem, however, lacks internal consistency with references to
step-by-step book, simile, metaphor, and the librarian.

Language Use

Uses appropriate language, as well as effective structuring of complex ideas. The
response occasionally employs run-on structures, and sometimes slips into the second
person (which book you'd like to read and uses words that allows you to visualize)
which introduces an informal level into a response that otherwise shows a proper
awareness of audience.

Conventions

Demonstrates partial control of the conventions, exhibiting occasional errors in
agreement (fields ... was), possessive case (librarians desk and womens position),
misplaced periods (Ponds and Streams”. and small bites”.) and improper use of the
ellipsis (Homewood ... where the author) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Mear yimgj,rb%_w_mﬁ.o@;\'\m,- Mbracge

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of both texts (libraries
give people the opportunity to gain knowledge in many different ways). The response
makes implicit connections between the controlling idea and the ideas in each text
(Passage I and Passage Il both convey this idea by their author’s use of point of
view).

Development

Develops some ideas more fully than others. The response’s discussion is limited to
positive elements of books and libraries, and does not discuss the central ironic
element in Passage I. The response refers to specific and appropriate literary
elements from both texts (He/she was delighted by all of this free information he/she
was able to obtain in this library, and that she shared this along with her enthusiasm
for it with other people in her town, and Readers can tell that the child’s to little
knowledge of the world outside of her town causes his/her fascination with this
fantastic subject matter, and finally This point of view allows the reader to get into
the mind of the author and share his/her thoughts).

Organization

Maintains a clear and appropriate focus. The initial assertion that one can learn about
things that he/she can’t from their normal everyday life is carried through (the poem
lists many different types of information that he/she has or could learn by reading
some of the books and Both of the passages show how a library has affected the
author in some way or another and how it enabled them to gain much knowledge).

Language Use

Uses appropriate language, with evident awareness of audience and purpose (Passage
1 is a memoir of a young child who visited his or her library quite often in the section
of Pittsburgh named Homewood). The response occasionally makes effective use of
sentence structure (The child was fascinated with this book, most probably because
she had never seen a pond or stream in Pittsburgh and wasn't quite sure what one

Conventions

was). The repetition of his/her is awkward.

Demonstrates partial control, exhibiting occasional errors in spelling (o for “too”,
experiancing, thirts), punctuation (author’s), agreement (One can learn about things
that he/she can’t from their normal everyday life), and usage (amount for “number”)
that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4.
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Anchor Level 3-A

Quality

Commentary
The response:

Meaning

Shows a basic understanding of both texts by establishing the controlling idea that
visiting the library is a wonderful experience that is full of learning. The response
demonstrates the multiple effects of the newly discovered world of nature on the
writer, but makes few connections (The writer seems over whelmed by the many
books on so many topics) between the controlling idea and the poem.

Development

Develops some ideas more fully than others. The idea that The Field Book of Ponds
and Streams exposed the reader to both nature and community is developed fully, but
the idea that the poet seems over whelmed is largely unexplored. The response
explains the irony of both works in that the newfound joys are unattainable; however,
other literary elements are less supported (This author also set his setting in the
library and He uses the first person point of view to give the memoir more meaning
and feeling).

Organization

Establishes an appropriate focus by repeating the idea that libraries and books are
filled with information. The response is inconsistent, however, in that it fully
supports the ideas of the first text with specifics, but generalizes the experiences from
the poem (He loves the library and reads as much as they will allow him). A lack of
transition makes the concluding statement seem somewhat abrupt.

Language Use

Relies on basic vocabulary with some awareness of audience and purpose. The
response includes some awkward structures in attempts to compound material (This
passage shows how there are so many different varieties of books on any subject you
can think of are in the library) as well as an occasional colloquial phrase (Books are
loaded with information).

Conventions

Demonstrates partial control with occasional errors in spelling (over whelmed) and
punctuation (book but, and hes read) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in development and conventions.
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Anchor Level 3-B

Quality

Commentary
The response:

Meaning

Shows a basic understanding of the texts by asserting the controlling idea that visting
the library is an adventure and there are various subjects you can read about.
Connections between the texts are limited to numerous repetitions of the controlling
idea (there are so many books that you can just escape to and journey on an
adventure, There are so many adventures you can go on in the library, and In the
library there is so much to discover).

Development

Develops ideas briefly. The response states that the author shows that in the Library
it was very simple to find a book of your choice. The response further asserts that the
author uses listing methods ... for example he says he wanted to know what
cheesecloth was and what scientists do with it. The response states that The Field
Book of Ponds and Streams was a great book, it was very interesting and was a
shocker at the end. The third paragraph of the response labels an unrelated portion of
the text as symbolism and metaphor.

Organization

Exhibits a rudimentary structure consisting of the introduction, Passage I, Passage II,
and the conclusion. However, the response lacks an appropriate focus other than
expressing a positive attitude toward libraries (He was right your Imagination can let
you do anything in the library. So visiting the library is a lifetime experience).

Language Use

Relies on basic vocabulary, with one colloquial clause (The author uses tons of
techniques). The response exhibits some attempt to vary sentence structure, but with
uneven success (There are so many adventures you can go on in the library, at the
end of Passage Il when the boy goes home he see's on the door I can eat an Elephant
if I take small bites and he said Thats what 1'm gonna do).

Conventions

Demonstrates emerging control. Errors in spelling (Visting, see’s, lovley, refering,
differnt), capitalization (Library), and incorrect use of quotation marks and
underlining occasionally hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.
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Anchor Level 3-C

Quality

Commentary
The response:

Meaning

Conveys an incomplete understanding of the text by discussing the truths about
Homewood’s being a poor community as the entire message of the memoir. The
response gives a confused analysis of the poem’s message in stating that he doesn’t
have to rush, he can be patient when reading books.

Development

Is incomplete and largely undeveloped. The response makes unjustified assertions
from the memoir (somethings take patience). The references to literary terms (the
author uses tone, imagery, and theme) are either unsupported with textual examples
or, as in There’s imagery in passage I ..., You can see someone wearing the objects,
confused with description. The response often restates, rather than develops, the idea
that visting the library can bring about truths.

Organization

Establishes an appropriate focus that libraries can influence a person. The response
exhibits a rudimentary structure, moving from Passage I to Passage 1I and then to the
conclusion, but is often inconsistent. For example, the quoted material “very welled
watered... and turtles” is illogically placed between statements about Homewood.

Language Use

Relies on basic vocabulary that reveals little awareness of audience and uses
unreferenced you'’s, he’s and they’s throughout. The response makes no effort to vary
sentence structure or content, with numerous sentences beginning with the phrase
visiting the library.

Conventions

Demonstrates emerging control, exhibiting several proofreading oversights (welled,
larve, feild, somethings, crowed streets); lack of punctuation causes some run-on
sentences; and inaccurate pronoun usage (the author uses tone, imagery and theme to
describe their exprince) hinders comprehension somewhat.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
weaker in meaning and development.
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Anchor Level 2-A

Quality

Commentary
The response:

Meaning

Conveys an incomplete understanding of the texts. The response establishes the
controlling idea that visiting a liberary is an educational experience and makes a few
connections between this idea and each of the texts. The response states that in the
first passage The Field book of Ponds and Stream is noted as being educational
because it teaches people how to make sweep nets, plankton nets, glass bottomed and
killing jars; and for Passage II, the response states that a boy sliped into the adult
section ... and was overtaken with all the things he could learn by reading.

Development

Is largely undeveloped, relying on only a few brief examples from Passage I and only
one very brief reference to Passage II (4 boy sliped into the adult section of the
liberary and was overtaken with all the things he could learn by reading) to support
the controlling idea.

Organization

Establishes, but fails to maintain, the focus on the educational experience of visiting
a library. The response exhibits a rudimentary structure, but the shortness of the
concluding paragraph diminishes coherence (In coclusion these is the experence of
visiting a liberary).

Language Use

Relies on basic vocabulary, using language that is imprecise and inappropriate for the
audience (The girl is passage one did not only read the book and got infromation).
The frequency of sentence errors demonstrates little awareness of how to use
sentences to achieve an effect. Two sentences in paragraph 2 are copied almost
verbatim from the text.

Conventions

Demonstrates a lack of control, exhibiting frequent errors in spelling (liberary,
infromation, sliped) and punctuation (infromation. She also learned) that hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in organization and language use.
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Anchor Level 2-B

Quality

Commentary
The response:

Meaning

Conveys an incomplete (so these two passages show us that what the author think
about the visiting about the libraries, what we can find there) and confused (he wrote
in his book that the things how to attract the man) understanding of the texts. The
response fails to establish a clear controlling idea.

Development

Is undeveloped and relies upon vague, repetitive, and irrelevant references to the
texts (the author describe his memory that when he was a child he had a library near
his house but the children and adults scession was almost empty everyday but they
gave him a card after a long period that he borrowed any book which he want). The
response does not include any discussion of literary elements from either text.

Organization

Exhibits a rudimentary structure consisting of an introduction, mention of Passage I,
then Passage II, and a conclusion. The response lacks an appropriate focus, which
makes comprehension difficult

Language Use

Uses language that is imprecise (What are we think about other things and what is
our oponion about those things). Many sentences are incoherent (He also read the
how the human made the things what are the effect on the human nature) and contain
language that is unsuitable for the audience (they wanna do).

Conventions

Demonstrates emerging control. The response exhibits occasional errors of syntax
and spelling (knowelged, oponion, diffrent, tenssion, chang, visting) that hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
weaker in language and somewhat stronger in conventions.
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Anchor Level 2-C

Quality

Commentary
The response:

Meaning

Conveys a confused and incomplete understanding of the texts by referring mainly to
the physical library as having two sections, a stone front, a card system, and friendly
librarians. The response ignores the specific characters and ideas of each text. The
analysis gives a vague controlling idea that visiting a library is a grear experience.
There is no analysis of content or ideas beyond a restatement of the first few lines of
the poem.

Development

Is largely undeveloped. The response states the idea that visiting the library is a great
experience and concludes that you can learn alot from going to the library. The
references to the text are irrelevant and repetitive descriptions of what one can do,
such as see movies and get help from the librarians, which are unjustified by the
content.

Organization

Lacks an appropriate focus, but suggests some organization around the idea that
libraries are good places. Much -of the response is either personal, repeating
descriptions of what a library has such as adult sections and nice ... librarians, or
unspecific as in they give you a card... when you turn into an adult.

Language Use

Uses language that is imprecise (It also shows you that opportunities in life is very
unequal) in reference to the existence of different ways of life. Sentences are simple,
with most statements beginning with they have, they give, and they say. There is no
attempt to vary structure or length. The colloquial you and run-on statements such as
they have books in there ... existence of different ways of life indicate a lack of
awareness of audience and purpose.

Conventions

Demonstrates emerging control with errors in spelling (fo for “two”), commas (to
sections one for and books in there for example a book), agreement (opportunities in
life is), tense (know for “known”), underlining of the title, and paragraph divisions.
These errors occasionally hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.
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Anchor Level 1-A

Quality Commentary
The response:

Meaning Provides minimal evidence of understanding the first text with the idea that
knowledge is gained in a library, but makes no connection of this idea to the details
of the text. The mostly personal response shows no comprehension of the task.

Development Is minimal, relying on a generalization concerning the quest for knowledge and the
location of the knowledge of many important scholars in a library. Paragraph 2
contains a vague reference to the poem with unsupportable inferences about
experiencing the library from mathmatics to the “Adults.”

Organization Suggests a focus on the place of libraries in the search for knowledge, but beyond
this, the response exhibits no focus or organization.

Language Use | Uses language that is imprecise and unsuitable, with sentence fragments (with the
creation of the public library and experiencing the library for the first time by a
young child) affecting clarity.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in language use.
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Anchor Level 1-B

Quality Commentary

The response:

Meaning Provides minimal evidence of textual understanding. The response makes only a few
vague references to homewood Library and does not allude to Passage II at all,
precluding the possibility of any textual connections.

Development Provides no evidence of development, relying mostly upon disjointed sentences (The
beging of the passage was how evenings in the neighborhood people like men and
women of homewood) or statements that are copied or paraphrased from Passage I (i
also say that no human can’t being could see anything from them).

Organization Shows no focus or organization. The first sentence makes a potentially relevant
statement, but it is not built upon in the remainder of this brief response.

Language Use | Uses language that is sometimes incoherent and inappropriate (Browsed in the library
and their childere and The beside the farthest wall, and under leaded windows set ten
Jeet from the floor).

Conventions Is minimal. Assessment is unreliable because of copied and paraphrased sentences as
well as the brevity of original writing.

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.
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Practice Paper A-Score Level 5

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
weaker in organization.

Practice Paper B-Score Level 4

I Conclusion: Overall, the response best fits the criteria for Level 4.

Practice Paper C-Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.

Practice Paper D-Score Level 4

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in meaning.

Practice Paper E-Score Level 2

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language and conventions.
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Anchor Level 6-A

7

Quality

Commentary
The response:

Meaning

Provides an interpretation faithful to the complexity of the critical lens, clearly
establishing the criteria for analysis (Authors of lasting literature may distill historical
periods in order to impart the essence of an era). The response perceptively analyzes
how authors create noble but flawed characters whose believable actions impart the
essence of the age in T. H. White’s The Once and Future King and Charles Dickens’
A Tale of Two Cities.

Development

Develops ideas clearly and fully by characterizing the philosophies that typify the age
of chivalry (“might makes right” to the “rule of law”) and the French Revolution
(punish the evil and exhonerate the good). The response uses a wide range of specific
evidence to show how the characters’ actions make them, as well as their ages, more
believable (His [Arthur's) belief in the “rule of law” proves the undoing of all three
and Charles Darnay is so noble that he rejects his country, France, which is steeped
in aristocratic excess).

Organization

Maintains the focus established by the critical lens on literature’s ability to impart the
essence of an age through believable characterization. The response exhibits a logical
and coherent structure, beginning each text discussion with a generalization about the
political philosophy of each age, and then illustrating how characters in each work
are influenced by the time period. Appropriate transitions (such a character; The
essence, then, Likewise; Here again; also) further unify the response.

Language Use

Is stylistically sophisticated, using language that is precise (An essence is that which
remains after distillation) and engaging (Probably Dickens’ noblest character is the
one who appears most ignoble). The response maintains a notable sense of voice and
awareness of audience and purpose (to leave readers with the residue of real life
which allows readers to believe). The varied structures and lengths of sentences
enhance meaning.

Conventions

Demonstrates control of the conventions, with two essentially minor errors
(exhonerate and Mannette).

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Quality

Commentary
The response:

Meaning

Provides an interpretation that is faithful to the complexity of the statement, clearly
establishing the criteria for analysis: The enduring images of the written word enable
readers to appreciate what is unique or universal about a particular setting. The
response uses this interpretation to insightfully analyze the effects unique settings
have on characters in Stones from the River and To Kill a Mockingbird, thereby
capturing the essence of each era.

Development

Develops ideas clearly and fully. The response draws on specific and relevant details
from both texts to illustrate how the unique WWII setting of Burgdorf, Germany,
influences the actions of Trudi (Though unable to alter herself, Trudi is effective in
altering the outcomes for Jewish residents of Bergdorf) and how the universal setting
of Maycomb, Alabama, in the 1930s, influences Scout (This young girl struggles to
make sense of the essential contradictions evident in the society around her).

Organization

Maintains the focus on the relationship between setting and character, and on
illustrating two locations struggling with internal disruption. The response exhibits a
logical and coherent structure; each text discussion presents political and ideological
clashes and examples of specific characters’ responses to these struggles. Appropriate
transitions (For example, also, even though, Similarly, Both) help maintain the
response’s coherence.

Language Use

Is stylistically sophisticated, using language that is precise and engaging (she
undertakes ill-advised, almost comic modalities and Scout Finch ... possesses a strong
moral sense gleaned from her lawyer-father). The response maintains an awareness
of audience and purpose, and varies structure and length of sentences to enhance
meaning.

Conventions

Demonstrates control of the conventions with essentially one spelling error
(Bergdorf).

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 5-A

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens (The greatest way to capture
an age or era is through writing, for words ... can immortalize time, actions and
thoughts) that clearly establishes criteria for analysis. The response uses the criteria
to make a clear and reasoned analysis of how The Great Gatsby and The Grapes of
Wrath present an important time period in American history, asserting that one novel
explores causes of the Great Depression, while the other is the result.

Development

Develops ideas clearly and consistently, establishing the setting for each novel (the
notorious Roaring Twenties, a time of lost morals, social changes, and easy money
and the journey of the Joad family from the dusty Oklahoma to the ripe California).
The response uses relevant and specific evidence (The age was perfectly captured in
this novel, with Tom and Daisy symbolizing immorality (both cheated on each other)
and Luscious fruits are burned in pits in front of the eyes of starving children) to
illustrate the idea that these two novels complement each other in describing “the
essence” of the *20s and *30s.

Organization

Maintains the focus on the Roaring Twenties as an age of corruption and emptiness
which leads to its deplorable outcome, the Great Depression. The response exhibits a
logical sequence of ideas by presenting examples in each paragraph to support the
importance of literature in captur{ing] the emotional, as well as historical, aspects of
an age.

Language Use

Uses language that is fluent and original (he didn’t reach his ultimate dream—Daisy’s
love—despite his newly yet illegally gained wealth) with evident awareness of
audience and purpose. The response varies structure and length of sentences to
control rhythm and pacing; a number of parenthetic insertions are used to add
information.

Conventions

Demonstrates control of the conventions, with one spelling error (Aypocricy). The
response demonstrates correct use of commas in appositives and compound sentences
and correct use of punctuation throughout the essay.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in conventions.

s




Anchor Paper — Part B—Level 5 - B

H—u/mam }\Aﬂwv) E pﬂso/vu( ly,, wr Hem Joou/ﬂtm\f;
Lt%\vla}ww D/)lw» C/AM&C/{ULDYLA Listrvicall  Aymea
Haovah QAaA&dWS a/wl %’” SQH“M q'/ﬂ/YCO# thf‘ag,?/o'«&l—f

UW /%JJSM pond  Ollice (atker's Yhe Colo lour,pﬁp_
bal‘"/" define um‘uv\ ohad . hﬁ@f/mﬁc‘ dosenibes m
Jaw (24 Q,Lleshﬁa, 070 He  adch CLUA/L\’V\ e ([GZo'c- (Jalker

\"fm ’/’Lﬁ vif\quf ol _poov SOU‘HM A/Mk‘ C&U\l"‘\/
Wﬁawe Wm “U/w/‘«c&/dwae\é’cmm«
Lowmd ™ both  wovks.

U The Yrad Bakshy b namckd by Pct Curavay
o pid = presdenner - who Aa/-‘» moved a0t o ﬁhd 7/4"“/
¥ for it um  New %vt Cuky, sy  Nick, oo
ouglﬂv po hAMw"Df yw 40 &M 7‘!& lawih uw/d
o fro sl a/(Za,hw— bocamae  he yiews fhis
0\)0’“ 1451/ xﬁ«t rca/cLU\/ He th{,s mea{ od
)MMDV@QJM Beneckh  Fo Jwish  axdninv of e puch

pm~d Q\\J/» htmsclf -lmpk(l -vaa/\cl Cwu,éwo /v\o’ jcuww
OU\ MMV\LM*I)M a /m,}a,hwsk(,)n with A Lo mar
k—L Koows o b—e QZ{;g)')OV)e’_\'?L #C /< 'Cg“" *V“pka(

/Le oul/[)ook s couvsih's o hen /\—'M’)Dawxcf’
affons . However by He end of e nouell

%D(ckf decision ¥~» nedunm do fre  omid  west S,th&

his m[usa,Q 7ZO /A-e COV"(JADTZCJ 77\/‘»0041" /LJ eﬂcs
Hee A)eulm. Views  The M,O/ﬂe /QZos as &

(LLULC)L O‘F &Ceﬂ" Mcl )Mm,ora.l]—‘—]

Color forple lefines He [@2o's, bt B bleck
SpoHerners., The /l&H'ﬂ"‘j 5 He CLU—,P /g'wﬂ/k 0( FleA—

Fw< - kﬁ\ouq\« Jo pcr /Aogla&ﬁ, ‘H’\ﬂw‘ w e 3"“‘1'2

b lacls e c{w\ltcli,o‘ o fwo Q\Apups’ e Wqﬁ.

’Y"PW{WA"’), prNe cizqPL‘j ﬁd(é\touj wLVLL Fle SCW‘I

(95



Anchor Paper - Part B—Level 5 - B

a/\,ou,p consiskd  of  Caneloso WJLJ"'\ 6[0cf5 THe
Chanancter  Shuey " rapresents "y Srallle grovp.
e R Mh\»& Mk o hwa  Whem  Wonmenn

had | fle voice ™ QOCJC/‘V] /g}\uq also C//u\'\kf

M yrain fans rc/]a,hd\tskqoj W 7‘% Maﬁ mem

C\WJ“?‘"Q Soppovt /Xj*é {!/\M Monty Al 4 Sihger
While Lon  candoss oo inass won Jeoked s

oL oM excqoﬁb‘w n e South, Shl ao g/m/plq
mittis pee gewel prend i Picttn behadion.
Tlus, 1o nove)  Chanc clrizes Ao foadihonoS-

vole of  black womer~ m fle ,}vufk /M an{Vo\s(qM
S’mcu hehavior o e “hovm .

avcwchAwy to Pab/ Bro ol/e) / fw(;fw,&’
'!Vv\mof%ll‘lc-s ‘**}-Le gosenct o  om “—74 %MW
sociefad 3 O\Mjrwl”/c d:(éﬁuyuc,@o ?nw’f be fakem
[nto  cccoont T (Uhen /wo\cwd;\«q am  eha. N ffs
hﬂaﬁh &!*wa\"\ #‘% CMCTLW ,XL\M Sharea
A Slw}a/v [CtShALo ko ‘ﬁ«/f“ol\ mc&/ﬂ*\
Vo Har nens d&;mbtl "M e %f- %«fslﬂb{ 5
jﬁ/‘ﬁ QDLE\/ESJL@» deacrnibon  a wp/dc@««/
AU CCerommie A,ootex!‘l/\ /&C}’W—Q d&?«@/zu«cw— kew
e Nyt Mc( Souﬁa hare  Separated o
o amae et /oomﬁ@j onel Veﬁohomica.ﬂgq,
Ho wreper, )307“‘\ novels  hace coptumd ~tHe eFeunca
H o aﬁﬂ' +he 16120'5; Ol—ugprvk fest  diFferomcen.

(ol



Anchor Level 5-B

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens (Human history is preserved
by written documents. Literature often characterizes historical times through
characters and & setting) that clearly establishes the criteria for analysis. The
response uses the criteria to discuss the lavish world of the wealthy in The Great
Gatsby and the deep South in The Color Purple.

Development

Develops ideas clearly and consistently. The response uses specific evidence to create
a relevant discussion of setting and characters whose experiences captured “the
essence of an age,” using Nick ... to view the era of the 1920’s as a decade of deceit
and immorality in the North, and using Shug [to represent] the smaller group, which
consisted of careless party goers, in the South.

Organization

Maintains a focus on the essence of the 1920s as revealed through characters and &
serting. The response exhibits a logical sequence of ideas, with an introduction, two
body paragraphs, each dealing with one work, and a conclusion that restates the
critical lens. Internal transitions (However, although, Thus) are effective and
appropriate.

Language Use

Uses language that is fluent and original, with evident awareness of audience and
purpose (he [Nick] views this world for the reader and both novels have captured
“the essence of an age”), despite occasional uses of the ampersand. The response
varies structure and length of sentences to control rhythm and pacing.

Conventions

Demonstrates control of the conventions with only occasional errors in capitalization
(though and east), punctuation (Nick, an outsider as) and editing (and & and mid
west) when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5-C

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens (Literature allows us to
discover the real thoughts and attitudes of people as they live through the crises of
their times) that clearly establishes the criteria for analysis. The response uses the
witchcraft hysteria in The Crucible and the suffering of the time period in The Grapes
of Wrath as these crises.

Development

Develops ideas clearly and consistently, referring to setting and characterization
throughout both texts. The response makes reference to Puritan church leaders [who]
believed they were living in an ungodly time (The Crucible) and to characters [who]
reacted to such adverse conditions, learning to overcome tragedy while finding
compassion for others (The Grapes of Wrath).

Organization

Maintains the focus established by the critical lens. The response exhibits a logical
sequence of ideas; each of the two body paragraphs proceeds from a generalization
about the time period to specific examples (Abigail Williams, who is obviously
dishonest and Ma [Joad] leads her family to press on). Transitions (For example, The
resulting hysteria, The essence of another age, In conclusion) and a return to the
critical lens in the conclusion further unify the response.

Language Use

Uses language that is fluent and original, with evident awareness of audience and
purpose (Arthur Miller shows the reader and the reader is taken on a trip). The
response varies simple and complex sentences that control rhythm and pacing; the
use of the ampersand and the misuse of entrusted weaken the formal style.

Conventions

Demonstrates control of the conventions, exhibiting occasional spelling errors (Jood
and rood).

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 4-A
Quality Commentary
The response:
Meaning Provides a reasonable interpretation of the critical lens, stating that literature
provides knowledge of specific time periods because anything that is written and kept
well, lasts a long time and may be used as a reference. The response makes specific
connections between the criteria and the chosen texts, Stones From the River, by
Ursula Hegi, and Middle Passage, by Charles Johnson.
Development Develops some ideas more fully than others. The response states that Hegi’s book
gives an in depth look at how both Germans and Jews were treated; most of the
discussion gives relevant information about the hardships of the Jews, and less
information about the Germans. Discussion of Johnson’s book focuses on conditions
aboard a slave ship, and only mentions that the slaves successfully revolted against
the crew. Theme is mentioned in the discussion of Stones From the River, and setting
and characterization in Middle Passage.
Organization Maintains a clear and appropriate focus on using literature to understand the events
that took place and to serve as a resource on this subject. The response exhibits a
logical sequence of ideas, starting each text discussion with a topic sentence followed
by specific examples, and concluding with a connection to the critical lens. The
conclusion reiterates that readers who weren't born during a specific time period can
learn about it and see its significance or influence in history.
Language Use | Uses appropriate language with some awareness of audience and purpose (provides
the reader and takes the reader on a journey). The response varies structure and
length of sentences to control rhythm and pacing (Paragraph 3).
Conventions Demonstrates partial control, exhibiting occasional errors in grammar and usage
(agreeable quotation, in depth, Anyone ... were either placed, Nazi’s) that do not
hinder comprehension.
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in language.

13




Anchor Paper — Part B—Level 4 - B

P '\"L./o L-/or'k—; oL ”‘Um‘ufc. I Ac.vv_ &uﬂ'f 1 Peder- Rlbc/'e.S
Stekement 3 hat leske 7o Lbal (< writhen b ook to {fumbu gg N B

74

He essene oF an oge, > be tree.
1 n l*\& gco!‘{c# LQ'H'U‘ h/ MNothanie! HeoHasn 1. Lrch 'L.Lu aécc_

Loloa ry /

’ N

;kje COn bo l;:uﬂf/ ?V lookt\n al l\oy e Clbmz*}‘*‘fs cet 'n *‘[g

oo, vov con Bum e MMA»,,F et Lfe veo ke cb Fhet Lme_T&
€55%¢en¢e oj\ s cucre Cen b{ /;c,nc/ /) Lov H\e_ ntoa/ Q»l/ocv

Ues ofF  Hy /Aurc/:"ﬂ\.s N A\/ -Hm- ounlslrmm‘- Br ;l/es»‘u-PmML-

Pér’ Cafhm'lg c.a/u}')“ry S)v Cteieved & ,FC} ~m~e o‘: wn;lﬂvm" l‘p‘)’}\ r@;ﬂ}a//
and r/‘%ca//\/ Ao, \A/Len v ek o Hig alece O}: Iombor. vt can

See }D\—/ cvmp cuﬁr\u 'Hw; + e ‘H\om}\}' A'mOS‘l’ C.\I?J\/O"C_ 1N ‘”"e
Yurn  Shaed 'H\L Sarme. 'H\o\JaAh op \./Lo)r '3 Cighy of wipac TLL

J J ~J
‘QGQ[:[f durvr\S _'Hns ‘Lmv were. un.\?.&/ E)/ Hhe FC‘ia,nus bC’.‘PFg -—ﬂn's

prece =F l.‘kmﬁm is o Thed wo can ol leok B 1nolder 45 Lindd
'H\ e5%8NCe oD l-Lz age..

M{i&ﬂ‘ nlso Shesved ve He love

o At m./

Shares/. Ths <bharc e bo J'\nm‘lu wes el c{vr.m +h's age.

ﬁ)_.jj}m_uc.l\ l\( a/CS(‘J‘lo)LIVC, M’,"})M g"’ltﬂb&tk, SAOVS s *'AL_
_Qdc‘%s_rﬁml\‘}s cad adsons o}: 'Has aae ﬂ\s olCéa_ Qp lkb"’ulc.

albvs vs \“4 lake &Jc m‘/ﬁnJ f'LL essm oic 7'7‘»;4&_3_1‘_
—1’

L ogcte wn‘—L Pehr Readiec S-’-a-)-rMCn')'I believe  thad 1a

fMansy Coses vy con /eah_ia_hﬁ&b.ﬁ.ﬁ_éMM
'H{, QQL n ‘Hq. ‘-1..0 \..cf’b} whed = M‘H'EA abou} 'H'V.

avthers Capwlwu(, and <hoed 05141-4(, essence. of 4he & cge., '




Anchor Level 4-B

Quality

Commentary
The response:

Meaning

Provides a reasonable interpretation of the critical lens, asserting that the essence of
the age can be found when the reader can form a thought of what life was like at that
time. The response makes implicit connections between the characters’ actions and
how those actions reveal the time periods in The Scarlet Letter and The Pearl.

Development

Develops some ideas more fully than others. The response uses specific references to
how strict adherence to religous beliefs affected Hester in The Scarlet Letter;
however, generalizations about racism and the love that Kino and his family shared
in The Pearl are largely undeveloped. Setting and characterization are referred to in
the Hawthorne discussion, and theme and characterization are part of the Steinbeck
discussion.

Organization

Maintains a clear and appropriate focus on adherence to a moral code in a
Massachussettes colony, and a less clear focus on interpersonal relations in mexico
during the early 20th century. The response exhibits a logical sequence of ideas from
the truth of the critical lens through adherence to rules of the Church in The Scarlet
Letter and racism and family relations in The Pearl. Although the phrase the author
also showed provides a smooth transition within paragraph 3, transitions between
paragraphs are lacking. A brief conclusion reasserts belief in the truth of the critical
lens.

Language Use

Uses appropriate language, with some awareness of audience and purpose (when we
look at this piece of literature and This shows us how family was valued). The
response occasionally makes effective use of sentence structure or length, despite
occasional use of passive constructions (can be found and were unified) and frequent
shifts in point of view (I have found, you can form, we can see).

Conventions

Demonstrates partial control, exhibiting errors in spelling (Hawthorn,
Massachussettes, adultry, recieved, Stienbecks) and punctuation (In The Scarlet
Letter by Nathaniel Hawthorn which takes place and I agree with Peter Brodie’s
statement, I believe that) which do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4-C

Quality Commentary

The response:

Meaning Provides a reasonable interpretation of the critical lens, stating that the author is
Jorced 1o relate the story to his or her society; while there may be universal themes,
the style and setting of the novel will always express “the essence of an age”. The
response makes implicit connections between the criteria and the chosen texts, The
Grapes of Wrath and Alas, Babylon, focusing in each case on setting.

Development Develops ideas briefly using some evidence from the text. The response lists several
specific references from each text (lack of jobs, ... the uselessness of farmers and the
fear of the time period as well as the strong religious roots people had), but
discussion is limited to generalizations (Steinback brings the reader into the world of
the American Farmer’s ... through their despare and the poverty) and repetition of
ideas (explores the fear, a constant fear that Frank brought into reality, the book
captures the fear).

Organization Maintains a clear and appropriate focus on the problems of the periods they were
written in. The response exhibits a logical sequence of ideas, proceeding from
analysis of the critical lens, through paragraphs relating to specific time periods, and
concluding with the importance of setting to [give] the reader an escape from his or
her own world.

Language Use | Uses appropriate language that is sometimes fluent (whether it be an imagined
adventure or a real one), with some awareness of audience and purpose. The
response occasionally makes effective use of sentence structure or length.
Conventions Demonstrates emerging control, exhibiting errors in spelling (despare and
Steinback), usage (inevitably effected), subject/verb agreement (Universal themes in
books is), and punctuation (paragraph 1) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in development and conventions.
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Anchor Level 3-A

Quality Commentary
The response:

Meaning Provides a simple interpretation of the critical lens by stating that authors capture the
time period in there novels. The response makes superficial connections between the
criteria and the chosen texts, To Kill A Mockingbird and Brighton Beach Memoirs.

Development Is largely undeveloped, hinting at ideas, but references to both texts are vague (The
period is when black people didn’t have the respect that they have now and life was
difficult back then ... people didn’t have a lot of money to spend) or unjustified (what
it’s like to live durig W.W. I in the 1930’s). The response mentions several literary
elements (setting, dialog, point of view, imagery, theme), although specific examples
are few (the Story is told through a little girl named Scout and the theme ... is that
Jamily is important no matter what).

Organization Maintains an appropriate focus on how the authors [show] us what the time period is
like back then. The response exhibits a rudimentary structure in which each
paragraph refers to the critical lens and the concluding paragraph reiterates it (We
wouldn’t know anything about the past if there wasn’t any stories about it).

Language Use | Relies on basic vocabulary with some awareness of audience and purpose (Harper
Lee does a great job of showing us and the author uses imagery to help show his
readers). The response exhibits some attempt to vary sentence structure but with
uneven success.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (Memor’s,
covey, Haper, brig), punctuation (said “What lasts is what is written and see’s), and
usage (there for “their,” know for “no,” every for “ever”) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization and conventions and somewhat weaker in development.
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Anchor Level 3-B

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens (literature provides a good source
of historical information) that suggests some criteria for analysis. The response
makes superficial connections between the criteria and the chosen text, The Diary of
Anne Frank.

Development

Is largely undeveloped, relying on repetition of the idea that the Diary of Anne Frank
teaches readers about history (4 young girl who simply wrote down events occuring
in her everyday life has been able to teach millions about a crutial time in history).
The response hints at ideas, but references to the text are vague (will teach
generations and generations to come and what was going on during [Anne’s] time) or
unjustified (to learn a great deal about Jewish & American history in the 1940’s).

Organization

Establishes and maintains a focus on pieces of literature ... that teach us the essence
of a time period. The response exhibits a rudimentary structure of introduction,
body, and conclusion, each a single paragraph.

Language Use

Uses appropriate language, with some awareness of audience and purpose (We often
look at different forms of literature to teach us about our past). The response
occasionally makes effective use of sentence structure and length; the majority of the
sentences are complex.

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (crutial and
inorder) and punctuation (girls diary and me the reader) that do mnot hinder
comprehension.

Conclusion: Although the response fits criteria for Levels 2, 3, and 4, it remains at Level 3
because it addresses only one text.
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Anchor Level 3-C

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens, stating that we look to literature
to piece together important periods of time in our past. The response makes
superficial connections to learning about the past through events from Romeo and
Juliet and Hamlez.

Development

Develops ideas briefly, using some evidence from the text ([Romeo and Juliet] snuck
around seeing each other and ended up killing themselves just to be together and
King Cladius felt that being king of Denmark was more important then his own
brother). The response relies primarily on plot summary and on generalizations
concerning how they dressed and the way they treated others and the way these
people lived and acted and their everyday actions.

Organization

Establishes and maintains an appropriate focus on finding out about this period of
time. The response exhibits a rudimentary structure, referring to the critical lens in
each paragraph; it also includes some inconsistencies ([Romeo and Juliet] tells alot
about the time William Shakespeare lived in) and, in the concluding paragraph,
suggests that the literature helps readers to find out why [writers] wrote as they did).

Language Use

Relies on basic vocabulary, with some awareness of audience and purpose (This play
tells us and we couldn’t sit around now). The response exhibits some attempt to vary
sentence structure for effect, but with uneven success (we wouldn’t know anything
about the past if no one would have written it down).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (writting),
punctuation (For example Romeo and Juliet’s family) and usage (about there love)
that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Level 2-A

Quality

Commentary
The response:

Meaning

Provides a confused interpretation of the critical lens, (your personality is your
destiny and age is also part of it). The response alludes to the critical lens, but does
not use it to analyze Macbeth. Although mention is made of Catcher in the rye, the
text is never discussed.

Development

Is largely undeveloped, hinting at ideas (Macbeth and his wife ... were ambious to
have wealthyness), but references to Macbeth are vague (Macbeth got to kill King
Ducan and he was crownded King) and repetitive.

Organization

Lacks an appropriate focus, but suggests some organization, with an introduction and
what appears to be the beginning of a body paragraph. The response ends abruptly.

Language Use

Uses language that is imprecise and unsuitable for the audience and purpose (So like
they say what goes around comes around). The response reveals little awareness of
how to use sentences to achieve an effect, although several sentences are compound.

Conventions

Demonstrates a lack of control, exhibiting frequent errors in spelling and
proofreading (took for “look,” ambious, Ducan), capitalization (lady Macbeth, rye,
holden), grammar (crownded), and punctuation (wife lady Macbeth were and So like
they say what) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 2-B

Quality

Commentary
The response:

Meaning

Provides a confused and incomplete interpretation of the critical lens, stating that the
only histroy we Have is written Histroy. The response further states that whart is
written Lasts, and that written history gives more than a essence of things. Although
the response alludes to the critical lens, the chosen texts, The Jungle and The Killer
Angels, are not analyzed.

Development

Is largely undeveloped. The response hints at ideas (Now the civle war was a major
thing in US Histroy) but the only reference to the text is a comment that by being
written down from all accounts we know exactly what happened. The thematic
comment about The Jungle is the only reference to that text.

Organization

Establishes and maintains a focus on the importance of having the fact[s] written
down. The response exhibits a rudimentary structure of four paragraphs which each
mention the interpretation of the critical lens.

Language Use

Uses language that is imprecise or unsuitable for the audience and purpose (Also we
have it for refernce of Histroy). The response reveals little awareness of how to use
sentences to achieve an effect; many of the simple sentences use repetitive language.

Conventions

Demonstrates emerging control, exhibiting frequent errors in spelling and
capitalization (Histroy, Rembered, minnit, detaled scach) and grammar (end of
paragraph 3) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in organization and conventions.
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Anchor Level 2-C

Quality

Commentary
The response:

Meaning

Provides a confused interpretation of the critical lens, first asserting that old writing
is related to the age and the maturity of people today and that young people ... have a
big influence on what they read. The response then suggests two different ideas |,
related to the chosen texts, The Death of a Salesman (the book [has] an effect on
everyones life) and The Catcher in the Rye (literature ... [has) and influence on young
ages). Although the response alludes to the critical lens, it is not used to analyze the
texts.

Development

Is largely undeveloped. The response hints at ideas through vague references to
characterization (Willy spoiled his son Biff and did not to his son happy and he
[Holden] did not care about himself nor did he care about society) and to young
people who might identify with the characters, but these ideas remain undeveloped.

Organization

Lacks an appropriate focus but suggests some organization, with a brief introductory
paragraph and two body paragraphs, each of which discusses a work of literature.
There is no conclusion, and the use of the word another to begin the final paragraph
is one of the few transitions used.

Language Use

Uses language that is imprecise (Another literature which fits this to have). The
response's personal aside is unsuitable for audience or purpose, and the opening
fragment of paragraph 1 reveals little awareness of how to use sentences to achieve
an effect.

Conventions

Demonstrates a lack of control, exhibiting frequent errors in punctuation (they read it
has and everyones life), capitalization and spelling (the death of a saleman and
probrabley), agreement (old writing have), and proofreading (the could) that make
comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 1-A
Quality Commentary
The response:
Meaning Provides a confused interpretation of the critical lens (we go back in time to read the

thing when we were and what we did and what we didn't have to do). The response
contains no reference to any text.

Development Is minimal, with no reference to specific texts to support the ideas that we can’t do
what we used to do when we were Kids and if you didn't have anything to look back
on you wouldn't learn so much about yourself.

Organization Suggests a focus on the past, but without specific textual evidence, the response lacks
organization.

Language Use | Uses language that is imprecise (everytime you look back you get upset and stuff) or
unsuitable for the audience. The response reveals little awareness of how to use
sentences to achieve an effect.

Conventions Demonstrates emerging control, exhibiting occasional errors that hinder
comprehension (I think you'll be lost and confused the two stories I pick for this is).
Conclusion: Although the response fits criteria for Levels 1, 2 and 3, it remains at Level 1
because it makes no reference to any specific texts.
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Anchor Level 1-B

Quality Commentary
The response:

Meaning Provides an incomplete interpretation of the critical lens, referring to it only with the
words My Critical and Which I agree. The response addresses only one text, The
Postman Always Rings Twice, and reflects no analysis of the chosen text.

Development Is largely undeveloped, hinting at ideas (Murded Case and Frank like traveling and
He Met Cora), but references to the text are minimal.

Organization Shows no focus or organization. The response gives no criteria with which to
establish a focus; without a focus, organization is difficult to discern.

Language Use | Is minimal, making evaluation of language use unreliable.

Conventions Is minimal, making evaluation of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in meaning and development.
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Part B— Practice Paper - D
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Practice Paper A-Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization and conventions.

Practice Paper B-Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper C-Score Level 2

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language and conventions.

Practice Paper D-Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization.

Practice Paper E-Score Level 5

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in meaning.
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Regents Comprehensive Examination in English—August 2001
Chart for Determining the Final Examination Score (Use for August 2001 examination only.)

To determine the student’s final examination score, locate the student’s total essay score across the top of the chart and the student’s total

Total multiple-choice score down the side of the chart. The point where those two scores intersect is the student’s final examination score. For
mwmm< example, a student receiving a total essay score of 18 and a total multiple-choice score of 22 would receive a final examination score of 86.

Score=»| 0| 1| 2| 3| 4| 5 6| 7| 8| 91011121314 /1516|1718 /192021 22|23 | 24

ol ol 2| 4| 7|10 12| 15| 18| 21| 24| 27| 30| 34| 37| 40| 44| 47 | 50| 54| 57| 60| 63| 67 70| 73

1 1 3| 6| 8| 11| 14| 16| 19| 22| 26| 29| 32| 35|39 42| 45| 49| 52| 55| 59| 62| 65| 68| 71| 74

21 2| 41 7| 10| 1215 18| 21| 24| 27| 30| 34| 37| 40| 44| 47| 50| 54| 57| 60| 63| 67| 70| 73| 76

31 3! 6] 8 11| 14|16 19| 22| 26| 29| 32| 35| 39 Mm 45| 49| 52| 55| 59| 62| 65| 68| 71| 74| 77

41 4| 7110112 15 18| 21| 24| 271 30| 34| 37| 40| 44| 47| 50| 54| 57| 60| 63| 67| 70| 73| 76| 78

51 6 8! 11| 14| 16|19 22| 26| 29| 32| 35| 39| 42| 451 49 55| 59| 62| 65| 68| 71| 74} 77| 80

6| 7] 10| 12| 15| 18| 21| 24| 27] 30 37 44| 47 50 57 | 60 70] 73| 76| 78] 81

o 71 8| 11| 14} 16| 19 _\lomum 26| 29| 32 39 45 »m_ 52 59 71 .E 77| 80| 82

..O- 81 10| 12| 15 ﬁgm 211 241 271 30| 34 40 47 | 50 60 73 ;«_.W.\m 78| 81| 84

& 9| 11 \Hf 16 im@o 22| 26| 29 mm 42 49 62 74 80 | 85

o 10| 12 ,,_Am 18 NA 24 E 30 | 3 44 50 63 76 81 86

S 1] 14 16] 19] 2] 26[29] 32 45 52 65 77 82 87

.nnu 12 18 27 mo 34 47 54 67 78 84 89

o 13 29 35 49 95 68 80 851 87| 90

M. 14 30 37 50 57 70 81 86| 89| 91

...W. 15 32 52 59 71 82 871 90| 92

= 16 34 54 60 73 84 891 91| 93

© 17 35 55 62 74 85 90 «mm 94

m 18 37 57| 60| 63 76 86 91 93] 95
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20 40 67 89 931 95| 96

21 42 68 90 941 95| 97

22 44 91 951 96| 98

23 45 92 95| 97| 98

24 47 93 9% | 981 99

25 49 94 971 98| 99

26 50 95 98 1 991 100




