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SCORING KEY AND RATING GUIDE

Mechanics of Rating

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a checkmark each incorrect or omitted answer to multiple-
choice questions on the Session One answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A and Part B multiple-choice
questions to the appropriate spaces in the box in the upper right corner of each stu-
dent’s SESSION ONE answer sheet.

Session One
Correct Answers
Part A Part B
(1)  4 (7)  1
(2)  1 (8)  3
(3)  3 (9)  2
(4)  2 (10)  3
(5)  3 (11)  2
(6)  1 (12)  4

(13)  1
(14)  3
(15)  4
(16)  1
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One.
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Anchor Level 6–A
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of the text through a discussion of the various stages of

the Dust Bowl era, from cause (in the summer of 1931, the rain stopped) to aftermath
(At last the issue of soil conservation was raised). Insightful connections between the
text and task are made in the opening (How healthy is our relationship with the
environment?) and closing paragraphs (If nothing else, this time in our history at least
got people thinking).

Development Develops ideas clearly and fully, effectively using a wide range of details from the text
to discuss the results of poor conservation practices on the Southern Plains (the rich
top-soil … was totally unprotected, residents covering their noses and mouths, Whole
communities dissolved). The response further describes how a new group of farming
experts convinced lawmakers and farmers of the need to restore and conserve the soil.

Organization Maintains a clear and appropriate focus on learning from the Dust Bowl experience.
The response exhibits a logical and coherent structure, moving from rhetorical
questions about the importance of the environment, to a discussion of the plight of
these farmers during the thirties who misused the land, and ending with further
rhetorical questions about the nature of the experience (Did the farmers learn their
lesson?). Skillful use of appropriate transitions is evident throughout (While the rest,
As the drought wore on, Following that event).

Language Use Uses language that is stylistically sophisticated, precise, and engaging (untouched
prairie land stretched by the mile) with a notable sense of audience and purpose
(Perhaps, by reviewing them, we’ll be spared having to learn them  the hard way). The
response makes effective use of sentence structure and variety to enhance meaning.

Conventions Demonstrates control of conventions with essentially no errors, even when using
sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.

Anchor Paper – Part A—Level 6 – A
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Anchor Level 6–B
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of the text, describing the Dust Bowl as a phenomenon

that occurred as a result of the overzealous alteration of the landscape. The response
thoroughly examines various aspects of the event, including the drought, the reaction
of the farmers, the epidemic of dust-related illnesses, and Hugh Bennett’s success with
the formerly complacent easterners, making insightful connections to the task (the
Dust Bowl taught Americans that the environment was a fragile, limited resource that
needed to be treated thoughtfully). However, the response errs in describing plowing
fields from dawn until dusk as a conservation method.

Development Develops ideas clearly and fully, using relevant details about conditions contributing to
the creation of the Dust Bowl (Clouds of dust began to billow up), the devastation of
the Southern Plains (Ghost towns developed), and soil conservation and relief work.
The response concludes with the rain returned to the one hundred million barren acres
… in 1939.

Organization Maintains a clear and appropriate focus on the lessons of the Dust Bowl (Farmers
learned the hard way that the environment needs care just as the crops do). The
response exhibits a logical and coherent structure, moving chronologically from the
farmers taking advantage of the fertile southern plains to their changed attittude
toward the land from one of exploitation to one of respect and gratitude, making
effective use of transitions throughout (However, until finally, While Bennett was
speaking, once again).

Language Use Is stylistically sophisticated, using language that is precise and engaging (the nation’s
disregard for the health of the land would soon take a toll on the health of the farmers
and the state of agriculture) with an evident awareness of audience and purpose. The
response varies sentence length and structure to enhance meaning (Farmers with
broken spirits and empty wallets continued to travel west like environmental refugees).

Conventions Demonstrates control of the conventions, exhibiting occasional errors (nurishment and
conservationalist) only when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is
somewhat weaker in conventions.
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Anchor Level 5–A
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the text, defining the Dust Bowl as an American

crisis during which a hundred million acres of previously arable land became a
wasteland. Clear and explicit connections to the task appear in the conclusion, as well
as in the explanation of how farmers contributed to the Dust Bowl (Their massive
overuse … exhausted the soil) and of Hugh Bennett’s work (Bennet said that both
farmers and the government had wrongly believed that soil was limit less).

Development Generally develops ideas clearly and consistently, including causes of the Dust Bowl,
health threats created by the dust, and the contributions of Hugh Bennett, using
relevant and specific details from the text. However, “Black Sunday,” while
mentioned, is not fully described, and how Washington first got a taste of the horror of
the Dust Bowl is not explained.

Organization Maintains a clear and appropriate focus on the Dust Bowl as the cause of a dramatic
change. The response exhibits a logical structure, with each paragraph effectively
introduced (What could cause; Hugh Bennet, a man commonly thought; The horrors of
the Dust Bowl) and a conclusion that unifies the task. However, paragraph 2 combines
several separate ideas from the text, creating some internal inconsistencies.

Language Use Generally is stylistically sophisticated, using language that is precise and engaging
(profits they were sure to reap, previously arable land, in the lungs of humans and
animals alike) with a notable sense of audience and voice (We must be sure, though,
that we understand the lesson of the Dust Bowl). The response varies sentence length
and structure to enhance meaning (Then, in 1939, the drought ended and the fields
once again overflowed with wheat. The Dust Bowl had ended).

Conventions Demonstrates partial control of the conventions, exhibiting occasional errors in
spelling (optomistic and indestructable), agreement (anyone...their), and proofreading
(Southern Pails and causes hundreds of farmers to fleeing) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is
somewhat stronger in language use and weaker in conventions.

[13]
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Anchor Level 5–B
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the text, discussing the events of the Dust Bowl

as they occurred and highlighting the destructive nature of the drought. Clear and
explicit connections are made between the text and task in the concluding paragraph
(the Dust Bowl caused many people to begin taking care of the earth).

Development Develops ideas clearly and consistently, using relevant and specific details. The
response elaborates on the initial prosperity of the region (millions of acres and
farmers were confident), the effects of the drought (dust that continually swirled and
nothing could be grown on the dusty fields), and the impact of Bennett (conservation of
the land and teaching new planting and plowing methods).

Organization Maintains a clear and appropriate focus on the lesson of the Dust Bowl established in
the introduction (The people in the Southern Plains had their lives destroyed). The
response exhibits a coherent structure, with each paragraph logically sequenced to
support the chronology of events, and the conclusion refocusing on the environmental
lesson. The response uses appropriate transitions throughout (Life was not always so
difficult, As situations became worse, During the trials).

Language Use Uses language that is generally fluent and original (dirt was loosened underfoot and
implement relief efforts), although occasionally imprecise (under the plow and Time
will only tell), with evident awareness of audience and purpose. The response varies
sentence structure and length to control rhythm and pacing (Many people’s livlihoods
were destroyed during this period of time; for others, the situation ended in death.).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling
(livlihoods and occurences) and punctuation that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5–C
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the text by clearly describing the problems

created by the Dust Bowl and reactions to these problems.  The response makes
explicit connections between the speech and the task in both the introduction (a time in
history American farmers would never forget) and conclusion (new ideas about soil
conservation arose).  However, the response misinterprets “deaths” as debts. (The Dust
Bowl affected the plains monetarily; by 1935 1/3 of the debts were because of Dust
pneomonia).

Development Develops ideas clearly and consistently. The response uses specific details to describe
how the land became dry and more vulnerable to the worldwinds, and that people were
becoming desperate, ending with the relevance of Hugh Bennett’s proposed
conservation techinques.

Organization Maintains a clear and appropriate focus on the Dust Bowl as an historical event. The
response exhibits a logical sequence of ideas through a chronological ordering of
events that illuminate the Dust Bowl tragedy, concluding with its resolution.
Transitions are used appropriately (Throughout American History, However, In 1931,
After the Dust Bowl).

Language Use Uses language that is generally appropriate and occasionally original (Despite the
gravity of the Great Depression) with some awareness of audience (our “Wheat
Country”). The response occasionally makes effective use of sentence structure.
However, attempts at sophisticated constructions are frequently unsuccessful (Farmers
watched as the land that took 1000 years to cultivate into beautiful fruitful soil took
only minutes to be swept away from the unyielding winds).

Conventions Demonstrates partial control of conventions, exhibiting occasional errors in spelling
(consitent, worldwinds, recieving, pneomonia, techinques), punctuation, capitalization
(midwest, red cross, capital hill), and agreement (midwest gained back their) that do
not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is
somewhat weaker in language use and conventions.

[19]
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Anchor Level 4–A
Quality Commentary

The response:
Meaning Con veys a  basic  under standi ng of the te xt, de scribi ng the  Dust Bowl a s an env ironme ntal

dis aster dur ing wh ich th e land  became barr en, t he hea lth of  area reside nts an d animals wa s
thr eatene d, and  peo ple be came more aware of the  need to con serve  the s oil. Connect ions t o
the  task are mo stly i mplici t (The  government’s view o n the enviro nment dras ticall y
cha nged and  pe ople b ecame more aware of env ironme ntal p roblems). The  respo nse er rs
somewhat in ide ntifyi ng dus t pneu monia as the  cause  of 1/3  of de aths i n Kans as in  1935
and  in de scribi ng Hug h Ben nett’s  conse rvatio n tech niques  as world wide.

Development Dev elops some i deas more fu lly th an oth ers. The res ponse descri bes th e chan ge in
con dition s on t he Sou thern Plains , usin g spec ific d etails  from the te xt (The summer o f 1931 
bro ught a  drou ght and  Th e whir lwinds  of du st beg an to grow). Howeve r, “Bl ack Su nday,”
and  Hugh Ben nett’s  con serva tion t echniq ues ar e not well e xplain ed, an d the releva nce of 
the  Dus t Bowl  hi tting the  east coast is  uncle ar.

Organization Mai ntains  an ap propri ate fo cus on  the Dust Bo wl, wh ich ch anged both f armers and th e
gov ernment’s view o f the enviro nment. I deas a re gen erally  logic ally s equenc ed; ho wever,
the  discu ssion of hea lth threa ts in  paragrap h 3 is  abrup tly in troduc ed and  conta ins so me
int ernal incons istenc ies. The tra nsitio n to p aragrap h 4 (Fin alley a man named Hugh
Ben net) r eestab lishes  the l ogical  flow, altho ugh th e conc lusion  prese nts id eas no t
pre viousl y disc ussed (In the fu ture … the n ation will b e more prepar ed).

Language Use Use s lang uage t hat is  gener ally a ppropr iate, with s ome awarenes s of a udienc e and purpos e.
The  respo nse ge nerall y make s effec tive u se of senten ce str ucture  (Bre athing  was d ifficu lt
and  danger was rea l), bu t occa sional  attempts at  varie ty lea d to f aulty constr uction , as s een
in the co ncludi ng sen tence.

Conventions Demonstra tes pa rtial contro l, exh ibitin g occa sional  error s in p roofre ading (the  for  “the y”),
spe lling (pne unomia ), punctu ation (“Bla ck Sun day.”,), and u sage ( starti ng a s entenc e with 
100  milli on) t hat do  not h inder compre hensio n.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4–B
Quality Commentary

The response:
Meaning Con veys a  basic  under standi ng, re iterat ing th e even ts of the Du st Bowl as t hey oc cur in  the

tex t (Whi rlwind s and hot dr y days  incre ased and  Mi llions  of ac res we re tur ned in to
was teland s). The re sponse  makes  impli cit co nnecti ons be tween the te xt and  the t ask (The 
Dus t Bowl  cause d the govern ment a nd peo ple to  look at soi l cons ervati on in a ‘who le new
lig ht’). Howeve r, the  respo nse er rs somewhat in sta ting t hat in 1935, a thir d of a ll the 
dea ths in  the a rea ha d resu lted f rom pn eumoni a.

Development Dev elops some i deas more fu lly th an oth ers. I deas a bout the   cond itions  contr ibutin g to t he
Dus t Bowl  and h ow Was hingto n came  to put  suppo rt beh ind so il con servat ion ar e
dev eloped  with releva nt det ails f rom th e text . Howe ver, t he des cripti on of the Du st Bowl is
dev eloped  large ly as an une labora ted li st fro m the text ( Win dmills  provi ded wa ter bu t the
fie lds we re ‘bo ne dry ’ an d Ani mals were fo und de ad, co ated i n dirt ).

Organization Mai ntains  a foc us on the  Dust Bowl th at occ urred in the So uthern  Plain s in  the
int roduct ion, b roaden ing th at foc us to includ e soil  conse rvatio n in p aragra ph 2. The
res ponse is log ically  seque nced; howeve r, some idea s in p aragra ph 1 a re ine ffecti vely
combined, creat ing so me int ernal incons istenc y (Mil lions of acr es wer e turn ed int o
was teland s and a jour nalist  calle d the area a  ‘Dust  Bowl’ ).

Language Use Use s lang uage t hat is  gener ally a ppropr iate, with s ome awarenes s of a udienc e and purpos e.
The  respo nse oc casion ally makes e ffecti ve use  of se ntence  struc ture ( Whi rlwind s and hot
dry  days increa sed, b ut no one no ticed when t hey go t wors e). Some l anguag e is t aken
dir ectly from t he tex t.

Conventions Demonstra tes pa rtial contro l, exh ibitin g unco nventi onal s pellin g (plo ughed an d sme lt) a nd
occ asiona l erro rs in spelli ng (pur posed), punctu ation (unwar ranted  quota tion marks a nd
err ors in  comma  usage ), cap italiz ation (Chu rches and  du st bowl), and us age (cat er for ) t hat
do not hi nder c ompreh ension .

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4–C
Quality Commentary

The response:
Meaning Con veys a  basic  under standi ng of the te xt, de scribi ng fac tors t hat co ntribu ted to  the Dust

Bowl, the  effec ts on the So uthern  Plain s, the  effor ts of Hugh Bennett , and the su bseque nt
cha nge in  attit ude. The res ponse makes implic it con nectio ns to the ta sk, us ing a
chr onolog ical r ecount ing of  event s to j ustify  the c onclus ion th at our  natio n lear ned
thr ough t his tr agic d ecade that we must  appre ciate our en vironment … or res ourche s can
dis sappea r.

Development Develops some ideas more fully than others. The prosperous condition of the Southern Pl ains
is well e xplain ed, as  is th e reac tion o f resi dents to the  Dust Bowl (Fa rmers became 
dis traugh t and  Peo ple we re pac king u p and leavin g town ). However, some i deas a re not  as
wel l deve loped (Hug h Benn ett ... beli eved t hat th e plai ns cou ld be brough t back  to li fe,
thr ough n ew pla nting method s) a nd some refe rences  to th e text  are o versta ted (for  many it
was  too l ate, t he dus t had suffoc ated t hem) o r unex plaine d (Was hingto n had seen t his
“bl ack cl oud” o versha dow th em).

Organization Mai ntains  an ap propri ate fo cus, b roaden ing an  initi al foc us on the Du st Bowl  to includ e
soi l cons ervati on and  concl uding with a  chang e in a ttitud e. The  respo nse is  logic ally
seq uenced , reco unting  event s chro nologi cally. Howev er, pa ragrap h 2 co mbines  some
unc onnect ed ide as, an d tran sition s with in par agraph s are occasi onally  ineff ective , crea ting
int ernal incons istenc y (however t he gov ernmen t sent  farme rs mon ey to live o n).

Language Use Rel ies on  basic  vocab ulary and is  frequ ently imprec ise (rai n had per ished and  Was hingto n
bec ame ov erly c oncern ed wit h the  disas ter), althou gh the re is some a warene ss of audien ce.
Att empts to var y sent ence s tructu re res ult in  numer ous er rors i n cons tructi on (The  field s
wer e left  barre n by a ll the  plowi ng, th at it enable d the soil t o fly away and  Af ter a decade 
of dust, rain h ad fal len la te int o 1939 ).

Conventions Demonstra tes emerging  contr ol, ex hibiti ng occ asiona l erro rs in spelli ng (swe ap, pan iced,
to for  “too ”), pu nctuat ion (far mers wheat, it’s p roduct , and  mispl aced o r miss ing co mmas),
cap italiz ation (red  cross ), and   agre ement (the ir fac e) t hat hi nder c ompreh ension 
somewhat.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is
somewhat weaker in language use and conventions.
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Anchor Level 3–A
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text by describing the Dust Bowl (droughts

began to occur and the skies closed up), the effect on health, and the role of Hugh
Bennett, who came to figure out why the Dust Bowl had occured and what could be
done. The response makes superficial connections between the text and task (farmers
had the best areas of the country.... But then dirt started cirulate). The response errs in
interpreting the grain grew to shoulder height as a result of the drought.

Development Develops ideas briefly, using some details from the text (rural schools, churches,
banks and businesses all closed; Windmills would provide drinking water; Bennett
testified at Capitol Hill).

Organization Establishes a focus on the Dust Bowl, but does not appropriately broaden the focus to
include how the event changed people’s attitudes toward the environment. The
response exhibits a rudimentary structure, but contains numerous internal
inconsistencies and an abrupt conclusion.

Language Use Relies on basic vocabulary that is sometimes imprecise (the government offered relief
to the farmers, and they succumbed). The response attempts to vary sentence structure
and length with uneven success (An agriculturalist named Hugh Bennett came to
figure out why the Dust Bowl had occured and what could be done to save farm and
improve them).

Conventions Demonstrates partial control, exhibiting occasional omissions (started cirulate)  and
errors in spelling (occured) and punctuation that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is
stronger in conventions.

[29]



Part  A — Practice Paper – AAnchor Paper – Part A—Level 3 – B

[30]



Part  A — Practice Paper – AAnchor Paper – Part A—Level 3 – B  

[31]



Anchor Level 3–B
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text, identifying the Dust Bowl as a historical

event that changed people’s attitudes about the environment, then briefly recounting
some aspects of the event (For seven years, the dust was so bad that it killed people
and animals). Connections between the task and text are largely unclear or
unwarranted (Some people still think the environment is fascinating. Other people …
loose all faith … for the environment).

Development Briefly develops the idea that the Southern Plains were very prosperouse, and the idea
that the dust endangered health, using some details from the text. However, other ideas
are merely hinted at, and references to the text are occasionally overstated (the rest of
the word was going through the Great Deppression and People were suffocated by the
dust and dirt). A dust avalanch on April 14 is mentioned but not explained, and Hugh
Bennett and the role of soil conservation are not addressed.

Organization Establishes an appropriate focus on the Dust Bowl as an event that changed people’s
attitude toward their environment, and exhibits a rudimentary structure. However, the
inclusion of numerals and irrelevant generalizations about the environment throughout
the response blurs the focus, as does the repetition of ideas. The brief conclusion, while
asserting that the Dust Bowl was a very good example showing this, does not
effectively summarize the response.

Language Use Relies on language that is generally basic (nice part of the world, got a lot of rain,
lining their insides) and repetitive, occasionally imprecise (faith towards the
environment), and exhibits some confusion in audience and purpose (Even though
environment can be dangerous, it is still and will always be fascinating). The response
exhibits some attempt to vary sentence length and structure, but with uneven success
(So many people and animals were getting sick or dieing from the dust they named
getting sick by the dust “dust pneumonia”).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (prosperouse,
dieing, avalanch,), punctuation, capitalization, and agreement (Southern Plains was)
that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is
somewhat stronger in conventions.
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Anchor Level 3–C
Quality Commentary

The response:
Meaning Con veys a  basic  under standi ng of the te xt, des cribin g  the  Dust Bowl as  the mos t trou bled

spo t in the na tionwi de cri sis of  the d epress ion. The res ponse makes only s uperfi cial
con nectio ns bet ween t he tex t and the ta sk, as king r eaders  to imagine wha t if y our ho use
was  surro unded by a b ig bowl of d ust.

Development Dev elops ideas briefl y. The  respo nse de scribe s the quanti ty of dust ( so much d ust yo u can
sme ll, br eath, and ta ste it ) a nd its  effec ts (Bre athing  became diff icult and du sk mas ks
whe re req uired and  Sc hools and ba nks cl osed). The id ea of soil c onserv ation is dev eloped 
wit h a si ngle s entenc e cont aining  an un justif ied re ferenc e to t he tex t (ind estruc tible
res ources  made by the  gover nment).

Organization Mai ntains  an ap propri ate fo cus on  the e vents of the  Dust Bowl a nd gen erally  follo ws a
log ical s equenc e of i deas. Howeve r, par agraph  3 shi fts ab ruptly  from the ef fects of the 
Dus t Bowl  on pe ople t o the  massi ve con servat ion cr usade, a nd the  brief  concl usion
combines two un connec ted id eas, r esulti ng in intern al inc onsist ency.

Language Use Rel ies on  basic  vocab ulary (The  rain stoppe d the summer  of 19 31) t hat is  somet imes
imp recise  (soi l limi tless ind estruc table resour ces). The re sponse  exhib its so me awa reness 
of audien ce and  purpo se, bu t atte mpts t o vary  sente nce st ructur e meet  with uneven  succe ss.
(Peo ple ha d to a bandon  S. Pl anes b ecause  of th e dust , the  env iromen t fe ll apa rt.)

Conventions Demonstra tes emerging  contr ol, ex hibiti ng err ors in  spell ing (pl anes for  “pla ins”,
phn eumoni a, env iromen t, whe re fo r “wer e”), p unctua tion, and ca pitali zation  (Exp erienc ing
and  dus t bowl ) t hat hi nder c ompreh ension .

Conclusion: Overall, the response best fits the criteria for Level 3, although it is
somewhat stronger in organization.
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Anchor Level 2–A
Quality Commentary

The response:
Meaning Con veys a  confu sed un dersta nding of the  text by vag uely d escrib ing th e Dust  Bowl (The 

Dus t bole  Chang ed eve ryones  lives ) b ut mis repres enting  some events  (move ea st and  soo n
the  sky g ot bla ck) a nd omi tting other key in format ion (Hugh Be nnett and so il
con servat ion). The si ngle c onnect ion to  the t ask (The  peopl e had to reb uild & sta rt  ov er
fro m scra tch) i s uncl ear, a s no mention  has b een ma de of change  in at titude .

Development Is largely undeveloped. The response hints at some ideas from the text (In the begining the
plains prospered for the farmers and The plains lost there soil), but references to the text are
vague (The money they put into the crops was destroyed because of the draught & the high
winds), repetitive (try to restart and had to rebuild & start over), or unjustified (farmers
began to move east and The red cross called a dust namonia).

Organization Sug gests a focu s on t he eff ects o f the Dust Bowl, a nd sug gests a rudi mentar y stru cture,
inc luding  an in troduc tion, three suppor ting p aragra phs, a nd a c onclus ion. However , the
par agraph s cons ist of  mainl y repe titive  and i naccur ate id eas, a nd the  ideas  of pa ragrap h 4
are  out o f sequ ence.

Language Use Rel ies on  gener ally b asic v ocabul ary th at is someti mes imprecis e (The  red c ross c alled a
dus t namonia). The re sponse  relie s on s imple senten ces, r eveali ng lit tle awarenes s of h ow
to use se ntence s to a chieve  an ef fect.

Conventions Demonstra tes emerging  contr ol, ex hibiti ng fre quent errors  in sp elling  (bol e, beg ining,
sto ped, i n to, namonia, there for  “the ir”) a nd cap italiz ation (eas t, red  cross , Bird s) t hat
hin der co mprehe nsion.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is
somewhat stronger in conventions.
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Anchor Level 2–B
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text, stating in the years 1931-1939 The Dust

Bowl griped the Southern Planes, and citing some aspects of the event (the red cross
tryed to help the farmers). However, some allusions to the text are unclear (The lack of
top soil prevented the crops from growing and killed meny animals). The response
omits key information (causes of the Dust Bowl, health threats, soil conservation,
changes in attitude), precluding any clear connections between the text and task.

Development Is incomplete. The response attempts to describe conditions during the Dust Bowl, but
makes only general references to the text with little elaboration (Many farmers moved
west to excape thes condishons).

Organization Suggests a focus on the conditions present during the Dust Bowl, but the focus does
not include how the events changed people’s attitudes about the environment. The
response suggests some organization, with a brief introductory paragraph followed by
two loosely connected body paragraphs, and ending with an abrupt conclusion (The
condishons faced by the farmers was terable and should never happen again).

Language Use Relies on basic vocabulary and exhibits some attempt to vary sentence structure (The
farmers mainly depended on goverment work projects, releaf checks and food
handouts for survivle).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (griped, excape,
condishons, tryed, goverment, releaf, survivle), agreement (condishons...was), and
random use of capitalization that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is
somewhat stronger in language use.
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Anchor Level 2–C
Quality                                       Commentary

The response:
Meaning Conveys a confused understanding of the text, describing the Dust Bowl as a element

that didn’t help the farmers in their tradegy. The response vaguely alludes to the text
(masive conservation blowing soil was 65%) and attempts connections to the task that
are unclear (Nation decided the farmers can’t fail down) or unwarranted (Dust Bowl
said “People thinkink diffrently”).

Development Is largely undeveloped. The response attempts to develop the idea of Black Sunday,
but references to the text are vague (In Kansas one driver drove his car out from the
road) or irrelevant (It was very sad tradegy and I don’t like if that hapen). Other ideas
from the text are hinted at (Died many animals, people could not brief), but references
are unjustified.

Organization Suggests a focus on the Dust Bowl as a tragedy, and suggests a rudimentary structure,
including an introduction, one paragraph of information, and a conclusion. However,
each paragraph contains unconnected and inaccurate ideas.

Language Use Uses language that is imprecise (to be move safely, could brief, come next bad day)
approaching incoherence (it was a lot of waist the land and  farmers can’t fail down),
with little awareness of effective use of sentences.

Conventions Demonstrates lack of control, exhibiting frequent errors in spelling (tradegy, pice,
thinkink, diffrently, deth, hapen), and errors in punctuation (erratic use of quotation
marks), grammar, and usage that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 1–A
Quality Commentary

The response:
Meaning Pro vides minima l evid ence o f unde rstand ing of  the s peech (Far mers were af fected  by th e

wea ther), and ma kes no  conne ctions  betwe en the  speec h and the as signed  task.
Development Is minima l with  no ev idence  of de velopment be yond a  few v ague r eferen ces to  the s peech

(The y want ed pro gress ... bu t they  had a  lot o f diff icult, becau se occ ured many th ing th at
complicat ed the ir wis hes).

Organization Sug gests a focu s (families were a ffecte d for this d isaste r) a nd sug gests organi zation . The
res ponse consis ts of two pa ragrap hs con tainin g seve ral lo osely connec ted id eas (the re wer e
a l ot of farmer s, The y want ed pro gress, famil ies we re aff ected).

Language Use Use s lang uage t hat is  frequ ently incohe rent ( inc rease yours acres land, becaus e occ ured
man y thi ngs, l ost th eir ef fort t hat th ey did ).

Conventions Demonstra tes a lack o f cont rol, e xhibit ing fr equent  error s in s pellin g (occ ured and 
str onge), usage (in United  State s), agreement (att itude were), and a comma splice  (acr es,
als o) t hat ma ke comprehen sion d ifficu lt.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is
somewhat stronger in organization and conventions.
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Anchor Level 1–B
Quality Commentary

The response:
Meaning Provides minimal evidence of understanding, stating the Dust Bowl talks about the

environment.
Development Is minima l, pro viding  a few uncle ar ref erence s to t he tex t (pro blems for th e plan ting an d

Thu s the farmer s enco unter diffic ulties ).
Organization Suggests a focus on the Dust Bowl, but lacks organization. The second paragraph

consists of random, incomplete ideas.
Language Use Uses language that is generally incoherent (In 1937, Washingto adupte planting).
Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is
somewhat stronger in organization.
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Practice Paper A–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in meaning.

Practice Paper B–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.

Practice Paper C–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper D–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.

Practice Paper E–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.
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Anchor Level 6–A
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of the text by analyzing the biological component in

adolescents’ “late to bed, late to rise” sleep patterns, the “sleep latency” problem
between 9th and 10th grades, and the importance of puberty itself … to the preference of
adolescents to stay up late and wake up late. The response also summarizes the finding
from the table that there is a direct correlation between total school-night sleep time
and academic grades. The response makes insightful connections between the
documents and the task, listing several negative effects of an earlier starting time.

Development Develops ideas clearly and fully, effectively using relevant details from the studies of
school night sleep time, the nap tests involving teenagers making a transition between
9th and 10th grade, and the study of 6th graders that concluded that the changes related
to puberty contributed most strongly to changes in sleeping patterns. The response uses
this information to support the argument that any benefits to the schedule would be
offset by the negative effects of an earlier starting time.

Organization Maintains a clear and appropriate focus on the negative effects of an earlier starting
time. The response exhibits a logical and coherent structure, moving from a personal
statement (nor am I appealing to you simply because I am unable to wake up before
7:30 a.m.) to analysis of the sociological and scientific evidence from the table and text
and concluding with a return to the personalized and direct appeal to the board (So, you
see, we don’t sleep late because we’re lazy. We simply have no choice).

Language Use Is stylistically sophisticated, using language that is precise (run diametrically counter
to the needs and detrimental effects) and engaging (nay, demands and What may come
as a surprise) with a notable sense of voice (My alarm in this case is not exaggerated)
and an awareness of audience and purpose (I urge you to reconsider). Sentences vary
in structure (That well-rested students learn more should come as no surprise to our
teachers) and length to enhance meaning (A short declarative sentence, Carskadon’s
research with adolescents reveals some startling results, is followed by an intricate
complex sentence). The abrupt tone at the end (If you don’t believe me and do not start
the school day earlier) detracts somewhat from the overall effect of the response.

Conventions Demonstrates control of the conventions with essentially no errors, even with
sophisticated language.

Conclusion:  Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6–B
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of the documents by introducing the connection between

sleep habits ... in relation to ... grades from the table, then using information from the
text to support those findings. The response consistently draws the connection between
the information, whether scientific (the “nap-tests”) or anecdotal (Natalie Burrows’
testimony), and the task (Clearly, sleep-deprived students are not going to learn). The
response concludes with a suggestion, based on analysis of the text and table, to begin
school later and lists several benefits of a later start time (students would be more alert,
ready to learn ... safer and more productive).

Development Develops ideas clearly and fully. For example, the response discusses biology and the
“sleep late, rise late” sleep schedule, the significance of the “nap-tests” in showing
serious sleep deprivation and its effects compared to the boys functioning on their own
schedule. The response summarizes the data in the table, concluding that A students in
both states slept more than did their peers receiving grades of D or F.

Organization Maintains a clear and appropriate focus on the idea that starting school earlier is not in
the best interests of the students. The response exhibits a logical and coherent structure
through the extensive use of transitions (Although, According to, Clearly, During this
time, Given this evidence, Worse) and other devices such as rhetorical questions
(wouldn’t it be wise).

Language Use Uses language that is fluent and original (biologically programmed and potential for
accidents) with evident awareness of audience (You may ask) and purpose (Given this
evidence). The response uses parallel construction within single sentences (there is
more ... there is evidence) and within paragraphs (go to bed earlier and get up earlier
and go to sleep late and wake up late). The response also mixes short declarative
sentences (Good students need their sleep) with longer, more complex sentences
(Compared to the boys ... the “transition” group ... performed these simple tasks
poorly) to enhance meaning and emphasis.

Conventions Demonstrates control of the conventions with very few errors (a misused comma in
adolescents sleep later, but function well and a missing comma in a later, rather than
an earlier starting time).

Conclusion:  Overall, the response fits the criteria for Level 6 in all qualities.
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Anchor Level 5–A
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the documents by succinctly summarizing key

ideas from the text (experimental sleep studies with students and the effect of
biological changes on sleep needs) and offering a concise interpretation of the table
(higher grades were attained by students who went to bed earlier and thus slept
longer). The response explicitly connects these ideas to the task by using the results of
the studies to warn of a negative outcome if high school is to begin earlier and to claim
that high school students … need this “late rise.”

Development Develops some ideas more fully than others. Although the discussions of the results of
the studies and their relevance to an earlier school starting time are developed with
details from the documents (the students received less sleep and, consequently, were at
a higher risk of nodding off in class or … their cars), the studies are only briefly
described. The description of the Holy Cross experiment, for example, states that
students were denied nearly an hour’s worth of sleep without explaining that this
condition was caused by a change in their school schedule. The idea of “sleep late, rise
late” is addressed but not fully explained.

Organization Maintains a clear focus on the idea that an earlier starting time will interfere with
students’ sleep. Ideas are logically sequenced, starting with a clearly stated position
(please reconsider this plan), then discussing each study and its significance to an
earlier starting time. Transitions (Furthermore, This fact alone, In the end) are used
appropriately.

Language Use Uses language that is fluent (I would highly recommend that the proposal be rejected),
although occasionally redundant (sleep that students need as a necessary component
and more optimal) or imprecise (hamper the amount of sleep and ever the more so
significant). Complex sentence structures are well controlled and frequently enhance
meaning (The “free run” aspect necessitates isolation from outside influences to
determine which is more optimal: a school-sleep schedule or a prescribed, more
natural one).

Conventions Demonstrates control of the conventions with essentially no errors.

Conclusion:  Overall, the response best fits the criteria for Level 5, although it is
somewhat weaker in development and stronger in conventions.
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Anchor Level 5–B
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the documents with a discussion of the

biological basis for adolescents’ sleep behaviors, as revealed by Carskadon’s studies
and data from the Center for Applied Research. The response errs, however, in
identifying Carskadon as the author of At the Threshold. The response makes explicit
connections by using evidence from the documents to argue against an earlier starting
time, inviting board members to take a look at this data table.

Development Develops ideas clearly and consistently, using a relevant quotation by Carskadon and
details about her studies (they timed how long it took for them to fall asleep) and
findings (found that teens need more sleep) to support the assertion that the biological
changes of puberty affect our ... sleep patterns.

Organization Maintains a clear focus on the effects of puberty on sleep habits. Ideas are generally
sequenced logically, with evidence from sleep studies followed by direct appeals to the
board of education to reconsider its proposal. A discussion of REM sleep, however,
illogically follows the claim that the first hour and a half of school can be spent
waking up. Effective transitions are achieved in part through the use of short sentences
to introduce evidence (It is much more than that and Their data speaks for itself).

Language Use Uses language that is generally fluent (I ask you not to think teenagers immature or
irresponsible and starting school earlier is of no advantage) but sometimes redundant
(Perhaps you may think) or imprecise (biological processes in which our bodies are
undergoing). Sentence structures vary and are generally effective but are sometimes
flawed. For example, the following sentence effectively starts with an infinitive and
maintains parallel structure but uses colloquial language and contains errors in
agreement: To take precious morning hours from a teenager is to throw off their
internal clock, mess up their synchrony for the day, and possibly lead them to sleep
deprevation.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (affects for
“effects”, must for “much”, depreviations), agreement (The more sleep a teenager gets,
the higher their G.P.A.), and punctuation that do not hinder comprehension.

Conclusion:  Overall, the response best fits the criteria for Level 5, although it is
somewhat weaker in conventions.
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Anchor Level 5–C
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the documents by summarizing the findings of

research at Brown University (that adolescents need more sleep) and the Center for
Applied Research in Minneapolis (a relationship between amount of sleep and the
average grade the student received) and describing the studies in Worcester and at
Butler Hospital. The response makes explicit connections by using findings from
several studies to prove this point of view (that an earlier starting time will negatively
affect students’ academic performance).

Development Develops some ideas more fully than others. For example, the assertion in paragraph 1
that a lack of sleep will affect students’ performance is later supported by a concise
summary of the relevant details from the table. However, although the Worcester study
is described, the term “sleep latency” defined (how long it took them to fall asleep),
and the results noted (high school students took significantly less time to fall asleep),
the significance of the study is not explained.

Organization Maintains a clear and appropriate focus on the idea that an earlier starting time will
affect students’ performance in the classroom. Ideas are logically sequenced: The first
paragraph introduces the idea that several studies validate the student’s opinion,
several studies are then presented, and the conclusion asks the reader to consider these
valid studies. Transitional words and phrases are used appropriately (This, in turn; for
example; Yet another).

Language Use Uses appropriate language that is sometimes fluent (test their alertness and their
response to sleeplessness) but sometimes redundant (I am writing this letter) or
imprecise (decrease their performance and Sleep is not considered as a concerning
issue).

Conventions Demonstrates control of the conventions exhibiting only occasional errors.

Conclusion:  Overall, the response best fits the criteria for Level 5, although it is
somewhat weaker in development and language use and stronger in conventions.
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Anchor Level 4–A
Quality Commentary

The response:
Meaning Conveys a basic understanding of the documents, describing the Carskadon study of

“delayed phase preference” and interpreting the table as showing that students who got
less sleep did worse and that later weekend rise times corroborate Carskadon’s study
that their bodies sleep clocks were set for later. However, the results of Carskadon’s
studies are not made clear, and the description of the study done by Amy R. Wolfson is
somewhat confused. The response makes explicit connections, using the studies as the
reasons why I am against this proposal.

Development Develops some ideas more fully than others. The discussion of “delayed phase
preference” is developed with details about Carskadon’s study with 11, 12, and 13
year olds, but the results of that study are stated in a single unacknowledged quotation
from the text (when the biology of phase delay butts up against a school schedule, the
kids suffer). The discussion of sleep latency is developed with details about Wolfson’s
study with 9th and 10th graders, but the term “sleep latency” is not defined, making the
relevance of nap tests unclear.

Organization Maintains a clear focus on the negative effects of starting school earlier. Ideas are
logically sequenced, moving from the stated position against the proposal to separate
discussions of the scientific research and statistics that support the position. However,
the somewhat disordered sequence of details about Wolfson’s study and the lack of
logical connections between these details result in internal inconsistency.

Language Use Uses generally appropriate language, with some awareness of audience (one can see
that waking up earlier can have a negative effect on students). Sentence structure is
occasionally used effectively (A study done by Mary A. Carskadon, professor of
psychiatry, has proven), but the response depends in part on language copied from the
text.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (accomodate and
then for “than”) and punctuation (missing apostrophes in teenagers grades and
students abilities and several missing commas) and the use of + for “and”. These
errors do not hinder comprehension.

Conclusion:  Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4–B
Quality Commentary

The response:
Meaning Conveys a basic understanding of the documents by summarizing two ideas from the

text (the biological aspects of sleeping patterns and the studies related to sleep deficit)
and interpreting information from the table to show that kids with the lower grades go
to bed later. The response connects these ideas to the task by implying that students
missing out on classroom lessons and trying to make up for sleep deficit are negative
effects and that an earlier start time would lead to less sleep and thus negatively affect
students’ acedemics.

Development Develops some ideas more fully than others. For example, a discussion of the
biological aspects of adolescent sleep patterns is developed through relevant
information, although the source of that information is not explained, and the idea that
sleep time affects your acedemics is supported through an interpretation of the table.
However, details from the study of 9th and 10t h graders are given without an
explanation of their significance.

Organization Maintains an appropriate focus on the negative effects of an earlier school starting
time. Ideas are logically sequenced. The response first establishes a biological basis for
adolescents’ delayed phase preference, then discusses the connection between sleeping
patterns and grades. Internal consistency is sometimes lacking, however. For example,
a sentence about students’ risk of falling asleep behind the wheel of a car is followed
immediately by studies have shown that it takes 9th graders an average of 9.5 minutes
to fall asleep.

Language Use Relies on basic vocabulary, using language that is sometimes redundant (I am writing
this letter), imprecise (I am frightened with the fact), or repetitive (also is used in four
consecutive sentences in paragraph 3). The response reveals some awareness of
audience (I am urging you not to start school earlier). Attempts to vary sentence
structure are often unsuccessful (Students who have a lack of sleep and waking up
earlier increases their risk). The response depends in part on language copied directly
from the text.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (There for
“Their” and acedemics), agreement (there has been studies), and punctuation that do
not hinder comprehension.

Conclusion:  Overall, the response best fits the criteria for Level 4, although it is
somewhat weaker in language use.
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Anchor Level 4–C
Quality Commentary

The response:
Meaning Conveys a basic understanding of the documents by summarizing adolescents’ need

for sleep and establishing the connection between sleep and grades. The response
vaguely defines “delayed phase preference” as a biological change in an adolescents
internal clock and errs in implying that early school starting times cause this change.
The response explicitly connects the documents and task, using information about
sleep and grades to support the claim that an earlier starting time will affect students’
grades and that you should not begin school earlier.

Development Develops ideas briefly. The response cites the studies of Mary A. Carskadon and
suggests a biological basis for adolescents’ sleep patterns, but describes neither those
patterns nor Carskadon’s studies. The response summarizes data from the table as the
idea that children who receive more sleep, receive better grades without elaboration.

Organization Maintains a clear focus on the negative effects of an earlier starting time. Ideas are
logically sequenced, moving from an opinion that students should not be asked to
perform at a time which is extremely unsuitable to findings from studies that reinforce
my opinions. Internal consistency is lacking.

Language Use Uses language that is generally appropriate but sometimes imprecise (vision for
“envision” and This poses as another essential reason why) or hyperbolic (an
atrocious thought and you’re commanding them). The response occasionally uses
sentence structure effectively (study … showed that 10th graders, who began school
earlier, slept less than 9th graders).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (cleary),
punctuation (adolescents … clock), capitalization (High School), and usage (is for
“does”) that do not hinder comprehension.

Conclusion:  Overall, the response best fits the criteria for Level 4, although it is
somewhat weaker in development.
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Anchor Level 3–A
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text by summarizing several main ideas

(Sleeping patterns during adolescene change), but somewhat misinterpreting some
studies (the average teen doesn’t get enough sleep). The response makes few
connections to the task, asserting that studies show that the way to deal with this
problem is by setting back school times. There is no reference to the table.

Development Develops some ideas more fully than others. The discussion of the effect of puberty on
sleep patterns is developed with details from Carskadon’s studies (largely in the form
of unacknowledged quotations from the text). The response alludes to the importance
of sleep and the need to set back school hours, but does not elaborate on these ideas.
The response uses no information from the table and does not address the relation
between sleep and grades.

Organization Establishes, but fails to maintain, a focus on the issue of the amount of sleep
adolescents recieve as it relates to school times. The response exhibits a rudimentary
structure, beginning and ending with references to the problem of starting time and
otherwise summarizing or repeating ideas in the order they are presented in the text.

Language Use Generally relies on basic vocabulary. Language is sometimes imprecise (devoted her
studies to see why) or inappropriate for the audience (Hello. My name is). Sentence
structures vary somewhat, but with uneven success (Due to this, they tend to fall asleep
during class). The response often depends on language copied from the text.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (recieve and
collegues), agreement (science prove that sleepy students is not a result of laziness),
and punctuation that do not hinder comprehension.

Conclusion: Although the response fits criteria for Levels 3 and 4, it remains at
Level 3 because it addresses only one document.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 3 – B

[82]



Part  B — Practice Paper – AAnchor Paper – Part B—Level 3 – B

[83]

Anchor Level 3–B
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text and task by stating that earlier arrival time

decreases sleep and a decrease in sleep will decrease in grades. The response makes
superficial connections between the documents and the task, referring to students
grades, attention, and mood as being negatively affected by earlier opening hours.

Development Develops ideas briefly, using some details from the text regarding students’ need for
sleep (sleep is so important) and delayed phase preference (They’re going through a
biological change and it would be difficult for them to adjust in the changed times).
The response refers to total sleep time and its effects on student grades for students in
Rhode Island without discussing bed times or rise times or the data from Minnesota.
The response also suggests that more sleep will help the student be more alert and less
cranky without supporting details from either document. Carskadon is quoted, but no
mention is made of her status or her research.

Organization Establishes, but fails to maintain, a focus, stating that for adolescents an earlier start
time is a big mistake. The response lacks internal consistency; for example, bringing
together two unrelated quotations from the text (“These kids may be being asked to
function at the wrong time for their bodies … Sleep is the last thing people think of”),
and repeating the idea from the table that less sleep will also affect students grades.

Language Use Relies on basic vocabulary (Students can’t handle the early hours and Not that
students go to bed later they wake up earlier) that demonstrates little awareness of
audience. Language is sometimes imprecise (extending the arrival time and decrease
students sleep). The response exhibits some attempt to vary sentence structure for
effect (As shown in the sleep/wake table of selected students, those that get more sleep
get better grades), but with uneven success.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (benifit and
facilty), punctuation (later they and students education), capitalization (Table), and
agreement (hours is) that do not hinder comprehension.

Conclusion:  Overall, the response best fits the criteria for Level 3, although it is
somewhat stronger in conventions.
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Anchor Level 3–C
Quality Commentary

The response:
Meaning Conveys a basic understanding of the documents by paraphrasing information from the

text concerning the need for more sleep after puberty and the study done with 9th and
10th graders and by briefly summarizing information from the table. The response
makes few connections to the task, suggesting that many students need sleep but not
relating this suggestion to the proposed earlier school start time. The interpretation of
information from the table is unclear.

Development Develops ideas briefly by summarizing some information from the text (using some
details from the study with 9th and 10th graders). The discussion of the table does not
distinguish clearly among school-day and weekend sleep and wake times or sleep
amounts.

Organization Establishes an appropriate focus on the idea of starting school earlier but fails to
maintain that focus. The response exhibits a rudimentary structure: An implied position
is followed by a relevant quotation, a discussion of a sleep study of adolescents, and a
summary of data linking sleep and grades. However, this structure is often
inconsistent. For example, the discussion of REM sleep appears irrelevant because its
significance is not explained.

Language Use Relies on basic vocabulary that is sometimes imprecise (a very prominent idea). The
response depends in part on language copied (or closely paraphrased) from the text.
The response varies sentence length with uneven success. The fifth paragraph, for
example, consists of a long fragment.

Conventions Demonstrates emerging control, exhibiting occasional omissions (on average it 9th

graders), and errors in punctuation and usage (a less amount) that hinder
comprehension somewhat.

Conclusion:  Overall, the response best fits the criteria for Level 3 in all qualities.
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Anchor Level 2–A
Quality Commentary

The response:
Meaning Provides minimal evidence of understanding. The response alludes to, but cites no

information from, the text by directing the reader to read stuff by Millicent Lawton.
Although the response accurately interprets the table as showing that students who get
more sleep get better grades, no connection is made between this interpretation and the
task, nor is the issue of an earlier starting time mentioned.

Development Is largely undeveloped, hinting at the idea that more sleep will benefit adolescents, but
making no direct reference to the text. References to the table are largely unjustified
(the conclusion that weather affects bedtimes) or irrelevant (the number of students
with A’s).

Organization Lacks an appropriate focus, but suggests some organization. The observation that sleep
paterns of people who go to be earlier are better then those who go to bed later, while
illogical, is followed by supporting evidence from the table and directions for finding
more information about students sleeping patterns.

Language Use Relies on basic vocabulary (students have nicer weather so they go out even more).
Attempts to vary sentence structure are often unsuccessful (If you look on the chart
between Rhode Island and Minesota the students who get more sleep get better
grades).

Conventions Demonstrates emerging control, exhibiting errors in spelling (then for “than” and there
for “their), agreement (sleeping patterns … it affects), punctuation (misused commas
and missing periods resulting in run-on sentences),  and capitalization that hinder
comprehension somewhat.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is
somewhat weaker in meaning and stronger in language use and conventions.
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Anchor Level 2–B
Quality Commentary

The response:
Meaning Provides minimal evidence of understanding with only vague allusions to the

documents (researchers say that student need more sleep to to pass class). Although
the response alludes to the Board’s proposal and notes that students will not function
correctly, ideas from the documents are not clearly connected to the task.

Development Is largely undeveloped. The response hints at ideas of sleep patterns (most of the
students are night people) and the connection between sleep and grades (the one that
sleep late is the one to fail), but provides no details to elaborate these ideas.

Organization Lacks an appropriate focus but suggests some organization. The objection that students
have to wake early is followed by a statement explaining the effect of waking early
(students will not function correctly); this statement is then followed by a supporting
sentence about research and a early start of sleep.

Language Use Uses language that is imprecise (The negative effects that the board of Education is
doing and early start of sleep) and ambiguous (the body of the students will not
function correctly). Sentences are generally ineffective.

Conventions Demonstrates emerging control, exhibiting occasional errors in punctuation, spelling
(past for “pass”), usage (a early start), and agreement (student that have … are the
one) that somewhat hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is
somewhat weaker in meaning and stronger in conventions.
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Anchor Level 2–C
Quality Commentary

The response:
Meaning Provides no evidence of understanding of the documents. The response contains a

single allusion to the table (Grades will fall and the kids will … fail) and does not refer
to the text. The response minimally addresses the task, stating I don’t think you should
change the time for school because kids will all be tired, but makes no connection
between the documents and the task.

Development Is minimal in terms of evidence from the documents. The response asserts that kids
will all be tired and grades will fall, but provides no evidence to support these
assertions.

Organization Suggests a focus on the idea that a change in school starting time will be harmful
(harder for them to learn and pay attention). The response suggests some organization.
The opinion is followed by a list of the harmful effects of an earlier starting time and
then by a suggested alternative (you could keep them later on after school).

Language Use Reveals little awareness of how to use sentences effectively (If you wanted them to stay
longer but no bring them in so early you could keep them later on after school and
make the start of school later on during the day but not changing it to much).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (to for “too”)
and punctuation that hinder comprehension somewhat.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is
somewhat weaker in meaning and development and stronger in conventions.
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Anchor Level 1–A
Quality Commentary

The response:
Meaning Provides no evidence of understanding the documents and makes no connection

between the documents and the task. Although the response argues against your
decision to start High School earlier, there is no reference to either document.

Development Is minimal in respect to evidence from the documents. The response is developed with
descriptions of the student’s schedule before and after school. Although the response
notes that an early starting time can have negative effects, those effects (I’ll loose my
job and my mom will be on my back) are drawn from the student’s experience, not the
documents.

Organization Exhibits a rudimentary structure, but inappropriately focuses on the idea that this is
very unfair to students like me. The rudimentary structure consists of a list of after-
school activities followed by a list of before-school activities. Between these lists are
the irrelevant observations that students have to have a life and that in school we …
mostly sit and be quiet.

Language Use Relies on basic vocabulary (I’d have to hurry and skip my shower) and a complaining
tone that shows little awareness of audience or purpose. The repetition of I results in a
monotonous rhythm, but long sentences are occasionally used effectively (I have to
listen to my mom ..., call my girl, relax by playing some x box and do my homework).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (loose for “lose”
and to for “too”), capitalization (High School), and punctuation that do not hinder
comprehension.

Conclusion: Overall, the response fits criteria for Levels 1, 3, and 4, but it remains
at Level 1 because it makes no reference to the documents.
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Anchor Level 1–B
Quality Commentary

The response:
Meaning Provides minimal evidence of understanding, consisting solely of conclusions that are

vague (an earlier starting time will affect there grades) or unwarranted (there health
will be in danger) and two unelaborated quotations from the text. Although the
quotations are relevant, relating both to sleep and school hours, too little information is
presented to make clear their connection to the task.

Development Is minimal. The only reference to the documents consists of unacknowledged
quotations from the text.

Organization Suggests a focus on the negative effects of an earlier starting time and suggests an
organization: An opinion is followed by two reasons and support drawn from a sleep
researcher. The response appropriately uses the transition not only … but also.

Language Use Is minimal, using language that is predominantly copied from the text and task. The
response contains a single original sentence.

Conventions Although the response exhibits only occasional errors in spelling (affect for “effect”
and there for “their”), there is too little original language to make assessment of the
conventions reliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is
somewhat stronger in organization.
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Practice Paper A–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper B–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in language use and conventions.

Practice Paper C–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.

Practice Paper D–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in language use and conventions.

Practice Paper E–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.


