
SESSION ONE

FOR TEACHERS ONLY
The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

ENGLISH
Tuesday, August 13, 2002— 8:30 to 11:30 a.m., only

SCORING KEY AND RATING GUIDE

Mechanics of Rating

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a checkmark each incorrect or omitted answer to multiple-
choice questions on the Session One answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A and Part B multiple-choice
questions to the appropriate spaces in the box in the upper right corner of each stu-
dent’s SESSION ONE answer sheet.

Session One
Correct Answers
Part A Part B
(1)  4 (7)  1
(2)  1 (8)  2
(3)  3 (9)  4
(4)  2 (10)  3
(5)  1 (11)  4
(6)  4 (12)  1

(13)  3
(14)  2
(15)  3
(16)  4
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One.
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Anchor Level 6 – A
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of the text, identifying the influenza virus as an insidious

killer and discussing the various ways the virus was empowered by World War I.
Connections made to the task are insightful (it was the war that fueled the epidemic,
soldiers crossed the Atlantic and the virus surfaced in Europe, our leaders still chose
to send troops overseas, a population involved in a war continued to gather in masses).

Development Develops ideas clearly and fully, using relevant details from the text to discuss the
origin and spread of the virus, what made it particularly virulent, the steps taken to
contain the epidemic, and the numbers of fatalities (It must have seemed that between
the war and the flu, civilization would never survive).

Organization Maintains a clear and appropriate focus on the flu epidemic that raged concurrently
with World War I and the wartime activities that encouraged the virus to flourish. The
response demonstrates a logical structure, introducing the epidemic in relation to the
war, then discussing the origin, nature, and scope of the virus in that context, making
skillful use of appropriate devices and transitions (Subsequently, exponentially,
Inevitably, Meanwhile, Then). The conclusion effectively summarizes the response’s
position.

Language Use Is stylistically sophisticated, using language that is precise and engaging (reinforce
depleted units) with a notable sense of voice and awareness of audience and purpose
(just as surely as the lethal weapons of today empower our military). The response
varies sentence length and structure to enhance meaning (Their journey in infected
troop ships and their arrival at infected bases killed thousands of young men).

Conventions Demonstrates control of the conventions with essentially no errors.
Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 – B
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of the text, explaining that while concentrating on the

fortunes of war abroad, Americans left themselves unprepared for the assault at home
to which they were subjected. The response makes insightful connections to the task,
describing the flu as following the soldiers, parades and rallies as events that spread
the contagion, and the practice of quarantine as impractical in this time of war.

Development Develops ideas clearly and fully, making effective use of a wide range of details from
the text to discuss the path of the epidemic from its start (a seemingly innocuous act of
waste disposal) to its end (The virus which had ravaged the country miraculously
abated) in light of the war as a contributing cause (People gathered and people died
550,000 of them).

Organization Maintains a clear and appropriate focus on the ways World War I served as an
unwitting accomplice to the influenza epidemic and exhibits a logical and coherent
structure. Each paragraph synthesizes key ideas from the text, smoothly connected
through the skillful use of appropriate devices and transitions (On occasion, Shortly
thereafter, Ironically).

Language Use Is stylistically sophisticated, using language that is precise and engaging (malignant
microbes and wind-aided dispersal) with a notable sense of voice and awareness of
audience and purpose. The response varies sentence length and structure to enhance
meaning (As part of the war effort, soldiers from this base in Kansas were shipped
overseas and so was the influenza).

Conventions Demonstrates control of the conventions, exhibiting only occasional errors in
punctuation (People died 550,000).

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in conventions.
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Anchor Level 5 – A
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the text, describing the influenza epidemic as

being supported by WWI. The response makes clear and explicit connections to the
task, citing the war as one of the major causes of the epidemic and describing the war
time activities as conditions under which any airborne pathogen is easy to spread.

Development Develops ideas clearly and consistently, effectively using relevant details from the text
to describe the start of the epidemic (By noon, over 100 men showed symptoms), its
spread into Europe, and the number of military and civilian fatalities. However, long
hours in the factories, rallies to support the war effort, and how the virus could be
passed by simply walking into a room are not elaborated. The assertion that the virus
was deadly in the majority of cases is unjustified by the text.

Organization Maintains a clear and appropriate focus on ways World War I contributed to the
influenza epidemic. The response exhibits a logical and coherent structure with each
paragraph exploring a key idea from the text and is effectively linked through the use
of transitions (Back home, shortly after, Back in New York). However, the introduction
of new ideas renders the conclusion less effective.

Language Use Uses language that is fluent and original (airborne pathogen, unsuspecting Army
private, doubtlessly from Kansas) with an evident awareness of audiences and purpose.
The response attempts to vary sentence length and structure to enhance meaning
(Normal protocol would have been to quarantine all carriers. However, a war was on),
though occasional errors result (In this case, a deadly influenza).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in capitalization.
Conclusion: Overall, the response best fits the criteria for Level 5, although it is slightly weaker in
development and organization.
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Anchor Level 5 – B
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the text and makes clear and explicit connections

to the task, identifying World War I as the war that caused one of he deadliest
epidemics in history and discussing ways the war itself was a nearly perfect means of
spreading the disease (infected soldiers traveling to Europe, The medical community …
was unable to develop a cure, the virus was transmitted rapidly through air).

Development Develops ideas clearly and consistently, using relevant and specific details from the
text to elaborate on the origin of the virus (the “Kansas sickness”), its symptoms, how
it was transmitted (Being air-borne, this flu spread like wide fire), and enumerating the
fatalities nationally and worldwide.

Organization Maintains a clear and appropriate focus, arguing that World War I contributed greatly
to the influenza epidemic. Ideas are chronologically sequenced from the start of the
epidemic to when the war finally ended…the flu began to dissapate, using appropriate
transitions throughout. The summarizing conclusion effectively juxtaposes the
devastation caused through human actions with the action of a tiny virus that no
human could control.

Language Use Uses language that is fluent and original (match the typical profile, killed relentlessly,
passed in futility) with an evident awareness of audience and purpose. The response
varies sentence structure and length to control rhythm and pacing and, occasionally, to
enhance meaning, as shown in the parallel structures of paragraph 4.

Conventions Demonstrates partial control of the conventions, exhibiting occasional errors in
spelling (reguard, dissapate, effected for “affected”) and punctuation (comma and
semicolon use) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in conventions.
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Anchor Level 5 – C
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the text, describing the influenza epidemic as a

negative effect of the war that started at a fort in Kansas and spread throughout the
world. Connections to the task are generally explicit (If the war had not existed and
Because of the war) although occasionally implicit ( This allowed any soldiers
exposed).

Development Clearly and consistently develops ideas (the start of the epidemic, its spread, the
number of fatalities), using relevant details from the text. Less well developed are the
microbs were airborne, Americans were parading through streets together, and efforts
to contain the virus.

Organization Maintains a clear and appropriate focus on the task (World War I may have
contributed) and exhibits a logical sequence of ideas (U.S. involvement in the war, the
start of the epidemic, the spread to Europe, the virus at home, the end of the war and
epidemic). Organization is less consistent in paragraph 2, which combines some
loosely connected ideas, and in the conclusion, which repeats some ideas from
paragraph 2.

Language Use Uses language that is generally appropriate, sometimes fluent (The microbs were
airborne), but sometimes imprecise (burning manure, which was then carried through
the air by a gale and spread the beginning of the disease and breakout) with an evident
awareness of audience and purpose. The response occasionally makes effective use of
sentence structure (The casualties due to the epidemic, over 550,000, far exceeded the
American casualties of all the wars of that century combined).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling
(pnemonia and microbs), comma use, and pronoun reference.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in language use.
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Anchor Level 4 – A
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text and task, citing ways the spread of the

influenza epidemic … could have been partly due to WWI (movement of soldiers,
Living quarters on the ships, public gatherings, factory work).

Development Develops some ideas more clearly than others. The response explains the spread of the
virus by soldiers and its spread through civilian gatherings at home, using relevant
details from the text. However, attempts to stop the spread of the virus are only
mentioned and the scope of fatalities is not addressed.

Organization Maintains a clear and appropriate focus on ways World War I contributed to the
epidemic and exhibits a logical sequence of ideas, using appropriate transitions
between and within paragraphs (It is believed to have been, Even after millions of
people, Although an epidemic such as this). The concluding paragraph effectively
summarizes the response.

Language Use Uses language that is appropriate (Hundreds more followed, both American and
European, millions of people fell victim) with awareness of audience and purpose.
Attempts to use effective sentence structure are occasionally successful. However,
errors in construction frequently result in confusion (The virus was spread through the
air by tiny particles so all this activity made thousands or even millions of people
suseptable to become ill).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (hault,
suseptable, patriatic), punctuation (peoples and comma use), grammar (pronoun
reference), and proofreading (similar repeated, tha, simple for “simply”) that do not
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 – B
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text, describing the epidemic as a war going on

at home, and addressing both the world-wide and national spread of the virus in
relation to World War I. Connections made to the task are implicit (They sent the
troops on troop ships, which were very crowded).

Development Develops some ideas more fully than others. The response explains the start of the
epidemic, using relevant details from the text, although some details are misinterpreted
(it was tipped over causing a cloud of dust). Other ideas are discussed as generalities
(Soon English and French troops also had the disease and The mutated and more
deadly virus came to the United States).

Organization Maintains a clear and appropriate focus on ways World War I … contributed to the
spread of the influenza epidemic. Ideas are generally logically sequenced; however,
some ideas within paragraphs are combined without transitions (the virus mutated and
soldiers kept moving), creating internal inconsistencies. The final statement of the
conclusion appears out of context and is unsupported by the previous paragraphs.

Language Use Uses language that is generally appropriate, although sometimes basic (They sent the
troops on troop ships) or imprecise (Laws were based). The response consists largely
of short sentences with little success in its few attempts to vary sentence length and
structure (There were large gatherings of people in cities to support the war that only
spread the disease more).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (sucess, manuer,
namonia, occured), punctuation (it’s damage and comma usage), grammar (pronoun
reference and agreement), and proofreading (to repeated and based telling) that do not
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 – C
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text, discussing the cause of the influenza

epidemic in the context of World War I, including the initial appearance of symptoms
at Fort Riley, the transporting of infected troops, the futile attempt to provide a cure,
and the passing of the epidemic coinciding with the armistice. Connections to the task
are generally implicit, although some explicit connections are made (Sending troops
across the Atlantic caused the virus to spread).

Development Develops some ideas (the spread of the flu by soldiers, attempts made to contain the
disease, the number of lives the flu affected), using specific details from the text.
However, President Wilson’s decision is not well explained and how the disease was
spread among civilians is not addressed. The statement every available nurse and
doctor was sent to Europe is inaccurate.

Organization Maintains a clear and appropriate focus on the deadly case of influenza, which swept
over Europe and America during the war. The response contains an introduction and
summarizing conclusion and generally exhibits a logical flow of ideas. However, the
lengthy body paragraph lacks appropriate internal transitions, resulting in some internal
inconsistency.

Language Use Uses language that is generally appropriate, although the occasional use of informal
language detracts somewhat from the sense of audience (No big deal). The response
relies on simple sentences, exhibiting uneven success in attempts to vary sentence
structure for effect.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (armistace),
punctuation (comma omission), paragraphing, grammar, and usage (people that, would
have been a lot less that have) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in language use.
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Anchor Level 3 – A
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text (The disease itself was not caused by the

War and The War began to spread the influenza). Connections to the task are
superficial (These were bad merely because thousands of people gathered in crowded
streets and People couldn’t work twice as much and fight a disease).

Development Briefly develops how the disease began, was carried by troops, and spread rapidly at
home, using some details from the text (the wind … carried the smoke into a choking
dustorm, many were confined to small quarters, business needed to be pumping out
products).

Organization Establishes a clear and appropriate focus on ways the United States efforts in World
War I contributed to the spread of the influenza epidemic. The response follows a
logical sequence with appropriate transitions between paragraphs. However, the flow
of ideas is disrupted with the introduction of one final example in paragraph 3, and the
conclusion is somewhat inconsistent.

Language Use Uses language that is basic (across the Atlantic for war, During the time of war, money
toward the war effort, everything be running) and occasionally imprecise (started out
like pneumonia and then influenza). The response attempts to vary sentence structure
with uneven success (It began when Fort Riley located in Kansas began burning piles
manuer).

Conventions Demonstrates emerging control, exhibiting errors in spelling (manuer and Atlanta for
“Atlantic”), punctuation (influenza that summer), grammar (Another way … were), and
word omission (piles manuer and spread and killed many innocent with) that hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization.
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Anchor Level 3 – B
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text, stating that World War I was ultimatly the

virus’s ally and providing some examples of how the two worked concurrently. The
few connections made between the text and task are occasionally implicit (the same
troubles arose in England, France, & Germany) and generally unclear (With troops
constantly being shipped out and imported, the mutated enemy was finding its way into
the heart of the U.S.).

Development Briefly develops the ideas that the virus began and ended with the war and that
American soldiers spread the disease to Europe. However, other ideas are merely
hinted at (Countries were heavely focused on the war effort), and references to the text
are vague or unclear (12000 had already died).

Organization Establishes a focus on a hidden enemy and exhibits a rudimentary structure, including
an introduction, three supporting paragraphs, and a somewhat overstated conclusion
(spreading its fingers as far as possible, grabing what ever it could). The paragraphs
contain numerous inconsistencies, undermining cohesiveness.

Language Use Uses language that is generally appropriate, occasionally fluent and original (created a
gateway) or imprecise (the contegent and working up) with some awareness of
audience and purpose. The response consists mostly of short sentences with little
success in its attempt to vary sentence structure.

Conventions Demonstrates partial control, exhibiting frequent errors in spelling (heavely, contegent,
namonia, shiped, clossuer, grabing), punctuation (werent and it’s battle), and random
capitalization that hinder comprehension somewhat.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in language use and conventions and weaker in development.
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Anchor Level 3 – C
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text, providing a discussion of the progression of

the influenza epidemic of 1918. Connections to the task are unclear (The troop ships
were the one’s that were inflecting more people and people who got infected because
of carelessness of the Government) or unwarranted (people that got infected with
influenza had no hope of surving).

Development Develops ideas briefly. The response describes the transmission of the virus and some
steps taken to halt the transmission, using some details from the text (a sick person
would cough or even breathe and so small that they could pass through the masks) that
are occasionally inaccurate (a bacteria … might cure). However, key ideas (how the
disease started, its spread through Europe, its spread among American civilians) are
not addressed.

Organization Attempts to establish a focus on how the war contributed to the epidemic but fails to
maintain that focus. The single paragraph is a discussion of the spread of the disease
and the attempts to contain it. The final two sentences attempt to return to the original
focus. The personal observation used to conclude the paragraph is inconsistent with the
overall response.

Language Use Relies on basic vocabulary (a lot of soldiers, just like if, how about the people) with
little awareness of audience and purpose. The response exhibits some attempts to vary
sentence length and structure, which occasionally result in run-on sentences.

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (vacine and
surving), punctuation (arbitrary use of quotation marks, one’s, peoples, missing
commas), paragraphing, and capitalization (i) that occasionally hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in development.
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Anchor Level 2 – A
Quality Commentary

The response:
Meaning Conveys an inaccurate understanding of the text and task, stating that the epidemic of

1918 was a long and difficult time that took alot of peoples life but failing to mention
World War I as a contributing cause. The statement it was started by soilders who was
said to burn manuer in Fort Riley Kansas is not connected to the task, and its meaning
is unclear.

Development Is largely undeveloped. Although the response hints at some ideas from the text (What
made this an even more horrible era and Most people age 21-29 were the frequent
age), the role of World War I is not addressed, and references to the text are vague.

Organization Lacks an appropriate focus but suggests some organization with separate paragraphs
discussing the nature of the epidemic and how it was spread. The conclusion attempts
to enumerate the scope of the epidemic but ends abruptly.

Language Use Uses language that is imprecise (cure for the virus and very much contagious) and
sentence structures that are generally flawed with some sentences nearly incoherent
(Influenza a viruses which the symptoms where fever, sore throat and then eventually
you would get phenomonia and die).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (phenomonia,
manuer, inrected), capitalization (Influenza), punctuation (peoples and Its), and
grammar (word omission and agreement), and usage (alot and that for “they”) that
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is slightly weaker in
language use.
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Anchor Level 2 – B
Quality Commentary

The response:
Meaning Conveys an inaccurate understanding of the text and task. The response attempts to

describe the War of 1918 but makes no reference to the influenza epidemic, stating
many of Americans where safe at home. The response misinterprets the task (I am
going to dicuse an account I heard by David McCollough) and refers to face masks as
gas masks.

Development Is largely underdeveloped. The response hints at a few ideas from the text (the stuff in
the air went right throught them and As … the war ended. Thing slowly came back to
normal), but references to the text are vague and unjustified.

Organization Suggests a focus on a text that I heard by David McCollough and suggests a
rudimentary structure. However, the two paragraphs and conclusion provide a loose,
inaccurate discussion of the war of 1918 and do not support the focus stated in the
introduction.

Language Use Uses language that is imprecise (war of 1918 was bad, many of Americans, Soldiers
died from emnoy) with some reliance on vocabulary from the task and text. Sentences
are often flawed or ineffective, approaching incoherence (I traviled throw the air and
their was nothing you could do).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (dicuse, tords,
Eurpoe, emnoy), punctuation (missing commas), and grammar (use of the coordinating
conjunction and subject/verb agreement) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat weaker
in language use.
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Anchor Level 2 – C
Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding, relying primarily on information

copied from the task and multiple-choice questions, some of which is inaccurate. The
two original sentences allude to the text but attempt a connection to the task that is
unclear (The affected soldiers were sent to other camps. At the camps, other soldier
began to be immune to the disease and its was spreaded to other soldiers).

Development Is largely undeveloped. The response consists of ideas extracted from the multiple-
choice questions and restated without elaboration. The response briefly attempts to
describe how soldiers infected other soldiers, but the explanation is incomplete.

Organization Suggests a focus by re-stating the task, but the single paragraph contains several
unconnected ideas, resulting in an overall lack of cohesion.

Language Use Uses language that is imprecise and repetitive (began to be immune and spreaded to
other soldiers), relying mostly on vocabulary from the task and multiple-choice
questions. Sentences reveal little awareness of the effective use of structure.

Conventions Original content is minimal, making assessment of conventions unreliable.
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat weaker
in meaning and conventions.
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Anchor Level 1 – A
Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding (firstly people had just fever, sore

throat, and headache; It was becoming more deadly; 30 milion people died in the
world). While the response alludes to World War I, no connections are made between
the text and the assigned task.

Development Is largely undeveloped. The response attempts to address the start of the epidemic and
the effects on the civilian population; however, ideas from the text are merely hinted at
(the soldiers burned turn of something, kick them up and swept out over the land and
people shut everything down and split to hospital over flow), and references to the text
are unjustified (Noboby had never seen bacteria and 500,000 people died in ten
months).

Organization Shows no focus. The response minimally suggests some organization by providing two
paragraphs. However, the paragraphs lack cohesion.

Language Use Uses language that is frequently incoherent (It didn’t have any doubtful disease;
Anyone had never seen this cases; Washington D.C Public gathering kept rising and
develop vaccine).

Conventions The response exhibits numerous errors in spelling, grammar, and usage, making
comprehension extremely difficult.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is slightly stronger
in development.
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Anchor Level 1 – B
Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding, consisting of words copied

directly from the situation and task with  final sentences revealing a mostly personal
response. No connections are made between the text and the task.

Development Is minimal. The single reference to the text is misinterpreted (In a way I don’t think
that World War I contributed to the spread of influenza because the soldiers brund
maneuer).

Organization Shows no focus or organization. While the response is comprised of three paragraphs,
ideas are random and unconnected.

Language Use Is minimal, using some language copied from the task and situation. The remaining
original language is at times inappropriate (for what. Why did they do that, what was
the reason) or nearly incoherent (People are well becaues of the people are more
educated).

Conventions Is minimal, making assessment of the conventions unreliable.
Conclusion: Overall, the response best fits the criteria for Level 1 in all categories.
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 Practice Paper A–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

 Practice Paper B–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in meaning.

 Practice Paper C–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

 Practice Paper D–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in organization and conventions.

 Practice Paper E–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Level 6–A
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of the documents, arguing that treasure hunters, while

making a profit from searching sunken vessels, also contribute to scientific and
historical discovery. The response makes insightful connections between the
documents and the task by supporting the treasure hunters’ ventures  while
acknowledging their occasionally wreckless or careless methods.

Development Develops ideas clearly and fully, first using a quotation from Steven Morgan (Today, a
salvor is an archaeologist) to show that profit isn’t everything for these entrepreneurs.
The response uses a wide range of specific and relevant details from the documents,
arguing that funding this research through profits from the shipwrecks, though disliked
by some scientists and archaeologists, is efficient. The response also discusses the
Abandoned Shipwreck Act and other laws, and compares the work of the salvors to the
work of archeologists and scientists who object to it, yet who dig up artifacts and sell
them to museums.

Organization Maintains a clear and appropriate focus on the benefits from the searching of sunken
vessels shared by the treasure hunters and the scientists, archaeologists, and historians,
as well as the general public. The response exhibits a logical and coherent structure
through the skillful use of appropriate devices and transitions (not only … but also,
According to, although, Besides).

Language Use Is stylistically sophisticated, using language that is generally precise and engaging with
occasional imprecision (This quote), redundancy (wealth and riches and gold and
treasure), and wordiness (as well as the fact that). The response has a notable sense of
voice and an awareness of audience and purpose (Treasure hunters should not be
prohibited from conducting underwater searches from sunken vessels simply because
they seek to become rich).

Conventions Demonstrates control of the conventions with only minor errors in grammar.
Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in language use.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 6 – A

[56]

Anchor Paper – Part B—Level 6 – B



Part  A — Practice Paper – AAnchor Paper – Part B—Level 6 – B

[57]



Part  A — Practice Paper – AAnchor Paper – Part B—Level 6 – B

[58]



[59]

Anchor Level 6–B
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of the documents, contrasting the treasure hunters’

lucrative deep sea treasure business, with the archaeologists’ desire to preserve the
history of a variety of cultures. The response makes insightful connections between the
documents and the task showing how survey equipment, diving gear and aquatic
robots, and the Internet are being used by businessmen to exploit shipwrecks whose
historical significance is for them not an issue.

Development Develops ideas clearly and fully, using details to show how treasure hunters take
advantage of new technology, make deals with Third World countries, and claim their
work is necessary, but a r e ruining some of history’s “richest graveyards,” and
destroying historical artifacts through the careless nature of their work. The response
skillfully uses quotations from Phil Masters and George Bass to expose the “big lie”
about the financial necessity of selling artifacts.

Organization Maintains a clear and appropriate focus, exhibiting a logical and coherent structure by
suggesting that business interests are willing to sacrifice … clues and valuable secrets
of the past for profit, then using a transitional sentence (Not only have the treasure
hunters … they have done exactly what the historians feared) to segue into examples
of that abuse. Paragraph 4 skillfully presents claims of the salvors, then discredits them
with the retorts of the archaeologists.

Language Use Is stylistically sophisticated, using language that is generally precise with occasional
imprecision (The recent flourish of treasure hunters) and redundancy (the numerous
amount). A variety of sentence types enhance meaning (The treasure hunters … would
be recovered).

Conventions Demonstrates control of the conventions with only minor errors in spelling
(Archaelogists) and usage (it’s artifacts and must be risen).

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in conventions.
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Anchor Level 5-A
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the documents stating that treasure hunters must

stop their grave robbing and leave the searching to the archaeologists. The response
makes clear and explicit connections between the documents and the task by referring
to the results of such looting (a British warship, was destroyed by profit-hungry
treasure seekers).

Development Develops ideas clearly, using relevant and specific details from the documents. The
response clearly explains how salvors are ruining irreplacable information about the
past, greedy companies also take advantage of Third World Countries in order to
ravage and ruin more shipwrecks, and laws are being passed to prevent such abuses.

Organization Maintains a clear and appropriate focus on the need to stop underwater treasure
hunting. The response exhibits a logical sequence of ideas proceeding from a statement
of thesis to discussion of the damages done by salvurs and greedy companies and
attempted solutions. The response concludes with a reassertion of the thesis.
Transitions (However and Thus) provide coherence within and between paragraphs.

Language Use Uses fluent and original language (Scouring the seas for treasure and personal gain is
detramental to history). The response varies sentence structure to control rhythm and
pacing as in paragraph 1.

Conventions Demonstrates control of the conventions with occasional spelling errors (recieve,
salvurs, detramental, unproffessional)

Conclusion: Overall, the response fits the criteria for Level 5 in all qualities.
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Anchor Level 5–B
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the documents by stating that treasure hunters

should be allowed to search for sunken vessels, with some compromise. The response
analyzes the information from the documents related to both sides of this issue,
concluding that allowing private salvors to reclaim sunken vessels is still a good idea.

Development Develops ideas clearly and consistently, using specific details about the destruction of
the DeBraak, exploration of waters in Third World countries, the effect of new
equipment and technology, and the results of new laws that now require permits for …
exploration to discuss the impact of treasure hunters.

Organization Maintains a clear and appropriate focus on the controversy surrounding private salvors
established in the opening paragraph. The response has a logical sequence, moving
from a statement of opinion in the first sentence, to a discussion of positive and
negative issues, to an argument in favor of allowing private salvors … to explore
sunken vessels. Transitions are used effectively (However, Another, Nevertheless).

Language Use Uses generally appropriate language that is sometimes awkward (Salvors now respect
the historical value of wrecks, states line 49 and 50 and Artifacts must be conserved,
and wrecks intact). The response occasionally makes use of effective sentence
structures (Salvors use their own money to explore, whereas archaeologists don’t).

Conventions Demonstrates control of the conventions with essentially no errors.
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in language use and stronger in conventions.
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Anchor Level 5–C
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the documents (There is a plethora of evidence

that supports private treasure hunters not being able to conduct underwater searches).
The response makes clear and explicit connections between the information and ideas
in the text and documents, by expressing three primary examples why this is wrong.

Development Develops ideas clearly and consistently. The response cites details from the text about
the wreck of the DeBraak, the mindless selling of artifacts, and the almost piratiring of
these wrecks by smaller countries to show why treasure hunters should not be allowed
to salvage shipwrecks.

Organization Maintains a clear and appropriate focus on why  searching by private treasure hunters
is wrong. The response exhibits a logical sequence of ideas supporting the opinion with
three examples. The conclusion further serves to unify the response. Appropriate
transitions (Another supporting example and The last example) are used throughout the
response.

Language Use Uses language that is generally appropriate but sometimes awkward (wrecks that have
occured while being recovered and This is yet another primary reason to avoid from
allowing salvors to destroy pieces of history). The response exhibits some attempt to
vary sentence structure but with uneven success (Through their wrecking of the sites,
to their sale of timeless historical artifacts it just shows the evil in it).

Conventions Demonstrates partial control exhibiting occasional errors in spelling (inproper and
historacal), capitalization (cuba), punctuation (In 1984, while salvaging the ship it was
damaged), agreement (hunters … he or she), usage (avoid from), and proofreading
(allowed to conduct and artificats) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in language use and conventions.
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Anchor Level 4-A
Quality Commentary

The response:
Meaning Conveys a basic understanding of the documents, stating that the precious artifacts …

should be treated with care. The response implies that since such artifacts have helped
us understand the past, for-profit salvagers need to be restrained by more strict laws.

Development Develops some ideas more fully than others. The response uses specific and relevant
details about the value of precious artifacts that have helped us understand the past
and how salvagers present a threat to such peices of history, but the discussion of the
Abandoned Shipwreck Act is less developed.

Organization Maintains a clear and appropriate focus, arguing that preservation of artifacts is
important in order to have a better understanding of the technology and social issues of
other time periods. The response exhibits a logical sequence of ideas, explaining first
the value of the excavation of ships, then discussing the threat to those artifacts from
salvagers, and concluding that with laws to govern … excavation, both scientists and
salvagers would benefit.

Language Use Uses appropriate language, with some awareness of audience and purpose (Through
acts such as the A.S.A., we can garuntee the well being of our history). The response
occasionally makes effective use of sentence structure (Through such laws, we could
ensure the safety of the artifacts and the ship itself in any excavated wreck).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (peices and
sceintific), capitalization (Deleware bay), and grammar (What we need is laws) that do
not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4.
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Anchor Level 4-B
Quality Commentary

The response:
Meaning Conveys a basic understanding of the documents, arguing that time and moneye are

among the many reasons to allow treasure hunters to search sunken vessels. The
response implies that because government … has a budget, treasure hunters, who are
passionate about preservation, should be allowed to continue their work with some
regulation.

Development Develops ideas briefly, using some details from the text and graphic to demonstrate the
need for excavation in a timely manner (As ship wrecks age underwater their slowly
degrade and antique stowes … rust and documents decay). The response briefly
acknowledges that one major concern is the preservation of history but does not
develop the point beyond a single mention of documents … reportedly discarded from
the DeBraak.

Organization Maintains a clear and appropriate focus, arguing that treasure hunters should be
allowed to search sunken vessels and concluding that to raise the ships and gather the
information … should be done sooner rather than later. The response exhibits a logical
sequence of ideas, suggesting that since searching vessels is not a main concern for
government private treasure hunters should be allowed to search them.

Language Use Uses appropriate language with some awareness of audience and purpose (I believe
they should certainly be allowed). The response exhibits some attempt to vary sentence
length and structure with uneven success, mixing fragmentary ideas (And surfacing old
ships which is both timely and costly is not a main concern) with complex thoughts
(One major concern … of the ocean).

Conventions Demonstrates partial control, exhibiting errors in spelling (excevation and benificial),
punctuation (Mannet’s), and grammar (treasure hunters such as Phil Masters says).

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in development and language use.
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Anchor Level 4-C
Quality Commentary

The response:
Meaning Conveys a basic understanding of the documents, using information from both the

article and the graphic to argue that treasure hunters cause damage to sunken vessels.
The response makes implicit connections to the task, stating that salvors sell precious
coins and artifacts to private colletors but does not clearly relate this information to
the task.

Development Develops ideas briefly, using some details from the text to describe the damage done
by salvors but does not elaborate.

Organization Maintains a clear focus on the negative impact of treasure hunters. The response
usually exhibits a logical sequence of ideas through the use of transitions (In the case
of, The only problem, Therefore) but lacks transitions between paragraphs 3 and 4, and
4 and 5.

Language Use Uses appropriate language with some awareness of audience and purpose (Therefore I
believe that salavors should not be allowed to search for shipwrecks). The response
occasionally makes effective use of sentence structure as in the last two sentences of
paragraph 2.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (actully,
vandilized, acution), usage (was rised), comma omissions (Therefore I), and
proofreading oversights (the may and the number or treasure hunters) that do not
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in development.
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Anchor Level 3-A
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text (It is not economically or morally right to

allow treasure hunters to conduct underwater searches for sunken vessels). The
response makes implicit connections between ideas in the text and the task, drawing an
analogy between a detective searching a still-standing house after fifty years and
treasure hunters’ underwater searches for sunken vessels. The response further
connects such searches to salvors who have ruined historical ship wrecks. There is no
reference to the graphic.

Development Develops some ideas more fully than others, using details from the text to discuss how
salvors’ ignorance has caused the destruction of sunken vessels such as the DeBraak.
However, the response makes no reference to the graphic.

Organization Maintains a clear and appropriate focus on why salvors should not be allowed to
conduct underwater searches. The response is logically organized with an introduction
suggesting an imaginary situation that is related to the focus, a body elaborating on the
reasons why treasure hunters should not be allowed to conduct underwater searches,
and a conclusion.

Language Use Uses generally appropriate language with some awareness of audience and purpose but
is weakened by the use of language that is at times inappropriate (okay, sure, profit off)
or imprecise (your life of well worth and Mishaps such as this cost a conflict of
irreplaceable data).

Conventions Demonstrates partial control of conventions with occasional errors in spelling
(interupting), punctuation (You want to stop him, but wait, you are dead, you cannot do
anything now), grammar, and usage (like for “as if”) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, in all qualities, but it remains at
Level 3 because it makes no reference to the graphic.
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Anchor Level 3-B
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text by stating I strongly belive … that all wrecks

should be left to archealogists. The response makes superficial connections between
the text and the task (Many people love history and Artifacts are a great subject in the
argument of salvaging). There is no reference to the graphic.

Development Develops ideas briefly, using some details from the text. The response mentions the
destruction of the De Braak and laws … to regulate salvaging, but little elaboration is
provided. There is no reference to the graphic.

Organization Establishes an appropriate focus in the last paragraph, although it is not clearly
connected to the discussion of history in paragraphs 1 and 2. The response exhibits a
rudimentary structure.

Language Use Relies on basic vocabulary (History is very important) with some awareness of purpose
(paragraph 5).  The response exhibits some imprecision (people are … debating on)
and redundance (sparkle or come to their attention). Attempts to vary sentence
structure are unevenly successful (when someone hears that a great clue to history has
been destroyed, it can cause a problem for an individual, and the company causing the
problem).

Conventions Demonstrates partial control with occasional errors in spelling (businesse, belive,
archealogists), punctuation (history, its and 1198 it), and proofreading (the British it
1198 and from is sunken vessel) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Level 3-C
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text by asserting I am against the idea that

treasure hunters should be allowed to conduct underwater searches. The response
makes few connections to the text and no connections to the graphic.

Development Is incomplete, hinting at ideas but references to the text are repetitive (look for
valuable sunken treasures and attempt to find valuable treasures) or irrelevent (Many
have failed, and many have succeeded). The response hints at ideas about profit ruined
… posessions and lost history but does not elaborate. There is no mention of the
graphic.

Organization Maintains an appropriate focus (searching for sunken vessels should be banned). The
response exhibits a rudimentary structure consisting of an introduction, two body
paragraphs, and a summary.

Language Use Relies on basic vocabulary (all they think about is the money) with some imprecision
(they would do anything beyond their limits to get their hands on valuable treasures
from the past).

Conventions Demonstrates partial control with occasional errors in spelling (wether  and
posessions), punctuation (In conclusion I; underwater, should; money, they), and
agreement (parts … was) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in development and stronger in conventions.
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Anchor Level 2-A
Quality Commentary

The response:
Meaning Conveys an inaccurate understanding of the documents and purpose (Tonight I will be

trying to persuade you see why we should inforce the idea of treasure hunters to
conduct underwater searches for sunkn vessels.) The response alludes to the
documents but attempted connections are unclear.

Development Is largely undeveloped, using vague and unjustified references to the documents (Do
you want 5.3 Million Dalars?).

Organization Establishes but fails to maintain an appropriate focus, first saying the issue of tonights
meeting will be to discuse the issue of sucken vessels, then shifting to an attempt to
persuade fellow science club members … to help get a group to look for sunken
treasure. The response exhibits a rudimentary structure, containing some irrelevancies
(It’s what we all like to do).

Language Use Uses language that is imprecise and unsuitable for the audience [The graphics show
that are shown to show and things like Brother Jonathon was worth 5.3 million (Near
Cali)]. The response reveals little awareness of how to use sentences to achieve an
effect.

Conventions Demonstrates emerging control of conventions, exhibiting occasional errors in spelling
(sucken, inforce, implys, alot), punctuation (“Basketballs” and Ask yourself), and
capitalization (Benefits and Dalars) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in organization and conventions.
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Anchor Level 2-B
Quality Commentary

The response:
Meaning Alludes to the documents, arguing against treasure hunting by negating two repetitions

of a statement copied from the prompt (treasures hunters should not allowed to
conduct underwater searches for sunken vessels).

Development Is largely undeveloped, hinting at ideas. The response mentions damage (they don’t
acknowledge that down there its gets destroyed, by the equipment … and lack
knowledge of the vessels) but fails to elaborate.

Organization Suggests a focus on damage but lacks organization. The response begins with a
prompt-dependent one sentence introduction, followed by a body paragraph made up
of random ideas. There is no conclusion.

Language Use Uses language that is imprecise (I decided to debate against the idea).  The response
exhibits little awareness of how to use sentences to achieve an effect.

Conventions Is minimal, containing only two sentences of original student writing, which makes
assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat weaker
in conventions.
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Anchor Level 2-C
Quality Commentary

The response:
Meaning Conveys a confused and inaccurate interpretation of the documents (I will be

discussing if sunken vessels are allowed under water to find the sunken vessels). The
response alludes to the documents but makes unclear connections to the assigned task
(The abandoned shipwreck Act would not apply Whydah because the artifacts were
displayed by the National Geographic Society).

Development Is largely undeveloped, using vague, unjustified  (This whole crash causted $5.3
billion dollars). and repetitive (Brother Johnathan his boat sank in Cresent City in
Calfornia and Brother Jonathan, was a shipwreck in Calfornia during 1865)
references to the documents.

Organization Lacks an appropriate focus (I will be discussing if sunken vessels are allowed under
water to find the sunken vessels). The response suggests some organization (In the next
few paragraphs, In the article, In conclusion) but lacks coherence within paragraphs,
consisting largely of random, unrelated ideas.

Language Use Uses language that is imprecise (Against sunken vessels the treasure hunters should
not be allowed to conduct under water searchs).  The response exhibits little awareness
of how to use sentences to achieve an effect (It was a great lost for who ever ship went
down when they on the boat that is how they died).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (finacial,
Calfornia, causted), punctuation (For example Brother Johnathan and Brother
Jonathan, was a shipwreck), usage (allowed), and proofreading (Johnathan) that make
comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2.
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Anchor Level 1-A
Quality Commentary

The response:
Meaning Provides minimal evidence of understanding, consisting instead of a personal response

without reference to the documents. Although the response states I feel its morally
wrong to dive for sunken vessels, no connection is made between this statement and the
documents.

Development Is largely undeveloped. The reasons for the stated opinion are vague (There can be no
good coming out of this), repetitive (Its a waste of time and energy), and unjustified
(natraul rescources Plants and fish can be disturbed).

Organization Suggests a focus on the morality of diving for sunken vessels but shows no evidence of
organization, using unrelated opinion statements (Its just a waiste of time).

Language Use Uses language that is imprecise (a pointless cause) and unsuitable for audience and
purpose (First off). The response reveals little awareness of how to use sentences to
achieve an effect (The time and man power exceed the point of the project).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (valuble and
natraul) and punctuation (Its and Theres) that do not hinder comprehension.

Conclusion: Overall, the response best fits the cri teria for Levels 1, 2 and 3, but rem ains at Level 1
because it makes no reference to the documents.
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Anchor Level 1-B
Quality Commentary

The response:
Meaning Provides minimal evidence of understanding, suggesting that Passage 1 argues that

treasure hunters should be allowed to search for sunken vessels. The response makes
no other connection between the documents and the assigned task.

Development Is minimal. The response uses no details from the documents to support its assertion.
Organization Suggests a focus on allowing treasure hunters to search for sunken vessels, but is too

brief to demonstrate organization.
Language Use Is minimal.
Conventions Is minimal, making assessment of conventions unreliable.
Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in organization.
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Practice Paper A–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in language use.

Practice Paper B–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.

Practice Paper C–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper D–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.

Practice Paper E–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in development.


