
SESSION ONE

FOR TEACHERS ONLY
The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

ENGLISH
Wednesday, June 18, 2003— 9:15 a.m. to 12:15 p.m., only

SCORING KEY AND RATING GUIDE

Mechanics of Rating

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a checkmark each incorrect or omitted answer to multiple-
choice questions on the Session One answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A and Part B multiple-choice
questions to the appropriate spaces in the box in the upper right corner of each stu-
dent’s SESSION ONE answer sheet.

Session One
Correct Answers
Part A Part B
(1)  2 (7)  2
(2)  1 (8)  1
(3)  3 (9)  4
(4)  2 (10)  3
(5)  4 (11)  4
(6)  3 (12)  3

(13)  1
(14)  2
(15)  3
(16)  4

[OVER]
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One.
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Anchor Level 6 – A
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of the text, adopting Tully’s dinner party analogy to explain the

process of speech writing. The response makes insightful connections between the text and task
(How can they best be served, decorate the content of the speech to please them, maintain your
integrity of focus).

Development Develops ideas clearly and fully, using a wide range of specific details from the speech to
dis cuss the imp ortance of audience (Ar e their tastes sim ilar, or diverse), con tent (Decide to “use
only the best ingredients”) , and  focus  (Pa re off any tangential id eas) in speech  preparation .

Organization Maintains a clear and appropriate focus on speechwriting advice, beginning with an
introduction intended to make speechwriting less frightening to Freshmen, followed by three
cohesive discussions, and ending with an effective conclusion. The response maintains
coherence through skillful use of appropriate devices (repetition of Freshmen in the
introduction and conclusion) and transitions (According to Jane Tully, For instance, However).

Language Use Uses language that is precise and engaging (a popular adjunct), with a notable sense of voice
(I’ll bet that’s considerably less frightening), and awareness of audience and purpose (try
considering the audience you’ve been asked to address). The response varies structure and
length of sentences to enhance meaning (paragraph 4).

Conventions Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 – B
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of the text, stating that according to Jane Tully … creating a

speech is much like creating a meal for guests that you wish to impress. The response makes
insightful connections to the task by effectively incorporating Tully’s ideas as supporting
material, pointing out that Tully’s analogy has three primary components, awareness of which
will help the amateur speech writer immensely).

Development Develops ideas clearly and fully, making effective use of a wide range of relevant details from
the text to elaborate on the three aspects of Tully’s analogy (A speech writer needs to know the
size, the age range, and the gender of the audience; a speech needs unique information; All
material in the speech must contribute to the main idea).

Organization Maintains a clear and appropriate focus on mastering the techniques of speech writing. The
response presents a logical structure, beginning with an introduction establishing the purpose of
the text (to foster effective communication techniques), followed by three cohesive discussions,
each relating to a key idea from the speech, and ending with an effective summary conclusion.
Coherence is maintained through skillful use of transitions (The first, Likewise, Ms. Tully’s
second suggestion, as a beginning speech writer).

Language Use Is stylistically sophisticated, using language that is precise and engaging (All else should be
jettisoned and yield a masterful product) with a notable sense of voice and awareness of
audience and purpose (Asking this question will also help you to pare down the speech to a
manageable length). The response skillfully varies sentence structure and length to control
rhythm and pacing.

Conventions Demonstrates control of the conventions exhibiting occasional errors.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in conventions.
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 Anchor Level 5 – A
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the text, using Tully’s extended metaphor of throwing a

party to explain the three basic steps to writing a speech. The response makes clear and explicit
connections to the task by relating the preparation necessary for a dinner party to speech
preparation (The second step in the process or the “recipe” is to “use only the best
ingredients”).

Development Develops ideas clearly and consistently. The response uses relevant and specific details from
the text to elaborate the importance of knowing your audience (use jokes, stories and anecdotes
that will relate), carefully selecting material (add an “exotic twist”), and having a central idea
(All illustrations and stories must relate to your message).

Organization Maintains a clear and appropriate focus on the subject of effective speech writing established in
the introduction. The response exhibits a logical flow of ideas through the use of appropriate
transitions (First, The second step, Therefore, Last).

Language Use Uses language that is generally fluent and sometimes original (you’ve always found speech
writing difficult and far too overwhelming, but do in some part of your soul, wish you could
master the skill), with evident awareness of audience and purpose. The response varies sentence
structure and length to control rhythm and pacing (If you were cooking a dinner, you wouldn’t
want your guests to think the food was bland. Some things are better with a bit of spice).

Conventions Demonstrates partial control of the conventions, with occasional errors in spelling (tibits),
punctuation (courage, don’t and meal, it), agreement (speaker ... their and quotes, anecdotes ...
may be the one thing), and pronoun reference that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in conventions.



Part A — Practice Paper – AAnchor Paper – Part A—Level 5 – B
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Part A — Practice Paper – AAnchor Paper – Part A—Level 5 – B

[14]

Anchor Level 5 – B
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text, advising beginning speechwriters to follow three

simple steps to get the hang of it. Connections between the text and task are generally explicit
(1. Know the audience, 2. research the speech, and 3. have a main focus).

Development Develops ideas clearly and consistently. The response uses specific and relevant details from
the text to elaborate on the importance of knowing who you are talking to, researching the
speech, and having a main focus.

Organization Maintains a clear and appropriate focus on the basic techniques necessary to write an effective
speech. The response exhibits a logical sequence of ideas through the use of appropriate
transitions (First of all, The next step, Last).

Language Use Uses language that is generally fluent, although occasionally imprecise (Humor is an important
entertainment value) and colloquial (hack it). The response shows evident awareness of
audience and purpose (If you want to become an effective speechwriter, you have to know and
understand the basic techniques) and varied sentence structure and length control rhythm and
pacing.

Conventions Demonstrates control of conventions exhibiting occasional errors in spelling (reenforce and
definately) and confused punctuation (mean?, or “Why).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in meaning.
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Anchor Paper – Part A—Level 5 – C

[17]

Anchor Level 5 – C
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the text, comparing a speech to a party, a speechwriter to

a caterer, and giving Tully’s three step recipe for a great speech. The response makes explicit
connections between the text and the task (you need to know what kind of group, use only the
best ingridients, stay on the main course).

Development Clearly develops each step of Tully’s recipe, using specific and relevant details from the text.
The response explains the importance of knowing audience size, age, and gender; using little
known facts to add interest; and staying focused to keep the speech short and … interesting.

Organization Maintains a clear and appropriate focus on learning to write a good speech. The response
maintains a logical sequence of ideas through the use of appropriate transitions (First, By
knowing who is coming, The sencond step, This leads to the third part) though the inclusion of
the third part in a paragraph which begins the second step detracts from structural consistency.

Language Use Uses language that is generally fluent with evident awareness of audience and purpose (The last
thing to rembember about good speech writing is … if it doesn’t pertain to your idea do not use
it). The response varies sentence structure and length to control rhythm and pacing.

Conventions Demonstrates partial control, exhibiting frequent errors in spelling (audiance, catorer, apeals,
recieving, gentalman, lukemia) and occasional errors in usage (for for “to”, to for “too”, and for
“an”) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in conventions.
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Anchor Paper – Part A—Level 4 – A

Anchor Level 4 – A
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the text, comparing organizing parties to organizing a

speech, and making generally explicit connections to the task (you need to know who is in the
audience and provide them with a fact that they would never know). Some connections,
however, are implicit (Most important of all is the main focus).

Development Develops some ideas more fully than others. The response discusses the importance of knowing
your audience and adapting your materials to suit them, using relevant details from the text.
However, the importance of adding interesting facts is mentioned but not developed. The
response attempts to develop advice on keeping your material focused, but ideas are not clearly
explained (don’t drift off … or your audience may drift off).

Organization Maintains a clear and appropriate focus on speech writing techniques, and generally exhibits a
logical sequence of ideas, occasionally making effective use of transitions (Once I learned, Now
as you, Most important of all), although the response contains some internal inconsistency,
(diverse ideas are combined without transitions within paragraphs 3 and 4, and the lengthy
introduction is unbalanced by the abrupt conclusion).

Language Use Uses language that is generally fluent and original (I’m as cool as the other side of the pillow
and I was like a preacher on a typical sunday morning), although occasionally imprecise
(audience leaving, they will be easier to keep, focus of the essay). The response exhibits a
notable sense of voice and an evident awareness of audience and purpose. Sentences are
generally varied effectively.

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (using comma splices),
grammar (friends ... is and goal is ... knew), and usage (techniques to, too for “to”, into the
speech) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in meaning and language use.
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Anchor Level 4 – B
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the text, discussing techniques for writing in terms of

Tully’s basic recipe, including know whose coming, use your best ingredience, and focus on the
main course. Connections to the task are explicit (knowing the age group of the audience,
knowing their gender, be different and spice it up).

Development Develops some ideas more fully than others. The response clearly explains the importance of
knowing your audience and keeping their interest, using relevant details from the text (Use
audio and/or visual support, keep it short and sweet, you wouldn’t tell a joke to your
grandmother), but the discussion of focusing on the main idea is less well developed.

Organization Maintains a clear and appropriate focus on successful speech writing techniques. The response
exhibits a logical sequence of ideas through the use of transitions (First of all, Second, Finally,
Remember).

Language Use Uses language that is generally appropriate, although sometimes imprecise (Following the basic
recipe for successful speechwriting can easily attain this goal and knowing the size group) with
evident awareness of audience and purpose. The response makes effective use of sentence
structure.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (drif and ingredience),
punctuation (comma use and end punctuation), capitalization (they, don’t, Luck, Freshmen), and
usage (whose for “who’s”, your for “you”, hammered in their heads, your for “you’re”) that do
not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in meaning.
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Anchor Level 4 – C
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text (Jane’s view is to look at it as “making a speech is

like giving a party”). The response makes implicit connections to the task (Interesting ideas is
always the key, This is when you need to be creative, use humor, Spice it up).

Development Develops some ideas more fully than others. The importance of knowing what type of audience
is coming is clearly explained, using relevant details from the text. Other ideas are less
developed (Good quotes always add zest and The key is to stay focused and keep the audience
focus).

Organization Maintains a clear focus on keeping an audiences attention, as stated in the introduction. The
response generally exhibits a logical sequence of ideas, but contains some internal
inconsistencies. Diverse ideas are combined in paragraph 2, and a key idea is ineffectively used
as a conclusion.

Language Use Uses language that is generally appropriate, although sometimes imprecise (have something
extra to stand out) and repetitive (hearing a speech when it is being told). The response
occasionally makes effective use of sentence structure (If the audience is small …. On the other
hand if the audience is big).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (apealing), punctuation
(speakers inability; audiences attention; speechwriter, Jane Tully can), grammar (ideas is, you
… is, audience focus), and usage (inability of keeping and affects for “effects”) that hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in conventions.
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Anchor Level 3 – A
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text, parphrasing Jane Tully’s three-step recipe in the

opening sentence. The response makes implicit connections to the task (The key … is to know
whose coming and giving a speech is like giving a party).

Development Develops ideas briefly, using some details from the speech (large … or small amount of people
and know the age of the audience and what is the speech given for).

Organization Establishes a focus on effective speechwriting techniques in the introduction, but loses focus in
paragraph 3, lapsing into a discussion of the relative ease or difficulty people may have in
delivering a speech.

Language Use Relies on basic vocabulary that is sometimes imprecise (you speak the basic facts and Choices
… aren’t always eligiable). The response shows little awareness of audience beyond the use of
you’re and you throughout.

Conventions Demonstrates partial control, exhibiting errors in spelling (eligiable), punctuation (comma and
apostrophe omissions), grammar (speech … just come so easy), and usage (amount of people,
whose for “who’s”, you’re for “your”) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in meaning and conventions.



Part A — Practice Paper – AAnchor Paper – Part A—Level 3 – B
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Anchor Level 3 – B
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text (There are many tips which are useful when writing a

speech. A good method is to think of of yourself as a catoror). Connections to the task are few.
The response reveals some misinterpretation of the task (I am a proffessional and I will share
with you many interesting ideas).

Development Is largely undeveloped (You should know who is coming, use best ingredients and focus on the
main course), although the idea of keeping the audience’s interest is developed briefly (The
Larger the audience and add stories and humor but keep it moving). The response incorporates
text copied from the task guidelines (use specific, acurate … information and Use a tone and
level of language).

Organization Establishes, but fails to maintain, a focus on ideas witch may help to make your speeches
eccellent. The response exhibits a rudimentary structure, consisting of three paragraphs, but
ideas within paragraphs are randomly combined, resulting in numerous inconsistencies.

Language Use Uses language that is generally basic, including more sophisticated vocabulary copied from the
task guidelines. The response exhibits some awareness of audience and purpose. Sentence
structure is frequently flawed.

Conventions Demonstrates emerging control, exhibiting frequent errors in spelling (Freshmans, wrighting,
proffessional, acurate, catoror, Alway, coharent), punctuation (end punctuation and comma
use), and usage (witch for “which” and In many occasions) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in development.
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Part A — Practice Paper – A
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Anchor Paper – Part A—Level 3 – C

Anchor Level 3 – C
Quality Commentary

The response:
Meaning Conveys a basic understanding of the text, (As Jane Tully a professional speech writer showed

us how can we make a speech better by compared it with a meal). The response makes few
superficial connections to the task (When you know Who is coming … you have to choose topics
to make them understand your idea some how).

Development Is largely undeveloped, hinting at ideas, but references to the text are repetitive (a speech …
compared … with a meal.” at a party and ”speech is like giving a party … the audience just
enjoy the meal), and vague (as larger is the audience is harder to control them).

Organization Maintains an appropriate focus on techniques for effective speechwriting. The response exhibits
a rudimentary structure, consisting of two introductory paragraphs, followed by two body
paragraphs. There is no conclusion.

Language Use Uses language that is often imprecise (There you can find some steps that we can follow to get
better in our writing skills to make a speech). The response reveals little awareness of how to
use sentences effectively (Jane Tully make a speech as a “Recipe”).

Conventions Demonstrates emerging control, exhibiting errors in spelling (houst), punctuation (Jane Tully a
professional speech writer showed and use of quotes), grammar (ideas … is, Jane Tully make,
She follow), and usage (as larger … is harder) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in development and language use.
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Anchor Level 2 – A
Quality Commentary

The response:
Meaning Conveys a basic understanding of the speech, with some minor confusion (the Third is to forues

on the … Best force). The response makes superficial connections to the task (A Speech is like a
meal. It can he Interesting and have imporant Information).

Development Is largely undeveloped. The response hints at the idea that there is three guides to go by, but
develops only one (know who is coming to the party) with vague references to the text (Find out
what age group …. So you can make it more interesting).

Organization Suggests a focus on effective speech writing but lacks organization. The response combines
several key ideas in paragraph 2, separates three related ideas into paragraphs 3, 4, and 5, and
returns to a previous idea in paragraph 6. The conclusion is ineffective.

Language Use Uses language that is often imprecise (I am going to tell about effective Speech writing,
Accurate, relevant information and If it does not make sents to not use it). The response shows
little awareness of how to use effective sentence structure (Be sure it in Clued your Central
Idea. To Help Rember Your Point).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (freshman for “freshmen”,
imporant, forues, diffents, adalts, in Clued for “include”, Rember), punctuation (comma and
apostrophe omissions), capitalization, grammar (There is three guides, who is come to the
party, That how), and usage (sents for “sense”) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in meaning.



Part A — Practice Paper – AAnchor Paper – Part A—Level 2 – B
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Anchor Level 2 – B
Quality Commentary

The response:
Meaning Conveys a confused understanding of the text (The speaker said that she is the host of the

meal). Connections to the task are unwarranted (have a good recipe) and unclear (The eliment
that you can add to your source).

Development Is largely undeveloped. The response hints at ideas from the text, relying heavily on
information from the multiple-choice questions. References to the text are vague, repetitive, or
unjustified (If you are ask to read a speech; The speech is a meal; The shorter, it will take 20
min).

Organization Suggests some organization, relying heavily on the order of the multiple-choice questions.
Paragraphs generally lack cohesion.

Language Use Uses language that is imprecise and repetitive (food on which we chew on, in to force on the
main cours, What kind of gender), relying on vocabulary copied from the multiple-choice
questions. The response reveals little awareness of how to use sentences to achieve an effect.

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (groupe, Frist, cours,
whant, concers, appeling), punctuation (end punctuation and comma use), grammar (she want,
have your speech to stand out, you are ask), and usage (use for “us” and live for “leave”) that
make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 2 – C

[37]

Anchor Level 2 – C
Quality Commentary

The response:
Meaning Conveys a generally confused understanding of the text (Techniques for effective speech writing

could be a speech like an invited guest). Connections to the task are unclear (What you need to
know about the audience).

Development Is incomplete. The response attempts to explain some techniques, but references to the text are
vague and repetitive (it’s also like a meal full with ingridients, substances and Interesting
ideas).

Organization Suggests a focus on techniques for effective speechwriting, and suggests an organization
through paragraphing but ideas within paragraphs are not connected.

Language Use Uses language that is imprecise (When a group is small, the audience there is more eye contact
and also easier to stay on the speaker). The response reveals little awareness of how to use
sentences to achieve an effect.

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (proffesional, ingridients,
comming), punctuation (end punctuation and comma use), and grammar (ways ... is and
audience pay) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all areas.



Part A — Practice Paper – AAnchor Paper – Part A—Level 1 – A

[38]

Anchor Level 1 – A
Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding. While the response makes some allusions

to the task (Techniques for effective speechwriting and to become a better speecher) no
connections between the task and text are made.

Development Is minimal.
Organization Suggests a focus through the title (Techniques for effective speechwriting) but lacks

organization. The response consists of unconnected ideas.
Language Use Uses language that is imprecise (to give close attention) approaching incoherence (If they miss

the thing may be showed again). Sentence structure is consistently flawed.
Conventions Is minimal, containing numerous errors.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in organization and language use.



Part A — Practice Paper – AAnchor Paper – Part A—Level 1 – B

[39]

Anchor Level 1 – B
Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding. The response lists 3 things you need to

know about speechwriting, but makes no connections between the information in the speech and
the assigned task.

Development Is minimal. The one detail used from the text (It is like being a verbel cator) is not explained.
Organization Suggests a focus on speechwriting, but is too brief to demonstrate organization.
Language Use Is minimal.
Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.
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Practice Paper A–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in language use and conventions.

Practice Paper B–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in organization.

Practice Paper C–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization.

Practice Paper D–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper E–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 6 – A
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of the documents by discussing how new knowledge about the

forest’s ecology has led to New views about forest fire prevention. The response makes
insightful connections to the documents and the task by leading the reader to understand that the
best way to deal with forest fires is to reduce human interference with the environment.

Development Develops key ideas clearly and fully, using relevant information from the text (Forests where
natural fires are suppressed quickly rebound) and the graphic (Damming up rivers leaves
forests dry and sickly) to illustrate new views about the causes of and solutions to forest fires.

Organization Maintains a clear and appropriate focus on the task established in the first sentence (Forest fires
engender a great deal of controversy). Old and new ideas regarding fire prevention are logically
presented, followed by a discussion of their negative impacts. Coherence is achieved through
skillful use of transitions (Shortly thereafter, Another aspect, Two other elements).

Language Use Is stylistically sophisticated, using language that is precise and engaging (This new policy of
immediate fire suppression became the American public’s common conception of how to deal
with forest fires). The response has a notable sense of voice (If our country and the world could
learn to respect nature) and varies sentence structure to enhance meaning (Once again, these
trees become kindling for a fire).

Conventions Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 – B
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of the documents through a judicious selection of information to

show how current practices affect forest ecology. The response makes insightful connections
between the documents and the task by providing a commentary on the varying perspectives
and solutions to the problem of forest fires (The movement of modern man into the forested
areas has further complicated forest fire management).

Development Develops ideas clearly and consistently, using information from the text and the graphic to
discuss the complex nature of forest fires, providing relevant details about their history, the
effect of current practices, and the complexities of treatment (Logging has been touted ... for
even hotter fires).

Organization Maintains a clear focus on the role of forest fires in nature and how human actions have
impacted forest fires and their prevention. The response is logically structured, clearly stating
the problem at the beginning (attitudes toward forest fires and their prevention have been at
odds with ecology) and proceeding to explain historical attitudes toward and treatment of forest
fires, as well as modern trends and attitudes which compound the problem. Possible solutions
such as logging or controlled burns are then offered, followed by a strong conclusion (A
foolproof solution which will please all constituencies seems unavailable at this time).

Language Use Is stylistically sophisticated, using language that is precise and engaging (From prehistoric to
modern times, forest fires have served the ecological function of renewal by purging forests of
waste and disease). The response has a notable sense of voice (This philosophy, exemplified by
Smokey Bear, proved not to be the best approach to forest fires). Long complex sentences are
well-controlled and occasional short sentences enhance meaning (Few solutions seem
universally viable).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in development.
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Anchor Level 5 – A
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the documents by discussing contributing factors to the

creation of “ghost forests” and proposed solutions to future fire threats. However, although the
graphic is accurately interpreted, the application of its information to the argument is unclear
(changes in existing zoning laws may be effective in creating fire resistent homes).

Development Develops ideas clearly and consistently. The response uses specific details from the text (This
situation resulted in raging forest fires, including those in 2000 that were “hotter, faster
burning [and] more ferocious than any burns in modern times”) and the graphic (river
diversion and fire resistent homes) to support a discussion about causes of forest fires and
proposed solutions. However, the response makes limited use of the graphic.

Organization Maintains a clear and appropriate focus on forest fire prevention established in the introduction.
Body paragraphs are organized logically, focusing on reasons (purging and logging) and
solutions (a reduction of the number of new homes constructed in forest fire zones). The
response uses transitions appropriately between (Today, however and Another practice) and
within paragraphs (Also and Finally).

Language Use Uses sophisticated and precise language (conflagration, quelled, exacerbates). The response
skillfully integrates quotes (As practiced today, loggers cut down the largest “most fire-
resistent trees” and replace them with “crowded stands of young and disease-prone trees” that
burn more fiercely) and varies sentence structure to control rhythm and pacing (Today,
however, that philosophy has changed).

Conventions Demonstrates control of conventions with essentially no errors.
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in language use and conventions.



Part A — Practice Paper – AAnchor Paper – Part B—Level 5 – B

[63]



Anchor Paper – Part B—Level 5 – B

[64]



Part A — Practice Paper – AAnchor Paper – Part B—Level 5 – B

[65]



Part A — Practice Paper – AAnchor Paper – Part B—Level 5 – B

[66]

Anchor Level 5 – B
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the documents by using information to support the

position that people need to be educated on the hazard of what forest fires can do, so that they
can prevent them. The response makes clear and explicit connections between the documents
and the task by citing both practices and solutions.

Development Develops ideas clearly and consistently, using general statements and direct quotes from the
documents to discuss current practices that contribute to forest fires (hazardous homes and land
development) and possible solutions (logging and controlled burns).

Organization Maintains a clear and appropriate focus. The response logically sequences ideas, first providing
background information, and then using appropriate transitions between and within paragraphs
(In the summer of 1910, Two solutions, also, Lastly) to logically connect all parts of the
response to the position taken in the opening paragraph.

Language Use Uses language appropriately, sometimes blending quotations into the essay and occasionally
making use of effective sentence structure (Even diseased and dying timber that is baking in the
sun can start a forest fire), though some language is copied from the text.

Conventions Demonstrates control of conventions, exhibiting occassional errors in spelling (occured),
punctuation (colon misuse), and grammar (have arose) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in language use and conventions.
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Anchor Level 5 – C
Quality Commentary

The response:
Meaning Conveys a thorough understanding of the documents by reviewing key ideas in the text

(Regular foresting & logging could help prevent such destructive forest fires). The response
clearly connects information about current practices that lead to forest fires with recommended
solutions (People who wish to build in the forest need to know four items on the basic
construction for their house).

Development Develops ideas clearly and consistently, using relevant details from both documents. The
response uses direct quotes from the text (“The cycles may be surrpressed ... but at the cost of
more powerful fires when it re-emerges”) and general statements from the graphic (Roofing
must be metal, tile or fiberglass) to integrate a discussion about current practices and possible
solutions.

Organization Maintains a clear and appropriate focus on sources and methods of preventing forest fires. The
response begins with an introduction, followed by a logical sequence of ideas, using appropriate
transitions for coherence (One of the major fuel sorces and Another way to help stop). The
response concludes with a summary statement.

Language Use Uses language that is generally appropriate but sometimes informal (& and b/c) and imprecise
(the fact of thousands of unlogged trees). The response occasionally makes effective use of
sentence structure (One of the most famous forest fires would be the “Big Burn” ... destroying
… engulfing ... & killing).

Conventions Demonstrates partial control, with occasional errors in spelling (consern, sorces, consealing),
punctuation (he says it best “Only YOU can prevent forest fires”), and grammar (Another way
... are and danger & risk ... is) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in language use and conventions.
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Anchor Level 4 – A
Quality Commentary

The response:
Meaning Conveys a basic understanding of the documents by identifying the practices that cause forest

fires (suppressing fires, Logging, overgrazing, diversion of water) and indicating that these
practices exacerbate the frequency of forest fires. The response makes implicit connections
between the task and the documents in the introduction and conclusion.

Development Develops some ideas more fully than others. The response uses specific and relevant details
from the documents to discuss the negative impact of logging, the narrowing of rivers, and
grazing. However, the response makes reference to developement as a cause of forest fires, but
does not elaborate on housing hazards.

Organization Maintains a clear and appropriate focus by discussing how the practices of modern society have
resulted in an increase in size and frequency of forest fires (The narrowing of rivers allow
flames to jump to “neighboring groups of trees”). The response exhibits a logical sequence of
ideas through the use of appropriate transitions (As a result of and Along with logging).

Language Use Uses appropriate language with some imprecision (problem in which results from and This
diclivity is fuels). The response occasionally makes effective use of sentence structure or length
(Many decades ago, a horrific forest fire, known as the Big Burn, spread throughout Montana
and Idaho killing three million acres of land along with 87 people).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (developement and
mesures), grammar (Forest fires is), and usage (to leave it burn) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in organization.
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Anchor Level 4 – B
Quality Commentary

The response:
Meaning Conveys a basic understanding of the documents, citing ways for preventing and controlling

forest fires through a discussion of fire suppression, building on a slope, logging, and diverting
natural water ways. The response makes implicit connections between the documents and the
task.

Development Develops some ideas more fully than others. The response uses specific detail about the effects
of logging and forest fires (Debris left behind also serves as good kindling). However, some
ideas are stated without elaboration (Building on a slope is also bad for preventing forest fires).

Organization Maintains a clear and appropriate focus on factors leading to forest fires. The response exhibits
a logical sequence of ideas by summarizing four methods of fire prevention.

Language Use Uses language appropriately but contains some imprecision (keeping the economic cycle). The
response occasionally makes effective use of sentence structure (By suppressing these natural
fires, stronger, faster-burning, more destructive fires arise).

Conventions Demonstrates control of conventions, exhibiting occasional errors in grammar (Preventing and
controlling forest fires is) and proofreading (near the edge of fires and The older,- fire-resistant
trees) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 – C
Quality Commentary

The response:
Meaning Conveys a basic understanding of both documents, stating that fires are destructive monsters

that can not be completely stopped, but people can do things to help prevent them. The response
makes implicit connections to the task by summarizing the causes of and solutions to forest
fires.

Development Develops some ideas more fully than others. For example, the statement that many homes ... are
a fre hazard is developed with references to safer building materials found in the graphic.
However, the idea of prescribing burns to remove excess growth in forest is left undeveloped.

Organization Maintains a clear and appropriate focus on forest fires established in the introduction by first
discussing practices that ... lead to these fires, and then recommending solutions. The response
lacks internal consistency, through the repetition of information in different paragraphs (There
are many ways we can prevent these fires from occuring so often).

Language Use Uses language that is generally appropriate but sometimes imprecise (The trees kill each other
and If enclose areas under the houses and use material like metal). The response shows some
awareness of audience (Forest fires are big tragedies but can be prevented) and occasionally
makes effective use of sentence structure.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (ocurrance, acure, slop for
“slope”, rooves for “roofs”), grammar (Doing this ... leave and they normal would), and
proofreading (lodging for “logging”) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in conventions.
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Anchor Level 3 – A
Quality Commentary

The response:
Meaning Conveys a basic understanding of both documents by identifying the practices that lead to forest

fires and recommending ways to deal with them. The response makes only superficial
connections to the task (If we would do a few little things to preserve our forests and If we
would just think about the ways we are hurting our forests).

Development Develops some ideas more fully than others. The response uses relevant details from the
graphic to discuss hazardous housing (use metal tile or fiberglass roofing, use stone or brick,
avoid ... slopes). However, the discussion of logging uses references to the text that are vague
and unjustified (If we would logg the tinder trees less fires would start, reducing housing
development in forests).

Organization Establishes an appropriate focus (Their are meny reason’s ... why these fires start and meny
ways to prevent them from happining). The response exhibits a rudimentary structure,
consisting of unrelated clusters of information about how to preserve and protect our forests,
but includes irrelevancies (if we logg the tinder dry trees to make paper with or chairs and
houses).

Language Use Relies on basic vocabulary, using language that is sometimes imprecise (a burn out of our
forest, and tinder trees). The response exhibits some audience awareness and makes some
attempt to vary sentence structure with uneven success (If not eliminating the developments
than make them safer for our trees).

Conventions Demonstrates emerging control, with frequent errors in spelling (distroy, butiful, exstinguish,
disscuse) and occasional errors in punctuation (nations ... problems, start suppression and
problem now), capitalization (happining. the), and usage (Their for “There”) that hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in development and organization.
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Anchor Level 3 – B
Quality Commentary

The response:
Meaning Conveys a basic understanding of both documents by presenting some reasons for forest fires

and some ways of preventing them. Although the response discusses fire suppression, logging,
and hazardous housing, these ideas are superficially connected to the task (People live near the
forests).

Development Develops some ideas more fully than others. The discussion about hazardous homes and
logging uses accurate details from both documents. However, the discussion of the Forest
Service’s promise to put out every fire is largely undeveloped. Some evidence is copied from
the text.

Organization Establishes an appropriate focus on forest fire prevention, but loses a clear focus in paragraph 2
(The people mostly on slopes need to stay safe and protected). The response exhibits a
rudimentary structure, consisting of unconnected paragraphs of information.

Language Use Relies on basic vocabulary (big concern and a big deal) with little awareness of audience. The
response attempts to vary sentences, but with uneven success (Although, logging has become a
big problem).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (thats and say, that),
grammar (need to be taken place), and proofreading (wants for “want”, use for “used”, behing
for “behind”) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in development.
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Anchor Level 3 – C
Quality Commentary

The response:
Meaning Conveys a basic understanding of the documents and the task by presenting forest fires as a

problem caused by people’s practices, and recommending ways to deal with them. Connections
between the documents and the task are superficial (The grass keeps the fire closer to the
ground).

Development Develops ideas briefly, using some details from the documents about the dangers of hazardous
houses (People need to use less flammable materials and Under the house needs to be closed
in). The idea of fire suppression is not developed.

Organization Suggests a focus on forest fire causes and prevention in the first paragraph, but lacks
organization. The response contains one body paragraph that lacks unity.

Language Use Relies on language that is basic (before they mess with them), and sometimes imprecise (For
one the log areas that are fire-resistant and leave the plants or replace them). The response
exhibits some attempt to vary sentence structure, but with uneven success (People build in
hazardous areas, fire suppression, water Diversion).

Conventions Demonstrates emerging control, with frequent errors in spelling (buisnesses and knowledgable),
grammar (There are grazing and The house need to be), and usage (was for “ways” and were
for “where”) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in organization.
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Anchor Level 2 – A
Quality Commentary

The response:
Meaning Conveys a confused understanding of the documents, stating that fire is most likely use to

reduce the amount of forest in the world. The response alludes to the documents but makes
unwarranted connections (Yes fire can be bad ... but that is how life works).

Development Is largely undeveloped, hinting at ideas, but references to the document are vague (Get rid of
the openings on the bottoms of their house and Fire can be preventive if you just take everything
safty and smart), repetitive ( The fire is looked at as ... a bad thing, fire can be bad, people
shouldnt always look at it as a bad thing), and unjustified (It also helps the economy).

Organization Suggests a focus on the controversy surrounding forest fires, but lacks organization. The
response consists of one paragraph made up largely of randomly arranged generalizations.

Language Use Relies on basic but repetitive language with little awareness of purpose (I think people should
not just think that forest fires are bad but should think it also helps the economy). The response
makes some attempt to vary sentence structure, but with uneven success (The people should
build their holmes better if they want to live in a forest were there is known for fires).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (widly, ride for “rid”,
holmes), punctuation (todays world), grammar (fires is and use to reduce), usage (acess for
“excess”, loose for “lose”, were for “where”), and handwriting irregularities that hinder
comprehension .

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.
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Anchor Level 2 – B
Quality Commentary

The response:
Meaning Conveys a confused understanding of the documents by incorrectly stating that firefighters

prevent forest fires by removing more flammable trees. The response alludes to the documents
but makes unclear connections. (In the first passage the author says “What we can do is pretty
small compared to what mother Nature can do”).

Development Is largely undeveloped referring only vaguely to the text (Forest fires can be very damaging).
The response hints at prevention of forest fires (containing them to get rid of dead things that
cause the fires) without elaborating.

Organization Suggests a focus that fires cause damage and should be prevented, but lacks organization. The
response includes irrelevancies (Animals are also dying because the fire kills their food supply).

Language Use Relies on basic vocabulary that is sometimes imprecise (inducing fires). The response exhibits
some attempt to vary sentence structure.

Conventions Demonstrates emerging control, making occasional errors in punctuation (removing dead trees
some trees and Not all the fires are started by just trees, brush and dead grass causes fires also)
and grammar (Fire fighter have been) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.
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Anchor Level 2 – C
Quality Commentary

The response:
Meaning Provides minimal evidence of understanding the documents, relying primarily on phrases used

in the documents (89 casualties during 1910 and prescribed burns), some of which are used
inaccurately. The response makes no connection between information in the documents and the
assigned task.

Development Is largely undeveloped. The response hints at ideas extracted from the text and multiple-choice
questions (damages to the wildlife, educate the public, raising animals). The response offers
some outside information that is irrelevant and inaccurate (Yellowstone Naturial Park was
created in 1988).

Organization Suggests a focus that forest fires should be prevented. The response contains several
unconnected ideas, resulting in an overall lack of organization.

Language Use Uses language that is imprecise and sometimes incoherent (so wildlife can be there to mutate
and With this in my irragation system). The response reveals little awareness of how to use
sentences effectively (With this this nature or mother nature will nor flourish away or extinct).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (alot, Naturial, irragation)
and grammar (This lead, a policy of the quickly extinguishing, They lives, endanger species)
that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat weaker
in meaning and language use.
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Anchor Level 1 – A
Quality Commentary

The response:
Meaning Is minimal, providing no understanding of the documents (The forest firest, some time is the

cause of some country that the cultivation of product is just waste time). The response makes no
connections to the task.

Development Is minimal, consisting of vague unsupported generalizations (They are many thing, that can be
very bad to our nation. One of this problem is the “forest firest”) and fragmentary ideas taken
from the text (One of the thing that the forest service remain focused was own primary
resouses) with no evidence of development.

Organization Shows no focus and no organization beyond the attempt to start an introduction and the use of
indentations. Information within paragraphs shows no organization.

Language Use Is minimal and predominantly incoherent (By the forest fires they alway are diffecut problem
like the work say in ninety years ago ... the people were burned). Incoherence extends to
language copied from the text (The agency had reached that conclusion ... a natural cycle and
may be suppressed, forsters say).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (some time, afect,
resouses), capitalization (two work called “forest fires”), punctuation (dont), and grammar (In
this two work and million of acre was) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in conventions.
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Anchor Level 1 – B
Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding (Forest fire start when bad people put fire

in the forest) and makes no connections between the documents and the assigned task.
Development Is minimal. Development consists of irrelevant personal observations about the causes of forest

fires.
Organization Shows no focus and exhibits no pattern of organization.
Language Use Relies on basic (You know that’s the problem) and imprecise (Stuff) vocabulary. The response

reveals little awareness of how to use sentences for effect (They could be drunk & thrown …
and the poor fire … and kill all the prety trees, but they probably spilled gas all around to start
it).

Conventions Demonstrates emerging control exhibiting occasional errors in spelling (prety), punctuation
(Id’s and missing periods), capitalization (Grown), agreement (spreads … and kill) and usage
(us … can and use of the ampersand) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is slightly stronger
in language use and conventions.
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Practice Paper A–Score Level – 4 
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper B–Score Level – 2
Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.

Practice Paper C–Score Level – 5
Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper D–Score Level – 3
Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.

Practice Paper E–Score Level – 4
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in language use.


