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FOR TEACHERS ONLY
The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

ENGLISH
Thursday, August 14, 2003— 8:30 to 11:30 a.m., only

SCORING KEY AND RATING GUIDE

Mechanics of Rating

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a checkmark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s 
SESSION ONE answer sheet.

Session Two
Correct Answers

Part A
(1)  3
(2)  4
(3)  1
(4)  2
(5)  1
(6)  2
(7)  2
(8)  1
(9)  3

(10)  2 
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located at the
end of these scoring materials should be used for determining the final examination
score.
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Anchor Level 6 – A
Quality Commentary

The response:
Meaning Reveals an in-depth analysis by establishing the controlling idea that a broad reach, though

often problematic, is an essential ingredient in life. This idea is explored by use of both the
college student’s angst (His “growing affluence” haunts him) and the exploring child’s
fearlessness (His injuries are numerous). These insights are further refined as the college
student evolves the insight that he must continue to bridge the two worlds of his universe, while
the child’s explorations are seen as predictors of more complicated objectives in the future.

Development Develops ideas clearly and fully, paralleling the conflicted emotions of the college student with
graphic descriptions of the physical contrasts present in his life. The response juxtaposes
Stanford, a glorious institution where the student should feel incredibly happy and proud, with
the return to a dilapidated home which inspires feelings of helplessness and shame. The
response skillfully incorporates the literary elements of symbolism and irony, and demonstrates
how the theme of reaching beyond oneself unites the otherwise contrasting characters.

Organization Maintains a focus on the ramifications of reaching beyond oneself through a skillful use of
transitional phrases (a glaring example, Even the harshness of the Northeastern winter, His
guilt is further compounded).

Language Use Is stylistically sophisticated, using carefully chosen vocabulary (ultimately, pervading,
downtrodden, cascading) and skillful paraphrasing (a troubled college student … compelled to
reach beyond himself). Sentences are effectively constructed, enhancing meaning throughout
the response.

Conventions Demonstrates control of the conventions, with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 – B
Quality Commentary

The response:
Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts. The response

explores the unique concept of the similarity between the student and the child, as well as both
the assets and the liabilities of reaching beyond oneself. For the child, reaching has potential
dangers, while the college student’s success has not been without psychological penalty. The
response conveys further insight in its concluding idea that the dilemma posed for both
characters leaves us … pondering the future.

Development Develops ideas clearly and fully, with a broad range of evidence from the texts. The description
of the child moves from his joy in exploring to the mother’s awareness of the psychological
perils that manhood can bring. This insight is reinforced by discussion of the college student,
who suffers over his family’s poverty. The response incorporates literary techniques by
weaving into the discussion elements such as protagonist, speaker, and contrast.

Organization Maintains a focus on the idea that strivers experience pain as well as pleasure. The response
first explores the child’s activities, which contain physical joys as well as wounds that may
evolve with age. The focus on the psychological penalty continues as the writer delineates the
contrasting problems of the student’s home life. Transitions (Unfortunately, When he returns,
Apparently, Even the room) and direct statements (The Stanford student … has reaped certain
benefits of academic effort) are effectively used with contrasting ideas.

Language Use Uses language that is stylistically sophisticated and engaging throughout. Word choices such as
protagonists, revels, stark contrast, ensnared brother and felonious illustrate precision.
Complex sentences are well controlled, while the variety of structures and parallel phrasing
(whether it is tipping chairs … or spilling water) enhance meaning.

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Part A — Practice Paper – AAnchor Paper – Part A—Level 5 – A
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Anchor Level 5 – A
Quality Commentary

The response:
Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (Success is not

measured by the effect, but by the effort). The response makes explicit connections between the
controlling idea by using examples from the passages that illustrate the significance and
greatness of trying to surpass one’s capabilities.

Development Develops ideas clearly and consistently, incorporating the literary techniques of symbolism,
irony, and simile directly into the discussions of the student’s home on one hand, and the
child’s actions on the other. The response uses quotes and restatement (so ironic under the
dismal reality of his home and creates a tone of fun in spite of the accidents and injuries) to
illustrate the observations about reaching beyond oneself.

Organization Maintains the focus on the effort of reaching beyond oneself. The response exhibits a logical
sequence of ideas, using comparsion to first show how the young man in Passage I came to feel
a sense of pride in his family’s struggle to survive and then how the child in Passage II is not
deterred. Transitions are generally effectively used (At this point, The fact that, Yet she also
sees).

Language Use Uses language that is generally fluent and sometimes original (he reached through his guilt and
shame). The response shows evident awareness of audience and purpose by establishing a
formal tone (The essay builds on these comparisions + contrasts). Long, complex sentences are
well controlled.

Conventions Demonstrates control of the conventions, exhibiting only minor punctuation errors.
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in conventions.
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Anchor Level 5 – B
Quality Commentary

The response:
Meaning Establishes the controlling idea that reaching beyond oneself enables people to discover a new

part of themselves. For each passage, connections to the controlling idea are explicit, referring
to the student’s impovershed home life in Passage I and the child’s small world in Passage II as
limits to be conquered in a quest for self-discovery.

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from
the text. The response combines appropriate quoted material (“travelling between … and
affluence” and “He knows … but that is not all”) with significant details (impovershed home,
emotions, guilt and helplessness, kicking over a chair, throwing blocks) to elaborate the
controlling idea. The literary elements of setting, point of view, and theme are incorporated in
the response.

Organization Maintains the focus on discovery and uses appropriate transitions to link the passages to this
idea (In contrast to the young man in Passage I and Like the young college student). The
connection is also carried into the conclusion (The two passages … seemingly unattainable),
adding to the logical sequence of ideas.

Language Use Uses language that is generally fluent and original. The response exhibits an awareness of
audience by adopting a literary tone, although sometimes lapsing into the first person (we).
Sentence structure and length are generally well controlled.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling
(impovershed), use of possessives (mothers’, familys, authors), and punctuation.

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5 – C
Quality Commentary

The response:
Meaning Establishes a controlling idea that reveals a thorough understanding of both texts, maintaining

that a person must reach outside himself to succeed. The response makes explicit connections to
the task, explaining that for the narrator in Passage I, risk taking involves living a back-and-
forth existence, while the young child in Passage II must deal with the cuts and bruises brought
on by his daring actions.

Development Develops ideas clearly and consistently, providing evidence of each character’s struggle to
reach beyond himself. The contrast between the two worlds of the narrator in Passage I is
highlighted in the response (flipping from one place to the other) as the cause of his guilt and an
inspiration for his success. The response emphasizes characterization in Passage II, describing
the small child as possessing both curiousity and a willingness to pay the consequences.

Organization Maintains the focus that reaching beyond oneself is necessary for success. The response
exhibits a logical sequence of ideas, following the order set up in the introduction (Passage I
explains and Passage II shows). Effective transitions (In accordance, However, In both
passages) help to unify the response. The conclusion adds a new idea (They reach beyond
themselves in order to learn more about themselves) which detracts from the overall unity of
the response.

Language Use Uses language that is fluent and, at times, original (the rhythm of his life). The response adopts
a tone that is appropriate for a literary response. Sentences of varying structure are effectively
used throughout.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (curiousity),
comma usage, and agreement (parent … their).

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – A

[23]



[24]

Anchor Paper – Part A—Level 4 – A



Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – A

[25]



Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – A

[26]

Anchor Level 4 – A
Quality Commentary

The response:
Meaning Establishes a controlling idea in the opening sentence that shows a basic understanding of both

texts. The response implicitly connects this idea to both passages (Sometimes we may even do
this for the ones we love and This poem proves that without fear, you can accomplish anything).

Development Develops some ideas more fully than others, citing specific and relevant evidence from  Passage
I to describe the narrator’s dilemma (living between two different worlds) but relying primarily
on generalizations to develop the discussion of Passage II (They don’t realize that their
mistakes are wrong). The response refers to appropriate literary techniques (irony in Passage I
and symbolism in Passage II).

Organization Generally maintains an appropriate focus on characters who find a way to beat all obstacles.
The response begins by establishing commonality of purpose in both passages (each character
finds in themselves, a way to move past baracades), and in subsequent paragraphs, links each
passage to that purpose (This character reaches beyond … the grief and “reaching beyond” his
small self). Although the conclusion begins with a confusing statement (the author’s portray a
different theme), it does reiterate the controlling idea of “reaching beyond oneself.”

Language Use Uses appropriate language with evident awareness of audience and purpose. The response
occasionally makes effective use of sentence structure (By defeating these obstacles for himself,
he is at the same time, doing it for his family).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (baracades), punctuation
(mother on the other hand and the author’s portray), grammar (we … oneself and each
character … themselves), and usage (shift to second person point of view) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 – B
Quality Commentary

The response:
Meaning Shows a basic understanding of both texts by implying a controlling idea that effort is central to

reaching beyond oneself. The response makes implicit connections between the controlling idea
and Passage I (he … realizes that without his education and endurance, he will never be able to
help his family) and Passage II (The child … is constantly setting new boundaries).

Development Develops some ideas more fully than others. For Passage I, the response primarily discusses the
contrast between the author’s college life and home life revealing the author’s true thoughts and
feelings. In Passage II, the response discusses the child as a symbol of how much people need to
strive to reach beyond oneself. The discussions of literary elements are brief (point of view) or
incorrect (the author uses parellism to display the childs inability to realize his boundaries).

Organization Maintains a clear and appropriate focus on the ability to reach beyond oneself. The response
logically discusses each piece in a separate paragraph. The conclusion, although brief, clearly
relates the two pieces to the controlling idea.

Language Use Uses generally appropriate language with some awareness of audience and purpose (H e
expresses his guilt for living a better life). Sentence structure is generally used effectively (He
manages though, to keep striving for his own goals and aspirations), but is occasionally
confusing (The child … knows no bounds and is constantly setting new boundaries).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (parellism and adimate),
punctuation (childs), and pronoun reference that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Paper – Part A—Level 4 – C

Anchor Level 4 – C
Quality Commentary

The response:
Meaning Establishes a controlling idea (In reaching beyond oneself, one can gain understanding of the

importance of character and strength) that shows a basic understanding of both texts. The
response explicitly connects the controlling idea to Passage I (the sense of pride the narrator
feels despite the guilt and shame) and Passage II (the courage and fearlessness of the child).

Development Develops ideas briefly, relying primarily on unsupported generalizations (The “sense of
tenacity and accomplishment” … is inspired by his family, simple pleasures that a child might
desire, pleasures … have their consequences). The literary elements of characterization and
theme are introduced in the conclusion with brief references to the text.

Organization Establishes a focus on character and strength, but alters the focus in discussing Passage I
(strength, courage, and character) and Passage II (strength and courage … and being fearless).
The conclusion  further shifts focus to truth and virtue. Ideas are logically sequenced (Passage
I, Passage II, literary elements) with some transition (Similarly and Both of these).

Language Use Uses generally appropriate language that is sometimes awkward (contributes his own sense of
pride, insinuates the importance, manifest to attempt). Sentences are varied in structure and
length.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (opressive and
passages for “passage”), punctuation (Yet then the author elaborates), and capitalization.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in development and somewhat stronger in conventions.
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Anchor Paper – Part A—Level 3 – A

Anchor Level 3 – A
Quality Commentary

The response:
Meaning Establishes a controlling idea (to surpass one’s surroundings requires perseverance) that shows

a basic understanding of the texts. The response makes only superficial connections to the task
(He is proud of his family and She admires her son … for never being afraid of what may
come).

Development Develops ideas briefly, using some evidence from Passage I to suggest how the student’s efforts
have helped him to a better life (He appreciates education and what it has provided him). The
discussion of Passage II is based on unsupported generalizations and assertions (author is proud
of her son and wants the best for him).

Organization Establishes but fails to maintain an appropriate focus on perseverance. The response exhibits a
rudimentary structure (In Passage I, In Passage II, For both authors) but includes irrelevancies
(The author does not want her life to be great; just better).

Language Use Relies on basic vocabulary, often using clichés (when all hope is lost, settling for less, enjoy
life’s simple pleasures). The response exhibits some attempt to vary sentence structure but some
sentences are ineffective (For both authors, they seek a better life).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (perserverance) and
comma usage that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Level 3 – B
Quality Commentary

The response:
Meaning Establishes a controlling idea (reaching beyond yourself requires a positive mindset) that shows

a basic understanding of the texts. The response makes few connections between the task and
the texts (He reached beyond and overcame … problems and a young boy is described as …
still reaching for success).

Development Develops ideas briefly, using some evidence from the texts to support the student’s reaching
beyond his financial and domestic restriction and problems. The response relies primarily on
generalizations without textual support (his mindset is going to lead him to success).

Organization Establishes an appropriate focus on accomplishing goals despite … problems, but loses focus in
the discussion of Passage II, stating this boy has not yet seen many major draw backs but will
still succeed, and in the conclusion (Using problems to explain faults … is unreasonable). The
response exhibits a rudimentary structure.

Language Use Relies on generally basic vocabulary with some awareness of audience and purpose. Attempts
to vary sentence structure are unevenly successful (Also having a positive mindset).

Conventions Demonstrates partial control, exhibiting errors in spelling (exibit and appartment), comma use,
and capitalization that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Paper – Part A—Level 3 – C

Anchor Level 3 – C
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of both texts, explaining that

reaching beyond oneself … only needs … motivation and a little bit of causousness. The
response makes few connections between this idea and the texts.

Development Develops ideas briefly. The discussion of motivation in Passage I is developed largely through
unsupported generalization (The characterization of the writer’s brother; the mother, provides;
Even the grandmother gives) while the discussion of fear and causousness in Passage II is
developed largely through personal observation.

Organization Establishes an appropriate focus on going beyond oneself to achieve the unthinkable, but loses
that focus in the discussion of Passage II (The character should be mature and fear the
consiquences of his/her actions). The response exhibits a rudimentary structure but includes
some irrelevancy (I feel that better examples could be shown).

Language Use Relies on basic vocabulary with little awareness of audience or purpose. Attempts to vary
sentence structure are unevenly successful (Even the grandmother … that they have).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (causousness,
beginings, persiverance, deffinatly, consiquences), punctuation (commas), grammar (One …
they), and usage (the for “they”) that occasionally hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.
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Anchor Level 2 – A
Quality Commentary

The response:
Meaning Conveys a confused and incomplete understanding of the texts (in Passage I There was This

Boy Who … Tryed to leave his past alone Just wasn’t That easy). There is a hint of a controlling
idea in the opening paragraph (in life There has been many others who have been able To Do
more Then expected of Them self).

Development Is largely undeveloped, containing vague textual references (in Passage I There was This Boy
and in Passage II talked about The lessons you bring with looking For Adventures Things
brought Upon you). The response includes minimal analysis of Passage II.

Organization Lacks an appropriate focus, but exhibits some organizational structure. A confusing
introductory statement is followed by brief references to Passage I and Passage II. The
response’s conclusion is confusing, rather than constructive (in both of Those Passages They
both had a means of beyond one self).

Language Use Uses language that is largely imprecise (Just as in Passage I as well talking About his Brother
like he was … he moved Further away). The response reveals little awareness of how to use
sentences for effect and some statements border on incoherence (he looked back and seen his
mom working so his Brother go to College so he can have a Descent life he was over reaching
beyond oneself).

Conventions Demonstrates emerging control, exhibiting errors in spelling (expection, Tryed, Descent),
punctuation, capitalization (in, There, Throwing, Brother, Adventures), grammar (looked back
and seen), and usage that sometimes hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.
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Anchor Paper – Part A—Level 2 – B

Anchor Level 2 – B
Quality Commentary

The response:
Meaning Conveys a confused understanding of the texts, stating how the narrator in Passage I is finding

his way to improve colledge life and how a parent feels when they first have a child in Passage
II. The response uses wording from the prompt (reaching beyond oneself), but fails to establish
a controlling idea and makes few connections to the texts.

Development Is incomplete and undeveloped. The response uses vague ideas from Passage I (a boy … going
to colledge) and unjustified details from Passage II (throwing blocks out the window). The
response attempts to discuss characterization in Passage I (He uses characterization … and my
family) and symbolism in Passage II (Passage II uses symbolism) but assertions are
unsupported.

Organization Lacks an appropriate focus, but suggests some organization by exhibiting an introductory
paragraph, brief discussions of the texts, and a concluding paragraph.

Language Use Uses language that is often imprecise (Characterization skills and Both passages in using and
reaching beyond oneself), showing little awareness of audience and purpose. The response
reveals little awareness of how to use sentences for effect.

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (colledge, roomate,
extrodinary) and punctuation, and omitted words (used this and used well characterization) that
make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 2 – C
Quality Commentary

The response:
Meaning Conveys an incomplete understanding of the texts, especially Passage II (Talks about how one

child has a dream). The response hints at but fails to establish a controlling idea (when you
Reach beyond oneself).

Development Is largely undeveloped. The response relies on plot details, which are unsupported (he realize
that being home is Just like being back at college). The response mentions but fails to develop a
discussion of symbolism. There is minimal discussion of Passage II.

Organization Lacks an appropriate focus, but suggests some organization. The response attempts to organize
a discussion of Passage I around the quote “we built a proud new feeling,” citing plot details to
support the narrator’s ability to Reach beyond oneself. Passage II is mentioned in a single
sentence and no conclusion is provided.

Language Use Uses language that is imprecise (In the two passages the narrator in the Reach beyond
theirselves and The poem talks about how one Child has a dream … why its a Child dream).
The response reveals little awareness of how to use sentences (As we go through the passage …
feel Like that to).

Conventions Demonstrates a lack of control exhibiting frequent errors in spelling (colloge, Campous,
Somthing), punctuation, paragraphing, capitalization (How, slogan, Return), and agreement (He
talk and he realize) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 1 – A
Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding. The response makes no connections

between the texts, exhibiting only a few largely personal observations (You have to open up and
let yourself be free so you dont bottle up all your rage).

Development Is minimal, with no evidence of development beyond general statements about success in life
and personal advancement (You have to learn reach out to other people for help and love).

Organization Lacks an appropriate focus, but suggests a potential organizational pattern based upon methods
of achieving success (In order to succeed in life you need to look beyond yourself).

Language Use Is minimal, making assessment of language use unreliable.
Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in organization.



Part A — Practice Paper – AAnchor Paper – Part A—Level 1 – B
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Anchor Level 1 – B
Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding. The response exhibits only a few brief

references to the texts.
Development Is minimal, making only general comments about the texts (The narater in Passage one felt a

great soence of omplishment after he completed collage), but provides no development.
Organization The response shows no clear focus or organizational pattern.
Language Use Is minimal, making assessment of language use unreliable.
Conventions Is minimal, making assessment of conventions unreliable.
Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.
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Practice Paper A–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper B–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in development.

Practice Paper C–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use.

Practice Paper D–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization.

Practice Paper E–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Paper – Part B—Level 6 – A

Anchor Level 6 – A
Quality Commentary

The response:
Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement,

disagreeing with it by asserting that while one reads to learn enjoyably, improvement and
instruction are an inevitable part of the reading process. The response uses this interpretation
to make insightful analysis of the chosen texts, Animal Farm and Othello.

Development Develops ideas clearly and fully, effectively addressing Orwell’s use of animals as symbolic
characters to illustrate the novel’s theme (man’s corrupt nature will destroy when man is given
unlimited power). The response further addresses Shakespeare’s characterization of Iago and
Othello, referring to their motivations and actions to illustrate the play’s message about the
necessity of truth and trust, and the ramifications of jealousy and deceit.

Organization Maintains the focus on lessons learned through reading. The response exhibits a logical and
coherent structure, with each literary discussion introduced by a focus on the flaws of characters
or society, then illustrated with relevant details followed by an interpretation of lessons offered
to readers. The conclusion refocuses on the critical lens, reiterating the reasons for disagreeing
with it.

Language Use Is stylistically sophisticated, using language that is precise and engaging (present a
contradiction to, critiquing Communist Russia, convincing the gullible animals that all is well)
with a notable sense of voice and awareness of audience and purpose. The response varies
structure and length of sentences to enhance meaning (Angry that Othello promoted Cassio to a
position Iago desired, Iago determines to ruin both men).

Conventions Demonstrates control of the conventions with essentially no errors.
Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Paper – Part B—Level 6 – B

Anchor Level 6 – B
Quality Commentary

The response:
Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement

and clearly establishes the criteria for analysis (Although it is possible, even probable, that
readers can improve themselves or learn from literature, most people read for enjoyment or
escape). The response uses the criteria to make insightful analysis of Yann Martel’s novel, Life
of Pi, and Alice Munro’s short story, “Friend of My Youth.”

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence from each text. The response discusses irony, setting, point of view and structure
through the revelation of each work’s plot, and connects this discussion to the established
criteria (Readers of Life of Pi would probably be much more interested in whether Pi survived
… than by self improvement opportunities and the reader’s interest lies with what happens in
the story … Do the narrator and her mother … examine their differences before the mother
dies?).

Organization Maintains the focus established by the critical lens (the enjoyment of the story is paramount).
The response exhibits a logical and coherent structure, first establishing that each work is a
framework story, then illustrating each story-within-a-story, skillfully using appropriate
transitions (Instead, In similar fashion, During all of this, Throughout the story, Once again, In
both) to strengthen coherence.

Language Use Uses language that is fluent and original (Pi’s father runs a zoo, and the tale begins in India,
where the teenaged Pi embraces Hinduism, Christianity and Islam, thinking he sees
connections among all of them) with evident awareness of audience and purpose. The response
varies structure and length of sentences to control rhythm and pacing (Setting drives a
shipwreck story. Every detail … is seen through this element).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (self
improvement) and grammar (he attacks him … for his own survival and improvement / or
personal instruction are) only when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in language use and conventions.
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Anchor Level 5 – A
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for

analysis (There have been numerous novels written to show society its wrongs and injustices).
The response uses the criteria to make a clear and reasoned analysis of the intent of both
Fahrenheit 451 and 1984 (to help society to change for the better).

Development Develops ideas clearly and consistently. The response makes relevant references to setting
(America after a number of nuclear wars), plot (firemen are used to enforce the ban on all
books), and theme (if something isn’t done … things could … threaten people’s basic freedoms)
in Fahrenheit 451. For 1984, the response refers to plot (This society is ruled by a powerful
totalitarian regime) and theme (if society follows it current path … the world would become a
dangerous place).

Organization Maintains the focus on how literature presents society’s failings and suggests improvement. The
response exhibits a logical sequence of ideas, first analyzing the lens, then identifying the
societal problem, and finally expressing the motivation of each writer. The unity of the response
is further strengthened by transitions (First, Next, Clearly) and a closing statement that
reinforces the introduction.

Language Use Uses language that is fluent and original (the problems of society … were left uncorrected and
allowed to grow and multiply), with evident awareness of audience and purpose (Bradbury uses
this society to show people). The response varies structure and length of sentences to control
rhythm and pacing.

Conventions Demonstrates control of the conventions, exhibiting errors in spelling (entertianment,
possesion, disatisfaction, simular, fasion) and punctuation (Fahrenheit 451 by Ray Bradbury is
and In this society books).

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5 – B
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens, disagreeing with it and stating that we

read to feed our constant hunger for knowledge.… We strive to extract all the morals and
instructions of literature. The response uses this criteria to make a clear and reasoned analysis
of Angela’s Ashes, by Frank McCourt, and Pride and Prejudice, by Jane Austen.

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence in
McCourt’s work (The theme in Angela’s Ashes is survival through difficulties and As Angela’s
Ashes takes place in the poverty of Ireland), and in Austen’s (the theme is the importance of
marridge to women and Pride and Prejudice presents us with Elizabeth … who defies all
“rules” women had to follow in the 1800’s).

Organization Maintains the focus on learning from the experiences described in literature. The response
exhibits a logical sequence of ideas, focusing on how characters react to their situations and
how this information is conveyed using the literary elements of characterization, setting and
theme. Appropriate transitions (Both, Although, Therefore) add to the coherence of the
response.

Language Use Uses appropriate language, with evident awareness of audience and purpose. The response
occasionally makes effective use of sentence structure or length (We improve ourselves by
following her example, and thus, we defy society today).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling
(subcontiously, protogonist, nurishment), punctuation (others experiences), and grammar (the
ideals of women … is).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in language use.
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Anchor Level 5 – C
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens (we … read literature for the

entlertainment of our minds and lives and Many people find a haven in the different worlds
literature can provide) that clearly establishes the criteria for analysis. The response uses the
criteria to make a clear and reasoned analysis of how The Once and Future King, by T.H.
White, and Gulliver’s Travels, by Jonathan Swift, can enable readers to escape to places they
would never imagine going before.

Development Develops some ideas more fully than others. The response presents specific evidence of theme,
setting, and tone in White’s novel (this little mistreated servant would rise above adversity;
This wimsical tale; The castles, Kings, and sword fights; the medievil aura), while the
references to Swift’s work are more general (Gulliver’s Travels emitts the same feelings;
Gulliver travels to far off lands; the random island hopping Gulliver does while lost at sea sets
the mood for spontaneous experiences).

Organization Maintains the focus on enjoyment and escape established by the critical lens. The response
exhibits a logical sequence of ideas, using theme and setting as the focus of separate
paragraphs, with tone considered in each. Appropriate transitions strengthen coherence (both of
these books; not fore medievil instruction, but for the sheer fun; The settings of each novel;
another literary element; Both). The response concludes with a reiteration of the lens.

Language Use Uses language that is fluent and original (complex transfer and mundane routines) with evident
awareness of audience and purpose. The response varies structure and length of sentences to
control rhythm and pacing (Readers do not join Gulliver in his amazing experiences to
strengthen their belief in hope. They just want to be entertained, a much more simple idea).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (eventualy),
punctuation (Once and Future King by T.H. White and Gulliver’s Travels by), and grammar
(element … are, sword fights sets, enrichen).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in development.
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Anchor Level 4 – A
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens (I disagree with the statement … I

strongly believe that every book we read teaches us something). The response makes implicit
connections between the lessons of literature and the chosen texts, Left Behind and The Scarlet
Letter.

Development Develops some ideas more fully than others. The response uses characterization (misidentifying
Scarlet as a main character) and theme to develop Left Behind (Rayford realized that he wasn’t
good enough to his wife … he almost cheated on her and We should not wait for the “wake up
call” to show how much we care … it might be too late). The discussion of The Scarlet Letter is
less developed, relying primarily on plot summary.

Organization Maintains a clear focus on the idea that literature teaches us and gives examples from people’s
lives. The response exhibits a logical sequence of ideas, first establishing the moral dilemma
presented in each work and then drawing conclusions about lessons taught. Basic transitions
(The first book, The other book, Finally) strengthen unity.

Language Use Uses generally appropriate language that is at times informal (It ended up, In my opinion, get
back on people), with some awareness of audience and purpose. The response occasionally
makes effective use of sentence length (He regreted everything, but it was too late. She was
gone).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (The doctor tried to
destroy him, by taking his “heart”, but), verb tense (he didn’t spent), and usage (people which
truly believed and every literature we read) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 – B
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens and establishes the criteria for analysis

by disagreeing with the quotation (Literature is often the source of inspiration, caution and
advice to its readers). The response makes implicit connections to George Orwell’s 1984, and
Arthur Miller’s The Crucible.

Development Develops some ideas more fully than others. The response provides plot references for each
work (by cautioning the society against a “witch hunt” and the story of a fictional world …
where everything is controlled by the “Party”), while developing theme and setting more fully
than plot (18th century Salem, Massachussetes; Crucible teaches people to abide by their
convictions and not to let some false accusations destroy our society; and a fictional world
during 1984; We read this because it teaches us the potential damaging affect of handing over
our civil right or soul to the government).

Organization Maintains a clear and appropriate focus on literature as a source of social instruction. The
response exhibits a logical sequence of ideas, first analyzing the critical lens, then focusing on
setting and theme in each work, and concluding with a reiteration of the criteria. Internal
consistency is interrupted by a personal conjecture at the end of the Crucible discussion.

Language Use Uses appropriate language that is occasionally awkward (humans continues to expand up on
their knowledge and people very a miserable life), with some awareness of audience and
purpose (teaches its reader). The response exhibits some attempt to vary sentence structure or
length, but with uneven success (On the similar note, the 1984 was written around the same
time period as the Crucible, but it provided a starkly different danger).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (aquired, Massachussetes,
commmist), punctuation (We learn that, everybody should question their leaders and work as
watchdog of our society), grammar (learn from the mistakes of other, so they don’t repeat it
again in the future), and usage that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 – C
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis

(literature holds in it themes and valuable teachings, insights, and thoughts that can be used in
everyday life). The response uses this interpretation to make implicit connections to the lessons
learned in the texts, Steinbeck’s The Pearl and Shakespeare’s Julius Caesar.

Development Develops ideas briefly, pointing out that Kino found a pearl, mentioning greed and dishonesty
and a priest who was full of corruption. Discussion of The Pearl concludes with Kino’s loss of
the pearl, his son, and a huge lesson about life. The response makes a general reference to
Caesar’s massive ego and unjustified connections to Caesar’s death (His ego enabled him to see
the corruption that was going on and certainly the conspiracy to kill him).

Organization Maintains a clear and appropriate focus on how literature affects society. The response exhibits
a logical sequence of ideas, first establishing criteria for analysis, then discussing characters’
actions and literary themes, and concluding with a reiteration of opposition to the lens. Internal
consistency is weakened by the personal asides in the last paragraph about The Pearl.

Language Use Uses appropriate language that is occasionally imprecise (the dents in society). The response
exhibits some attempt to vary sentence structure for effect, but with uneven success (Both of
these works of literature are just a few examples that literature plays a major role in getting an
author’s vieus about, society to the world).

Conventions Demonstrates partial control, exhibiting errors in punctuation (In the end Kino didn’t have;
Only religious figures, like God have that; Similar to “The Pearl,” the play Julius Caesar had;
When this happens all other aspects) and grammar (happiness comes with just be thankful for)
that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in development.
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Anchor Level 3 – A
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens by disagreeing with the quotation and

asserting that sometimes when you read book you usually learn some thing from it. The
response makes implicit connections between the criteria and the chosen texts, William
Shakespeare’s Macbeth and Chinua Achebe’s Things Fall Apart (In these two book we learn
lessons that would teach anybody young or Old).

Development Develops ideas briefly, using some evidence from Macbeth (we learned that Macbeth killed his
king and cousin to become king) and from Things Fall Apart (the main character Okango is the
king of his village). The response relies primarily on plot summary in the discussion of
Achebe’s novel. Theme is suggested in both discussions (we learn that selffishness is bad and
do not be greedy and mean).

Organization Maintains a clear and appropriate focus on lessons to be learned from Macbeth and Things Fall
Apart. The response exhibits a logical sequence of ideas by analyzing the lens, then identifying
the lesson learned from each work.

Language Use Relies on basic vocabulary (In the Critical Lens statement it states) with some awareness of
audience. The response exhibits some attempt to vary sentence structure or length for effect, but
with uneven success (Because if you never read the book before than when you read it it would
be some thing new you are reading).

Conventions Demonstrates emerging control, exhibiting errors in spelling (Okango, payed, many wifes),
punctuation (in the Play Macbeth by William Shakespear we see), capitalization, and grammar
(the two works of literature … is and every king had their own villiage) that hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization.
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Anchor Level 3 – B
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens (most people who read literature Do it

because they like to read not because there tryin to learn how to read or for instruction) that
suggests some criteria for analysis. The response makes superficial connections between the
criteria and the chosen texts The Things They Carried, by Tim O’Brien and To Kill A
Mockingbird, by Harper Lee.

Development Is largely undeveloped, with a one-sentence reference to O’Brien’s work (the reader gets a very
good and graphic diary that makes like you where in the Vietnam War). The response hints at
ideas in Lee’s novel, but the single reference to setting is inaccurate (the entire book is about
how white folk and African Americans got along back in the eairly 1920’s), and the statement
that the reader doest get any instructution or improvement is unsupported.

Organization Establishes, but fails to maintain a focus on reading for enjoyment, focusing instead on the lack
of instruction or improvement. The response exhibits a rudimentary structure with separate
paragraphs for each work and a one-sentence conclusion which refers to the validity of Holmes’
statement.

Language Use Relies on basic vocabulary that is sometimes imprecise (the reader don’t get any improvement
of instruction), with some awareness of audience and purpose (Another novel that proves
Holmes’ quote). The response exhibits some attempt to vary sentence structure or length for
effect, but with uneven success (Throught the novel the reader doest get any instruction … nor
does the the reader get any improvement).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (where for “were” and
throught), punctuation (The novel To Kill a Mocking Bird by Harper Lee and Holmes quote),
capitalization (for Improvement and Is Indeed True), and grammar (reader don’t get and there
tryin) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in development and somewhat stronger in conventions.
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Anchor Level 3 – C
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens that suggests a criteria for analysis by

asserting that I Believe that many people base their readings on these two goals (personal
interests and to learn somthing). The response makes superficial connections to the task (in
discussing Chicken Soup for the Teenage Soul and the Bible).

Development Is minimal with no textual development, relying on generalizations and personal opinion.
Organization Establishes an appropriate focus on literature for improvement or intsruction. The response

exhibits a rudimentary structure, including an introductory paragraph followed by two body
paragraphs, and a conclusion, but is weakened by irrelevancies (Not only am I reading this book
… are reading it).

Language Use Relies on basic vocabulary (for a laugh or to cry) with some awareness of audience and
purpose (I dissagree with the critcal lens). The response exhibits some attempt to vary sentence
structure with uneven success (the last paragraph).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (differents, dissagree,
intsruction), punctuation (critcal lens “We and Not only … but), grammar (understand … more
thorough and have or are reading), and usage (in which I have read that) that hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in development.
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Anchor Level 2 – A
Quality Commentary

The response:
Meaning Provides a confused interpretation of the critical lens, first agreeing, but later stating all the

literature not gives us the meanings or we read it for improvement. Literature shows us the
ways but not always be specific. The response alludes to the critical lens, but does not use it to
analyze the chosen texts, Shakespeare’s Macbeth and Chaucer’s Canterbury Tales.

Development Is largely undeveloped, mentioning characters in The Canterbury Tales, but references to the
text are vague (The powerful characters in the poem grasp the attenton of the reader) or
unjustified (Chaucer described the age of chivlery. The Enlightent period and about the
castles). The response hints at ideas in Macbeth (The rise and fall of a powerful and a greedy
person and Macbeth was involved in many chaos) but does not elaborate.

Organization Lacks an appropriate focus, but suggests some organization, containing an introductory
paragraph, two body paragraphs and a conclusion, but ideas within paragraphs are generally
unconnected. The response ends with an ambiguous comment about literature (We have to work
our own to get it meaning).

Language Use Uses language that is imprecise or unsuitable for audience or purpose (the whole peom is
written in the vocabulary words and its not easy to understand it). The response reveals little
awareness of how to use sentences to achieve an effect (The lady Macbeth was trying and
creating problems for him).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (varid, chivlery, attenton,
peom), punctuation (its’ not), paragraphing, capitalization (oliver and The lady of bath), and
grammar (This idea, characters gives, The poem and the play gives us) that make
comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 2 – B
Quality Commentary

The response:
Meaning Provides a confused interpretation of the critical lens by first disagreeing with it, stating that all

literature has improved and instructed, then presenting personal evaluations of each work (The
beginning is really boring, but at the end of the book it improves and gets more interesting).
The response alludes to the critical lens, but does not use it to analyze the chosen texts, Death of
a Salesman and Of Mice and Men.

Development Is minimal, with no evidence of development.
Organization Lacks an appropriate focus but suggests some organization, using transitions (For example,

Another book, Therefore) to help focus the comments.
Language Use Uses language that is unsuitable for the audience or purpose (really boring, a very good story,

kind of boring). The response reveals little awareness of how to use sentences to achieve an
effect.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (donot), punctuation, and
grammar (the Of Mice and Men and towards the ends it gets better) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat weaker
in development and somewhat stronger in conventions.
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Anchor Level 2 – C
Quality Commentary

The response:
Meaning Provides a confused understanding of the critical lens stating that the only way that you will be

able to understand … the book is … to know what you are reading and to follow all of the
direction carefully. The response alludes to the critical lens, but does not use it to analyze the
chosen texts, Siddhartha and Bless Me, Ultima.

Development Is minimal, offering no evidence from the texts beyond one vague reference to Siddhartha (to
many Character’s).

Organization Lacks an appropriate focus (you have to know what you are read before you can understand it)
but suggests an organization, using transitions to sequence ideas (Yes I do agree, for example,
Another book, In both of the book).

Language Use Relies on basic vocabulary that is sometimes imprecise (improve my read) with little awareness
of audience or purpose. The response exhibits some attempt to vary sentence structure with
uneven success (Once you get the habit … will help you improve).

Conventions Demonstrates a lack of control with frequent errors in punctuation (Yes I do, work you,
Character’s, “Bless Me Ultima” when), paragraphing, capitalization (I Interpreted and in the
Book), and grammar (it dont and character’s … was) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat weaker
in development and somewhat stronger in language use.
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Anchor Level 1 – A
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (we

read literature for enjoyment and to expand your horizion). The response contains no reference
to any specific texts.

Development Is minimal. The response elaborates on a personal opinion (Many students want to read books
on there own without a deadline), but does not apply the lens to works of literature.

Organization Establishes, but fails to maintain, a focus on reading for enjoyment and to explore new interests.
The response exhibits a rudimentary structure of sentences grouped together concerning aspects
of reading, but includes irrelevancies (I would just go get the movie).

Language Use Relies on basic vocabulary, with little awareness of audience (When your assigned a book to
read in class by a teacher you’ll find most students will complain). The response exhibits some
attempt to vary sentence structure for effect but with uneven success (I read the book and
enjoyed it some much, never put the book down).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (Untill), punctuation
(use of quotation marks and commas), grammar (reading tasked), and usage (their for “there”
and some much) that hinder comprehension.

Conclusion: Although the response fits criteria for Levels 1 and 3, it remains at Level 1 because
it makes no reference to any specific texts.
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Anchor Level 1 – B
Quality Commentary

The response:
Meaning Does not refer to the critical lens. The response reflects no analysis of the chosen texts, “The

Most Dangerous Game” and Of Mice and Men.
Development Is minimal, with no evidence of development.
Organization Shows no focus or organization.
Language Use Is minimal. The response uses language that is inappropriate and occasionally incoherent (Two

works … shur went over the arthers or dont know the gun and).
Conventions Is minimal, making assessment of conventions unreliable.
Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.
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Practice Paper A–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in development.

Practice Paper B–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization.

Practice Paper C–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.

Practice Paper D–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper E–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in development.
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Regents Comprehensive Examinations in English
Map to Learning Standards

Key Ideas Part of Test
Listening and writing for
information and understanding

Session One – Part A

Reading and writing for information
and understanding

Session One – Part B

Reading and writing for literary
response

Session Two – Part A

Reading and writing for critical
analysis and evaluation

Session Two – Part B
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