SESSION TWO
FORTEACHERS ONLY

The University of the State of New York
REGENTS HIGH SCHOOL EXAMINATION

ENGLISH

Friday, June 18, 2004—9:15 a.m. to 12:15 p.m., only
E SCORING KEY AND RATING GUIDE
Mechanics of Rating

Updated information regarding the rating of this examination may be posted on the
New York State Education Department’s web site during the rating period. Visit the site
http:/www.emsc.nysed.gov/osa/ and select the link “Latest Information” for any recently
posted information regarding this examination. This site should be checked before the
rating process for this examination begins and at least one more time before the final
scores for the examination are recorded.

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a checkmark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s

SESSION ONE answer sheet.

Session Two
Correct Answers
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COMPREHENSIVE ENGLISH — SESSION TWO — continued

Rating of Essays

(1) Follow your school’s procedures for training for rating. This process should include:
Introduction to the task—
* Raters read the task and summarize its purpose, audience, and format
* Raters read passage(s) and plan own response to task
 Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
¢ Trainer reviews rubric with reference to the task
e Trainer reviews procedures for assigning scores
e Trainer leads review of each anchor paper and commentary
(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—

* Raters score a set of five papers individually

e Trainer records scores and leads discussion until raters feel confident enough to move
on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the students essay or
answer sheet. Do not correct the student’s work by making insertions or changes of any

kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point. The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located at the
end of these scoring materials should be used for determining the final examination
score.
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Anchor Paper — Part A—Level 6 — A

~ Kaising children is, at best, a challenge. Mothers
are especidlly challenged when no casy road presents
i4self For achievement of o belder Future for +heir offspri ng .
Such 1 the case of +he mothers in +he two passages. Each
has a_ concept of haw best to insure a better future For her ch.ld,
and each fa Kes nacesSqrj S‘E,C,D-S {oward ﬁhat end.

<Mar3,,.£h,e‘.._.mofher in the £ rsf...PGSSQj&, reolizesthat
hey d.au_ hter ) G;cne\/,&v _needs sams _,,,knou)_l.ed e and _experience.
be“})ond atjo:ned From life_on+the Farmn. The olppor-\tum 4‘\[1 For
such experience arises with the acrwval of (Qunt £vera., o
f‘O‘thr gbj_&g:tmmble_aﬂdc)OthSC?ndm& C}wqrmckr, MQI’&\’S SIS|+€f~
IN-|aw pro s that Geneva Qccompanbl Doro*’nﬁ;} Elverds
al ‘f’crj on their ﬁhP 'Eo 'U\& LooiSIQna. PUV‘CI’\Q‘S& EX,POSS'HO'J
i St Louts. e
___The _oa_r.naﬁaafﬁg_gngvg_,jp_rﬁcgg_dé_ﬁg %sfgmqtfwcgly Expo.
Quaﬁ Elmkg_ﬂpd_lh@ﬂw}io the. reader. @e_ncmypexcewc,s_
Dorothy as a poof student ("She could read, but her_[i}:smoved')
and fFe source. of (Qunt Elveras plan ("She wanted ggmebgd}
LoiJrh I’\erat Jrhe_ Fanr'f)- Throujhout -Hie, Dassaqe‘; G-ene,\m,
doubts +the auvthent ici%}) oF her mother's o-p-re’c seeing .t asa_
way of bjun{:n'ﬂj Qunt” E \vera's “"hr;ﬂ(g/l veiled cr.‘{-z‘.;,;{gg,,,_ ,,,,,,
&~ Near dhe ‘end of the passage Geneva. Comes, Fo believe.
thot her mother £ru l} intends totoKe her to the. Fair,

OS a UOUTH’L MOrL\ th no‘t had such an enlsqh'l"enl'nq

J ’ ~ J )

experience. and so saw it as valuable. for Geneva. (Jsa
mo%eri Marbl 15 wilh'rzj to underda ke Q Courageaus act in




Anchor Paper — Part A—Level 6 — A

order fo_,._ed.ucate-,,__,_[f).e.r__“d..augh:{;e..(_ . Forther, she is willin
to ,_.,_,exPe.no',,,,...ﬂhe hardeqvned .‘._',gcjﬁ.._,_nn,onéif}. “ on ,,wha“’_ sShe,
sees as the education of Geneva. .
Sim. lar B ) ‘Ume |iFe ex peri€r.ce ofF Kussell's mother
n the second. Pa sSa.j e affects her Parenbrg . Her e,
%,oo , the oc,coun?t s told From the /DOrmLo -view of “+he
child, Russell. From him we learn of his mother's
dissatislaction with o "plain workman's [ife,” the I:Fe led
bb] Rossell's Father. The theme of swcess domingtes the Passtije.
This mother's edvcational a,‘pproach 15 one of
"'OU%)’\ love. . RUSoSe_“'S :n?‘l'ial Gﬂemp’i Qt gu;pﬂ_
EVeninc\ —Pog ot one. oL +he busie( fﬂ%erﬁcc:":'ons Q["_ +°WV')
fzfoveédi) nsuccessful.  The diafojwe. which takes place
reveals the rmothev's Chqnsahq ottitude. Her LFirst qUesﬂm
uses the affectionate L’)uda{J "/L but bg the end olﬁ_;Uq_g_
conversation her son has become “Russell!” The mabher
Prggg_e_ds.-_ﬁo iniﬂu’ <t himin saleman 514.;: and maKes
clear thet Failre /= not an 0?‘&;000} threaten.na _him
with his swn belt 05 notivation. -

I:n each case o mo‘U')er Sees educq“{;.iorx as

the poth £o a betler Ife: Thuwgh Mary’s methed
15 self-sacrificing_and Russell’s mather's s threatenin

é’?)

"{: ;S C’eaf ‘qu‘t ach wcm‘f‘,s a bet%cr I»' Fe For",h@,r‘ Civ‘h!




Anchor Level 6 — A

Quality

Commentary
The response:

Meaning

Reveals an in-depth analysis of both texts by establishing a controlling idea about the
purposeful parenting of the mothers to secure a better future for their offspring. The response
makes insightful connections to this idea in Passage I (Mary ... realizes that her daughter,
Geneva, needs some knowledge and experience) and in Passage Il (the life experience of
Russell’s mother ... affects her parenting).

Development

Develops ideas clearly and consistently. The response describes each mother’s efforts by
discussing the mother’s background, an isolated life in one case, and a dissatisfaction with life
in the other. The response skillfully interweaves point of view to delineate Geneva’s
understanding of her aunt’s offer, while theme and dialogue are used to reveal the mother’s
changing attitude.

Organization

Maintains a focus on education as the path to a better life. The response exhibits a logical
structure by first establishing each mother’s concept of the type of educational experience her
child should have (#rip to the Louisiana Purchase Exposition and selling Saturday Evening
Post), then presenting the measures each mother is prepared to take. Transitions are skillfully
used (Throughout the passage, Similarly, In each case).

Language Use

Is stylistically sophisticated, using language that is precise (a challenge, are especially
challenged, Each has a concept, each takes necessary steps) and engaging (systematically
expose and blunting Aunt Elvera’s thinly veiled criticism). The response varies sentence
structure to enhance meaning (The opportunity for such experience ... condescending
character).

Conventions

Demonstrates control of conventions with essentially no errors, even with the use of
sophisticated language and quoted material.

in development.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
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Anchor Level 6 — B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals an in-depth analysis of both texts (Mothers ... screen
.. experiences ... to assure positive outcomes). The response makes insightful connections
between the controlling idea and ideas in each text (visit to an international event and undergo
some early vocational training).

Development

Develops ideas clearly and consistently. The response refers to relevant and specific evidence
from Passage I to describe the St Louis World’s Fair as an educational experience for a country
girl even though these are hard times for farmers. Russell’s mother is described as carefully
selecting Russell’s experiences because she has been dissatisfied with the life offered by her
husband. The response points out effects of point of view in both passages.

Organization

Maintains the focus established by the controlling idea (Both mothers ... carefully select those
experiences which will assure appropriate growth). The response exhibits a logical and
coherent structure through the skillful use of appropriate devices and transitions (One type of
experience, None-the-less, The same is true of).

Language Use

Uses language that is stylistically sophisticated (Her mother seems hesitant and information
sprinkled through the story), with a notable sense of voice (What an educational experience)
and evident awareness of audience and purpose. Sentences are effectively constructed,
enhancing meaning throughout the response.

Conventions

Demonstrates control of the conventions with essentially no errors.

development.

Conclusion: Overall, the response best fits the criteria for Level 6 although it is slightly weaker in
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Anchor Level 5 - A

Quality

Commentary
The response:

Meaning

Establishes a controlling idea by stating a mother wants only the best for her children and will
do whatever seems necessary to attain that objective revealing a thorough understanding of
both texts. The response makes clear and explicit connections between this idea and both texts
(The spending of the egg money reveals just how vital Mama feels the trip to the fair would be
and She loves her son ... even if she must “encourage” him).

Development

Develops ideas clearly and fully. For Passage I, the response uses a discussion of irony (“But
we may be running down to the Fair ourselves” ) and the symbolism of the “egg money” to
explain how the mother genuinely loves her daughter and sees the trip as contributing to her
happiness. In Passage II, the response discusses symbolism (“35,000 a year ... in Atlantic
City”), irony, and contrast (The irony is ... in contrast to the way she lived) to show how this
mother also wants the best for her child.

Organization

Maintains the focus established by the controlling idea, although focus is weakened slightly by
the emphasis on Geneva in paragraph 2 and the introduction of a new idea (@ “catch”) in the
conclusion. The response exhibits a logical sequence of ideas to establish each mother’s goals
through the use of appropriate transitions (4s described in Passage I, Yet, Both).

Language Use

Uses language that is fluent, although at times clichéd (any given situation; amazing, once in a
lifetime opportunity; work from sunrise to sunset), with evident awareness of audience and
purpose (The author uses the image). The response varies sentence structure to control rhythm
and pacing.

Conventions

Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in development and conventions.
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Anchor Level 5—-B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals a thorough understanding of both texts (mothers
aspire to give their children a better life). The response makes clear connections between this
idea and both texts (the mother is firm in her plan to take Geneva to the Fair and The mother
has great plans for her son).

Development

Develops ideas clearly and consistently, elaborating on the idea that the mother in Passage I is
determined to conduct the excursion on her own terms, and the mother in Passage II is equally
determined to advance her son. The response mentions the use of dialogue to develop
characterization for Passage I and theme and point of view in both texts.

Organization

Maintains the focus established by the controlling idea (For these mothers, the best is pivotal
for their children). The response exhibits a logical sequence of ideas, first discussing the actions
each mother takes to improve each child’s life, followed by a discussion of literary elements for
each passage. The response concludes with a comparison of both mothers. Transitions are
appropriately used.

Language Use

Uses language that is generally fluent and sometimes original (availability of means is scarce),
with some awareness of audience and purpose (giving insight into the characters). The response
generally makes effective use of sentence structure and length (Mary’s decision has an element
of bravery because the mother, herself, has never been exposed to the world).

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in spelling (noticable,
prevading, exerpt).

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5 -C

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals a thorough understanding of both texts (The constant
hope that all mothers have for their children is the motivation behind their tough love). The
response clearly connects the controlling idea to Passage I (It seemed at first that she was
denying ... have her daughters best interest in mind) and Passage 11 (The mother ... showed
tough love for the purpose of increasing her son’s quality of life).

Development

Develops ideas clearly and consistently, supporting the controlling idea in Passage I with
numerous examples citing that she wants her daughter to have a better life and to not be
satisfied with where she is. In Passage 11 the response explains how and why the mother pushed
her son ... because she viewed the job as a way out. The response uses symbolism (newspapers
as a symbol of an open door) to develop each mother’s relationship with her child.

Organization

Maintains the focus of the controlling idea, which is established in the introduction. The
response uses appropriate transitions (many examples, later, Another) to sequence ideas
logically within paragraphs. The conclusion restates the focus (Most of the time that means
doing whatever it takes to make their children’s lives better).

Language Use

Uses language that is generally fluent with occasional awkward word choices (denying her
daughter of something great, difference for “reason”, what the mother is doing is an incredibly
loving thing to do). The response shows evident awareness of audience and purpose (another
portrayal of what mothers do ... is an autobiographical excerpt) and varies sentence structure
to control rhythm and pacing (This may not seem like a positive thing ... it very much is).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (narator, immagined,
enstilled), punctuation (daughters best interest, ‘open door; a door’, mothers love), grammar (a
childs’ life ... their mother and The mother ... are), and usage (unclear pronoun use) that do not
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in conventions.
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Anchor Level 4 — A

Quality Commentary

The response:

Meaning Shows a basic understanding of the texts by establishing a controlling idea that mothers do
everything for their children to give them a better life. The response makes implicit connections
between this idea and both texts (She wanted her daughter to ... see what is outhere and She
wanted him to know how it felt to be on his own and make money).

Development Develops some ideas more fully than others. The response repeatedly emphasizes the theme
that mothers do what is best for their children. Less developed is the relationship between a
mother and their child, especially for Passage II, which relies on plot summation. Though the
description of simile (This is a similie ... on the farm) is inaccurate, characterization is implied
by relevant evidence from both texts.

Organization Maintains an appropriate focus on the determination of mothers to do what is best for their
children. The response logically discusses each passage in separate paragraphs and attempts to
discuss specific literary elements for each passage. Transitions (Passage two also ... for her son
and In both passages) are appropriately used. The conclusion consists of numerous repetitions
of the controlling idea.

Language Use Uses appropriate, yet sometimes repetitive language, such as the overuse of the word want.
Attempts to vary sentence length are occasionally successful (She is brave ... outside the
house).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (neve, oudoors, suceede),

punctuation (up they, it and, whats best), and grammar that do not hinder comprehension.
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 — B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of both texts, introducing the
idea that mothers push their children fowards a better future. The response makes implicit
connections to this idea in Passage I (Mama wants her daughter go places and give her another
view) and Passage 11 (his mother won't let him give up).

Development

Develops some ideas more fully than others. The response mentions descriptive images, egg
money and sacrafices in a discussion of Passage I but does not develop these ideas. The
discussion of Passage II is developed with specific details about the mother’s efforts to ensure
her son’s success (sending him to sell newspapers, instructions on salesmanship, achieve more
than his father), but the discussion of the flashback technique is incorrect.

Organization

Maintains a clear and appropriate focus on mothers’ efforts for their children. The response uses
a logical sequence by first explaining the situation in each narrative and then showing the
actions of each mother to create change.

Language Use

Uses generally appropriate language that is sometimes repetitious (push them ... with a push
and images ... help you imagine), awkward (takes setting in a farm and you can’t help but to
start feeling bad), or informal (you feel and you see). Attempts to vary sentence structure are
occasionally successful.

Conventions

Demonstrates partial control, exhibiting errors in comma use (aunt, Elvera to; example and;
father which) and agreement that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 — C

Quality

Commentary
The response:

Meaning

Establishes a controlling idea (Mothers will do just about anything for their children) that
shows a basic understanding of both texts. The response makes implicit connections between
this idea and Passage I, suggesting that the close relationship between mother and daughter will
be fostered by the trip, thus benefiting the daughter (it showed her ... how much she really
cared) and in Passage 11, suggesting that this mother’s undying love for her son would lead her
to express her love in a different attitude.

Development

Develops some ideas more fully than others. In Passage I, the response concentrates primarily
on the importance of the trip to the young gitl (there is a young ... wants to go) and the sacrifice
made by the mother (the girl realized how ... brave her mother really was). No mention is made
of the role played by Aunt Elvera. For Passage II only the mother’s motivation is developed
(She did not ... like his father). Although the response alludes to many literary devices, only
point of view is discussed.

Organization

Maintains an appropriate focus on what mothers will do for their children. The response is
organized around the concepts of unconditional love, experiance and success, which are
introduced in the opening paragraph. Passage I (Experiancing new places and unconditional
love) and Passage 11 (success and undying love) are discussed separately. The lack of an
effective conclusion diminishes the coherence of the response.

Language Use

Uses language that is generally appropriate, with some awareness of audience and purpose. The
response occasionally makes effective use of sentence structure, although attempts at
complexity are not always successful (Experiance and success ... how it’s done).

Conventions

Demonstrates partial control of the conventions, exhibiting occasional errors in spelling (truely,
Experiance, tiering) and punctuation (At first the, it the girl, mothers actions) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 3 - A

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of the texts, stating that mothers
have a special bond with there child. The response makes superficial connections to the task
(The mother wanted her daughter to go to the big fair & ... look real nice).

Development

Develops ideas briefly, using some evidence from the texts (picking strawberrys + cooking on
the stove and Thats were the boy sells his newspaper). The response relies on brief plot
summary, and includes irrelevant and unjustified information (family ... live by a resturant).

Organization

Establishes, but fails to maintain,the focus on a special bond. The response exhibits a
rudimentary structure including an introduction, two body paragraphs and a conclusion which
restates the controlling idea.

Language Use

Relies on basic vocabulary, that is sometimes imprecise (there for “their” and were for
“where”), with some awareness of audience and purpose. The response varies sentence
structure with uneven success (Woman have always been given the name, work at home moms,
so they are able to devolp a special relationship).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (artifcal and nuitoring),
plural formation (Woman have and strawberrys), and use of the ampersand that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Level 3 - B

Quality Commentary
The response:

Meaning Shows a basic understanding of the texts by establishing a controlling idea that mothers hope
Jfor a better life for their child. The response makes few connections between this idea and the
texts.

Development Develops ideas briefly, relying primarily on plot summary. The idea that the mother and

daughter in Passage I must explore the world is left undeveloped. In Passage 11, the mother’s
motivation for pushing her son to be successful is not explained beyond her husband was
opposite of this.

Organization Establishes, but fails to maintain an appropriate focus, failing to support the idea that mothers
hope for a better life for their child. The response exhibits a rudimentary structure with an
opening paragraph, paragraphs devoted to each passage, and a conclusion. There is little
evidence of transitional devices to add coherence.

Language Use Relies on basic vocabulary that is at times repetitive (actually), clichéd (4s you can see), and
imprecise (from for “by” and who’s for “whose”). The response shows little evidence of
audience awareness and sentences are unevenly successful (she wanted to successful child).

Conventions Demonstrates partial control of the conventions. The response exhibits occasional errors in
spelling (Russel and modivation), comma usage (Aunt but and this but), and grammar (one ...
are and mothers care for their child’s life) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Level 3 - C

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of both texts (there are mothers
that would do anything for their children). The response makes few specific connections
between the texts and this controlling idea.

Development

Develops ideas briefly. The response relies on plot summary and an inaccurate discussion of
point of view and symbolism ( “egg money”) to develop Passage 1. For Passage II, the mother’s
motivation for her son’s success (when he grows up he would be a professional) is only briefly
discussed.

Organization

Establishes an appropriate focus in the opening paragraph, but loses focus in paragraph 2
lapsing into a discussion of her mother’s pride and the daughter’s confusion. The response
exhibits a rudimentary structure but lacks a unifying conclusion.

Language Use

Relies on basic vocabulary that is sometimes repetitive (But her mother decision, But her
mother, mother want, She want). Attempts to vary sentence structure and length are unevenly
successful (Many mother express ... while growing up).

Conventions

Demonstrates emerging control. The response exhibits errors in spelling (succed, consern,
decied), punctuation (4 mother love; Mary, and; boys mother), and grammar (many mother ...
gave, mother ... decide, This make) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.
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Anchor Level 2 - A

Quality Commentary

The response:

Meaning Conveys a confused and incomplete understanding of the task and text. The suggestion of a
controlling idea (Children need their mothers) is only superficially connected to Passage I, and
Passage I is not mentioned.

Development Is incomplete and largely undeveloped. The response is primarily a personal response, offering
only vague references to Passage I.
Organization Suggests a focus and suggests organization. The passage attempts to connect events in Passage I

to a personal observation (Lucky children get mothers that go all out for their kids). There is no
attempt at a conclusion.

Language Use Relies on basic vocabulary. The response exhibits one lengthy attempt to vary sentence
structure and length, but with uneven success (By going ... that door).
Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 2, although it somewhat stronger
in language use and somewhat weaker in conventions.
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Anchor Level 2 - B

Quality Commentary

The response:

Meaning Conveys a confused understanding of the texts, stating that the mother in Passage 1 allows her
daughter fo go ... with there family, as well as referring to Geneva as Dorothy throughout. The
response makes few connections to the task (the mother ... encourages Dorthy and Russell’s
mother wants him to make something of himself).

Development Is largely undeveloped. The response hints at ideas (Russell’s mother wants him to make
something of himself), but references to the texts are inaccurate (have a fun time with her cousin
at the fair) or unjustified (implying that Russell initiated the job and career).

Organization Lacks an appropriate focus, but suggests some organization. The two paragraphs summarize the
events of the passages, but make no attempt to coordinate the information presented beyond the
simple statement of facts. The response uses weak transitions and concludes abruptly.

Language Use Relies on basic vocabulary that is sometimes informal (have a fun time and a young kid named
Russell), redundant (doesn’t have much money and is very poor), or imprecise (there for
“their”), with little awareness of audience. The response exhibits some attempt to vary sentence
structures with uneven success.

Conventions Demonstrates partial control with occasional errors in spelling (alot, Dorthy, magizines),
punctuation (In both passages you and In passage one Mary), and apostrophe use (tell the
mother’s care, Mother let’s her go, get’s) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.
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Anchor Level 2 - C

Quality Commentary

The response:

Meaning Conveys a confused and incomplete understanding of the texts. While an attempt is made at
establishing a controlling idea that mothers want what’s best for their children, it is not
connected to the texts. The response exhibits a misunderstanding of Passage 1 (Mary and her
mother really didn’t get along) and Passage 11 is not discussed.

Development Is incomplete and largely undeveloped, using inaccurate details from Passage I (Mary was very
close to her Aunt Elvera). The response correctly identifies the simile tight as a new boot, but
interprets it incorrectly.

Organization Suggests a focus in the opening paragraph about what mothers want for their children. The
response exhibits some organization with an introductory paragraph and a brief paragraph about
Passage I but ends abruptly.

Language Use Relies on basic vocabulary and vocabulary taken from the text (Aunt Elvera ... Christian
Temperance Union), with little awareness of audience. The response makes some attempt to
vary sentence structure with uneven success.

Conventions Demonstrates emerging control. The two-paragraph response exhibits errors in grammar
(Mothers also wants, women wants, tense sequence). These errors occasionally hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.
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Anchor Level 1 — A

Quality Commentary

The response:

Meaning Provides no evidence of textual understanding. The response presents the idea that a mother
will do anything to help, or protect their children, but fails to make any connections to the texts.

Development Is minimal, with no evidence of development beyond personal opinion (children may complain
that their mothers are too overprotective and mothers always act in their children’s best
interest ).

Organization Suggests a focus that a mother will do anything for her children, but lacks organization.

Language Use Relies on basic vocabulary, with occasional unsuitable word choice (bust you). Although the
response is minimal, it does exhibit some attempt to vary sentence structure, but with uneven
success (Not only do they ... you for it).

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Although the response fits criteria for Levels 1 and 2, it remains at Level 1 because

the response makes no reference to either text.
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Anchor Level 1 - B

Quality Commentary
The response:

Meaning Provides minimal evidence of textual understanding. There is a suggestion of a possible
controlling idea in the second sentence (Both of these 2 passage ... for their children), but the
response makes no connection between this idea and the texts.

Development Is minimal, providing only two complete introductory sentences.

Organization Lacks an appropriate focus and presents too little material to evaluate organization.
Language Use Is minimal.

Conventions Is minimal, making assessment of the conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.
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Practice Paper A—Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.

Practice Paper B—Score Level §

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in conventions.

Practice Paper C—Score Level 4

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in conventions.

Practice Paper D-Score Level 2

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.

Practice Paper E-Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.




'0 B pa103s aq pinoys Buijum juapnis jeuibrio ou yim (s)1xa3 ayy wouy paidos Ajjejo) asuodsal y «
0 & UaAIb aq pjnoys yue|q 1o ‘yuasayosul ‘91qib6aj|1 ‘o1do) ayj} o0} pajejaiun Ajjejo} sasuodsay «
‘1 e uey) Jaybiy ou paloos aqg ued asuodsal ay} ‘(s)}xa}) ay} 0} 92Ua19)94 OU Sa)ew pue asuodsal jeuosiad e Ajuo sa)UM JuapN}s ay} J| «

'€ e uey} 19yBiy ou pasoas ag ued asuodsal 9y} ‘}xa} auo A|UO SISSIIPPE JUBPNIS BY3 | «

ysibug se s|geziubooal
jou Jo 9|qiba||l aq Aew-
a|geljalun SUOI}UBAUOD
JO Juswissasse

Bupjew ‘lewiuiw ale-

ajeldoiddeul
J0 Jualayooul
sI jey) abenbue| asn-
|ewiuiw ale-

uoneziuebio
10 SNJ0} OU MOYs-

juswdo|aAap JO 80UBPIAS
Oou YM ‘lewluiw aJe-

SIxa}
uasoyo ay} Jo sisAjeue
OU IO |ewluiw 108}al-
4SU8| [eonuo,

8y} 0} JaJal Jou op-

}INouIp uoisuayaidwod
9yew jey} si0.4id Juanbaly
Bunigiyxs ‘joJ3uoo

10 Yoe| B ajeljsuowap-

10948 Ue aA3IYyde 0)
S90U8JUBS 8sh 0} MOy JO
ssaualeme 9|} |eanal-
asodind

10 @ousIpne ay} J0}
a|qeyinsun 1o asioaidwi
sI jey) abenbue| asn-

uoneziuebio

30e| Ing Shooy} e
1seb6ns .o ‘uoneziuebio
awos }sab6ns Ing snooy
ojeldoidde ue yoe|-

paynsnlun 1o ‘eannadal
‘JueAsja.l ‘enbea

aJe }xa} 8y} 0} seoualsjel
Inq ‘seap! je Bunuly
‘padojanspun Ajpbue|

10 9)9|dwodul ale-

SIX8] Uasoyo
oy} azAjeue 0} }l asn

JouU Op Ing ,Sud| [BONLID,
ay} 0} apn|je Aew-

.Su8| [eanuo, 8y} Jo
uonejaidisiul 89 dwodul
10 pasNjuod e apinoid-

uoisuayaidwod Japuly
Jey} SIOLIS [BUOISEI0
Bunigiyxs ‘joJ3uoo
Buibiewa sjelysuowap-

$S900NS UBABUN YlIm
ng ‘109ye 10} Yibus) Jo
aInjonJ)s aousjuas Alea
0] ydwaye awos Jqiyxe-
asodind 1o

aoualpne Jo ssauaieme
Q1| Yum ‘Auejngeson
2Iseq uo Aja.-

S8I0UBAS|BI
10 S8I0U8)SISUoIUI
awos apnoul

Aew ing ainynis
Asejuawipnu e JIqiyxe -
snooy

ajeldoidde ue ‘uiejuiew
0} [Ie} Inq ‘ysl|qe)se-

Arewuwns joid

uo Ajuewnd Aol Aew-
1X8) 8y} Wwouy
9ouUspIAS awos Buisn
‘Aiyaug seapi dojansp-

S)xa)
uasoyo ay} pue eLg}LIo
8y} Usamiag SUOIOBUUO0D
|eioiadns ayew-
sisAjeue 1oy

elI9)110 awos s)jsabbns
jeyy ,sus| [eonuo,,

2y} Jo uonejaidiaul
ajdwis e apinoid-

uoisusyaidwod

Japuly jou

op ey} SJolIa |BUOISED00
Bunigiyxs ‘joJ3uoo

lenJed ajesisuowap-

yibus) Jo ainyonuys
90UBJUBS JO 8SN BAI}OBYS
ayew Ajjeuoisesso-
asodind pue

aoualpne Jo ssaualeme
awos yum ‘ebenbue|
ajeldoisdde asn-

Aoua)sisuod

|eulajul yoe| Aew

1ng seapl Jo aouanbas
[ea16o] e yqiyxe-
snoojy a)jeudoidde

pue Jes|o e uleulew-

SIXa} Yjoq Wol} sjuswale
Aseuayl| eyeudosdde pue
90USPIAS JUBAS[DI puB
o1j108ds 0} 90UBIB)aI Y)IM
‘s1ayjo ueuyy A||ny asow
seapl awos dojansp-

SYE!
uasoyo a8y} pue eLa}I
ULaM}aq SUOI}OBUUOD
yoldwi axew-
sisAjeue 1o}

BLI9)IO BY) Saysl|qelss
jeyy ,sus| [eonuo,,

2y} Jo uonejaidiaul
a|qeuoseal e apinoid-

abenbue| pajeonsiydos
Buisn uaym Ajuo siouid
|leuoisea20 Buniqiyxe
‘SUOI}UBAUOD 8}

10 |0JjU09 SjeJs}SUOWSP-

Buioed

pue wyjAys |o1uod

0} S82UdjUas Jo Yjbug)
pue ainjonys Alea-
asodind pue aouaipne
JO Ssaualeme JUBpIAD
yym ‘[euibuo pue juanyy
sI jey) abenbue| asn-

suolsuel)
pue saoinap ajelidoidde
Jo asn ybnouy}

seapl Jo aouanbas
[ea1bo] e yqiyxe-

Sug|

[eonuo ey} Aq paysi|qesse
SNo0} 8y} Ulejulew-

SIXa} Yjoq Wol} sjuswale
Aielayl| ayeudosdde

pue aouapins oi10ads
pue JueAs|al 0} 8oUaI8}8l
Um ‘Ajjusisisuod pue
Ales|o seapi dojonap-

S)xa}
uasoyd ay} jo sisAjeue
pauoseal pue Jes|o e
ayew 0} eLBJIO By} asn-
sisAjeue 1o}

BLI9)IO BY) Saysli|qelsa
Alles|o 1eyy ,suaj |eonuo,
2y} Jo uonejaidiaul
|nybnouy) e apinoid-

abenbue|

pajeonsiydos yum uana
‘s10118 Ou Aj|eljuassa
U}IM SUOIUBAUOD 8y}
10 |0J}U0D d)elIsuoWap-

Buiueasw aoueyus

0} S80UdjUas Jo Yjbug)
pue ainjonys Alea-
asodind pue aouaipne
JO ssaualeme pue
99I0A JO 9SUas a|gejou
e yum ‘buibebus pue
as|0a.d si jey) abenbue)
Buisn ‘pajeonsiydos
Ajleansifys ale-

suoljisues}
pue sadinap ajelidoidde
J0 asn |nj|ifs ybnoayy
alnjonJ)s Jualayod

pue |eoiBoj e Jiqiyxe-
su9|

[eonuo ayy Aq paysi|qesse
SN20} 8y} ulejulew-

SIX8} Yjoq Wol} sjuswale
Aielayl| ayeudosdde

pue aouapins oi10ads
pue juensjal jo abuel
SpIM B JO aSn aAl}08Ye
Buyew ‘Ajjny pue

Ales|o seapi dojonap-

SIX8} uasoyo
auy} Jo sisAjeue |npybisul
ayew 0} eLBJIO By} asn-

sisAjeue 1o}

BLI9)IO BY) Saysl|qelsa
AlJes|d pue juswajels
ay) Jo Ayxa|dwod

8yj 0} |njyyiey sl

jey} ,sus| |eanlo, 8y} Jo
uonjejaidiayul ue apinoad-

abesn pue ‘Jewwelb
‘uonjezijeyded
‘buiydesbesed
‘uonpenjound

‘Buijjads jeuoUBAUOD
s}IqIyxs asuodsal

3y} YyoIym o3 juadixa
Ay} :SUOIJUBAUOD

KyaueA asusjuas pue
‘a1njonu}s adudjuas
‘SPIOM JO 3Sh BAI}08)40
ybnouay} asodind pue
aoualpne jJo ssauaieme
ue s|eanal asuodsal
9y} YyoIym o3 juadixa

ayj :asn abenbue

9ouaIayod
pue ‘adeys ‘uoijoallp
s}Iqiyxs asuodsal
3y} Yyoiym o3 judixa
ay} :uoneziuebio

(s)xay

Y} Wouy 32U3PIAD
jueAdjas pue oy1oads
Buisn pajeloqe|a ale
seapl Yo1ym o} Juajxa
ayj :Juswdojanag

(s)1xa3 pue

yse} ay} jo sishjeue
pue ‘uoiyejaadiayul
‘Buipuejsiapun

punos s)qiyxa
asuodsai ayj} yoiym
0} Jud)xa ay} :Bujueay

HETY ]
Sy} je sasuodsay
l

HETY ]
Sy} je sasuodsay
[4

HET ]
Sy} je sasuodsay
€

HET ]
Sy} je sasuodsay
14

HET ]
Sy} je sasuodsay
S

HET ]
Sy} je sasuodsay
9

ALITVNO

SISATVNYV TVIILLI™D ¥0d ONILIIM ANV ONIQVIY
JlRIGNY ONRIODS — g LiVd — OML NOISS3S

[52]



Anchor Paper — Part B—Level 6 — A

Thodore Roatibe saidy En a dack wa,m e begug Fosee. ..
Yo W fond e 65, Reetike St 'H\od' A tle M\éé‘f' <5 ounl
C\qk&ouﬁmess ol @f‘b\'m{ becnucre tho_ent| dopnes Waﬁm‘}"

+u cbv:’ﬂ‘a(\« Jrf,pg'm:sld\e@ Wos sliowin Had &wl 1S
cov\‘\'&*ﬁ\am% C-MA\ Wm"’m\l(w quuumq ih !9 M€ Il-kd
To S‘PMV\ CU\I‘\“\P‘( ‘JVOV\GS ‘H\M Yo a4, JAW e tq(/\ofau?"
Thia hes Jcen proven /A //*t(&f'ufz_ouémt( T\»—LQ;_@HL Izg)
Acthee Miller eod 1924 by Georme Oriell

The very teme oC Milleds The C,muﬁﬂ, 15 Tl POW@D%!*C
& Roctibe’s Statortnl. Tle otk conteads Thet evil once
nao.\\ac}\\ S om\»\ duo 1T LpPon = ; . Tle wass ferra
o iy it bunt o [t is pusled Suctih ot

Qmmm Tyis wAng—oa/)aL/e ov\[u @MW,&L

TLQ+U|l v’l(l k\C L I‘fS Sn 1L!l~( M)\wl” lnn']’ J)'C 1'*"45“/%/\(,(/!

bt Qﬁpp_\ﬁ- el ol Yol
T Py S Rm‘%r&)\ by H.lle,rs Amdmmhm\ie
ﬂr‘«é‘lml:elLL SQM‘FFQCKQE _&Q_._\&_&...a‘acax AAAA MJ&OMM@_}
Vel r(§o<.a\-€A oand\ Tuan \A@ 122, by s \AQ,\C:\A)na(z) H’ﬁ. 1S ‘H/U
mo\—mer orlh plesal i€ Pecthle's Statecat yue o hold
‘IT(LL ku:’( ?G‘cc*o( \‘5 b.—\‘h\nw\‘h,)v\ J)w‘{’-ﬁa M rl& a.t;’ LS
...... l MA'“OJ@MAA&&A&( ,mz.m_s:tj»& that ) ¥ no et
A S ol Ne ont Meecved +o Ale fe<e  thau Teln
Po o, Lot Ha “Aak Hat " in Solew (Frc pifehhut)only
Llinded :lﬁ g’&i ,‘Astgg;{- \nthis cage TLJ.Q&D({ Qwod'\,\k:o
COW\&V\O"\’ Inawig \cQJV\ vAO(R t)(b\/\‘\ v
. p\m \*Q, -ch\uvs PG&C&«‘ PCIBovx\-\}% e <m’\’f2~c}\l v’—aom 1o
Q\o«:d\!zc:s %ﬁw"\' yHo n(‘ow O'Q The Cruan LB— zl:'(l/\q S
lm S s ;“\’Qw’ﬁ,d‘ 5\%( = ..chu.j o T (S cldber

[53]



Anchor Paper — Part B—Level 6 — A

Yo (o) e Thirc 1S Ao _owmn, or(gm‘l” =<|\= Bnowire HacA
Dc-.r*u TL‘-«S:‘*@M M‘;O\AS L~ \‘m\ ‘hwﬂ Alinad  AOOwe C\!‘&fé[*f{
sr exen Tl M.X\emoe /er, ﬂw\rxs\ hon %ow\@{ ol HR
Ouvdeowt. | D le ndé,wwm see —Hrw,v,[. e D vw‘H,\lm.aA,od’
Vi e e \vvao,cc,\‘b&a)\ L.u oul FécJ 4@ [Ne acx »\a‘h\cTuA\mn
L{ wWol K. Tl M&L“Yf( 1o Tie C {‘U\U{Lf__ A w\(&?@td‘}ﬁ&ﬂ[
In, G.L\\h»\\m P\ln\\ ol pwe W‘f'%ﬁgi&(f.:}-___
\\n \N\-U\Al\— '1’\/*.% bdaw\ tn(omﬁwl_lsﬂ
_MMMMJM thet 1S exictence had Leen
lest fo Ht winds & Hease that codld %ﬁg 1 B Bmtler
cetttole all ,Zﬁ,/[mq Hae eccente ofF e, Tuiiorgenl- Auf
ort O‘: Orwd(‘s ‘//fuw% o (S TM‘Y 1+ ne _onl ‘weéc'h
Ne OWL £ N §-imp :"f'. ko\lﬂd'“ QOKH'/‘"I("OV\ 1= Wﬁ 5 \dlﬂ-hd'

3\\ \\MSKDV\6- \w %L{ v 02op\l an Ao ‘mq(r re—Coé‘vu-z/{ He CU( [
a\_sound_Tam. T\,ue_éorc\ Tty cannsst c,bo fa 'ﬂm\% (S (e +1, .
Evil rwuu m onb % mté o/kl é;f L :/\’Hl/\"r o'sjzgu_f ‘905415-9"\17 ....................
AI/‘H "7:4\7(

fh« u«d‘{qr«f M‘I’ag Hus ﬁM H/gSqMLo )lsM pC ﬁégf‘ﬂw
M(—,T’V\O*' &‘i {Cd o e R’—ﬂa\ﬁ'f \\\'\'{ was U\ 6!01 Brstle
Malke\s Fla wess, bysfene of Tle (recible's o e b
/A‘Q\ e Gaults M Mm\w‘hcs e vaon had (,OM oWoC\'J p<to

au,_{;ﬁ?éﬁm;ﬁq&wb e’mcw\a\

Fot\a( Or.(a\\-k\\w\o\ ’Y\/-“-Cxw,\\\\t /M reca) \1-&) \ _(__ﬁ‘k had
o Nomalrsdes 65303(\\ '\'\,{ AT L\'\md’{( SeeS Ha C/Ul‘ y bt Le
‘/\&6 a&\wcw\é kw@zpv\ &«C mLs Lo<Le J\o‘&' mom\u stuw) L‘1
s CAAQ‘\"@\/\(-L 9)6%»—56 “H& o\ ong (—\(w\a\ f'Z’ +Hle u:(

TL’Q Mo IS \‘(/’of-@m% \DC(S{C«VC’-'CA M bﬂﬂm‘)‘d &aaw\ ﬂfoo"e
ot e | 15 net tenlized . Tr te\zeg ve "“‘5‘%% o ifs




Anchor Paper — Part B—Level 6 — A

l.)f“ ﬂ’oﬂ:n'(«(‘re/ W%Art/ it MIQ‘*’AI‘& "E +'L\W\ k) hg ma‘f“o-’ﬁ
Mﬁ.w\ /m&fro\ wlwum foal) funem | 15

MQQ'HMS evi |5 Pfegmceaoqs =a) oper v
LALS, Tt ees 'H/CM dm;ef}\ Sor as, lomaé f* Lot
L fleCrocdle o [A39 , it is omu o ped thot t
z—ym eul ,,J,// Ace O-Q:@v\ 1% . TS coloetS
N G x&\v\)\ +' L5 Prﬁ}t«\[f_ I+ (§ MW“% w9, M““’A&d’
'S LJLM F wy\@‘i’ be S*Imﬂb‘d Ly o ‘e \izet-on aC
< ex 'Q‘{'-P/V\QP &""WA&S’{" ‘Pa«OLL Lty LQ(/;«A%%(ALL A\
‘QfD!Dl’\c«»«u L l‘ pnolty Lo nl-

Anchor Level 6 — A

Quality Commentary

The response:

Meaning Provides an interpretation faithful to the complexity of the critical lens, disagreeing by
declaring that contrary to what the quotation might suggest (righteousness would prevail
because the evil becomes apparent), evil is engulfing, and that is why it cannot be stopped by a
realization of its existence. The response uses the criteria to make insightful analysis of The
Crucible and 1984.

Development Develops ideas clearly and fully, making use of a wide range of relevant and specific evidence
to discuss how The Crucible contends that evil, once realized, is only built upon-not brought
down, and in 1984 why opening one’s eyes and bringing about good is only a fairy tale. The
response discusses the use of literary elements such as structure, theme, and characterization in
both texts.

Organization Maintains the focus on the critical lens (evil’s presence does not open our eyes). The response
exhibits a logical and coherent structure by refuting Roethke’s statement and then
demonstrating the rejection with each text, reiterating the disagreement in the concluding
paragraph, and further strengthening coherence with skillful use of transitions (This theme is
reinforced, While John Proctor personifies the contradiction, In much the same way).
Language Use Is stylistically sophisticated, using language that is precise and engaging (Evil ... is more likely
to spawn further wrongs than to awaken the ignorant), with a notable sense of voice and
awareness of audience and purpose (How wrong he was). The response varies sentence
structure and length to enhance meaning (In 1984, people can no longer recognize the evil all
around them. Therefore, they cannot stop it).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (dillusions)
and grammar (The irony of the Crucible being a play) only when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in conventions.
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Anchor Level 6 — B

Quality Commentary

The response:

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement
by pointing out that people actually look closer at themselves ... in a time of trouble causing
them to see things more clearly. The response uses this criteria to make an insightful analysis of
The Things They Carried and The Grapes of Wrath.

Development Develops ideas clearly and fully. The response makes effective use of a wide range of relevant
and specific evidence to illustrate how in a time of peril or hardship one’s mindset is altered.
The response discusses characterization in The Things They Carried (The specific
characterization of Tim gave the audience a unique ... account of the effects of a particularly
dark time in Tim’s life) and setting in The Grapes of Wrath (the
“wrath” that the Depression inflicted on most Americans at the time).

Organization Maintains the focus on the idea of a transformation of the views of the main characters ... due
to hardship faced. The response exhibits a logical and coherent structure, with each paragraph
reinforcing the focus as it relates to the texts, moving from introduction to textual discussions to
summation.

Language Use Is stylistically sophisticated, using language that is precise and engaging (Tim felt guilt on
certain occasions, and the compelling urge to speak, much later after the war, of the “crimes”
he had comitted), with a notable sense of voice and awareness of audience and purpose. The
response varies sentence structure and length, although occasionally misusing words (formally,
unjustice, effected).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (leval,
devestating, percieve, negetive), punctuation (however when faced with death and adventurous,
he even considered), and grammar (colleagues of which he often spoke) when using
sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in conventions.
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Anchor Level 5- A

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for
analysis (it is not until times of trouble when a person can see how the world really is. It can be
a reawakening for a person). The response uses the criteria to make a clear and reasoned
analysis of Antigone and Othello.

Development

Develops ideas clearly and consistently, discussing plot and characterization in relation to the
critical lens (Creon’s “dark time”, which were the deaths of those close to him, resulted in ... a
self-realization that he was wrong and Othello’s “dark time” was the death of his love ... and
the realization that lago was not the person he seemed to be).

Organization

Maintains the focus on when people opened their eyes to the world around them. The response
exhibits a logical sequence of ideas, with body paragraphs discussing the situations that lead
Creon and Othello to dark times and to reawakenings. Coherence is further strengthened by
references to contemporary “dark times” (September 11 and war) in both introduction and
conclusion. The response uses appropriate transitions (This can also be seen, When, This
realization).

Language Use

Uses language that is generally fluent and original (not stay in the sheltered bliss of denial),
with evident awareness of audience and purpose, although an occasionally awkward (except for
contempt and hatred for Othello). The response occasionally varies structure and length of
sentences (Antigone sees this and is determined to do what she feels is right despite the
consequences of possible death).

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in spelling, punctuation
(seen in literature; in such works and When her impending death does happen as well as the
death of Creon’s son), grammar, and usage (both ... but also) only when using sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5-B

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens, stating that during hard, dark, and cruel
times, your eyes are opened: you have thoughts you’ve never entertained before. The response
uses the criteria to make a reasoned analysis of The Crucible and Macbeth.

Development

Develops ideas clearly and consistently, with reference to characterization, irony, and
symbolism in both The Crucible (It’s more ironic that the accused wouldn’t be killed if they lied
and said they were witches and John ... saw himself for who he was and was able to forgive
himself) and Macbeth (when Duncan was murdered and the kingdom was plunged into a dark
time, Banquo’s eyes were opened).

Organization

Maintains the focus on realizations made by characters during difficult times. The response
exhibits a logical sequence of ideas, first introducing the characters and their hardships, then
following with the realizations made by the characters. Coherence is further strengthened
through the use of transitions (both, While, also).

Language Use

Uses language that is fluent and original (the echoing cry of “witch”), with evident awareness
of audience and purpose (The people of Salem represent stereotypes). The response varies
structure and length of sentences (Had she not had this dark period to endure, perhaps she
wouldn’t have “seen’ her forgiveness and love for her husband) to control rhythm and pacing.

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in spelling (decieving and
Mecduff), punctuation (The Crucible by Arthur Miller and Puritans, closed minded), and
grammar (Macbeth’s best friend thought that he was Duncan’s murderer) only when using
sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5 -C

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens, stating that when placed in certain
situations people begin to see the truth, and ... see for themselves what is right and what must
be done. The response uses the criteria to make a clear and reasoned analysis of To Kill a
Mockingbird and The Crucible (referred to as a novel).

Development

Develops ideas clearly and consistently, using the setting of each text as a literary element
important in understanding the critical lens (Because of the hostile feelings towards blacks
during this time period and It has influenced people even back to the Puritan days in Salem
Mass). The response examines a character from each work who saw the truth (Dill did not see
the dark color of his skin, but the true colors of his heart and John Proctor ... refused to do
what many others had done when accused of witchery, live a lie).

Organization

Maintains the focus on people seeing a truth and changing. The response moves from general
descriptions of plot and setting, to characters’ actions and abilities to see what was really going
on. Coherence is somewhat weakened by the focus on audience in the introduction and on
people in the conclusion, rather than on characters, as discussed in the body of the response.

Language Use

Uses language that is fluent (After Robinson had been ridiculed), with evident awareness of
audience and purpose (In order to relate this Critical Lens). The response occasionally makes
less successful word choices (Roethke enforces and bias treatment), but varies structure and
length of sentences to control rhythm and pacing.

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (attorny, Betrayl, falsly),
punctuation (The Crucible by Arthur Miller, idea two of which, This deception whether), and
grammar (The notorious “witch-hunts” was, and one was accused ... unless they) that do not
hinder comprehension.

in conventions.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
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Anchor Level 4 — A

Quality Commentary

The response:

Meaning Provides a reasonable interpretation of the critical lens, stating that people usually realize how
things really are when they are faced with bad times. The response makes implicit connections
between the criteria and The Adventures of Huckleberry Finn (the tough situation Huck was
part in helped him to realize what the real world is really like) and with The Things They
Carried (This experience of war opened O brian’s eyes to something that many of us will never
see or feel).

Development Develops some ideas more fully than others. The response gives general examples of the bad
situations the characters faced (being scared, experienced killing, what soldiers lifes were really
like). The discussion of the literary techniques is more specific, giving examples of mood (Huck
is lonely and does not know what to do with himself) and flashback (the narrator remembers his
own experiences with death), although the discussion of O’Brien’s work is repetitive.
Organization Maintains a clear and appropriate focus on characters who learn during difficult situations. The
response exhibits a logical sequence of ideas, focusing the discussion of each text on characters
in negative situations who learn as they survive their difficulties. The concluding paragraph
reiterates the connection of each work to the critical lens.

Language Use Uses appropriate language, with some awareness of audience and purpose (The idea is
successfully portrayed and The author does a good job). The response occasionally makes
effective use of sentence structure or length (both ... successfully portray the idea of seeing a
new side to things during dark times).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (O brian’s and definately),
punctuation, and capitalization (The things they carried by Tim O’Brien and slave Jim and they
work together), and grammar (The narrator ... experience the hardships and use ... help) that
do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 — B

Quality

Commentary
The response:

Meaning

Provides a reasonable interpretation of the critical lens by stating that in a period of
unhappiness or hard times, one often realizes the good in his or her life and finds new
opportunities. The response makes implicit connections between the criteria and the chosen
texts, The Scarlet Letter (hardships unable her to appreciate more her daughter Pearl), and The
Adventures of Huckleberry Finn (This urges him to search for new opportunities).

Development

Develops ideas briefly. The response mentions characterization, conflict, and setting in The
adventures of Huckleberry Finn (Huck is in an unpleasant setting), but does not elaborate on
these elements.

Organization

Maintains a clear and appropriate focus on characters who come to realizations after
experiencing hard times. The response exhibits a logical sequence of ideas, with each paragraph
stating the character and the dark times, and reiterating in the concluding paragraph how the
protagonists make light of a difficult situation.

Language Use

Uses generally appropriate language with an occasional awkward sentence (The setting ...
provides Hester with an appreciation and better sense of good things), but with some
awareness of audience and purpose (This valid statement can be seen and Huckleberry Finn is
another example of the validity of the lens). The response occasionally makes effective use of
sentence structure and length.

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (decirdes), punctuation
(Hawthornes’), and grammar (Huck is ... upset with his surrounding) that do not hinder
comprehension.

in development.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
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Anchor Level 4 — C

Quality

Commentary
The response:

Meaning

Provides a reasonable interpretation of the critical lens by stating it is necesary for a character
to go through hard times in order to come out a better person. The response makes implicit
connections between the criteria and the chosen texts, Needful Things (Because he goes through
so many bad things he is eventually able to find the culprit) and Eyes of The Dragon (Just as he
was about to lose hope, he found a letter) both by Stephen King.

Development

Develops ideas briefly, citing the characters’ hard times. The response relies primarily on plot
summary in Needful Things (a town is slowly torn apart and Only in his darkest hour did he
figure out who was responsible) and Eyes of The Dragon (tells the story of a prince ... sent to
Jjail for the rest of his life and He ... organizes an escape and is able to find his father’s killer
and fix his kingdom).

Organization

Maintains an appropriate focus on characters who need hardships in order to grow. The
response exhibits a logical sequence of ideas, with each paragraph providing supporting
evidence of hard times and character growth, and the conclusion reiterating the interpretation of
the critical lens.

Language Use

Uses appropriate language with some awareness of audience (The critical lense ... is a very true
statement that describes many characters in many books). The response occasionally makes
effective use of sentence length (The story, Eyes of The Dragon, also by Stephen King, tells the
story of a prince wrongly accused of his father, the King'’s, murder).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (Sherrif) and punctuation
(In the story Needful Thing by Stephen King and As he reads it he realizes) that do not hinder
comprehension.

in development.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
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Anchor Level 3 - A

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens, stating when the times get grim you just got
to keep on keeping on. The response makes superficial connections between the critical lens and
Flowers for Algernon and The Crucible.

Development

Develops ideas briefly, noting that Charlie is mentally impared when he discovers of a new
technological advance ... he takes it and no one in Salem expected the country to go crazy
about witchery. The response relies primarily on plot summary, although the last part of the
Flowers for Algernon discussion contains references which are unjustified.

Organization

Maintains a clear focus on the idea of overcoming hard times even when faced with unexpected
events. The response exhibits a rudimentary structure, using clear transitions (4/lso and To sum
it up), but including some inconsistencies (but in the long run it kills him and many men &
women were hung).

Language Use

Relies on basic and sometimes unsuitable vocabulary, with little awareness of audience (what
the girls were doin and the whole witchcraft trial thing got blown outta porportion). The
response exhibits some attempt to vary sentence structure for effect, but with uneven success
(The surgery is not 100% safe, Charlie would be testing out).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (nuero surgery and gotta),
punctuation (In turn it is a success and “The Crucible”), capitalization (This concludes my
Essay), grammar (some things happen when you least expect it to), and usage that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization and conventions.
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Anchor Level 3 - B

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens (When something bad is about to happen
someone will see the truth). The response makes superficial connections between the criteria
and Of Mice and Men and To Kill a Mockingbird.

Development

Develops ideas briefly, using some evidence from Of Mice and Men ( George saw what he had
to do he shot lenny) and To Kill a Mockingbird (Atticus ... believed that Tom Robinson was
innocent). The response relies primarily on brief plot summaries.

Organization

Maintains a focus on characters doing what needs to be done after seeing the truth. The
response exhibits a rudimentary structure with an introduction, separate paragraphs focusing on
the texts, and a conclusion. Coherence is added through the use of transitions (When, Another
book, both).

Language Use

Relies on basic vocabulary, with some awareness of audience and purpose (They both did what
they had to do so they could spread light into the darkness). The response exhibits some
attempt to vary sentence structure for effect, but with uneven success (In Of Mice and Men one
charater, George, this statement was true for him).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (rasics) and grammar (He
gave reason why) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization and conventions.
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Anchor Level 3 -C

Quality Commentary

The response:

Meaning Provides a simple interpretation of the critical lens by agreeing with it, stating the character in
these books saw the way they had to change to survive because they went through hard times.
They could see ... hope). The response makes superficial connections between the criteria and
The Red Badge of Courage and My Side of the Mountain.

Development Develops ideas briefly, using some evidence from The Red Badge of Courage (He got braver as
the story when on and He saved the American flag and got the other people to fight again). The
response relies primarily on brief plot references, although a reference to My Side of the
Mountain is vague (the character start off rough when he got there).

Organization Establishes, but fails to maintain, a focus on characters who change to survive. The response
exhibits a rudimentary structure, with separate paragraphs focusing on the texts, and a
conclusion which includes the critical lens interpretation.

Language Use Relies on basic vocabulary with some awareness of purpose (I agree that “In a dark time, the
eye begins to see). The response exhibits some attempt to vary sentence structure for effect, but
with uneven success (In both books both Characters changed thier ways).

Conventions Demonstrates partial control, exhibiting errors in punctuation (“Red Badge of Courage”),
capitalization (Characters), and grammar (character ... they) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Level 2 - A

Quality Commentary

The response:

Meaning Provides a simple interpretation of the critical lens, stating that when things are bad, people
notice more stuff. The response alludes to the critical lens, but does not use it to analyze Romeo
and Juliet or Death of a Salesman.

Development Is largely undeveloped. References to the text are vague (Romeo and Juliet wanted to be
together so they needed help and it didnt work. They loved each other and Willy Lowman ...
some times in the past) or irrelevant (Willy Lowman liked to sell things and ate a cheese

sandwhich).

Organization Lacks an appropriate focus, but suggests some organization. The response has an introductory
paragraph, brief references to two texts, and a concluding sentence.

Language Use Uses language that is imprecise (I agree, like in Romeo and Juliet). The response reveals little
awareness of how to use sentences to achieve an effect.

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (Theodor, Shakesphere,

Lowman), punctuation (stuff, I agree and by Shakespeare. And), and grammar (two works ...
best supports) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in meaning.
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Anchor Level 2 - B

Quality

Commentary
The response:

Meaning

Provides a confused interpretation of the critical lens, first suggesting that the loss of one sense
makes the other senses sharper and then suggesting that light is not necessary for understanding.
The response alludes to the critical lens but does not use it to analyze Oedipus Rex.

Development

Is largely undeveloped, with the first paragraph copied from the prompt. The response hints at
ideas, stating Therisus was a blind old man who was a phropet. The response addresses only
one text, and the references are vague or irrelevant (when you lose one of your senses).

Organization

Lacks an appropriate focus but suggests some organization by introducing the lens, adding one
paragraph mentioning Oedipus Rex, and ending with a sentence about the lens.

Language Use

Uses language that is imprecise and unsuitable for the audience or purpose (means it don’t have
to be light for that person to know what is going on). The response reveals little awareness of
how to use sentences to achieve an effect (although Therisus was blind he still knew everything
that had happened and everything that was going to happened).

Conventions

Demonstrates emerging control, exhibiting occasional errors in spelling (refrences, Therisus,
phropet), punctuation, and grammar (two work of literature and one of of that five senses) that
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.
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Anchor Level 2 - C

Quality

Commentary
The response:

Meaning

Provides a confused interpretation of the critical lens, suggesting first that everyone is now
thinking for them selves and not following one way of living, and then that all the evil ... came
to light. The response alludes to the critical lens but does not use it to analyze Fahrenheit 451 or
The Color Purple.

Development

Is largely undeveloped, hinting at ideas (the people in 451 lived in a distopic world), but
references to the text are vague (people would change their views and think outside the box and
he got what was coming to him).

Organization

Lacks an appropriate focus, but suggests some organization. The response refers separately to
each work, suggesting an interpretation of the lens that is different in each case.

Language Use

Uses language that is imprecise (than for “then” and The “color purple” by Toni Morrison
would relate to the quote). The response reveals little awareness of how to use sentences to
achieve an effect (The man in the book treated the people he loved with very cruel).

Conventions

Demonstrates a lack of control, exhibiting frequent errors in spelling (farinheit and distopic),
punctuation (arbitrary use of periods), paragraphing, and capitalization that make
comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.

[85]
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Anchor Level 1 — A

Quality Commentary
The response:

Meaning Provides a simple interpretation of the critical lens, agreeing with the idea that in bad times a
person can see the good that comes with the bad. The response makes no reference to any
specific texts.

Development Is minimal. The response reiterates a personal interpretation of the critical lens, but does not
apply the lens to works of literature.

Organization Suggests an appropriate focus (I would have to agree with Roethke and people will see the light
when times are dark), and suggests some organization, using separate paragraphs for an
introduction, body, and conclusion.

Language Use Relies on basic vocabulary, with some awareness of audience and purpose [This statement (to
me) means (for one) that]. The response reveals little awareness of how to use sentences to
achieve an effect.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (interpratation, ment,

sencere), punctuation (its what they say and This is a very true statement and Theodore Roethke
was) and usage that do not hinder comprehension.

Conclusion: Although the response fits criteria for Levels 1, 2, 3, and 4, it remains at Level 1
because the response makes no reference to any text.
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Anchor Level 1 - B

Quality Commentary

The response:

Meaning Does not refer to the critical lens. The response mentions two works of literature, The Catcher
in the Rye and The Pearl, but contains no analysis of the chosen texts.

Development Is minimal, relying on a reference to each work (Catcher in the Rye is funny and in the Pearl
killed a Baby & a skorpon), and a personal reference.

Organization Shows no focus or organization.

Language Use Is minimal.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.
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Practice Paper A—Score Level 5

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in language use and conventions.

Practice Paper B—Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.

Practice Paper C—Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper D—Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.

Practice Paper E-Score Level 2

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.
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Regents Comprehensive Examination in English
Map to Learning Standards

Key Ideas Part of Test
Listening and writing for Session One — Part A
information and understanding
Reading and writing for Session One — Part B

information and understanding

Reading and writing for literary Session Two — Part A
response

Reading and writing for critical Session Two — Part B
analysis and evaluation




The Chart for Determining the Final Examination Score for the June 2004 Regents
Examination in Comprehensive English will be posted on the Department’s web site
http://www.emsc.nysed.gov/osa/ on Friday, June 18, 2004. Conversion charts provided
for previous administrations of the Regents Examination in Comprehensive English
must NOT be used to determine students’ final scores for this administration.
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