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But I forget that Edie is new. A new kid in school is always exciting around here since

not many people move to live in Ewing Beach year-round. Maybe they are looking

because Edie is black and they weren’t expecting to see her. But the looks are curious more

than anything else. And Edie doesn’t look like anyone else around here, with her dark

lipstick, a long-sleeved black dress with a white collar and cuffs, and her black combat

boots. (e other black jeans never did turn up this morning.)

16

Edie acts like she doesn’t even notice people staring at her. She breezes through the

doors like she owns the place. My stomach flutters and I feel those jitters settling in, right

on time. I hope they don’t turn into a stomachache. How is the new girl more comfortable

than I am when she’s only just gotten here?

17
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What is the main way paragraphs 8 through 11 develop the story?

A by introducing Edie’s mother

B by suggesting a possible conflict

C by introducing Edie’s character

D by describing the drive to school

Which detail from the story best supports the narrator’s claim that she feels different from others

in school?

A
“I don’t know what to say to that, so we are silent as we make our way up the stairs . . .”

(paragraph 15)

B
“Like we don’t belong in certain areas just because no one was expecting us.”

(paragraph 15)

C “A new kid in school is always exciting around here . . .” (paragraph 16)

D “But the looks are curious more than anything else.” (paragraph 16)

In paragraphs 12 through 17, how does the setting affect the plot?

A by showing why Edie feels confident

B by introducing the characters Edie and Alberta

C by describing why Alberta is nervous

D by demonstrating why Edie and Alberta are friends

1

2

3
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Which theme is best supported in paragraphs 16 and 17?

A Unfamiliar situations are oen difficult for people.

B Communication between friends is sometimes silent.

C Friendship helps people during difficult times.

D Some people appear confident wherever they are.

Read this sentence from paragraph 17.

My stomach flutters and I feel those jitters settling in, right on time.

Which statement best describes the narrator’s feelings in this sentence?

A She is used to feeling uneasy when going to school.

B She is concerned about how the students will treat Edie.

C She is worried about having to attend a new school.

D She is upset that Edie is receiving most of the attention.

Which detail would be most important to include in a summary of the story?

A “Normally I’d ride my bike, but Ms. Whitman offered to drive us . . .” (paragraph 2)

B “It sounds like an entire cabinet of dishes just fell . . .” (paragraph 5)

C “Edie chews and swallows the last of her doughnut . . .” (paragraph 14)

D “How is the new girl more comfortable than I am . . .” (paragraph 17)

4

5

6
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e narrator mainly helps the reader understand Edie by describing

A Edie’s response to the students who look at her

B why a pair of jeans is important to Edie

C Edie’s decision to wear combat boots at school

D how Edie takes sips of her mother’s coffee

7
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Excerpt from “Looking

for Mushrooms”

by Cheryl Bardoe

A World of Fungi

Searching for the Invisible

Armed with a magnifying glass, pocketknife, and fishing tackle box, mushroom

scientist Greg Mueller sets out on a treasure hunt. “I never know what I might find,” he

says, striking out along a woodland path at the Chicago Botanic Garden. “And what I find

today may be different four days from now.”

1

Aer decades as a mycologist (a scientist who studies fungi), Mueller knows that

mushrooms are here-today, gone-tomorrow treasures. He jokes about becoming a

geologist some day, “because rocks never move.” But he isn’t really discouraged. He knows

that forests are full of fungi.

2

Fungi (one fungus, many fungi) are living things that are not animals or plants. ey

take many forms. ey include the yeast that makes bread rise, the fuzzy mold on an old

jar of spaghetti sauce, bathroom mildew, lichens on trees, and the mushrooms that pop up

overnight in the grass.

3

For a long time, scientists thought fungi were plants, because they grow in soil and

don’t move. But fungi are not plants. ey are very different. Unlike plants, fungi don’t

make their own food from sunlight and air. Instead, they get food by digesting wood,

leaves, and dead things. e cells of fungi are also unlike plants. eir cell walls are made

from chitin, the same stuff that forms the outer shells of insects and crabs.

4

Scientists now put fungi in their own separate kingdom of life, next to plants and

animals. ey estimate that there may be more than 3 million species of fungi, though

humans have found only about 100,000 so far.

5

Mueller keeps a hopeful eye on the forest floor. But fungi are all around, even when

we don’t see them.

6
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massed = formed

How Fungi Function

Fungi grow in hair-like threads called hyphae. ese strands spread through soil and

rotting wood as the fungus feeds. A single strand is too small to see. But Mueller points

out white spots on a fallen tree where many have massed together, making a white web

called a mycelium. A mushroom is made of the same stuff—the solid mushroom shape is

thousands of fine threads of hyphae, clumped together.

7

Soon, Mueller spots a clump of mushrooms hiding beneath the leaves. He carves off

some dainty, brownish-orange shoots to store in his collecting box. Like apples on a tree,

mushrooms are the fruit of the fungus. Back at the nature center, he will rest the top of the

mushroom on a piece of paper to collect the tiny spores that fall from the gills. e color

will help him identify the mushroom. Spores are like mushroom seeds. When they fall,

they float away (or are carried by animals) and grow into new fungi.

8

Mushrooms wait patiently underground for just the right combination of moisture

and temperature to pop up. “When conditions are right,” Mueller says, “mushrooms swell

with water like a water balloon. at gives them the pressure to burst out of the ground.”

Mushrooms can expand quickly, sometimes with enough force to push up through

cement. en they release their spores and may disappear again within a few days.

9

A single mushroom can release millions, even trillions, of tiny spores. So why isn’t

Earth overrun with fungi? Unlike plant seeds, spores aren’t packed with their own food.

To grow, they have to land in just the right place, on something they can use for food.

10

Some fungi are decomposers, breaking down old leaves and wood. Some form

partnerships with living plants. And some are parasites.

11

Most mushrooms you might spot on a walk in the woods, from tiny fairy cups to big

bracket fungi, are decomposers. As fungal hyphae spread through a fallen tree to gather

food, they destroy the stiff cell walls of the wood. is frees the nutrients so other plants

can use them. Mueller breaks a chunk of decaying wood from a tree, and it almost

crumbles to sawdust in his fingers. at’s a sign that fungi have done their work. “We’d

have piles of dead trees miles high if we didn’t have fungi,” he says. “We wouldn’t even be

able to walk around the Earth because of all the dead trees.”

12

Underground, many fungi make friends with trees and other plants. Tiny fungus

threads are everywhere in soil. ese grow around and into plant roots.

13
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In paragraph 8, why does the author refer to spores as being like “mushroom seeds”?

A to explain that spores can grow into mushrooms

B to emphasize the small size of most spores

C to describe how spores are moved by wind

D to explain that mushrooms grow underground

Read this claim from paragraph 2.

. . . Mueller knows that mushrooms are here-today, gone-tomorrow

treasures.

How do the details in paragraph 9 support this claim?

A by referring to the time mushrooms spend underground

B by describing how mushrooms swell with water

C by referring to some mushrooms that grow through cement

D by describing what happens aer mushrooms release their spores

Which detail best represents a central idea of the article?

A “But fungi are all around, even when we don’t see them.” (paragraph 6)

B “A single strand is too small to see.” (paragraph 7)

C “e color will help him identify the mushroom.” (paragraph 8)

D “Unlike plant seeds, spores aren’t packed with their own food.” (paragraph 10)

15

16

17
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In the article, what do both the author and the scientist agree is the main importance of fungi?

A their method of reproducing by releasing millions of spores

B the number of forms they take as well as the chitin in their cell walls

C their designation as a life form that is separate from plants and animals

D their role as decomposers as well as their partnerships with other life forms

21
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Winter Camping

coliseum = large outdoor theater

Safety in the Snow

Once the Venturers are comfortable on the equipment, they’re ready for Snowcamp.

ey start by hauling the snowmobiles and camping gear as far as they can into the

wilderness until the road ends.

10

From there, they board their machines with tow-behind equipment sleds and drive

several miles farther. During their trek, they keep in touch with each other using two-way

radios built into their helmets. When they get to their spot—about 5,000 feet above sea

level—they begin setting up camp.

11

First, they mark the spot where they will have their fire. en they mark a 40-foot

diameter around that spot. en they lay down a firewood platform and set firewood on

top of that. As the fire burns, the platform drops deeper and deeper into the snow, at the

rate of about 1 foot per hour.

12

In the meantime, the Scouts build a wall of ice blocks around the circle. (Imagine a

40-foot-wide igloo without a roof.) As the fire drops, the Venturers carve rows of stairs

and benches into the snow.

13

Aer 12 or so hours, the fire has sunk down—surrounded by walls that are now more

than 8 feet high and an icy bowl 12 feet deep. It’s like a miniature coliseum, and it’s the

perfect winter shelter—protected from the wind and warmed by the fire. . . .

14

Aer spending the night in four-season tents and igloos, the Venturers spend the

next day exploring the area on their snowmobiles. ey oen snowmobile up to a radio

tower that offers sparkling views of the surrounding countryside. . . .

15

To stay warm, they dress in layers and wear noncotton clothing. If you don’t like to

wear wool, you don’t get to go snowmobiling. e crew spends several weeks taking

classes on proper winter clothing and how to stay warm in the cold environment. . . .

16

Aer three nights in the woods, the crew returns home. ey are usually able to get

back to the same spot the very next weekend for another three nights. If weather permits,

they might have one more snowmobile trip in the spring.

17

en they store the snowmobiles for the summer and look forward to the next year’s

Snowcamp.

18
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Which detail from the article best supports the claim in paragraph 2 that members of Venturing

Crew 115 enjoy going to places that are difficult to reach?

A
“Aer the holidays, the Venturers get to work on their sleds. ose snowmobiles aren’t

going to take care of themselves, aer all.” (paragraph 8)

B

“e crew conducts training exercises on a snow-covered airfield. It’s nice and flat and

wide open—perfect for beginners and those who need to brush up on their skills.”

(paragraph 9)

C
“ey start by hauling the snowmobiles and camping gear as far as they can into the

wilderness until the road ends.” (paragraph 10)

D
“e crew spends several weeks taking classes on proper winter clothing and how to stay

warm in the cold environment.” (paragraph 16)

Which statement best describes how the word choice in paragraphs 4 and 5 reflects the tone of

the whole article?

A
e explanation that the Venturers go “to the same spot” in paragraph 4 reflects the

comfortable tone of the article.

B
e description of the natural “thick, high brush” in paragraph 4 reflects the peaceful

tone of the article.

C
e explanation that there is “12 feet of snow” in paragraph 5 reflects the anxious tone of

the article.

D
e description of the Venturers’ wild campsite as a “paradise” in paragraph 5 reflects the

positive tone of the article.

22

23
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Excerpt from Click Here (To Find Out How I Survived Seventh Grade) by Denise Vega. Copyright © 2005 by Denise Vega. Used with 
permission of Little, Brown Books for Young Readers via Copyright Clearance Center. 

"Ode to Los Raspados" from Neighborhood Odes by Gary Soto. Copyright© 1992 by Gary Soto. Published by Clarion Books. Used with 
permission of Houghton Mifflin Harcourt Publishing Company via Copyright Clearance Center. 

Excerpt from The Battle of the Snow Cones by Lupe Ruiz-Flores. Copyright © 2010 by Lupe Ruiz-Flores. Published by Piiiata Books. Used 
with permission from Arte Publico Press via Copyright Clearance Center. 
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Session 2

TIPS FOR TAKING THE TEST

Here are some ideas to help you do your best:

•  Read the whole passage before you answer the questions. Most questions will only make  
	 sense after you read the whole passage.

•  You might need to read the passage more than once to answer a question. 

•  Read each question carefully. Take your time.

•  A question may include a quote from a passage. You might need to review both the 
	 quote and the whole passage to answer the question.

When you write your answers

•  make sure to answer the whole question; 

•  use examples or details from the text; 

•  write in complete sentences; and

•  use correct spelling, grammar, capitalization, and punctuation.

For the last question in this test book, you may plan your writing on the Planning Page 
provided. However, do NOT write your final answer on the Planning Page. Write your final 
answer on the lined pages.
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Paragraphs 1 and 3 contribute to the story by

A foreshadowing events that will happen later

B providing details that develop the main character

C explaining the problem that the characters will solve

D describing events that happened at an earlier time

e word “modestly” in paragraph 4 suggests that the narrator

A does not want to point out her own talents

B does not feel that Tyler is being honest

C gets teased by the others in her group

D gets help from her family on her project

What does the phrase “going live” mean as it is used in paragraph 8 of the story?

A making the content available to all

B announcing the project to the school

C requesting feedback from others

D accessing the new computer system

29

30

31
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What is the narrator’s opinion about the club’s name?

A It should be decided by the leader.

B It should be a secret to students.

C It should be more exciting.

D It should be easier to understand.

How are the narrator and Rosie similar?

A ey both get annoyed at the computers the Intranet Club uses.

B ey are both interested in telling the school about the Intranet Club.

C ey both take their responsibilities in the Intranet Club seriously.

D ey are both worried that the Intranet Club interferes with their sports.

Which sentence best states a theme of the story?

A Working together can make people feel closer.

B Completing a task can cause a feeling of pride.

C Asking for help can be difficult.

D Trying something new can be frightening.

32

33
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is story takes place at a time years ago when computers were not common in classrooms and

very few students were taught programming skills. How does this information help develop an

important idea about the characters in the story?

A
Students in the Intranet Club are all patient people who work well with others because

they have to share the few computers available to them.

B
Students in the Intranet Club are all exceptional because they try an activity that is new,

difficult, and unknown by other students at their school.

C
Students in the Intranet Club are all very mature because they choose to work with

computers knowing that it will help them in their future careers.

D
Students in the Intranet Club are persuasive people because they are able to convince

their schools to try new technology before it is widely accepted.

35
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It’s summer now.

e sun is bright

As a hot dime.

You need five

Shiny ones20

For a snow cone:

Strawberry and root beer,

Grape that stains

e mouth with laughter,

Orange that’s a tennis ball25

Of snow

You could stab

with a red-striped straw.

We have

Green lime30

And dark cola,

And we have

An umbrella of five colors.

When the truck stops,

e kids come running,35

Some barefoot,

Some in T-shirts

at end at the

Cyclone knot

Of belly buttons40

Some in swimming

Trunks and dripping

Water from a sprinkler

On a brown lawn.
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36 
This question is worth 2 credits. 

Why is the setting important to "Ode to Los Raspados"? Include your claim and use two details 
from the poem to support your response. 
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is question is worth 2 credits.

e author Henry James once said, “Summer aernoon—summer aernoon; to me those have

always been the two most beautiful words in the English language.” In the poem “Ode to Los

Raspados,” how does the speaker develop this idea? Include your claim and use two details from

the poem to support your response.

37
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papel picado = colorful paper banner

“Oh, look at the papel picado,” one customer said, pointing to the colorful banner on

Elena’s stand. Soon, lots of people strolled back to her stand. . . .

10

e following week, Elena ordered more ice and more snow cone flavors. So did

Alma. e iceman delivered bigger and bigger blocks of ice as the two girls furiously

shaved ice, day in and day out, competing for customers. en one day, Alma heard a loud

WHRUMP coming from her ice machine. . . .

11

en another WHRUMP came from across the street. . . .12

Horrified, the two girls watched as the crushed ice overflowed, spilled out of the

machines, knocked over their stands and toppled the bottles of syrup onto the ground.

Lemon, strawberry, mango, lime, bubble-gum syrup and all the other flavors leaked out of

the bottles and mixed with the ice, which slid down the street, creating an enormous

mound of ice at the bottom of the hill. e line of customers disappeared as they gleefully

slid down the icy slope.

13

“Now, see what you’ve done,” Alma said, scowling. “You drove all my customers

away!”

14

“Me?” replied an angry Elena. “It was you who started all this. Instead of snow cones,

we have a . . .”

15

“A giant rainbow snow cone,” Alma said, finishing Elena’s sentence. ey both stared

at the ribbons of color cascading down the dazzling ice mound. . . .

16

Elena pulled Alma out of the chair. “What are we waiting for?”17

“You mean we’re still friends?”18

“Sure we are,” replied Elena. “We’ll always be friends.”19

Eager to join in the fun, they ran into the garage and emerged with cardboard sleds.

ey made their way up the snow cone hill with all the other children, waited their turn

and then slid all the way down.

20
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is question is worth 2 credits.

In e Battle of the Snow Cones, how does the narrator help the reader understand why Elena is

upset with Alma? Include your claim and use two details from the story to support your response.

38
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2026 Grade 5 ELA Test Text Complexity Metrics for Released Questions 

During the test development process, NYS educators approve all passages for use on the Grades 
3–8 English Language Arts Tests. Selecting high-quality, grade-appropriate texts requires both 
objective text complexity metrics and educator judgment. For English Language Arts Tests, both 
quantitative and qualitative measures are used to determine the complexity of the texts. 

Quantitative measures of text complexity are used to measure aspects of text complexity that 
are difficult for a human reader to evaluate when examining a text. These aspects include word 
frequency, word length, sentence length, and text cohesion. These aspects are efficiently 
measured by computer programs. While quantitative text complexity metrics are a helpful start, 
they are not definitive.  

Qualitative measures are a crucial complement to quantitative measures. To qualitatively 
determine the complexity of a text, NYS educators use a rubric composed of meaning, text 
structure, language features, and knowledge demands.  

New York State 2026 Quantitative Text Complexity Chart for Assessment and Curriculum 
To determine if a text’s quantitative complexity is at the appropriate grade level, New York State 
uses the table below. In cases where a text is excerpted from a large work, only the complexity of 
the excerpt that students see on the test is measured, not the large work. 

Grade 
Band ATOS 

Degrees of 
Reading 
Power Flesch-Kincaid 

The Lexile 
Framework 

Reading 
Maturity SourceRater 

2nd–3rd 2.75 – 5.14 42 – 54 1.98 – 5.34 420 – 820 3.53 – 6.13 0.05 – 2.48 
4th–5th 4.97 – 7.03 52 – 60 4.51 – 7.73 740 – 1010 5.42 – 7.92 0.84 – 5.75 
6th–8th 7.00 – 9.98 57 – 67 6.51 – 10.34 925 – 1185 7.04 – 9.57 4.11 – 10.66 
9th–10th 9.67 – 12.01 62 – 72 8.32 – 12.12 1050 – 1335 8.41 – 10.81 9.02 – 13.93 
11th–12th 11.20 – 14.10 67 – 74 10.34 – 14.20 1185 – 1385 9.57 – 12.00 12.30 – 14.50 

Source: Student Achievement Partners 

Text Complexity Metrics for 2026 Grade 5 Passages 

Passage Title Word 
Count Lexile Flesch-

Kincaid ATOS Qualitative 
Review 

Excerpt From The Only Black Girls in Town 739 930L 4.91 5.28 Appropriate 

Excerpt from “Looking for Mushrooms” 812 940L 5.73 7.1 Appropriate 
Excerpt from “Snow Machines: Venture Farther 
and Faster into the Wild on a Snowmobile” 637 940L 7.1 7.19 Appropriate 

Excerpt from Click Here (To Find Out How I 
Survived Seventh Grade) 529 880L 5.22 5.96 Appropriate 

PAIR: “Ode to Los Raspados” 238 N/A N/A N/A Appropriate 

PAIR: Excerpt from The Battle of the Snow Cones 646 720L 5.58 5.43 Appropriate 



Question Type Key Points Standard Strand Subscore
Secondary 

Standard(s)

1 Multiple Choice C 1 NGLS.ELA.Content.NY-5R5 Reading Standards for Literature Reading
2 Multiple Choice B 1 NGLS.ELA.Content.NY-5R8 Reading Standards for Literature Reading
3 Multiple Choice C 1 NGLS.ELA.Content.NY-5R3 Reading Standards for Literature Reading
4 Multiple Choice D 1 NGLS.ELA.Content.NY-5R2 Reading Standards for Literature Reading
5 Multiple Choice A 1 NGLS.ELA.Content.NY-5R4 Reading Standards for Literature Reading
6 Multiple Choice D 1 NGLS.ELA.Content.NY-5R2 Reading Standards for Literature Reading
7 Multiple Choice A 1 NGLS.ELA.Content.NY-5R6 Reading Standards for Literature Reading

15 Multiple Choice A 1 NGLS.ELA.Content.NY-5R3 Reading Standards for Informational Text Reading
16 Multiple Choice D 1 NGLS.ELA.Content.NY-5R8 Reading Standards for Informational Text Reading
17 Multiple Choice A 1 NGLS.ELA.Content.NY-5R2 Reading Standards for Informational Text Reading
18 Multiple Choice A 1 NGLS.ELA.Content.NY-5R3 Reading Standards for Informational Text Reading
19 Multiple Choice D 1 NGLS.ELA.Content.NY-5R3 Reading Standards for Informational Text Reading
20 Multiple Choice B 1 NGLS.ELA.Content.NY-5R4 Reading Standards for Informational Text Reading
21 Multiple Choice D 1 NGLS.ELA.Content.NY-5R6 Reading Standards for Informational Text Reading
22 Multiple Choice C 1 NGLS.ELA.Content.NY-5R8 Reading Standards for Informational Text Reading
23 Multiple Choice D 1 NGLS.ELA.Content.NY-5R4 Reading Standards for Informational Text Reading
24 Multiple Choice A 1 NGLS.ELA.Content.NY-5R3 Reading Standards for Informational Text Reading
25 Multiple Choice C 1 NGLS.ELA.Content.NY-5R6 Reading Standards for Informational Text Reading
26 Multiple Choice B 1 NGLS.ELA.Content.NY-5R2 Reading Standards for Informational Text Reading
27 Multiple Choice D 1 NGLS.ELA.Content.NY-5R9 Reading Standards for Informational Text Reading
28 Constructed Response 2 NGLS.ELA.Content.NY-5R2 Reading Standards for Informational Text Writing to Sources

29 Multiple Choice B 1 NGLS.ELA.Content.NY-5R5 Reading Standards for Literature Reading
30 Multiple Choice A 1 NGLS.ELA.Content.NY-5R4 Reading Standards for Literature Reading
31 Multiple Choice A 1 NGLS.ELA.Content.NY-5L4 Language Standards Reading
32 Multiple Choice C 1 NGLS.ELA.Content.NY-5R6 Reading Standards for Literature Reading
33 Multiple Choice C 1 NGLS.ELA.Content.NY-5R3 Reading Standards for Literature Reading
34 Multiple Choice A 1 NGLS.ELA.Content.NY-5R2 Reading Standards for Literature Reading
35 Multiple Choice B 1 NGLS.ELA.Content.NY-5R9 Reading Standards for Literature Reading
36 Constructed Response 2 NGLS.ELA.Content.NY-5R3 Reading Standards for Literature Writing to Sources
37 Constructed Response 2 NGLS.ELA.Content.NY-5R9 Reading Standards for Literature Writing to Sources
38 Constructed Response 2 NGLS.ELA.Content.NY-5R6 Reading Standards for Literature Writing to Sources
39 Constructed Response 4 NGLS.ELA.Content.NY-5R2 Reading Standards for Literature Writing to Sources

Session 2

*This item map is intended to identify the primary analytic skills necessary to successfully answer each question on the 2026 operational ELA test. However, each constructed-response question 
measures proficiencies described in multiple standards, including writing and additional reading and language standards. For example, two-point and four-point constructed-response questions 
require students to first conduct the analyses described in the mapped standard and then produce written responses that are rated based on writing standards. To gain greater insight into the 
measurement focus for constructed-response questions, please refer to the rubrics shown in the Educator Guides.
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