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SCORING KEY AND RATING GUIDE
Mechanics of Rating
Updated information regarding the rating of this examination may be posted on the
New York State Education Department’s web site during the rating period. Check this web site
at http://www.p12.nysed.gov/assessment/ and select the link “Scoring Information” for any recently posted
information regarding this examination. This site should be checked before the rating process for this
examination begins and several times throughout the Regents Examination period.
The following procedures are to be used for rating papers in the Regents Examination in English
Language Arts (Common Core). More detailed directions for the organization of the rating process and
procedures for rating the examination are included in the Information Booklet for Scoring the Regents
Examination in English Language Arts (Common Core).
Scoring the Multiple-Choice Questions
For this exam all schools must use uniform scannable answer sheets provided by the regional
scanning center or large-city scanning center. The scoring key for this exam is provided below. If the
student’s responses for the multiple-choice questions are being hand scored prior to being
scanned, the scorer must be careful not to make any marks on the answer sheet except to record
the scores in the designated score boxes. Marks elsewhere on the answer sheet will interfere
with the accuracy of the scanning.
Before scannable answer sheets are machine scored, several samples must be both machine and
manually scored to ensure the accuracy of the machine-scoring process. All discrepancies must be
resolved before student answer sheets are machine scored. When machine scoring is completed, a sample of
the scored answer sheets must be scored manually to verify the accuracy of the machine-scoring process.
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Part 1
1 ......1......

6 ......3......

10 . . . . . . 3 . . . . . .

15 . . . . . . 3 . . . . . .

20 . . . . . . 4 . . . . . .

2 ......4......
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11 . . . . . . 4 . . . . . .

16 . . . . . . 4 . . . . . .

21 . . . . . . 1 . . . . . .

3 ......2......
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12 . . . . . . 2 . . . . . .

17 . . . . . . 1 . . . . . .

22 . . . . . . 3 . . . . . .

4 ......1......

9 ......2......

13 . . . . . . 3 . . . . . .

18 . . . . . . 2 . . . . . .

23 . . . . . . 4 . . . . . .

14 . . . . . . 1 . . . . . .

19 . . . . . . 1 . . . . . .

24 . . . . . . 2 . . . . . .

5 ......1......
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ENGLISH LANGUAGE ARTS (Common Core)
Rating of Essay and Response Questions
(1) In training raters to score student essays and responses for each part of the examination, follow the
procedures outlined below:
Introduction to the Tasks
• Raters read the task and summarize it.
• Raters read the passages or passage and plan a response to the task.
• Raters share response plans and summarize expectations for student responses.
Introduction to the Rubric and Anchor Papers
• Trainer reviews rubric with reference to the task.
• Trainer reviews procedures for assigning holistic scores (i.e., by matching evidence from the response
to the language of the rubric and by weighing all qualities equally).
• Trainer leads review of each anchor paper and commentary. (Note: Anchor papers are ordered from
high to low within each score level.)
Practice Scoring Individually
• Raters score a set of five practice papers individually. Raters should score the five papers independently
without looking at the scores provided after the five papers.
• Trainer records scores and leads discussion until raters feel comfortable enough to move on to actual
scoring. (Practice papers for Parts 2 and 3 only contain scores, not commentaries.)
(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay and
response on the rating sheets provided in the Information Booklet, not directly on the student’s essay or response or answer sheet. Do not correct the student’s work by making insertions or changes of any kind.
(3) Both the 6-credit essay and the 4-credit response must be rated by at least two raters; a third rater will be
necessary to resolve scores that differ by more than one point. Teachers may not score their own
students’ answer papers. The scoring coordinator will be responsible for coordinating the movement of
papers, calculating a final score for each student’s essay or response, and recording that information on the
student’s answer paper.
Schools are not permitted to rescore any of the open-ended questions on any Regents Exam
after each question has been rated the required number of times as specified in the rating guide,
regardless of the final exam score. Schools are required to ensure that the raw scores have been
added correctly and that the resulting scale score has been determined accurately.
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-present ideas clearly and accurately,
making effective use of specific and
relevant evidence to support analysis

-present ideas fully and
thoughtfully, making highly
effective use of a wide range of
specific and relevant evidence to
support analysis

-demonstrate control of
conventions with essentially no
errors, even with sophisticated
language

-establish and maintain a formal
style, using sophisticated
language and structure

-exhibit skillful organization of
ideas and information to create a
cohesive and coherent essay

-demonstrate control of the
conventions, exhibiting occasional
errors only when using sophisticated
language

-establish and maintain a formal
style, using fluent and precise
language and sound structure

-exhibit logical organization of ideas
and information to create a cohesive
and coherent essay

-demonstrate proper citation of
sources to avoid plagiarism when
dealing with direct quotes and
paraphrased material

-demonstrate thorough analysis of the
texts, as necessary to support the
claim and to distinguish the claim
from alternate or opposing claims

-demonstrate in-depth and
insightful analysis of the texts, as
necessary to support the claim and
to distinguish the claim from
alternate or opposing claims

-demonstrate proper citation of
sources to avoid plagiarism when
dealing with direct quotes and
paraphrased material

-introduce a precise and thoughtful
claim, as directed by the task

5
Essays at this Level:

-introduce a precise and insightful
claim, as directed by the task

6
Essays at this Level:

-demonstrate partial control,
exhibiting occasional errors that do
not hinder comprehension

-establish and maintain a formal
style, using precise and appropriate
language and structure

-exhibit acceptable organization of
ideas and information to create a
coherent essay

-demonstrate proper citation of
sources to avoid plagiarism when
dealing with direct quotes and
paraphrased material

-demonstrate appropriate and
accurate analysis of the texts, as
necessary to support the claim and
to distinguish the claim from
alternate or opposing claims
-present ideas sufficiently, making
adequate use of specific and
relevant evidence to support
analysis

-introduce a precise claim, as
directed by the task

4
Essays at this Level:

An essay that addresses fewer texts than required by the task can be scored no higher than a 3.
An essay that is a personal response and makes little or no reference to the task or texts can be scored no higher than a 1.
An essay that is totally copied from the task and/or texts with no original student writing must be scored a 0.
An essay that is totally unrelated to the task, illegible, incoherent, blank, or unrecognizable as English must be scored as a 0.

Control of Conventions:
the extent to which the essay
demonstrates command of
conventions
of standard English
grammar, usage,
capitalization, punctuation,
and spelling

Coherence, Organization,
and Style: the extent to
which the essay logically
organizes complex ideas,
concepts, and information
using formal style and
precise language

Command of Evidence: the
extent to which the essay
presents evidence from the
provided texts to support
analysis

Content and Analysis: the
extent to which the essay
conveys complex ideas and
information clearly and
accurately in order to
support claims in an analysis
of the texts

Criteria

-demonstrate emerging control,
exhibiting occasional errors that
hinder comprehension

-demonstrate a lack of control,
exhibiting frequent errors that make
comprehension difficult

-lack a formal style, using some
language that is inappropriate or
imprecise

-exhibit inconsistent organization of
ideas and information, failing to
create a coherent essay
-exhibit some organization of ideas
and information to create a mostly
coherent essay

-establish but fail to maintain a
formal style, using primarily basic
language and structure

-demonstrate little use of citations to
avoid plagiarism when dealing with
direct quotes and paraphrased material

-are minimal, making
assessment of conventions
unreliable

-use language that is
predominantly incoherent,
inappropriate, or copied
directly from the task or
texts

-are minimal, making
assessment unreliable

-exhibit little organization
of ideas and information

-do not make use of
citations

-present little or no
evidence from the texts

-present ideas inconsistently and/or
inaccurately, in an attempt to support
analysis, making use of some
evidence that may be irrelevant

-present ideas briefly, making use
of some specific and relevant
evidence to support analysis

-demonstrate inconsistent citation
of sources to avoid plagiarism
when dealing with direct quotes
and paraphrased material

-do not demonstrate
analysis of the texts

-do not introduce a claim

1
Essays at this Level:

-demonstrate confused or unclear
analysis of the texts, failing to
distinguish the claim from alternate or
opposing claims

-introduce a claim

2
Essays at this Level:

-demonstrate some analysis of the
texts, but insufficiently distinguish
the claim from alternate or
opposing claims

-introduce a reasonable claim, as
directed by the task

3
Essays at this Level:

New York State Regents Examination in English Language Arts (Common Core)
Part 2 Rubric
Writing From Sources: Argument
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Anchor Level 6–A
The essay introduces a precise and insightful claim, as directed by the task, noting that while the fantasy of de-extinction is soon to
become a reality, de-extinction might not be the best idea, and de-extinction is not favorable to the human society of today. The essay
demonstrates in-depth and insightful analysis of the texts, as necessary to support the claim and to distinguish the claim from alternate
or opposing claims, stating that it is morally unjust to recreate these creatures specifically for the purpose of research and
entertainment, and releasing them back into the wild will just create problems for the creatures and the environment. The essay
presents ideas fully and thoughtfully (Since ecosystems have evolved with the creatures that live there, it is doubtful to think that the
revived species would even survive there in the first place, with new predators and prey; there is always the possibility that some new
disease or illness might spread and will further destroy the world’s ecosystem; Simply recreating a species takes away from what was
originally the problem), making highly effective use of a wide range of specific and relevant evidence to support analysis (Bringing
extinct species back to life will potentially cause many different problems, including the mutation of ecosystems, the revitalization of
archaic diseases, and the increase of apathy towards currently endangered species). The essay demonstrates proper citation of sources
to avoid plagiarism when dealing with direct quotes and paraphrased material (in Text 2, lines 31-39 and in Text 3, lines 34-37). The
essay exhibits skillful organization of ideas and information to create a cohesive and coherent essay, declaring opposition to deextinction, identifying areas of concern, addressing identified claims put forth in support of de-extinction, and then countering them
through a discussion of the health of our environment, the world’s ecosystem, the psychological impacts that come with de-extinction.
The essay establishes and maintains a formal style, using sophisticated language and structure (People have often dreamed about
bringing extinct creatures back to life, as is often seen in futuristic sci-fi movies, books, and other media and the issue of reviving
species also begs the question of the negatives that are brought along with it) with few exceptions (miraculousity and similarily). The
essay demonstrates control of conventions with essentially no errors, even with sophisticated language.
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Anchor Paper – Part 2 – Level 6 – B

Anchor Level 6–B
The essay introduces a precise and insightful claim, as directed by the task (Though it may seem to be an incredibly heroic venture,
bringing back extinct species is just another example of humans attempting to control and manipulate the world. De-extinction is an
irresponsible idea that will only create more environmental issues). The essay demonstrates in-depth and insightful analysis of the
texts, as necessary to support the claim and to distinguish the claim from alternate or opposing claims [Furthermore, some believe that
bringing back species that were made extinct due in part to human actions would “make up for the wrong” done upon the species (Text
1, lines 25-26). Surely anyone who could succesfully execute this plan would be hailed as a genius and a hero, but scientists are so
blinded by this, they fail to recognize how unrealistic it is]. The essay presents ideas clearly and accurately, making effective use of
specific and relevant evidence to support analysis [However, many of their natural habitats and food sources no longer exist (Text 3,
lines 17-20) and Finally, spending money and time on this would compete with the efforts to prevent extinction and otherwise preserve
our natural world (Text 3, lines 40-44)]. The essay demonstrates proper citation of sources to avoid plagiarism when dealing with
direct quotes and paraphrased material [(Text 4, lines 13-15)]. The essay exhibits skillful organization of ideas and information to
create a cohesive and coherent essay, first stating that this attitude that mankind is free to manipulate the world in its favor has become
detrimental to the environment, then presenting information to show how de-extinction is irresponsible, unrealistic, and problematic,
and concluding by stating that it is our responsibility to stop interfering with nature, rather than constantly trying to fix it. The essay
establishes and maintains a formal style, using sophisticated language and structure (Since the beginning of time, humans have been
strategically shaping the world so that they may not only survive, but also prosper). The essay demonstrates control of conventions
with essentially no errors, even with sophisticated language.

Regents Exam in ELA (Common Core) Rating Guide — Jan. ’15

[9]

Anchor Paper – Part 2 – Level 5 – A

Regents Exam in ELA (Common Core) Rating Guide — Jan. ’15

[10]

Anchor Paper – Part 2 – Level 5 – A

Regents Exam in ELA (Common Core) Rating Guide — Jan. ’15

[11]

Anchor Paper – Part 2 – Level 5 – A

Anchor Level 5–A
The essay introduces a precise and thoughtful claim, as directed by the task (Species have grown and developed so much that bringing
back past life forms wouldn’t help those currently living or those “de-extincted” to move on or create new life). The essay
demonstrates thorough analysis of the texts, as necessary to support the claim (However, there’s no evidence that bringing these
animals back will help their ecosystems today. They’ve changed since these animals have gone extinct) and to distinguish the claim
from alternate or opposing claims [As Text 1 states, species conservation not de-extinction is the most effective way to address the
problem of extinction (lines 30-38)]. The essay presents ideas fully and thoughtfully (With the way our world is changing we can’t just
bring back an old species and expect them them to fit right in back to their normal routine. They would change with the worlds changes
just like they did before to produce new organisms and other species), making highly effective use of a wide range of specific and
relevant evidence to support analysis (if we do bring back extinct animals, and put them back in their natural habitats, will they just be
hunted to extinction again? and If we bring them back just to be extinct again, then aren’t we just wasting time and money?). The essay
demonstrates proper citation of sources to avoid plagiarism when dealing with direct quotes and paraphrased material [(Text 1, lines
24-26) and Text 3 also raised…(lines 26-27)]. The essay exhibits logical organization of ideas and information to create a cohesive and
coherent essay, first introducing the claim against de-extinction, proposing conservation instead. The first supporting paragraph
addresses the opposing claim and the second and third supporting paragraphs analyze and support conservation as preferable to deextinction. The essay concludes with a strong repetition of the claim (conservation, not de-extinction, should be the way to move our
world forward). The essay establishes and maintains a formal style, using fluent and precise language and sound structure (The best
way to move our society forward is through conservation, not de-extinction). The essay demonstrates control of the conventions
exhibiting occasional errors (florished; perserve; Or drastically change the way other animals live today?; that as well; worlds
changes) only when using sophisticated language.

Regents Exam in ELA (Common Core) Rating Guide — Jan. ’15

[12]

Anchor Paper – Part 2 – Level 5 – B

Regents Exam in ELA (Common Core) Rating Guide — Jan. ’15

[13]

Anchor Paper – Part 2 – Level 5 – B

Regents Exam in ELA (Common Core) Rating Guide — Jan. ’15

[14]

Anchor Paper – Part 2 – Level 5 – B

Regents Exam in ELA (Common Core) Rating Guide — Jan. ’15

[15]

Anchor Level 5–B
The essay introduces a precise and thoughtful claim, as directed by the task (having a Jurassic Park mentality when it comes to
resurrecting dead species is both naive and shortsided). The essay demonstrates thorough analysis of the texts, as necessary to support
the claim (Resources and organisms go hand in hand and when reintroducing species to formerly unknown environments, the
extinction of existing organisms is put at risk) and to distinguish the claim from alternate or opposing claims (De-extinction makes
scientists and government officials seem like “heroes” that are bettering the world, however, in their efforts they are simply putting a
small band-aid on an already huge wound). The essay presents ideas clearly and accurately, making effective use of specific and
relevant evidence to support analysis [it will also be thrown into a transformed habitat that will be “completely unrecognizable in less
than a century” (text 4 line 20) because of human’s pollution and deadly greenhouse gases and De-extinction will “reduce the urgency
with which we address the causes of extinction” (text 1 lines 34-35)]. The essay demonstrates proper citation of sources [(text 1, line 4)
and (text 3 lines 15-16)] to avoid plagiarism when dealing with direct quotes and paraphrased material. The essay exhibits logical
organization of ideas and information to create a cohesive and coherent essay, starting with an introductory paragraph that defines deextinction and states a claim and counterclaim. Each of the three supporting paragraphs addresses an aspect of the counterclaim and
then refutes it (The idea that one can simply bring a species back from the dead and face no reprecussions is impractical and foolish
and Lastly, and the most important reason to disagree with “de-extinction” is that it is a lazy solution to a consistent problem). The
conclusion appropriately sums up the essay (although it seems like a good idea, extinct animals should stay extinct). The essay
establishes and maintains a formal style, using fluent and precise language and sound structure (When determining the life of a certain
organism, one has to keep in mind the many factors that affect it and Also, one can argue that preventing an animal from being “free”
is hardly reason to “de-extinct” it at all). The essay demonstrates control of the conventions, exhibiting occasional errors
(reprecussions; abscence; one… they; world, however) only when using sophisticated language.
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Anchor Paper – Part 2 – Level 5 – C

Anchor Level 5–C
The essay introduces a precise and thoughtful claim, as directed by the task (Not only would de-extinction help to preserve
highly endangered species, but it would also help to protect smaller populations from going extinct). The essay demonstrates
thorough analysis of the texts, as necessary to support the claim (This would help to ensure that the populations of endangered
animals would stay high enough so that extinction would never occur in the first place and This would further benefit the
ecosystem and help to repair what we have damaged as humans) and to distinguish the claim from alternate or opposing claims
(Although some people may argue that the negatives outweigh the benefits; this is not true). The essay presents ideas clearly and
accurately, making effective use of specific and relevant evidence to support analysis (Since we wiped many of the recent
extincted animals out because of our own actions, it should be our responsibility to bring them back and restore what we have
damaged ourselves and Among these are the restoration of natural wildlife and the restoration of natural wildlife diversity). The
essay demonstrates proper citation of sources [(In Text 2, (lines 25-27) and (In Text 3, lines 26-27)] to avoid plagiarism when
dealing with direct quotes and paraphrased material. This essay exhibits logical organization of ideas and information to create a
cohesive and coherent essay, by first raising the question regarding the use of de-extinction, then providing evidence and
analysis to support de-extinction, followed with a discussion of the opposing claims and concluding with a detailed summary of
the argument (The benefits include the increasing of diversity and the resurrection of species that we caused to become extinct
most recently and species that benefit us through medical purposes). The essay establishes and maintains a formal style, using
fluent and precise language and sound structure (One could easily agree that extinct species should be brought back into
existance and Although a great number of the species might die at first, certain ones will survive and reproduce). The essay
demonstrates partial control, exhibiting occasional errors (existance, recent extincted animals, benefits; this is, This however is)
that do not hinder comprehension.
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Anchor Paper – Part 2 – Level 4 – A

Anchor Level 4–A
The essay introduces a precise and thoughtful claim, as directed by the task (The idea of being able to bring back extinct species is,
although interesting, improbable and a waste of time). The response demonstrates appropriate and accurate analysis of the texts, as
necessary to support the claim and to distinguish the claim from alternate or opposing claims (This be said, the use of de-extinction
could potentially be used to preserve endangered species from extinction). The essay presents ideas sufficiently, making adequate use
of specific and relevant evidence to support analysis (Instead of putting time and money toward de-extinction people should be working
on trying to stop extinction from happening by preserving habitats and keeping pollution down). The essay demonstrates proper
citation of sources to avoid plagiarism when dealing with paraphrased material [(Text 4, 3-5) and (text 3, 4-6)]. The essay exhibits
acceptable organization of ideas and information to create a coherent essay with an opening paragraph that states the claim, followed
by two body paragraphs focused on habitat destruction (If the habitat that they are meant to survive in does not exist then, there will
not be survival) and habitat renewal (their habitat that they once lived in would also need to be created for them to live in and alot of
these species may end up living in captivity). The conclusion addresses the counterclaim (the use of de-extinction could potentially be
used to preserve endangered species from extinction) to further the claim by identifying it as a better use of resources. The essay
establishes and maintains a formal style, using precise and appropriate language and structure (Not only would de-extinction be a waste
of resources but, also the effects from it would be much more complicated than anticipated). The essay demonstrates partial control,
exhibiting occasional errors (alot; extinction but; extinction people; anticipated for example) that do not hinder comprehension.
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Anchor Paper – Part 2 – Level 4 – B

Anchor Level 4–B
The essay introduces a precise claim, as directed by the task (Bringing already extinct species back to life is not a good idea). The
essay demonstrates appropriate and accurate analysis of the texts, as necessary to support the claim and to distinguish the claim from
alternate or opposing claims (Article 2 lines 31-32 argues that some extinct animals performed vital services in their ecosystems. But
their ecosystems can provide and function with out them). The essay presents ideas sufficiently, making adequate use of specific and
relevant evidence to support analysis (De-Extinction poses many threats to the environment and to society. Organisms … would not be
able to adapt … may carry horrible viruses; may need a new food source … may be predators; De-extinction costs millions of dollars).
The essay demonstrates proper citation of sources to avoid plagiarism when dealing with direct quotes and paraphrased material [(Text
4 Lines 24-25) and Article 2 lines 31-32 argues]. The essay exhibits acceptable organization of ideas and information to create a
coherent essay, with an opening paragraph that states the claim, two paragraphs addressing the controversial issues related to deextinction and incorporating a counterclaim (de-extinction is not a good idea). The essay establishes and maintains a formal style,
using precise and appropriate language and structure (The money and resources used to de-extinct a few species could be used to raise
awareness and stop the extinction of thousands of species). The essay demonstrates partial control, exhibiting occasional errors (Text 3
The Case … and Text 4 The Case … idea, humans … their body, source and, gaurenteed, revived … then) that do not hinder
comprehension.
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Anchor Paper – Part 2 – Level 4 – C

Anchor Level 4–C
The essay introduces a precise claim, as directed by the task (Extinct species should be brought back into extistence and De-extinction
can only further benifit the world and ecosystem). The essay demonstrates appropriate and accurate analysis of the texts, as necessary
to support the claim and to distinguish the claim from alternate or opposing claims (Many people that are against de-extinction state
that everything happens for a reason and that species die because their environment and food supply also die. The problem with this
point is that species aren’t naturally dying, humans are killing species by hunting and other methods). The essay presents ideas
sufficiently, making adequate use of specific and relevant evidence to support analysis (another positive could be that the more species
alive, the better balanced the ecosystem; Bringing back extinct species isn’t all that de-extinction can do; De-extinction can benifit
both extinct species and alive species). The essay demonstrates proper citation of sources to avoid plagiarism when dealing with direct
quotes and paraphrased material [(text 1, lines 28-29) and (text 2, line 29)], although a citation is lacking in the first paragraph. The
essay exhibits some organization of ideas and information to create a mostly coherent essay. The essay introduces the claim in the
opening paragraph, provides two paragraphs supporting the claim with a brief reference to a counterclaim, and a conclusion reiterating
the claim (Extinct species should most definetly be brought back into exsistence). The essay establishes but fails to maintain a formal
style, using primarily basic language and structure (weigh out, much more positives, based off of). The essay demonstrates partial
control, exhibiting occasional errors (propasition; benifit; dying, humans; text 3 possess; definetly) that do not hinder comprehension.
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