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Rating the Essay Questions

(1)	Follow your school’s procedures for training raters. This process should include:

Introduction to the task—
•  Raters read the task
•  Raters identify the answers to the task
•  Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—
•  Trainer leads review of specific rubric with reference to the task
•  Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the  

	 response to the rubric
•  Trainer leads review of each anchor paper and commentary

Practice scoring individually—
•  Raters score a set of five papers independently without looking at the scores and commentaries  

	 provided
•  Trainer records scores and leads discussion until the raters feel confident enough to move on to  

	 actual rating

(2)	When actual rating begins, each rater should record his or her individual rating for a student’s essay on 
	 the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not  
	 correct the student’s work by making insertions or changes of any kind.

(3)	Each Part II essay must be rated by one rater.

Rating the Scaffold (open-ended) Questions

(1)	Follow a similar procedure for training raters.
(2)	The scaffold questions are to be scored by one rater.
(3)	The scores for each scaffold question must be recorded in the student’s examination booklet and on the 
	 student’s answer sheet. The letter identifying the rater must also be recorded on the answer sheet.
(4)	Record the total Part III A score if the space is provided on the student’s Part I answer sheet.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions, 
Short-Essay Questions, Civic Literacy Essay Question) on this exam after each question has been 
rated the required number of times as specified in the rating guides, regardless of the final exam 
score. Schools are required to ensure that the raw scores have been added correctly and that 
the resulting scale score has been determined accurately. Teachers may not score their own  
students’ answer papers.

The scoring coordinator will be responsible for organizing the movement of papers, calculating a final 
score for each student’s essay, recording that score on the student’s Part I answer sheet, and determining 
 the student’s final examination score. 

The conversion chart for this examination will be located at https://www.nysed.gov/state-assessment/
high-school-regents-examinations/, and must be used for determining the final examination score.
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United States History and Government 

Part A Specific Rubric 
Civic Literacy Essay (Questions 31–36) 

June 2024 
 
Document 1 
 
31 According to President Franklin D. Roosevelt, what is one challenge facing the United States in 

December 1941? 
 
Score of 1: 
• States a challenge facing the United States in December 1941 according to President Franklin D. Roosevelt 
 Examples: powerful and resourceful gangsters had banded together to make war upon the whole human 

race; Japanese had violated the long-standing peace between the United States and 
themselves; many American soldiers/sailors had been killed; Japan had attacked America; 
American ships had been sunk; American planes had been destroyed; the United States had 
to be prepared for the announcement that forces/Guam/Wake/Midway Islands may have been 
seized; the United States had suffered a serious setback in Hawaii 

 
Score of 0: 
• Incorrect response 

Examples: United States had been attacked by Guam/Wake/Midway Islands; Japan had lost outposts in 
the Pacific; Hawaii had attacked the United States; Japan had signed a treaty with the United 
States 

• Vague response 
Examples: serious setback; the reports are confused; challenge had been flung 

• No response 
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Civic Literacy Essay
Part A
Short-Answer Questions (31–36)

Directions: Analyze the documents and answer the short-answer questions that follow each document in the 
space provided.

Document 1

Powerful and resourceful gangsters have banded together to make war upon the whole 
human race. Their challenge has now been fl ung at the United States of America. 
The Japanese have treacherously violated the long-standing peace between us. Many 
American soldiers and sailors have been killed by enemy action. American ships have 
been sunk; American airplanes have been destroyed. . . .
 We are now in this war. We are all in it all the way. Every single man, woman, and 
child is a partner in the most tremendous undertaking of our American history. We 
must share together the bad news and the good news, the defeats and the victories—the 
changing fortunes of war.
 So far, the news has been all bad. We have suffered a serious set-back in Hawaii. 
Our forces in the Philippines, which include the brave people of that Commonwealth, 
are taking punishment, but are defending themselves vigorously. The reports from 
Guam and Wake and Midway Islands are still confused, but we must be prepared for 
the announcement that all three outposts have been seized. . . .
 Every citizen, in every walk of life, shares this same responsibility. The lives of our 
soldiers and sailors—the whole future of this nation—depend upon the manner in which 
each and every one of us fulfi lls his obligation to our country.

Source: President Franklin D. Roosevelt, Fireside Chat, December 9, 1941

31 According to President Franklin D. Roosevelt, what is one challenge facing the United States in 
December 1941?   [1]

 Score 
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Document 2a

...

Source: National Archives, adapted by Newsweek, 1991
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U.S. Hist. & Gov’t. – June ’24 [25] [OVER]

Document 2b

This store was located in Oakland, California. The owner was a University of California graduate 
of Japanese descent. On December 8, the day after the attack on Pearl Harbor, he placed the “I 
AM AN AMERICAN” sign on the storefront. After evacuation orders were issued, the store was 
closed and eventually sold despite the owner’s declaration of loyalty.

Source: Dorothea Lange, War Relocation Authority, Courtesy
   of the National Archives

32 What do these documents demonstrate about the treatment of Japanese Americans during
World War II?   [1]

 Score 
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 2 

Document 2a 
Document 2b 
 
32 What do these documents demonstrate about the treatment of Japanese Americans during World 

War II? 
 
Score of 1: 
• States what these documents demonstrate about the treatment of Japanese Americans during World War II 
 Examples: treated as if they were not American citizens; treated unfairly; evacuated from their homes 

without cause; given limited time for departure from their homes; declarations of loyalty did 
not protect them from evacuation; sent to designated areas against their will; property 
allowed to each person/family limited; both alien and non-alien Japanese persons to be 
evacuated from San Diego County California; business ownership jeopardized by evacuation 
orders 

 
Score of 0: 
• Incorrect response 

Examples: treated fairly during the war; declaration of loyalty protected them; only alien Japanese 
persons to be evacuated; all members of a family must report to the Civil Control Station 

• Vague response 
Examples: I am an American; Western Defense Command and Fourth Army Wartime Civil Control 

Administration; grocery stores closed; all of San Diego County; instructions to be observed 
• No response 
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Document 3b

Source: Franklin D. Roosevelt Presidential Library

Eleanor Roosevelt visited Gila River Internment Camp on April 23, 1943.
She made the following remarks on April 26 to the Los Angeles Times:

. . . We have no common race in this country, but we have an ideal to which all of us are 
loyal: we cannot progress if we look down upon any group of people amongst us because 
of race or religion. Every citizen in this country has a right to our basic freedoms, to 
justice and to equality of opportunity. We retain the right to lead our individual lives 
as we please, but we can only do so if we grant to others the freedoms that we wish for 
ourselves.

Source: Introduction from Greg Robinson, Université du Québec Á Montréal; Speech from:
Con nement and Ethnicity: An Overview of World War II Japanese American Relocation Sites,

by J. Burton, et al.

33 Based on these documents, what was one reason for opposition to the internment of Japanese Americans 
during World War II?   [1]

 Score 
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 Score 
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Document 3a

Fred Korematsu, an American citizen, was born of Japanese parents in Oakland, 
California. He studied briefl y at Los Angeles City College and then became a welder. 
He tried to join the navy, which rejected him for medical reasons.
 Korematsu refused to report for relocation, and on May 30 local police arrested
him. Although some of the internees he knew advised him against contesting
relocation, he decided to mount a legal fi ght. He explained why:

Assembly Camps were for: Dangerous Enemy Aliens and Citizens; These 
camps have been defi nitely an imprisonment under armed guard with 
orders shoot to kill. In order to be imprisoned, these people should have 
been given a fair trial in order that they may defend their loyalty at court in 
a democratic way, but they were placed in imprisonment without any fair 
trial! Many Disloyal Germans and Italians were caught, but they were not 
all corralled under armed guard like the Japanese—is this a racial issue? If 
not, the Loyal Citizens want fair trial to prove their loyalty! Also their [sic] 
are many loyal aliens who can prove their loyalty to America, and they must 
be given fair trial and treatment! Fred Korematsu’s Test Case may help.

Source: Stephen Breyer, Making Our Democracy Work, A Judge’s View, Alfred A. Knopf, New York, 2010 
(adapted)
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 3 

Document 3a 
Document 3b 
 
33 Based on these documents, what was one reason for opposition to the internment of Japanese 

Americans during World War II? 
 
Score of 1: 
• States a reason for opposition to the internment of Japanese Americans during World War II based on these 

documents 
Examples: they were not given a fair trial; people of Japanese ancestry were imprisoned and kept under 

armed guard; they were not able to defend their loyalty to America in court; unfair treatment 
of those imprisoned; we cannot progress if we look down upon any group of people because 
of race/religion; every citizen has a right to basic freedoms/justice/equality of opportunity; 
must grant to others the freedoms that we wish for ourselves; it was unfair; restricted the 
rights of American citizens; they were targeted/arrested/interned based on fear; many 
disloyal Germans/Italians caught but not all put in relocation camps 

 
Score of 0: 
• Incorrect response 

Examples: Korematsu rejected from joining the Navy; they were given a fair trial; Fred Korematsu was 
a Japanese citizen; all disloyal Germans/Italians were put in relocation camps  

• Vague response 
Examples: Gila River Internment Camp; born of Japanese parents; Fred Korematsu studied at college; 

test case; Eleanor Roosevelt made remarks 
• No response 
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Document 4

The sweeping story of what happened to the American Japanese and the Caucasians 
who imprisoned them is not a series of isolated events, but a look into a dark side of the 
“American way.” The story goes back at least to the treatment of Native Americans, to 
the persecution of British loyalists after the American Revolution, to the enslavement of 
Africans in the New World, to the treatment of American Germans during World War 
I, to Jewish quotas and “Irish Need Not Apply,” to the excesses of offi cial bodies such 
as the House Un-American Activities Committee. And, at least to me, it seems there 
is always the possibility of similar persecutions happening again if fear and hysteria 
overwhelm what Abraham Lincoln called “the better angels of our nature.”. . .
 Then, partly because of the black civil rights and anti-Vietnam War protest 
movements in the 1960s and 1970s, young Japanese Americans began questioning their 
parents and grandparents about what happened to them in the 1940s. Soon enough, 
books and memoirs by American Japanese held in camps began to appear; many of them 
were striking works of literature, many privately published, many never published, and, 
signifi cantly, a large number of them were books for children and young adults. Japanese 
American organizations were energized by the questions asked by the new generations; 
oral history projects were created, letters became public, small museums were opened, 
and activists lobbied for offi cial apologies, fi nancial redress [compensation], and the 
designation of some of the camp sites, like Manzanar, as national historical monuments. 
Government records of the evacuation began to be discovered or declassifi ed. Soon 
academic tracts and legal texts were written focusing on the constitutionality (or 
unconstitutionality) of what happened during the war.

Source: Richard Reeves, The Shocking Story of Japanese American Internment in World War II,
Holt and Company, New York, 2015

34 According to Richard Reeves, what is one effort by Japanese Americans to bring public attention to the 
history of their internment?   [1]

 Score 
 

  

 4 

Document 4 
 
34 According to Richard Reeves, what is one effort by Japanese Americans to bring public attention to 

the history of their internment? 
 

Score of 1: 
• States an effort by Japanese Americans to bring public attention to the history of their internment according 

to Richard Reeves 
 Examples: some wrote books about Japanese internment; memoirs about internment published; books 

for children/young adults created on the topic; oral history projects created and made public; 
small museums opened; activists lobbied for official apologies/financial redress/designation 
of campsites as national historical monuments; government records began to be declassified; 
constitutionality of the evacuations/internment questioned by legal texts; young Japanese 
Americans questioning parents/grandparents about what happened to them in the 1940s led to 
books/memoirs 

 
Score of 0: 
• Incorrect response  

Examples: closed museums; banned books about Japanese internment; they lobbied the House Un-
American Activities Committee; discouraged internees from discussing their experiences 

• Vague response 
Examples: fear; hysteria; discoveries; isolated events; dark side of “American Way”; treatment of Native 

Americans; “Irish Need Not Apply”; House Un-American Activities Committee 
• No response 
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U.S. Hist. & Gov’t. – June ’24 [29] [OVER]

Document 5a

The Commission on Wartime Relocation and Internment of Civilians was established by 
Congress in 1980 to review the facts and circumstances surrounding President Franklin D. 
Roosevelt’s Executive Order 9066, issued on February 19, 1942. This statement is part of the 
Commission’s report.

. . . The promulgation [issuance] of Executive Order 9066 was not justifi ed by military 
necessity, and the decisions which followed from it—detention, ending detention 
and ending exclusion—were not driven by analysis of military conditions. The broad 
historical causes which shaped these decisions were race prejudice, war hysteria and a 
failure of political leadership. Widespread ignorance of Japanese Americans contributed 
to a policy conceived in haste and executed in an atmosphere of fear and anger at Japan. 
A grave injustice was done to American citizens and resident aliens of Japanese ancestry 
who, without individual review or any probative [provable] evidence against them, were 
excluded, removed and detained by the United States during World War II.

Source: Personal Justice Denied: Report of the Commission on Wartime Relocation
and Internment of Civilians, 1982 

Document 5b

The Members of Congress and distinguished guests, my fellow Americans, we gather 
here today to right a grave wrong. More than 40 years ago, shortly after the bombing 
of Pearl Harbor, 120,000 persons of Japanese ancestry living in the United States 
were forcibly removed from their homes and placed in makeshift internment camps. 
This action was taken without trial, without jury. It was based solely on race, for these 
120,000 were Americans of Japanese descent. . . .
 The legislation that I am about to sign provides for a restitution payment to each 
of the 60,000 surviving Japanese-Americans of the 120,000 who were relocated or 
detained. Yet no payment can make up for those lost years. So, what is most important 
in this bill has less to do with property than with honor. For here we admit a wrong; here 
we reaffi rm our commitment as a nation to equal justice under the law.

Source: President Ronald Reagan, Remarks on Signing the Bill Providing Restitution
for the Wartime Internment of Japanese-American Civilians, August 10, 1988

35 Based on these documents, what is one result of the efforts to address the restriction of Japanese American 
civil liberties during World War II?   [1]

 Score 
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 5 

Document 5a 
Document 5b 
 
35 According to these documents, what is one result of the efforts to address the restriction of Japanese 

American civil liberties during World War II? 
 
Score of 1: 
• States a result of the efforts to address the restriction of Japanese American civil liberties during World War 

II according to these documents 
 Examples: Congress established Commission on Wartime Relocation and Internment of Civilians to 

review Executive Order 9066; Commission found Executive Order 9066 not justified as 
military necessity; analysis of military necessity claim found detention not justified; 
concluded that historical causes for decisions were race prejudice/war hysteria/failure of 
political leadership; determined grave injustice done; found Japanese Americans rights 
violated by evacuations/internment; determined government was wrong to put Japanese 
Americans in detention camps; restitution payment made for 60,000 surviving people from 
the camps; government admitted they were wrong; reaffirmed commitment as a nation to 
equal justice under law; President Reagan issued apology for Japanese American internment 

 
Score of 0: 
• Incorrect response 

Examples: bombing of Pearl Harbor; Congress refused to examine facts behind the issuance of 
Executive Order 9066; Wartime Relocation Committee found no evidence of World War II 
restrictions of Japanese American civil liberties; President Reagan refused to admit United 
States wrongdoing in the case of Japanese Americans; President Reagan refused to sign bill 
providing restitution payments to surviving Japanese Americans 

• Vague response 
Examples: broad historical causes; Japanese Americans contributed; surviving Japanese Americans; 

forcibly removed; it was reviewed 
• No response 
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Document 6

The following is an excerpt from Fred Korematsu’s daughter, Karen Korematsu, in response to 
the United States Supreme Court decision to uphold an executive order banning travel to the 
United States from predominantly Muslim countries.

In writing the decision, Chief Justice John G. Roberts Jr. mentioned the 1944 Korematsu ruling, 
which he believed to be wrong. Karen Korematsu believed that Roberts’ opinion offi cially 
overruled the Korematsu v. United States decision.

On Tuesday, the Supreme Court got it partly right. After nearly 75 years, the court 
offi cially overruled Korematsu v. United States. In the majority decision, Chief Justice 
John G. Roberts Jr., citing language used in a dissent to the 1944 ruling, wrote that the 
court was taking “the opportunity to make express what is already obvious: Korematsu 
was gravely wrong the day it was decided, has been overruled in the court of history, 
and—to be clear—‘has no place in law under the Constitution.’”. . .
 My father spent his life fi ghting for justice and educating people about the 
inhumanity of the Japanese-American incarceration, so that we would learn from our 
mistakes. Although he would be somewhat glad his case was fi nally overruled, he would 
be upset that it was cited while upholding discrimination against another marginalized 
group. The court’s decision replaced one injustice with another nearly 75 years later.
 My father would still say, “Stand up for what is right.”

Source: Karen Korematsu, “How the Supreme Court Replaced One Injustice With Another,”
New York Times, June 27, 2018

36 According to Karen Korematsu, what is one impact of Fred Korematsu’s decision to challenge Japanese 
American internment?   [1]

 Score 
 

  

 6 

Document 6 
 
36 According to Karen Korematsu, what is one impact of Fred Korematsu’s decision to challenge 

Japanese American internment? 
 
Score of 1: 
• States an impact of Fred Korematsu’s decision to challenge Japanese American internment according to 

Karen Korematsu 
 

Examples: Karen Korematsu believed Supreme Court finally overruled Korematsu v. United States; 
Korematsu v. United States overruled in court of history; despite progress United States still 
not respecting civil liberties of specific groups; discrimination against another marginalized 
group is still happening; Fred Korematsu’s challenge to internment made it possible for later 
Supreme Court to reconsider 1944 decision; Court took opportunity to state Korematsu was 
gravely wrong day it was decided 

 
Score of 0: 
• Incorrect response 

Examples: violation of civil liberties has ended; discrimination against marginalized groups ended; 
United States no longer violates civil liberties 

• Vague response 
Examples: injustice was replaced 

• No response 
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United States History and Government 
Content-Specific Rubric 

Civic Literacy Essay (Question 37) 
June 2024 

 
Historical Context: Civil Liberties During World War II–Japanese American Internment 
 Throughout United States history, many constitutional and civic issues have been debated by 

Americans. These debates have resulted in efforts by individuals, groups, and governments to address 
these issues. These efforts have achieved varying degrees of success. One of these constitutional and 
civic issues is the restriction of Japanese American civil liberties during World War II. 

 
Task: 
• Describe the historical circumstances surrounding this constitutional or civic issue 
• Explain efforts by individuals, groups, and/or governments to address this constitutional or civic issue  
• Discuss the impact of the efforts on the United States and/or on American society 
 
Scoring Notes: 
 
1. This civic literacy essay has a minimum of four components (describing the historical circumstances 

surrounding the restriction of Japanese American civil liberties during World War II, explaining at 
least two efforts to address this issue by individuals, groups, and/or governments, and discussing the 
impact of the efforts on the United States and/or on American society).  

2. The description of historical circumstances may focus on immediate or long-term circumstances. 
3. The efforts to address  the restriction of Japanese American civil liberties during World War II may 

focus on efforts by individuals, efforts by groups, efforts by governments, or any combination of 
these. 

4. Individuals, groups, and/or governments do not need to be specifically identified as long as they are 
implied in the discussion. 

5. The efforts to address the restriction of Japanese American civil liberties during World War II may be 
positive, negative, or a combination of both.  

6. The discussion of the impact of the efforts to address the restriction of Japanese American civil 
liberties during World War II may be on the United States, on American society, or on both the United 
States and American society. 

7. The discussion of the impact of the efforts to address the restriction of Japanese American civil 
liberties during World War II may focus on immediate or long-term results. 

8. The same or similar information may be used to address more than one aspect of the task as long as 
the information is relevant to the aspect of the task being addressed.  

9. The explanation of efforts to address the restriction of Japanese American civil liberties during World 
War II may be included in the discussion of the impact of the efforts on the United States and/or on 
American society. 

10. The response may discuss efforts to address the restriction of Japanese American civil liberties during 
World War II and the impact of the efforts from different perspectives as long as the position taken is 
supported by accurate historical facts and examples. 

11. For the purposes of meeting the criteria of using at least four documents in the response, documents 
2a, 2b, 3a, 3b, 5a, and 5b may be considered separate documents if the response uses specific, separate 
facts from each document. 
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Score of 5: 
• Thoroughly develops all aspects of the task evenly and in depth by describing the historical 

circumstances surrounding the restriction of Japanese American civil liberties during World War II, 
explaining at least two efforts to address the issue of the restriction of Japanese American civil 
liberties during World War II by individuals, groups, and/or governments, and discussing the impact 
of the efforts on the United States and/or on American society 

• Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., connects 
President Franklin D. Roosevelt’s executive order relocating Japanese Americans to internment camps 
to factors such as long-term racial discrimination, West Coast fears of another attack, possible 
sabotage and espionage to constitutional challenges to the policy based on the rights of citizenship, 
and the Supreme Court’s decision upholding the relocation policy, to the eventual renouncement of 
internment by each of the three branches of government 

• Incorporates relevant information from at least four documents (see Key Ideas chart) 
• Incorporates substantial relevant outside information (see Outside Information chart) 
• Richly supports the theme with many relevant facts, examples, and details, e.g., Japanese attack on 

Pearl Harbor; terms of Executive Order 9066; “yellow-peril”; terms of Gentlemen’s Agreement; 
Korematsu v. United States decision; Manzanar; Commission on Wartime Relocation and Internment 
of Civilians; restitution payments 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that 
are beyond a restatement of the theme 

 
Score of 4: 
• Develops all aspects of the task but may do so somewhat unevenly by discussing one aspect of the 

task less thoroughly than the other aspects of the task  
• Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g., 

discusses the impact that West Coast concerns about another attack and possible espionage following 
Pearl Harbor had on President Franklin D. Roosevelt’s decision to relocate Japanese Americans for 
national security purposes, Fred Korematsu’s constitutional challenge of the internment policy, 
attention brought by Eleanor Roosevelt’s visit to an internment camp, and the eventual discrediting of 
the Korematsu v. United States decision by the Supreme Court 75 years later in an unrelated case  

• Incorporates relevant information from at least four documents 
• Incorporates relevant outside information  
• Supports the theme with relevant facts, examples, and details  
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that 

are beyond a restatement of the theme 
 
Score of 3:  
• Develops all aspects of the task with little depth or develops at least three aspects of the tasks in some 

depth  
• Is more descriptive than analytical (applies, may analyze and/or evaluate information) 
• Incorporates some relevant information from some of the documents 
• Incorporates limited relevant outside information 
• Includes some relevant facts, examples, and details; may include some minor inaccuracies 
• Demonstrates a satisfactory plan of organization, includes an introduction and a conclusion that may 

be a restatement of the theme 
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All sample student essays in this rating guide are presented in the same cursive font while preserving actual 
student work, including errors. This will ensure that the sample essays are easier for raters to read and use 
as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring examination papers and 
focus on how well the student has accomplished the task. The content-specific rubric should be applied  
holistically in determining the level of a student’s response.

Score of 2: 
• Minimally develops all aspects of the task or develops at least two aspects of the task in some depth  
• Is primarily descriptive; may include faulty, weak, or isolated application or analysis 
• Incorporates limited relevant information from the documents or consists primarily of relevant 

information copied from the documents 
• Presents little or no relevant outside information 
• Includes few relevant facts, examples, and details; may include some inaccuracies 
• Demonstrates a general plan of organization; may lack focus; may contain digressions; may not 

clearly identify which aspect of the task is being addressed; may lack an introduction and/or a 
conclusion 

 
Score of 1: 
• Minimally develops some aspects of the task 
• Is descriptive; may lack understanding, application, or analysis 
• Makes vague, unclear references to the documents or consists primarily of relevant and irrelevant 

information copied from the documents 
• Presents no relevant outside information 
• Includes few relevant facts, examples, or details; may include inaccuracies 
• May demonstrate a weakness in organization; may lack focus; may contain digressions; may not 

clearly identify which aspect of the task is being addressed; may lack an introduction and/or a 
conclusion 

 
Score of 0: 
Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts, 
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR 
is illegible; OR is a blank paper 
 
 
*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of 
Educational Objectives refers to the highest level of the cognitive domain. This usage of create is similar to 
Bloom’s use of the term synthesis. Creating implies an insightful reorganization of information into a new pattern 
or whole. While a Level 5 paper will contain analysis and/or evaluation of information, a very strong paper may 
also include examples of creating information as defined by Anderson and Krathwohl. 
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Restriction of Japanese American Civil Liberties During World War II 
 

Key Ideas from the Documents 
(This list is not all-inclusive.) 

 

Historical Circumstances 
Doc 1—Japanese violated long-standing peace with United States (many American soldiers and sailors 

killed by enemy action; American ships sunk; American airplanes destroyed) 
Areas attacked at start of World War II (Hawaii, Philippines, Guam, Wake, and Midway Islands) 
Doc 2—Attack on Pearl Harbor, December 7, 1941 
April 1, 1942 instructions to all persons of Japanese ancestry living in San Diego, California, from 

Western Defense Command and Fourth Army Wartime Civil Control Administration 
Responsible member of each family will report to Civil Control Station 
Property to be carried with each evacuee on departure for Reception Center (bedding and linens, 
toilet articles, extra clothing, sufficient eating utensils, essential personal effects) 

Evacuation despite declarations of loyalty 
Doc 4—Historical precedents (treatment of Native Americans; persecution of British loyalists after 

American Revolution; enslavement of Africans in New World; treatment of American Germans during 
World War I; Jewish quotas; “Irish Need Not Apply”; excesses of official bodies such as House Un-
American Activities Committee) 

Doc 5—Executive Order 9066, February 19, 1942 
Shortly after bombing of Pearl Harbor 120,000 persons of Japanese ancestry living in United States 

forcibly removed from homes and placed in makeshift internment camps 
Efforts to Address  

Doc 3a—American citizen Fred Korematsu arrested for refusing to report for relocation (no fair trial for 
people placed in internment camps; disloyal Germans and Italians caught but not put under armed guard 
like Japanese) 

Doc 3b—Remarks by Eleanor Roosevelt on Japanese American relocation sites (American ideal to which 
all Americans loyal; no progress if we look down upon any group of people amongst us because of race 
or religion; every citizen in United States has a right to our basic freedoms, to justice, and to equality of 
opportunity; right to lead our individual lives as we please but only if we grant to others the freedoms 
that we wish for ourselves) 

Doc 4—Influence of black civil rights and anti–Vietnam War protest movements in 1960s and 1970s on 
young Japanese Americans questioning parents and grandparents about what happened to them in 1940s 

Books and memoirs by American Japanese held in camps 
Japanese American organizations energized by questions from new generations (oral history projects 

created; letters became public; small museums opened; lobbying by activists for official apologies, 
financial redress; some camp sites such as Manzanar designated national historical monuments) 

Discovery or declassification of government evacuation records 
Academic tracts and legal texts written focusing on constitutionality of what happened during war 
Doc 5a—Commission on Wartime Relocation and Internment of Civilians established by Congress in 

1980; report made in 1982 
Doc 5b—Bill passed by Congress in 1988 providing restitution for wartime internment of Japanese 

American civilians; bill supported by President Ronald Reagan  
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Restriction of Japanese American Civil Liberties During World War II 
 

Key Ideas from the Documents (continued) 
(This list is not all-inclusive.) 

 

Impact of Efforts  
Doc 5a—Conclusions of Commission on Wartime Relocation and Internment of Civilians established by 

act of Congress in 1980 directed to review facts and circumstances surrounding Executive Order 9066 
Order not justified by military necessity 
Decisions not driven by analysis of military conditions (detention; ending detention; ending exclusion) 
Decisions shaped by racial prejudice, war hysteria, and a failure of political leadership 
Widespread ignorance of Japanese Americans contributed to policy 
Policy conceived in haste and executed in atmosphere of fear and anger at Japan 
Grave injustice done to American citizens and resident aliens of Japanese ancestry (without individual 

review or any probative evidence against them, they were excluded, removed, and detained by United 
States during World War II) 

Doc 5b—Bill providing restitution for wartime internment of Japanese American civilians signed by 
President Ronald Reagan August 10, 1988 

Recognition that internment of Japanese Americans a mistake 
Reaffirming commitment of United States to equal justice under law 
Restitution payment to each of 60,000 surviving Japanese Americans of 120,000 relocated or detained 
Doc 6—Korematsu v. United States overruled in court of history (no place in law under Constitution) 
Korematsu v. United States cited in Supreme Court decision to uphold executive order banning 

immigration from predominantly Muslim countries 
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Restriction of Japanese American Civil Liberties During World War II 
 

Relevant Outside Information 
(This list is not all-inclusive.) 

 
Historical Circumstances 

Sudden and deliberate Japanese attack on Pearl Harbor while United States engaged in negotiations with 
Japan  

Statement from President Franklin D. Roosevelt that Pearl Harbor will not be forgotten (“Day will live in 
infamy”) 

Consideration by West Coast residents of their vulnerability (geographic location; concentration of 
Japanese American population; fear of espionage and sabotage) 

Long history of anti-Japanese sentiment on West Coast (“yellow peril”; property ownership restrictions; 
employment discrimination; social segregation; white resentment of Japanese economic success; 
nativist labor unions; politicians; Gentlemen’s Agreement) 

Denial of American citizenship to Japanese Americans in Immigration Act of 1924 (impact on American 
attitudes about Japanese American assimilation) 

Intensification of harassment toward Japanese after Pearl Harbor (opinion that evacuation for duration of 
war a way to protect the group) 

Call by California public officials for relocation of Japanese Americans (impact of public opinion on 
politics) 

Legal wartime precedent (Sedition Act, 1918) 
Justification for relocation based on national security 
Significant losses as result of forced evacuation (jobs; assets; property losses; education) 
Peaceful and cooperative compliance to relocation order 

Efforts to Address  
Military necessity justified as constitutional reason for government internment policy 
Constitutionality of internment policies challenged by federal lawsuits (citizenship status of many 

Japanese American internees; 5th and 14th amendments; due process; right to privacy; no evidence of 
sabotage, espionage, treason; different treatment for German Americans and Italian Americans) 

Details about Korematsu v. United States 
Supreme Court ruling in government’s favor that evacuation based on national security not race (legality 

of internment not addressed) 
Dissent of Supreme Court justice Frank Murphy (treating Japanese differently from Italians or Germans, 

legalization of racism) 
Documentation of internment by photographer Dorothea Lange 
Grassroots protests in internment camps (hunger strikes; refusal to fill out loyalty forms) 
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Restriction of Japanese American Civil Liberties During World War II 
 

Relevant Outside Information (continued) 
(This list is not all-inclusive.) 

 
Impact of Efforts 

Image of United States as tolerant, inclusive, melting-pot society tarnished 
Continuation of discrimination and racism toward Japanese Americans after war despite no evidence of 

wrongdoing or disloyalty 
Emotional and financial cost to Japanese Americans underestimated (shame; loss of dignity; homes and 

property lost by thousands; disruption of lives) 
Potentially dangerous wartime precedent for democratic nation established in Korematsu v. United States 
Inspiration for Asian American civil rights movement by the African American civil rights movement 

(promotion of ethnic studies programs; advocates for reparations; commitment to educating future 
generations of Americans about unfairness of internment) 

Increased participation of Japanese Americans in political process and office-holding (local, state, and 
national levels) 

Commission on Wartime Relocation and Internment recommendation for victim compensation 
Congressional passage of Civil Rights Act of 1988 (national apology; compensation; appropriation for 

victims) 
Activism to preserve internment camps as national historical sites (work with National Park Service; Tule 

Lake; establishment of Japanese American National Museum; historical societies; college campus 
groups)  
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Anchor Paper – Civic Literacy Essay—Level 5

Throughout American history, it has been common practice to 

discuss and debate America’s checkered and controversial past of 

not upholding civil liberties. One such instance in which the United 

States acted against its ideological philosophy as being a fair 

and just nation where liberty and the rights of the individual are 

respected was the forceful internment of Japanese American citizens 

in isolated camps. Introduced as an executive order under President 

FDR it sparked a controversy regarding federal power to restrict civil 

liberties as well as impeding the rights of US citizens during times 

of war. The internment of Japanese American citizens is situated in 

the historical context of American-Japanese relations deteriorating 

due in part to Japanese Imperial aggression in the 1930s culminating 

in the two powers going to war in 1941. This would lead to scholars, 

politicians, and community leaders within the US arguing for 

complete transparency regarding the internment and arguing the 

unconstitutionality of the executive order in a Supreme Court case that 

did not protect due process rights of Japanese Americans. These debates 

would greatly impact American society leading to a more informed 

and skeptical public willing to question government decisions believed 

to be illegal and unconstitutional.

Japan had been an ambitious and growing imperial power 

following WWI. Ultra nationalism and militarism gripped a nation 

that felt cheated out of “deserved territory” after the “Great War.” They 

had wanted overseas territory for raw materials and security. After 

nationalists and the Army seized control of the gov’t in the late 1920s, 

Japan began a warpath to secure itself as the dominant power in the Far 

East. Atrocities committed by the Japanese such as the Rape of Nanjing 
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Anchor Paper – Civic Literacy Essay—Level 5

and the Panay Incident where Japan sunk a US ship drew criticism 

from the US. Even though Japan apologized for the Panay incident 

and paid for damages to the ship, relations between the countries would 

further sour when Japan annexed French Indo China following the fall 

of France and the US retaliated by limiting trade with Japan. When 

FDR placed an oil embargo on Japan they were fearful of their machine 

going dry. So on December 7th 1941, hoping to deliver a decisive 

knockout blow to America’s Pacific fleet and with Japan believing war 

was inevitable, they launched a surprise attack on the US naval base 

in Pearl Harbor killing about 2400 Americans. US holdings in the 

Philippines, Guam, and Wak Island were also attacked. FDR asked 

Congress for a declaration of war with Japan on the next day and in a 

Fireside Chat with the American people he stressed every man, woman, 

and child needed to do their part to win war (Doc 1). Mobilizing the 

population he was preparing the US for total war with Japan which 

meant issuing executive order 9066, ordering the relocation of Japanese 

American citizens on the west coast to internment camps in places 

such as Manzanar and Tule Lake. According to a flyer authorized 

by the US Army, in San Diego citizens of Japanese ancestry had 

to relocate taking with them only a few possessions. Many had to 

abandon businesses or farms by either selling or hoping they could be 

reclaimed after the war. (Doc 2) With the context of Japanese internment 

established there were efforts by Americans to expose and reconcile that 

decision with the truth.

During World War II while Japanese Americans were interned there 

was an effort to bring to light the existence and experiences of those 

living in the internment camps and why the US decision to relocate 
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Anchor Paper – Civic Literacy Essay—Level 5

them was unjust, immoral, and unconstitutional. The Supreme Court 

determined and stated that the internment of Japanese American 

citizens was constitutional when Fred Korematsu took his case to 

them. He argued, according to current Supreme Court Justice Stephen 

Breyer, that Japanese Americans such as himself were not seditious and 

had been denied basic rights such as a right to due process and trial 

under the law. It seemed to Korematsu that facts did not matter. The 

Japanese Americans had been law-abiding patriotic American citizens 

who were willing like him to fight on the side of America against the 

enemy, Japan. They were victims of wartime fear and “yellow peril 

racism” that began many years before Pearl Harbor. In Korematsu 

vs. US, the Supreme Court decided that internment was not based on 

race but was necessary because the country had to be kept safe during 

the war, Korematsu’s effort was not successful and he was sent to an 

internment camp. This concerned those who saw the Court taking 

away civil rights that were supposed to be protected by the constitution. 

Denying rights to a group of people based on their race should have been 

a violation of the 14th Amendment. In time the ruling in Korematsu 

vs. the US was seen as one of the worst Supreme Court rulings in 

history along with Dred Scott v. Sanford and Plessy vs. Ferguson. 

In 2014 Karen Korematsu daughter of Fred Korematsu penned a NY 

Times Op Ed discussing the actions taken by the Court in another civil 

rights case. She was still making an effort to publicize the unfairness 

of internment and was standing up for what was right in criticizing 

the court for its discrimination against Muslims just as her father 

stood up for what was right. In response to the reaction of the Korematsu 

ruling Chief Justice John Roberts stated that the decision was “gravely 
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Anchor Paper – Civic Literacy Essay—Level 5

wrong.” Although early efforts to address the restriction of Japanese 

American civil liberties were not successful in the 1940s they did 

eventually lead to serious rethinking of the issue in the 1980s. The 

US government tried to reconcile and acknowledge the grave mistake 

the US had made some 40 years ago when Korematsu’s conviction for 

not obeying the executive order was overturned by a federal court. In 

1980 a special commission looking into Executive Order 9066 and the 

conditions surrounding internment was set up and their findings 

were published. Their report found that FDR’s executive order was issued 

out of paranoia, racism, and was an unwise and unjustified attempt 

to appease the hysteria of the time. 6 years later in 1988, President 

Ronald Reagan openly condemned the removal and apologized on 

behalf of the nation. Congress also reimbursed the 60,000 surviving 

Japanese Americans who were affected by internment as a sign of 

reconciliation. Besides efforts of the government, ordinary citizens 

also contributed to the discourse exposing the injustices done by the 

US government towards the Japanese. Since the 1960s into the present, 

numerous books and publications have been put into circulation 

regarding the violation of civil liberties in Japanese internment camps. 

According to writer Richard Reeves, the reason why this boom in books 

regarding the controversy sprung up was due to curiosity of young 

relatives regarding the experiences of their elders. Their children were 

intrigued and horrified about their relatives experiences and started 

writing books to expose and make universally known the injustices 

perpetrated by the USA during WWII. They hoped that a situation like 

this would never happen again. However, in 2018 Karen Korematsu 

was concerned that the Supreme Court upholding President Trump’s 
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Anchor Paper – Civic Literacy Essay—Level 5

executive order banning Muslim travel was a continuation of unjust 

treatment towards “another marginalized group.” What happened to the 

Japanese Americans despite exposés could happen again because during 

stressful times the public and the government might look for another 

group of people to blame. As individuals we should try to treat people 

with fairness and compassion.
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Anchor Paper– Civic Literacy Essay–Level 5-A (82199) 
 
Anchor Level 5 
 
The response: 
• Thoroughly develops all aspects of the task evenly and in depth for the restriction of Japanese 

American civil liberties during World War II 
• Is more analytical than descriptive (common practice to debate controversial past of not upholding 

civil liberties; United States acted against its ideological philosophy of being nation of liberty and 
rights; controversy regarding federal power to restrict civil liberties during times of war led to more 
informed and skeptical public willing to question government; efforts to bring to light why 
internment unjust, immoral, and unconstitutional; Korematsu argued basic rights such as due 
process; seemed to Korematsu that facts did not matter as Japanese Americans were law-abiding 
patriotic American citizens; Korematsu case decided internment not based on race but necessary to 
keep country safe; Karen Korematsu publicized unfairness of internment by criticizing Supreme 
Court for discrimination against Muslims just as her father stood up for what was right; although 
early efforts to address restriction of Japanese American civil liberties not successful they led to 
serious rethinking of issue in 1980s; special commission found executive order issued out of 
paranoia, racism, and hysteria; Karen Korematsu concerned Supreme Court’s banning Muslim 
travel continuation of unjust treatment towards “another marginalized group”) 

• Incorporates relevant information from all the documents  
• Incorporates substantial relevant outside information (American Japanese relations deteriorated due 

to Japanese imperial aggression in 1930s; ultra-nationalism and militarism gripped Japan who felt 
cheated out of “deserved territory” after “Great War”; atrocities committed by Japanese, such as 
Rape of Nanjing and Panay incidents, drew criticism from United States; even though Japan 
apologized for Panay incident and paid for damages to ship, relations between two countries 
further soured when Japan annexed French Indo China, United States retaliated by limiting trade 
with Japan; hoping to deliver decisive knockout blow to America’s Pacific fleet, Japan launched 
surprise attack on Pearl Harbor; “yellow peril racism” began many years before Pearl Harbor; 
denying rights based on race violation of 14th amendment; Korematsu ruling seen as one of worst 
Supreme Court rulings in history along with Dred Scott v. Sanford and Plessy v. Ferguson) 

• Richly supports the theme with many relevant facts, examples, and details (internment enforced 
under FDR’s executive order; Japan attacked United States holdings in Philippines, Guam, and 
Wake Island; Executive Order 9066 ordered relocation of Japanese American citizens to 
internment camps; Supreme Court stated internment constitutional; Korematsu not successful and 
sent to internment camp; in 1980 special commission looking into Executive Order 9066; President 
Reagan apologized and Congress reimbursed surviving Japanese Americans; since 1960s books 
and publications put into circulation regarding violation of Japanese American civil liberties) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion 
that are beyond a restatement of the theme 

 
Conclusion: Overall, the response fits the criteria for Level 5. Document interpretation is supported by 
relevant outside history, particularly in the evaluation of deteriorating relations with Japan in the 1930s 
and the exacerbation of “yellow peril racism” that led to internment. Analytic statements surrounding 
Korematsu’s efforts form the basis of a thoughtful conclusion about transparency and reconciliation. 

Anchor Paper– Civic Literacy Essay–Level 5-A (82199) 
 
Anchor Level 5 
 
The response: 
• Thoroughly develops all aspects of the task evenly and in depth for the restriction of Japanese 

American civil liberties during World War II 
• Is more analytical than descriptive (common practice to debate controversial past of not upholding 

civil liberties; United States acted against its ideological philosophy of being nation of liberty and 
rights; controversy regarding federal power to restrict civil liberties during times of war led to more 
informed and skeptical public willing to question government; efforts to bring to light why 
internment unjust, immoral, and unconstitutional; Korematsu argued basic rights such as due 
process; seemed to Korematsu that facts did not matter as Japanese Americans were law-abiding 
patriotic American citizens; Korematsu case decided internment not based on race but necessary to 
keep country safe; Karen Korematsu publicized unfairness of internment by criticizing Supreme 
Court for discrimination against Muslims just as her father stood up for what was right; although 
early efforts to address restriction of Japanese American civil liberties not successful they led to 
serious rethinking of issue in 1980s; special commission found executive order issued out of 
paranoia, racism, and hysteria; Karen Korematsu concerned Supreme Court’s banning Muslim 
travel continuation of unjust treatment towards “another marginalized group”) 

• Incorporates relevant information from all the documents  
• Incorporates substantial relevant outside information (American Japanese relations deteriorated due 

to Japanese imperial aggression in 1930s; ultra-nationalism and militarism gripped Japan who felt 
cheated out of “deserved territory” after “Great War”; atrocities committed by Japanese, such as 
Rape of Nanjing and Panay incidents, drew criticism from United States; even though Japan 
apologized for Panay incident and paid for damages to ship, relations between two countries 
further soured when Japan annexed French Indo China, United States retaliated by limiting trade 
with Japan; hoping to deliver decisive knockout blow to America’s Pacific fleet, Japan launched 
surprise attack on Pearl Harbor; “yellow peril racism” began many years before Pearl Harbor; 
denying rights based on race violation of 14th amendment; Korematsu ruling seen as one of worst 
Supreme Court rulings in history along with Dred Scott v. Sanford and Plessy v. Ferguson) 

• Richly supports the theme with many relevant facts, examples, and details (internment enforced 
under FDR’s executive order; Japan attacked United States holdings in Philippines, Guam, and 
Wake Island; Executive Order 9066 ordered relocation of Japanese American citizens to 
internment camps; Supreme Court stated internment constitutional; Korematsu not successful and 
sent to internment camp; in 1980 special commission looking into Executive Order 9066; President 
Reagan apologized and Congress reimbursed surviving Japanese Americans; since 1960s books 
and publications put into circulation regarding violation of Japanese American civil liberties) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion 
that are beyond a restatement of the theme 

 
Conclusion: Overall, the response fits the criteria for Level 5. Document interpretation is supported by 
relevant outside history, particularly in the evaluation of deteriorating relations with Japan in the 1930s 
and the exacerbation of “yellow peril racism” that led to internment. Analytic statements surrounding 
Korematsu’s efforts form the basis of a thoughtful conclusion about transparency and reconciliation. 
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During times of war and fear, there is often a loss of civil 

liberties. Throughout US history, there have been many wars that 

have occurred, and with this, some actions were made in haste, which 

leads to constitutional debates. After the American Revolution 

occurred, America began to grow as a larger country and slowly it 

became a world power. More interactions with other parts of the world 

which sometimes lead to more international problems for US. As a 

result a war between the US and Japan led to Japanese internment 

camps, resulting in debates over their constitutionality. There were 

many efforts by varying groups to address internment including 

the Supreme Court case Korematsu vs. US, and the effort of many 

Japanese to personally declare loyalty. As a result there was a large 

impact on American society that ultimately led to doubt over the 

constitutionality of internment. 

There were many international events that stirred up conflict in 

the 1930s. As the US grew as a world power, following WWI, there was 

also a large growth of fascism that took place in Europe under Hitler 

and Mussolini. The fascist powers united together (Germany, Italy 

& Japan) to go against Great Britian and France (Allied powers). 

Wilson’s League of Nations was rejected by the US after debates 

with Republicans over reservations and the US became isolated from 

Europe. After declaring neutrality at the beginning of WW2, some 

interventionist policies took hold, including the Lend-Lease Act & Cash 

& Carry Act, which aided the Allies. However, the main blow came at 

Pearl Harbor in 1941. Japan violated the peace between them and the US 

by bombing Hawaii, killing American soldiers & sinking ships (Doc 

1). Because of the setback that occurred, the US entered WWII to defeat 
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Japan and to protect citizens. War with Japan meant the internment 

of Japanese Americans began to take hold. US leaders thought it 

was a way to protect America from another Japanese attack. Japanese 

Americans were forced to relocate to internment camps (Doc 2a). This 

measure was taken in a rush and later there was much disagreement 

about whether it was necessary or constitutional.

In order to address this issue of Japanese internment camps, there 

were many actions taken against it. For example, some Japanese 

Americans declared their loyalty to the US by placing “I am an 

American” signs in front of their stores, however, the stores were 

usually closed because their owners were sent to camps. (Doc 2b) 

After the attack on Pearl Harbor, America placed strict restrictions 

on the Japanese as they feared that they could invade the US from 

the inside. Despite Japanese Americans being peaceful, the US gov’t 

still took cautionary measures which came with some resistance. Fred 

Korematsu refused to relocate as he thought that it was unfair for 

Japanese Americans to be imprisoned without a fair trial (Doc 3a). 

Because of his protest, in response to the executive order 9066 which was 

given by President Roosevelt, the case Korematsu vs. US was argued 

by the Supreme court. They upheld the EO 9066 as they quoted it 

was a “necessary wartime measure.” After this case was decided some 

criticism came about. Eleanor Roosevelt and others believed that the US 

cannot progress if it looked down on certain groups, in this case the 

Japanese Americans.

With the unfair treatment of many Japanese Americans, 

becoming more known and understood many efforts were made that 

attempted to address it. For example, there were books & memoirs of 
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Japanese Americans that were in the camps that began to be published, 

organizations were created, letters were published, & museums were 

open (Doc 4). Although the US tried to conceal many of the details of 

this disgraceful action, there were still sources such as photographs 

and documents that existed to expose the wrongdoings of the U.S. 

government toward Japanese Americans. Along with that, there were 

investigations that occured in the 1980s that looked further into the 

overall government decisions that led to internment. According to 

the commission on wartime relocation, they declared the Executive 

Order 9066 to be not justified by military necessity as the decisions 

were rather influenced by racial prejudices and a failure of political 

leadership (Doc 5a). Many people beside Japanese Americans saw the 

internment as unjustified as it was restricting the rights of innocent 

American citizens based on the event of Pearl Harbor, which was the 

result of another country, not the people living in America. There was 

also the issue being brought up in the case of Korematsu vs. US that 

the order to move into camps happened without a jury trial and shows 

how the internment was done because of race not because Japanese 

Americans were dangerous. (Doc 5b) Because of the unfair treatment, 

there was a restitution payment given to the Japanese Americans, 

however in reality, the payment would not make up for the amount of 

years that the Japanese Americans were denied their proper civil rights 

and normal lives. With much discussion, a Commission’s review, and 

after 75 years, the court was overruled in the “court of history” and as 

it does not have any place in law under the constitution (Doc 6). There 

was a sense of inhumanity in the relocation of Japanese Americas, 

however it did not represent a shift in American society as civil liberties 
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were often denied during times of fear, and in this case, the Japanese 

Americans were innocent victims of the deadly event that led to the US 

involvement in WW2. Wartime fear was not the only time a group in 

America was not treated fairly as might be expected in a democracy. 

Cherokees were forcibly removed from their homes and sent on the Trail 

of Tears that many didn’t survive.

Although US initially declared neutrality at the beginning of 

WW2, due to the main event of Pearl Harbor, US was prompted to join 

the war and as a result of fear, the Japanese internment camps were 

established. With this in place, there were many personal responses to 

that government decision, including Japanese declaring their loyalty, 

and government responses such as Korematsu vs. US that upheld 

the internment camps. But after more thought & reconsidering, the 

decision was eventually discredited, representing a shift in American 

ideals and values, when it came to wartime mistreatment of Japanese 

Americans. However, it does not discredit the fact that during times of 

fear, civil liberties will probably be denied for some.
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Anchor Paper– Civic Literacy Essay–Level 4-B (82204) 
 
Anchor Level 4 
 
The response:  
• Develops all aspects of the task for the restriction of Japanese American civil liberties during 

World War II  
• Is both descriptive and analytical (during times of war and fear often a loss of civil liberties; during 

war actions sometimes made in haste; United States leaders thought internment a way to protect 
America from another Japanese attack but it raised disagreement about whether necessary or 
constitutional; Japanese Americans faced strict restrictions as people feared Japan could invade 
from inside country; Eleanor Roosevelt and others believed America could not progress by looking 
down on certain groups; United States tried to conceal many details about internment but not 
successful; many saw internment as unjustified as it restricted rights of innocent American citizens 
based on race not because Japanese Americans dangerous; wartime fear not only time a group in 
America not treated fairly as might be expected in a democracy) 

• Incorporates relevant information from all the documents  
• Incorporates relevant outside information (after American Revolution America began to grow and 

slowly became a world power with more interactions with other parts of the world, which 
sometimes led to more international problems; fascist powers (Germany, Italy, and Japan) united 
against Great Britain and France; Wilson’s League of Nations rejected by United States after 
debates and United States became isolated from Europe; at beginning of World War II some 
interventionist policies took hold such as Lend-Lease and Cash and Carry; Cherokees forcibly 
removed from homes and sent on “Trail of Tears” which many did not survive) 

• Supports the theme with relevant facts, examples, and details (war between United States and 
Japan led to internment camps and debates over their constitutionality; Supreme Court case 
Korematsu v. the United States tried to address situation; Japan bombed Pearl Harbor in 194l, 
killing soldiers and sinking ships; Japanese Americans forced to relocate to internment camps; Fred 
Korematsu refused to relocate because he thought there should be fair trial; Executive Order 9066 
upheld by Supreme Court as necessary wartime measure; books and memoirs published about 
Japanese American experiences in internment camps; museums opened and letters published; 
investigations in 1980s looked further into government decisions that led to internment) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion 
that are beyond a restatement of the theme 

 
Conclusion: Overall, the response fits the criteria for Level 4. Thoughtful analysis supports relevant 
document quotations and conclusions about the historically unfair treatment of different groups in our 
democracy.  Relevant outside information supports the historical context and is included in the 
discussion of circumstances surrounding the internment, but the response would benefit from 
additional supporting facts and details. 
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During times of national crises, our country takes many 

precautions to ensure the safety of our citizens sometimes including 

limiting civil liberties. This can be observed in the 1950s Red Scare 

- when we worried about communism as the cold war intensified. The 

idea of Nationalism expanded during times of war and guaranteed 

freedoms were not necessarily guaranteed. The government’s right to 

limit civil liberties in times of war to preserve our nation’s peace is a 

repeated theme in our country’s history. One such instance is in World 

War II, when the U.S. engaged in the mass internment of Japanese 

American residents after the fear intensified with the attacks on Pearl 

Harbor.

After the Pearl Harbor bombings, our nation was in fear of another 

attack on U.S. soil. This was especially true as the war was quickly 

progressing with Japanese attacks on Guam, Wake, and Midway 

Islands (Doc 1). The idea of the U.S. security being under threat was 

real. This made the U.S. be suspicious of those who might be related to 

the attacks. Pearl Harbor brought a declaration of war on Japan and 

soon after the Asia Powers (Doc 1).

As the U.S. began our war efforts, another possible danger was 

looming in our homeland. FDR imposed the executive Order 9066 to 

address war hysterias. (Doc 5a) The order brought the mass internment 

of persons of Japanese ancestry to internment camps. Because our 

nation was in a very real crisis interning American citizens and 

others who did nothing wrong was tolerated. Some would say that our 

country was being unAmerican, as we discriminated against a racial 

group in times of war. However, since the beginning our country we 

have not always treated all races and groups with respect as can be 
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seen in the way colonists treated Native Americans and the way Jews 

and Catholics have been treated. (Doc 4) The internment of Japanese 

Americans still is a debate, as the Japanese might have been a threat 

to U.S. peace. The country was afraid and people weren’t sure of what 

would happen next. 

As the Japanese were placed into internment camps by the 

government it sparked some controversies. The Japanese argued that 

they were just as American, and must be seen as citizens with equal 

rights. They argued that they must not be denied their civil liberties 

merely on the basis of race. Elenor Roosevelt was an advocate of this 

idea: that the American people must not see distinctions between 

colors. (Doc 3b). Japanese business people such as grocers protested in 

quiet ways urging their customers to support them as American and 

arguing that they must not be discriminated against because of their 

race (Doc 2b). Their race alone was not enough to cause a reason for 

their internment. Soon, a Japanese American citizen who had been 

ordered to report for internment argued against his arrest by the police. 

In Korematsu v. U.S. Fred Korematsu fought against discrimination 

as he was an American with Japanese parents and with a clear opinion 

that relocation was about a racial dilemma not a national crisis. (Doc 

3a). However, despite this reasoning the U.S. Supreme Court ruled in 

favor of the U.S. to limit civil liberties to ensure the nations safety. 

Another way the Japanese sought to publicize their discrimination was 

through literature. The Japanese Americans also formed organizations 

and shone light on their experiences through oral history projects, 

museums, and literature (Doc 4). Yet, despite Eleanor Roosevelt, Fred 

Korematsu and others, the U.S. did not end their internment of the 
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Japanese until the war was almost over. 

Eventually, 75 years later, the U.S. Supreme Court said that the 

court decision in Korematsu vs. U.S. was wrong. This opinion was 

stated in another case that marginalized another minority- Muslims. 

(Doc 6) Learning about the experiences of internment survivors 

convinced many that what the U.S. did was wrong. However, the issue 

still holds true that during times of fear, civil liberties will probably be 

limited. And when our national security is at stakes we will enforce 

policies that place national safety over our citizens rights.

Anchor Paper – Civic Literacy Essay—Level 3



U.S. Hist. & Gov’t. Rating Guide – June ’24	 [35]	 Vol. 2

Anchor Paper– Civic Literacy Essay–Level 3-A (85474) 
 
Anchor Level 3  
 
The response: 
• Develops all aspects of the task with some depth for the restriction of Japanese American civil 

liberties during World War II  
• Is both analytical and descriptive (during times of national crisis, our country takes many 

precautions to ensure safety of its citizens, sometimes including limiting civil liberties; idea that 
nationalism expanded during times of war and guaranteed freedoms not necessarily guaranteed; 
government’s right to limit civil liberties in times of war to preserve our nation’s peace repeated 
theme in country’s history; after Pearl Harbor bombings United States in fear of another attack on 
U.S. soil; idea of United States security being under real threat made United States suspicious of 
those who might be related to attacks; Franklin D. Roosevelt imposed Executive Order 9066 to 
address war hysteria; because United States in very real crisis interning American citizens and 
others who did nothing wrong tolerated; some would say our country being un-American as we 
discriminated against racial group; since beginning of our country not always treated all races and 
groups with respect as can be seen in ways colonists treated Native Americans and the way Jews 
and Catholics have been treated; internment of Japanese Americans a debate since Japanese might 
not have been a threat to United States peace; country afraid, people not sure of what would happen 
next; Japanese argued they were as American as any other and must be seen as citizens with equal 
rights and should not be denied civil liberties merely on basis of race; Korematsu argued relocation 
a racial dilemma not a national crisis; Supreme Court ruled against Korematsu and in favor of 
United States limiting civil liberties to ensure nation’s safety; learning about experiences of 
internment survivors convinced many that actions of United States were wrong; when national 
security at stake civil liberties will probably still be limited) 

• Incorporates some relevant information from all the documents  
• Incorporates some relevant outside information (in 1950s Red Scare United States worried about 

communism as Cold War intensified; Pearl Harbor brought declaration of war on Japan, and Axis 
powers soon after) 

• Includes some relevant facts, examples, and details (mass internment of Japanese American 
residents during World War II after fear intensified with attacks on Pearl Harbor; fear increased as 
war quickly progressed with attacks on Guam, Wake, and Midway Islands; Executive Order 9066 
brought mass internment of persons of Japanese ancestry to internment camps; Eleanor Roosevelt 
advocated idea that American people must not see distinctions between colors; Japanese American 
business people urged customers to support them arguing they should not be discriminated against 
because of race; Japanese American citizen Korematsu argued against his arrest; Japanese 
Americans formed organizations and shared experiences through oral history projects, museums, 
and literature; in a court case that marginalized Muslims, Supreme Court admitted decision in 
Korematsu wrong) 

• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are 
beyond a restatement of the theme 

 
Conclusion: Overall, the response fits the criteria for Level 3. Interpretation and analysis of document 
information demonstrates good understanding of the task. The link between national security and 
limitation of citizen’s rights during times of crisis is identified but would have benefited from 
additional analysis and outside information. 
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additional analysis and outside information. 
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The internment of Japanese-Americans was the direct effect of 

widespread fear among Americans, a fear that was not founded upon 

fact but upon prejudice. The restriction of J-A civil liberties during 

WWII has led to new civil liberty arguments and regulation attempts 

by the citizens and government alike.

Internment came about in 1942, following the bombing of Pearl 

Harbor. Americans were thrust into yet another worldwide war. There 

was already a long history of Anti-Asian sentiment within the US 

conscience, such as the Chinese Exclusion Act, but these prejudices 

were exacerbated by the Japanese attack on US territory. Rather than 

recognizing J-As as fellow US citizens, many felt that locking away 

J-As on the small chance that they were a spy would fulfill their 

“obligation to our country” (Doc 1). An official law was passed that 

required J-As to leave everything but the most basic possessions behind 

and to report to designated camps (Doc 2A). There, US citizens were 

forced to live in poor conditions underneath the scathing eyes of armed 

guards.

One J-A, Fred Korematsu, argued against the internment, saying 

J-As should’ve been given a, “fair trial to prove their loyalty!” (Doc 3a). 

However, the Supreme Court shot his idea down, saying an unfair 

institution was constitutional. Although attempts at reparations were 

later made 1988, when payments were made and apologies were given, 

nothing could change the humility and injustice many J-As were 

forced to endure 40 years earlier (5b).

The implications of J-A interment remain today. With the Supreme 

Courts approval of banning Muslim travel from countries with high 

Muslim populations, it seems people have not learned from the mistakes 
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of the past. Let us hope that this nation will not be scarred further by 

injustice.
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Anchor Paper– Civic Literacy Essay–Level 2-A (86304) 
 
Anchor Level 2 
 
The response:   
• Minimally develops all aspects of the task for the restriction of Japanese American civil liberties 

during World War II  
• Is both analytical and descriptive (internment a direct effect of widespread fear among Americans, 

a fear not founded upon fact but upon prejudice; restriction of Japanese American liberties during 
World War II led to new civil liberty arguments and reparation attempts by citizens and 
government; Pearl Harbor thrust Americans into yet another worldwide war; rather than 
recognizing Japanese Americans as fellow citizens many felt that locking them away on the small 
chance they were spies would fulfill “obligation to our country”; in internment camps Japanese 
Americans forced to live in poor conditions underneath scathing eyes of armed guards; Supreme 
Court shot down Korematsu’s idea that Japanese Americans should be given fair trial to prove 
loyalty; although reparation payments made and apologies given nothing could change injustice 
many Japanese Americans forced to endure years earlier; implications of Japanese American 
internment remain today with Supreme Court’s approval of banning Muslim travel from countries 
with high Muslim populations as it seems people have not learned from mistakes of the past) 

• Incorporates limited relevant information from documents 1, 2, 3, 5, and 6 
• Presents little relevant outside information (long history of anti-Asian sentiment within United 

States conscience such as Chinese Exclusion Act but prejudices exacerbated by Japanese attack on 
United States territory) 

• Includes few relevant facts, examples, and details (internment came about following bombing of 
Pearl Harbor; official law passed requiring Japanese Americans to leave everything but most basic 
possessions behind and report to designated camps) 

• Demonstrates a general plan of organization; includes an introduction and a conclusion that are 
beyond a restatement of the theme  

 
Conclusion: Overall, the response fits the criteria for Level 2. An understanding of the relationship 
between the documents and the task is demonstrated, but analytic statements are often presented with 
minimal or no explanation. A few limited pieces of relevant outside information are included but a lack 
of supporting facts and details weakens the effort. 
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The internment of nearly 120,000 Japanese Americans after the 

attack on Pearl Harbor was unjust in many ways. Not only were 

they forced to leave the properties they owned, they were also forced into 

camps and restricted from leaving without a fair trail and chance to 

prove weather they were in support of American or not.

There are many examples from all of the documents. One example 

is that in Document 5a it says that the broad historical causes which 

caused the internment of japanese American were racial predjudice 

and war time hysteria. It also says that the internment of japanese 

americans was unconstitutional because not a single person was given 

a trial to prove weather or not they were in support of america. They 

were forced into camps just on the assumption that they were against 

America because they were japanese. Some efforts of the later generation 

of japanese Americans to bring this injustice to light was stated in 

Document 4. The document said that they wrote books and lobbyed in 

order to bring the injustice of japanese internment to life. Some efforts 

that the united states took to resolve the issue in 1988 were that they 

held a public conference. And gave money back to the 60,000 Japanese 

Americans who were left alive of the 120,000 Japanese Americans that 

were still alive. The united states also gave informal apology on that 

day saying that the country had done the Japanese Americans a great 

injustice and that it will never happen again.

	 During times of war many things can provoke a government to 

do irrational things. This is why you have to know your rights and if 

an injustice is being done you can bring it to court or refuse to do what 

it is they are asking you to do.
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Anchor Paper– Civic Literacy Essay–Level 1-A (85679) 
 
Anchor Level 1 
 
The response: 
• Minimally addresses all aspects of the task for the restriction of Japanese American civil liberties 

during World War II 
• Is descriptive (internment of nearly 120,000 Japanese Americans after attack on Pearl Harbor 

unjust in many ways; broad historical causes of internment racial prejudice and wartime hysteria; 
forced into camps on assumption they were against America because Japanese; informal apology 
given by United States that great injustice done to Japanese Americans; during times of war many 
things can provoke government to do irrational things); lacks understanding and application (not a 
single person was given a trial to prove whether they were in support of America) 

• Includes minimal information from documents 1, 2, 4, and 5 
• Presents no relevant outside information  
• Includes few relevant facts, examples, and details (internment of nearly 120,000 Japanese 

Americans; Japanese Americans forced to leave properties they owned and forced into camps; later 
wrote books and lobbied to bring injustice of internment to life; public conference to give money 
back to Japanese Americans still alive) 

• Demonstrates a general plan of organization; includes an introduction and a conclusion that are 
beyond a restatement of the theme 

 
Conclusion: Overall, the response fits the criteria for Level 1. While all aspects of the task are 
referenced, lack of explanation detracts from the effort. Brief statements of document information 
indicate a minimal understanding of the restriction of Japanese American civil liberties but are limited 
in scope and lack details. 
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in scope and lack details. 
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The United States is a Democracy that generally sticks up for 

human rights. However, there have been instances when an ethnic 

group was denied these rights for various reasons, leading to protests 

that had varying degrees of success. When Japanese-Americans were 

forced into internment camps due to Japanese aggression during World 

War II, some opposition arose but more resurfaced in later years, leaving 

an impact on the country.

American aid to the Allies during World War II led in part to the 

Japanese attack on Pearl Harbor, which caused President Roosevelt’s 

decision to segregate Japanese-Americans in camps. Although the 

United States attempted to remain neutral at first, laws like Cash and 

Carry and the Lend-Lease Act allowed for financial and military aid 

to the Allies fighting Nazi Germany, an ally of Japan. However, most 

Americans preferred to stick with the isolationist foreign policy set 

by President Washington, and keep out of war but slowly the United 

States became less neutral. Japan also began fearing the American 

global presence. The U.S. had military bases in the Pacific in Guam 

and the Philippines. The Japanese were afraid of an American attack 

as they moved to take oil and natural resources from countries in 

the South Pacific and were angry at trade embargoes, therefore they 

chose to act first. In 1941, they launched a surprise attack on Pearl 

Harbor, a U.S. military base in Hawaii. They destroyed valuable 

ships and planes, and took the lives of many innocent soldiers. (Doc. 

1) Americans were horrified and outraged over the attack, which 

obviously drew the country into war. On December 9, 1941, in one of 

his famous Fireside Chats, President Roosevelt discussed the United 

States declaration of war and the challenge the country faced. (Doc 

Civic Literacy Essay—Practice Paper – A
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1) The attack brought resentment among Americans toward not only 

the nation of Japan but also Japanese Americans who they thought 

could not be trusted. West coast residents were particularly afraid 

because that was where most Japanese Americans lived. Japanese 

Americans living in states such as California had experienced years 

of racial discrimination and hostility. Seen as economic competitors 

laws were passed that made it difficult for Japanese Americans to own 

land or become citizens. The government’s attitude was that Japanese 

Americans were capable of espionage and disloyalty although none 

were accused of sabotage or other dangerous activities. Therefore, it set 

up internment camps by executive order to house Japanese-Americans 

who would be forced to leave their homes, jobs, and schools. This 

would keep them safely contained from angry Americans and from 

harming national security. With almost no debate evacuees were given 

a few days notice, after which they had to report to a control-center 

for placement (Doc. 2a) where they would be assigned to camps with 

unpleasant conditions in remote areas. Although authorities argued 

that this order was a military necessity and was vital for public safety 

during wartime, not everyone agreed with their claim.

Fred Korematsu was a Japanese-American who refused to comply 

with the military order to relocate and even filed a lawsuit challenging 

its constitutionality. Korematsu was a full-fledged American citizen 

who was ordered to join the evacuees because of his Japanese descent. 

With astonishing stubbornness, Korematsu gathered the nerve to defy 

orders, and refused to relocate to a Japanese camp. He was arrested and 

insisted that as a citizen he had the right to due process. In a case, 

known as Korematsu vs. United States, he argued that those camps 
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are considered prisons, since they are under constant guard. If every 

prisoner in the U.S. is entitled to a fair trial in court, the Japanese 

deserve the same! (Doc 3a) He believed that putting any and every 

individual with any remote relation to Japanese ancestry under 

heavy guard was pure racial discrimination. He believed that Japanese 

Americans were loyal to the U.S. Korematsu even tried to join the navy 

to fight Japan and thousands of others enlisted in the military while 

their families were living in camps. Why do they deserve punishment 

for something they had no part in? Korematsu’s arguments which 

were strong, did not prevail immediately but were validated decades 

later. There weren’t many who were as bold as he was. His act of civil 

disobedience was all about standing up for what is right and to fight 

injustice (Doc. 6)

Nearly twenty years later, though, more public outcry did resurface. 

When the Japanese Americans were first interned not many Americans 

truly understood what living in the camps was really like. Slowly, 

details and stories of the horrible conditions in the internment-camps 

emerged, and specifically Americans of Japanese descent sought to 

expose it as an attempt to protest and rectify the wrong. They published 

diaries written in the camps, and implemented history-projects in 

schools, for children to discover the stories of their grandparents. 

(Doc. 4) They wanted the government to apologize publicly, so that 

another violation of human rights of this sort wouldn’t happen again. 

As blacks rallied against Jim Crow laws, voting restrictions, and 

inequality in the 1960s, Japanese-Americans were inspired to rally 

to raise awareness of the denial of the rights of their ancestors during 

World War II. Like the African-Americans, their goal was the same; 
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they wished to end racial injustice to prevent this from occurring 

again.

Korematsu’s case was unsuccessful, but the protests in the 1960s 

brought the injustice up again, and in the 1980s resulted in apology 

and reimbursement. Although Fred Korematsu tried to fight for his 

people, his efforts didn’t have much impact at the time; the Supreme 

Court ruled that internment was legal and necessary during wartime. 

However, the efforts of Japanese-Americans in later years did play a 

role in the history of the U.S. Public opinion became critical of the 

government’s decision to detain the Japanese during the war, and 

many American openly declared their new views. A government 

commission researched the issue and concluded that “the promulgation 

of Executive Order of 9066 was not justified,” (Doc. 5a), and Congress 

agreed to reparation payments for Japanese Americans. In August of 

1988, President Reagan went a step further and publicly admitted that 

the government had erred and agreed with Congress that restitution 

payments should be given to Japanese American survivors as an 

apology. Retroactively, this wasn’t too helpful but it did demonstrate 

some remorse for Japanese American internment. Monetary awards 

could never make up for the personal losses that internment caused 

the Japanese Americans. Perhaps more significantly in 2018 the 

Supreme Court reviewed another executive order and mentioned that the 

Korematsu’s decision was gravely wrong. The Supreme Court finally 

agreed with Fred Korematsu. (Doc. 6) Chief Justice Roberts declared that 

the original ruling has no place in law under the Constitution.” (Doc. 

6) Although these actions can’t undo the violations of civil liberties 

the government is responsible for, it reflects an understanding of how 
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wrong the government actions were in the 1940s. 

The cause for the evacuation of 120,000 Japanese-Americans during 

World War II may have been valid according to some considering the 

circumstances but individuals like Korematsu and others in later 

years felt otherwise. This case of human right violations proves that the 

efforts of an individual to challenge injustice may seem hopeless at 

first, but can, with the passage of time, be successful. President George 

Bush did not intern Muslims after 9/11 which was very different from 

Franklin D. Roosevelt’s response after Pearl Harbor. Another “grave 

injustice” was avoided.
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Throughout United States history, Americans are sometimes quick 

to react and pounce on those who are different. This issue becomes 

apparent when specific groups are targeted based on the prejudices of 

the public. The civil liberties of the Japanese Americans were lost and 

violated during World War II because of the lack of trust and impulse 

control of some Americans. The Japanese-Americans were forced into 

internment camps out of the blind fear of Americans that was a result 

of Pearl Harbor.

America was not directly involved in World War II, at first. The 

United States, while having some sympathy for Allied forces, did not 

want to partake in the war in the 1930s. At that time, America was 

going through a period known as the Great Depression. Many did 

not think it was wise to join a war when times were bad for people in 

the United States and that was not even affecting them. But that all 

changed on December 7th, 1941. It was early Sunday morning when 

the Japanese bombed Pearl Harbor and caused immense chaos. Many 

soldiers lost their lives or were severely injured. A large quantity of 

supplies and ships were destroyed by the bombs. The Japanese had been 

planning this attack, but the attack united Americans and ended 

neutrality because Pearl Harbor was an attack of troops on American 

soil and was devastating to the public. Just two days later during 

one of his signature fireside chats, President Franklin D. Roosevelt 

announced that “the Japanese have treacherously violated... us...we 

are now in this war. We are all in it all the way. Every single man, 

women, and child is a partner in the most tremendous undertaking 

of... [fulfilling] his obligation to our country.” (Doc 1) The Americans 

were fuming over the Japanese’s actions and as a result, the Japanese-
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Americans paid the price. Just as President Roosevelt used a lot of power 

to try to end the Great Depression, he now used his power as president to 

create Executive Order 9066.

Japanese-Americans were stripped of their liberties as a consequence 

for Japan’s actions. On April 1st, 1942, “instructions to all persons 

of Japanese Ancestry” (Doc 2) were given by the “Western Defense 

command and Fourth Army Wartime Civil Control Administration.” 

(Doc 2a) In these instructions, Japanese-Americans were told that “all 

Japanese persons, both alien and non-alien, will be evacuated” (Doc 2a) 

from specific areas that were listed. From there, the Japanese-Americans 

were placed under “an imprisonment under armed guard with orders 

shoot to kill ... [without] a fair trial ... [so] that they would not be 

able to defend their loyalty at court in a democratic way.…” (Doc 3a) 

That is why Fred Korematsu, a Japanese American, decided to make 

himself a test case by not agreeing to be interned. The new homes for 

Japanese Americans became known as “internment camps” (Doc 3b) 

which they were not allowed to leave. They were not allowed a chance 

to defend themselves in a court of law which is a constitutional right 

- due process. Habeas Corpus, while in full effect and guaranteed in 

the Constitution was not given to the Japanese-Americans during this 

time. The first lady at the time, Eleanor Roosevelt, “visited [the] Gila 

River Internment Camp” and expressed concerns about constitutional 

freedoms (Doc 3b). She made it abundantly clear during her visit that 

“we cannot progress if we look down upon any group of people amongst 

us because of race or religion. Every citizen in this country has a right 

to our basic freedoms, to justice and to equality of opportunity.” (Doc 

3b) She was trying to get the government and the public to understand 
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that by taking away Japanese American rights that they were acting 

solely on racial prejudices that Japanese-Americans had faced even 

before WWII. If we expect freedoms as citizens of the United States 

we have to grant them to others as well and that includes Japanese-

Americans. (Doc 3b) They were still people and citizens of the United 

States which means that they should automatically receive rights such 

as a fair trial. Japanese-Americans were being punished for just being 

of Japanese ancestry. Fred Korematsu tried “contesting relocation” (Doc 

3a) but he lost his case against the government in 1944 but seemed to 

win it in 2018 many years after internment ended. (Doc 6) 

The actions that America took in response to Pearl Harbor just 

solidifies the ideal that “there is always the possibility of similar 

prosecutions happening… if fear and hysteria overwhelm” (Doc 

4) the American public. It installed a fear that America might 

impulsively react and act out against those who resemble their 

enemies in some way. The government, years later, finally recognized 

and acknowledged it’s mistake when Ronald Reagan announced 

“a restitution payment to each of the 60,000 surviving Japanese 

Americans of the 120,000 who were relocated or detained.” (Doc 5b) 

He, representing the United States government, stated his regret over 

taking away basic civil liberties of Japanese-Americans and attempted 

to fix it by giving payments to Japanese-Americans who were victims 

of widespread ignorance. (Doc 5a)
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Throughout United States history, many constitutional and civic 

issues have been debated by Americans. These debates resulted in 

groups, individuals and government taking actions. One example of 

this was the attempt to address the restriction of Japanese Americans 

civil liberties during the second world war and right after the bombing 

of pearl harbor.

When World War II started, America at the time was in a state of 

neutrality. The US was trying to keep themselves out of European 

affairs and was staying away from its conflicts. Though Congress 

passed Neutrality Acts, President Franklin D. Roosevelt seemed to 

know what was to come and did not think he could keep America out of 

the war. He was preparing for the worst but hoped by sending supplies 

to help England and France fight Germany the US could avoid war. 

As the war in Europe continued, Japan, a small country not seen 

as much of a danger and made up of small islands, was in its age 

of imperialism. They were also in an alliance with Germany, which 

complicated the relationship we had with Japan and later on caused the 

US to cut off oil trade with japan. This made Japan unsettled as they 

depended on foreign trade for goods since japan was lacking in many 

natural resources. Japan then started to plan out an attack on the US 

which soon to become known as the events of pearl harbor. The bombing 

of pearl harbor caused many deaths and sinking of important 

military battle ships used to protect the west side of the United States 

and our possessions such as the Philippines and Guam. From this event 

the United States Congress had to declare war, leading to FDR’s Fireside 

Chat that explained why the United States would be joining the war 

(Document 1).
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Once the United States had joined the war, their were many 

suspicions that their were spys lurking for top secret information 

that could be important for the enemy. It was thought that after the 

surprise attack on Pearl Harbor, Japanese Americans in states on the 

west coast could be dangerous and they became the main focus for this 

fear as they two countries were at war with each other. Some thought 

the Japanese might try another surprise attack in America. Due to this 

the Japanese race was the enemy and many Japanese Americans living 

in San Diego County and other areas on the west coast were forced out 

of their homes into internment camps by the US army on orders from 

the President. Even if Japanese Americans were shown to be loyal to 

the United States by trying to enlist in the military it would not be 

enough to get them out of reporting to the camps (Document 2b). The 

conditions in these camps were awful but not evil like the concentration 

camps Jews found in Germany, but that doesn’t mean that forcing 

innocent American citizens to live like prisoners was acceptable. 

Japanese Americans were taken from their homes, forced to leave their 

lives behind and everything they worked for. Fred Korematsu as an 

individual took a different kind of action. He saw the internment 

as unjust because Japanese Americans weren’t given any trial or 

way to prove that they weren’t a spy or held a loyalty to the enemy 

(Document 3a). Without any real reason other than we were at war with 

Japan, Japanese Americans were interned only because of their ethnic 

background. It was an example of the “dark side” of the American 

way. (Document 4) Korematsu’s action to not obey the government 

internment policy led to a case in the Supreme Court challenging his 

arrest and conviction because he believed what happened to him and 
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others was unconstitutional. Later on after the dropping the atomic 

bomb on Japan twice, the deadlist war in history had finally ended. 

America would then stop with the internment camps but not until 40 

years later would many Americans see that the treatment of fellow 

Americans during the war was not right. 

Anger toward Japan did not end with the war but more Americans 

began to realize that the treatment of Japanese Americans was unjust. 

During the 1960s more Americans were questioning the way things 

were. Young African Americans were organizing to make people 

aware of inequality and racism. Young Japanese Americans were 

also discovering the treatment of their families during WWII and 

questioning the constitutionality of internment. Books and articles 

would be published to spread awareness of the impact internment had 

on Japanese Americans (Document 4). More understanding would 

lead them to a commission that decided the government did not have 

evidence that Japanese Americans had done anything wrong and 

their internment was not a military necessity (Document 5a). This 

led to the restitution payment provided by Congress to surviving 

internees or about 60,000 Japanese Americans (Document 5b). This was 

important because “In Personal Justice Denied” issued by the Relocation 

Commission it was concluded that widespread ignorance of Japanese 

Americans contributed to making a bad policy (Document 5a). Equal 

justice under law continues to be a foundation of democracy. However, 

people are still claiming discrimination in court cases. 75 years after 

Korematsu Muslims as a religious group were discriminated against 

by an executive order just like the Japanese Americans as an ethnic 

group were discriminated against by Executive Order 9066 (Document 

Civic Literacy Essay—Practice Paper – C
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6). In continuing debates over DACA anti-immigrant opinions 

are often expressed in the United States. Richard Reeves believes 

that persecutions can happen again because of “fear and hysteria” 

(Document 4). Apologies do not necessarily and discrimination 

against immigrants, races, or ethnic groups. These are the impacts 

made by the civic issues of Japanese Americans.
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In the early 1940’s a surprise attack was launched by Japan on the 

United States. This bombing on Pearl Harbor destroyed many military 

structures and took the lives of many. As a result, the United States 

took percautions that would increase its safety, even if it meant using 

unconstitutional efforts (Doc. 1). This excerpt explains how the United 

States reacted to the bombing of Pearl Harbor. He explains that the 

safety of Americans was his top priority.

The descrimination of Japanese Americans was a large result the 

attack on Pearl Harbor. For example, the poster explains how Japanese 

Americans had to leave their homes by force (Doc. 2a). This explains 

how a certain group was deprived of their rights, even if they were legal 

citizens. There was also a great deal of social descrimination. Japanese 

Americans were often denied services. The photo explains how stores 

only allowed service to Americans (Doc 2b).

Although the United States heavily discriminated Japanese 

Americans, they did recognize their wrong doing. The excerpt shows how 

the United States apologized and how they explained that their actions 

were not justified (Doc. 5a). Pearl Harbor lead to a direct internment 

and discrimination of Japanese Americans. Americans saw evil in 

people from Japanese descent during the time period.
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The internment of Japanese Americans was a result of the failure of 

the law to uphold the rights of Americans.

The decision to evacuate Japanese Americans to internment camps 

came as a result of the surprise attack on Pearl Harbor by Japan, 

beginning American involvement in World War II. The unjust 

incarceration of Japanese Americans resulted from a combination of 

racial prejudice and war hysteria (Document 5a). This injustice was 

fought against by some Japanese Americans, such as Fred Korematsu, 

who began a legal battle to show the injustice of the internment. 

He tried to show that those of Japanese ancestry despite being loyal 

Americans who should have all the rights of any other citizen, were 

imprisoned without trial (Document 3a). Today, the injustice seems 

obvious, but during the time period, racial prejudice was high after 

the Japanese attack. More than 40 years after the events President 

Reagan attempted to monetarily compensate those who were imprisoned 

(Document 5b), but as he says the document “no payment can make 

up for those lost years.” Another more recent effect of the internment 

was the citing of Korematsu’s case during the ban of travel to the 

United States from predominantly Muslim countries. (Document 6) 

This continuation of injustice and racial prejudice almost 70 years 

after the internment of Japanese Americans shows that there is still 

prejudice and that some laws of today have still yet to learn the lessons 

of the past.

Japanese internment is a scar on American honor, despite it being 

impossible to undo what happened, it is still possible to learn from it 

and make sure the law is just for all.
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Practice Paper A—Score Level 5 
 
The response:   
• Thoroughly develops all aspects of the task evenly and in depth for the restriction of Japanese 

American civil liberties during World War II 
• Is more analytical than descriptive (United States democracy generally supports human rights; 

when Japanese Americans forced into internment camps some opposition but more resurfaced in 
later years; Pearl Harbor brought resentment among Americans toward Japan and also Japanese 
Americans; West coast residents fearful because most Japanese Americans lived there; attitude that 
Japanese Americans capable of espionage and disloyalty; authorities argued executive order 
military necessity for public safety; Korematsu insisted as citizen he had right to due process and a 
fair trial; Korematsu’s arguments strong but did not prevail immediately; Korematsu’s act of civil 
disobedience about standing up for what is right; Japanese Americans wanted government to 
apologize publicly so another violation of human rights would not happen again; restitution 
payments demonstrated some remorse but could never make up for personal losses; 2018 decisions 
reflect understanding of how wrong government actions in 1940s were) 

• Incorporates relevant information from all the documents  
• Incorporates substantial relevant outside information (aid to Allies led in part to attack on Pearl 

Harbor; although United States at first neutral, Cash and Carry and Lend-Lease allowed for 
financial and military aid to Allies; most Americans preferred isolationist policy set by President 
Washington but slowly United States became less neutral; Japan afraid of American attack as they 
moved to take oil and natural resources from countries in South Pacific; Japanese Americans living 
in states such as California experienced years of racial discrimination and hostility; laws passed 
made it difficult for Japanese Americans to own land or become citizens; Japanese Americans 
assigned to camps in remote areas; thousands enlisted in military while families in camps; as 
blacks rallied against Jim Crow laws, voting restrictions, and inequality in 1960s, Japanese 
Americans inspired to raise awareness of denial of their rights during World War II; President 
Bush did not intern Muslims after 9/11 which very different from President Roosevelt’s response) 

• Richly supports the theme with many relevant facts, examples, and details (internment camps set 
up by executive order to house Japanese Americans forced to leave their homes, jobs, and schools 
to keep them safe from angry Americans; Fred Korematsu refused to comply with military order to 
relocate and filed lawsuit challenging its constitutionality; Korematsu tried to join navy to fight 
Japan; details and stories of horrible conditions in internment camps emerged; diaries written in 
camps published and history projects implemented in schools; in 1980s apology and 
reimbursement for Japanese Americans; in 1988 President Reagan publicly admitted government 
erred and agreed restitution payments should be made; in 2018 Supreme Court reviewed another 
executive order and mentioned Korematsu decision gravely wrong) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion 
that are beyond a restatement of the theme 

 
Conclusion: Overall, the response fits the criteria for Level 5. Substantive relevant information 
effectively supports document interpretation and an analytical discussion of Japanese American 
internment. The conclusion that challenges to injustice do not always yield immediate results reflects a 
good historical understanding of civil liberties as a constitutional issue in United States history.   

Civic Literacy Essay–Practice Paper A (84404) 
 
Practice Paper A—Score Level 5 
 
The response:   
• Thoroughly develops all aspects of the task evenly and in depth for the restriction of Japanese 

American civil liberties during World War II 
• Is more analytical than descriptive (United States democracy generally supports human rights; 

when Japanese Americans forced into internment camps some opposition but more resurfaced in 
later years; Pearl Harbor brought resentment among Americans toward Japan and also Japanese 
Americans; West coast residents fearful because most Japanese Americans lived there; attitude that 
Japanese Americans capable of espionage and disloyalty; authorities argued executive order 
military necessity for public safety; Korematsu insisted as citizen he had right to due process and a 
fair trial; Korematsu’s arguments strong but did not prevail immediately; Korematsu’s act of civil 
disobedience about standing up for what is right; Japanese Americans wanted government to 
apologize publicly so another violation of human rights would not happen again; restitution 
payments demonstrated some remorse but could never make up for personal losses; 2018 decisions 
reflect understanding of how wrong government actions in 1940s were) 

• Incorporates relevant information from all the documents  
• Incorporates substantial relevant outside information (aid to Allies led in part to attack on Pearl 

Harbor; although United States at first neutral, Cash and Carry and Lend-Lease allowed for 
financial and military aid to Allies; most Americans preferred isolationist policy set by President 
Washington but slowly United States became less neutral; Japan afraid of American attack as they 
moved to take oil and natural resources from countries in South Pacific; Japanese Americans living 
in states such as California experienced years of racial discrimination and hostility; laws passed 
made it difficult for Japanese Americans to own land or become citizens; Japanese Americans 
assigned to camps in remote areas; thousands enlisted in military while families in camps; as 
blacks rallied against Jim Crow laws, voting restrictions, and inequality in 1960s, Japanese 
Americans inspired to raise awareness of denial of their rights during World War II; President 
Bush did not intern Muslims after 9/11 which very different from President Roosevelt’s response) 

• Richly supports the theme with many relevant facts, examples, and details (internment camps set 
up by executive order to house Japanese Americans forced to leave their homes, jobs, and schools 
to keep them safe from angry Americans; Fred Korematsu refused to comply with military order to 
relocate and filed lawsuit challenging its constitutionality; Korematsu tried to join navy to fight 
Japan; details and stories of horrible conditions in internment camps emerged; diaries written in 
camps published and history projects implemented in schools; in 1980s apology and 
reimbursement for Japanese Americans; in 1988 President Reagan publicly admitted government 
erred and agreed restitution payments should be made; in 2018 Supreme Court reviewed another 
executive order and mentioned Korematsu decision gravely wrong) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion 
that are beyond a restatement of the theme 

 
Conclusion: Overall, the response fits the criteria for Level 5. Substantive relevant information 
effectively supports document interpretation and an analytical discussion of Japanese American 
internment. The conclusion that challenges to injustice do not always yield immediate results reflects a 
good historical understanding of civil liberties as a constitutional issue in United States history.   
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Practice Paper B—Score Level 3 
 
The response: 
• Develops all aspects of the task with little depth for the restriction of Japanese American civil 

liberties during World War II  
• Is both descriptive and analytical (Americans sometimes quick to react and pounce on those who 

are different; civil liberties of Japanese Americans lost and violated during World War II because 
some Americans lacked trust; Japanese Americans forced into internment camps because of blind 
fear; Japanese successful in uniting Americans to go to war because Pearl Harbor devastating 
attack on American soil; President Roosevelt used power to try to end Great Depression and now 
used power to create Executive Order 9066; Eleanor Roosevelt tried to make Americans see acting 
solely on racial prejudice wrong; Eleanor Roosevelt felt if we expect freedoms as citizens we have 
to grant them to others including Japanese Americans; Eleanor Roosevelt felt Japanese Americans 
being punished for ancestry; Korematsu lost his case against government in 1944 but seemed to 
win in 2018; internment instilled fear America might impulsively react and act out against those 
who in some way resemble their enemies; President Reagan stated regret over taking away basic 
civil liberties of Japanese Americans and attempted to fix it by giving payments to Japanese 
Americans who were victims of widespread ignorance) 

• Incorporates some relevant information from all the documents  
• Incorporates some relevant outside information (America not directly involved in World War II at 

first; United States while having some sympathy for Allied forces did not want to partake in war as 
going through Great Depression; many people did not think it wise to join a war when times bad 
for people in United States since war not affecting them but that all changed on December 7, 1941; 
Japanese bombed Pearl Harbor early Sunday morning causing immense chaos; habeas corpus while 
in full effect and guaranteed in Constitution not given to Japanese Americans at this time) 

• Includes relevant facts, examples, and details (many soldiers lost lives or severely injured at Pearl 
Harbor; large quantity of supplies and ships destroyed by bombs; Japanese Americans evicted from 
listed areas and placed under imprisonment; first lady Eleanor Roosevelt visited Gila River 
internment camp and expressed concerns about constitutional freedoms because every citizen has 
right to basic freedoms, to justice, and to equality of opportunity; years later President Reagan 
announced a restitution payment to each of surviving Japanese Americans) 

• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are 
beyond a restatement of the theme 

 
Conclusion: Overall, the response fits the criteria for Level 3. An effective integration of relevant 
document quotations is supported by good explanations and outside information which establish the 
framework for the discussion. Thoughtful conclusions especially in the discussion of historical 
circumstances would have been strengthened by additional supporting facts and details. 

Civic Literacy Essay–Practice Paper C (84014) 
 
Practice Paper B—Score Level 3 
 
The response: 
• Develops all aspects of the task with little depth for the restriction of Japanese American civil 

liberties during World War II  
• Is both descriptive and analytical (Americans sometimes quick to react and pounce on those who 

are different; civil liberties of Japanese Americans lost and violated during World War II because 
some Americans lacked trust; Japanese Americans forced into internment camps because of blind 
fear; Japanese successful in uniting Americans to go to war because Pearl Harbor devastating 
attack on American soil; President Roosevelt used power to try to end Great Depression and now 
used power to create Executive Order 9066; Eleanor Roosevelt tried to make Americans see acting 
solely on racial prejudice wrong; Eleanor Roosevelt felt if we expect freedoms as citizens we have 
to grant them to others including Japanese Americans; Eleanor Roosevelt felt Japanese Americans 
being punished for ancestry; Korematsu lost his case against government in 1944 but seemed to 
win in 2018; internment instilled fear America might impulsively react and act out against those 
who in some way resemble their enemies; President Reagan stated regret over taking away basic 
civil liberties of Japanese Americans and attempted to fix it by giving payments to Japanese 
Americans who were victims of widespread ignorance) 

• Incorporates some relevant information from all the documents  
• Incorporates some relevant outside information (America not directly involved in World War II at 

first; United States while having some sympathy for Allied forces did not want to partake in war as 
going through Great Depression; many people did not think it wise to join a war when times bad 
for people in United States since war not affecting them but that all changed on December 7, 1941; 
Japanese bombed Pearl Harbor early Sunday morning causing immense chaos; habeas corpus while 
in full effect and guaranteed in Constitution not given to Japanese Americans at this time) 

• Includes relevant facts, examples, and details (many soldiers lost lives or severely injured at Pearl 
Harbor; large quantity of supplies and ships destroyed by bombs; Japanese Americans evicted from 
listed areas and placed under imprisonment; first lady Eleanor Roosevelt visited Gila River 
internment camp and expressed concerns about constitutional freedoms because every citizen has 
right to basic freedoms, to justice, and to equality of opportunity; years later President Reagan 
announced a restitution payment to each of surviving Japanese Americans) 

• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are 
beyond a restatement of the theme 

 
Conclusion: Overall, the response fits the criteria for Level 3. An effective integration of relevant 
document quotations is supported by good explanations and outside information which establish the 
framework for the discussion. Thoughtful conclusions especially in the discussion of historical 
circumstances would have been strengthened by additional supporting facts and details. 
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Civic Literacy Essay–Practice Paper B (82484) 
 
Practice Paper C—Score Level 4 
 
The response: 
• Develops all aspects of the task for the restriction of Japanese American civil liberties during 

World War II  
• Is both descriptive and analytical (Roosevelt did not think he could keep America out of war; after 

surprise attack on Pearl Harbor Japanese Americans in west coast states thought to be dangerous; 
some thought Japanese might try another surprise attack in America; even Japanese Americans 
who tried to show loyalty by enlisting in military forced into internment camps; conditions in 
United States internment camps awful but not evil like camps faced by Jews in Nazi Germany; 
forcing American citizens to live like prisoners not acceptable; Fred Korematsu saw internment as 
unjust because not given a trial or way to prove not a spy or not loyal to country unconstitutional; 
without any reason other than war, Japanese Americans interned because of ethnic background; not 
until 40 years after war would many Americans see internment as not right; young Japanese 
Americans questioning constitutionality of internment; commission decided government had no 
evidence Japanese Americans had done anything wrong and internment not a military necessity 
which led to restitution payments; equal justice under law continues to be a foundation of 
democracy; Muslims as a religious group also discriminated against by executive order; apologies 
do not necessarily end discrimination against immigrants, races, or ethnic groups) 

• Incorporates relevant information from all the documents  
• Incorporates relevant outside information (United States trying to keep out of European affairs; 

Neutrality Acts passed to try to stay out of conflicts; Roosevelt hoped U.S. could avoid war by 
sending supplies to help England and France fight Germany; Japan in its Age of Imperialism and in 
alliance with Germany complicated United States relationship with Japan and led United States to 
cut off trade with Japan; young African Americans organizing to make people aware of inequality 
and racism) 

• Supports the theme with relevant facts, examples, and details (bombing of Pearl Harbor caused 
many deaths and sinking of important military battle ships used to protect west United States and 
our possessions; many Japanese Americans living on west coast; Japanese Americans forced to 
leave lives and everything worked for behind; books and articles published to spread awareness 
about impact of internment on Japanese Americans) 

• Demonstrates a logical and clear plan of organization; includes an introduction that is a restatement 
of the theme and a conclusion that is beyond a restatement of the theme 

 
Conclusion: Overall, the response fits the criteria for Level 4. The integration of constitutional 
principles and historical references to 1960s activism lead to thoughtful conclusions about efforts to 
address internment. The continuing influence of discrimination in American society is an important 
concept but would have benefited from additional facts and details.  
 

Civic Literacy Essay–Practice Paper B (82484) 
 
Practice Paper C—Score Level 4 
 
The response: 
• Develops all aspects of the task for the restriction of Japanese American civil liberties during 

World War II  
• Is both descriptive and analytical (Roosevelt did not think he could keep America out of war; after 

surprise attack on Pearl Harbor Japanese Americans in west coast states thought to be dangerous; 
some thought Japanese might try another surprise attack in America; even Japanese Americans 
who tried to show loyalty by enlisting in military forced into internment camps; conditions in 
United States internment camps awful but not evil like camps faced by Jews in Nazi Germany; 
forcing American citizens to live like prisoners not acceptable; Fred Korematsu saw internment as 
unjust because not given a trial or way to prove not a spy or not loyal to country unconstitutional; 
without any reason other than war, Japanese Americans interned because of ethnic background; not 
until 40 years after war would many Americans see internment as not right; young Japanese 
Americans questioning constitutionality of internment; commission decided government had no 
evidence Japanese Americans had done anything wrong and internment not a military necessity 
which led to restitution payments; equal justice under law continues to be a foundation of 
democracy; Muslims as a religious group also discriminated against by executive order; apologies 
do not necessarily end discrimination against immigrants, races, or ethnic groups) 

• Incorporates relevant information from all the documents  
• Incorporates relevant outside information (United States trying to keep out of European affairs; 

Neutrality Acts passed to try to stay out of conflicts; Roosevelt hoped U.S. could avoid war by 
sending supplies to help England and France fight Germany; Japan in its Age of Imperialism and in 
alliance with Germany complicated United States relationship with Japan and led United States to 
cut off trade with Japan; young African Americans organizing to make people aware of inequality 
and racism) 

• Supports the theme with relevant facts, examples, and details (bombing of Pearl Harbor caused 
many deaths and sinking of important military battle ships used to protect west United States and 
our possessions; many Japanese Americans living on west coast; Japanese Americans forced to 
leave lives and everything worked for behind; books and articles published to spread awareness 
about impact of internment on Japanese Americans) 

• Demonstrates a logical and clear plan of organization; includes an introduction that is a restatement 
of the theme and a conclusion that is beyond a restatement of the theme 

 
Conclusion: Overall, the response fits the criteria for Level 4. The integration of constitutional 
principles and historical references to 1960s activism lead to thoughtful conclusions about efforts to 
address internment. The continuing influence of discrimination in American society is an important 
concept but would have benefited from additional facts and details.  
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Civic Literacy Essay–Practice Paper D (86464) 
 
Practice Paper E—Score Level 2   
 
The response:    
• Minimally develops all aspects of the task for the restriction of Japanese American civil liberties 

during World War II  
• Is primarily descriptive (unjust incarceration of Japanese Americans resulted from combination of 

racial prejudice and war hysteria; Fred Korematsu began legal battle to show injustice of 
internment; Japanese Americans imprisoned without trial despite being loyal Americans who 
should have all rights of any other citizen; today injustice of internment seems obvious but racial 
prejudice high after Japanese attack; injustice and racial prejudice continue today) 

• Incorporates limited relevant information from documents 1, 3, 5, and 6 
• Presents no relevant outside information  
• Includes few relevant facts, examples, and details (Japanese Americans evacuated to internment 

camps as result of surprise attack on Pearl Harbor by Japan beginning American involvement in 
World War II; President Reagan attempted to monetarily compensate those imprisoned; Korematsu 
case cited during ban of travel to United States from predominantly Muslim countries) 

• Demonstrates a general plan of organization; includes a one sentence introduction and a conclusion 
that states although we cannot change what happened we can learn from it 

 
Conclusion: Overall, the response fits the criteria for Level 2. Document interpretation minimally 
addresses all aspects of the task and demonstrates a limited understanding of the restriction of Japanese 
American civil liberties during World War II. A few thoughtful connections are included but lack of 
development weakens their impact. 
 

Civic Literacy Essay–Practice Paper D (86464) 
 
Practice Paper E—Score Level 2   
 
The response:    
• Minimally develops all aspects of the task for the restriction of Japanese American civil liberties 

during World War II  
• Is primarily descriptive (unjust incarceration of Japanese Americans resulted from combination of 

racial prejudice and war hysteria; Fred Korematsu began legal battle to show injustice of 
internment; Japanese Americans imprisoned without trial despite being loyal Americans who 
should have all rights of any other citizen; today injustice of internment seems obvious but racial 
prejudice high after Japanese attack; injustice and racial prejudice continue today) 

• Incorporates limited relevant information from documents 1, 3, 5, and 6 
• Presents no relevant outside information  
• Includes few relevant facts, examples, and details (Japanese Americans evacuated to internment 

camps as result of surprise attack on Pearl Harbor by Japan beginning American involvement in 
World War II; President Reagan attempted to monetarily compensate those imprisoned; Korematsu 
case cited during ban of travel to United States from predominantly Muslim countries) 

• Demonstrates a general plan of organization; includes a one sentence introduction and a conclusion 
that states although we cannot change what happened we can learn from it 

 
Conclusion: Overall, the response fits the criteria for Level 2. Document interpretation minimally 
addresses all aspects of the task and demonstrates a limited understanding of the restriction of Japanese 
American civil liberties during World War II. A few thoughtful connections are included but lack of 
development weakens their impact. 
 

  
Civic Literacy Essay–Practice Paper E (85809) 
 
Practice Paper D—Score Level 1 
 
The response: 
• Minimally addresses all aspects of the task for the restriction of Japanese American civil liberties 

during World War II 
• Is descriptive (as result of bombing of Pearl Harbor United States took precautions to increase its 

safety even if meant using unconstitutional efforts; safety of Americans FDR’s top priority; 
discrimination of Japanese Americans large result of attack on Pearl Harbor; Japanese Americans 
deprived of rights even if legal citizens; great deal of social discrimination; United States did 
recognize their wrongdoing and apologized; Americans saw evil in people from Japanese descent 
during this time period); lacks understanding and application (misinterpretation of document 2b) 

• Includes minimal information from documents 1, 2a, 2b, and 5a 
• Presents no relevant outside information  
• Includes few relevant facts, examples, and details (early 1940s surprise attack launched by Japan 

on United States; bombing of Pearl Harbor destroyed many military structures and took lives of 
many; Japanese Americans forced to leave homes; Japanese Americans often denied services) 

• Demonstrates a general plan of organization; includes an introduction and a conclusion that are 
beyond a restatement of the theme  

 
Conclusion: Overall, the response fits the criteria for Level 1. Brief statements from documents and 
general summaries of information attempt to address all aspects of the task. Lack of explanation and 
few details indicate a limited understanding of the task. 

  
Civic Literacy Essay–Practice Paper E (85809) 
 
Practice Paper D—Score Level 1 
 
The response: 
• Minimally addresses all aspects of the task for the restriction of Japanese American civil liberties 

during World War II 
• Is descriptive (as result of bombing of Pearl Harbor United States took precautions to increase its 

safety even if meant using unconstitutional efforts; safety of Americans FDR’s top priority; 
discrimination of Japanese Americans large result of attack on Pearl Harbor; Japanese Americans 
deprived of rights even if legal citizens; great deal of social discrimination; United States did 
recognize their wrongdoing and apologized; Americans saw evil in people from Japanese descent 
during this time period); lacks understanding and application (misinterpretation of document 2b) 

• Includes minimal information from documents 1, 2a, 2b, and 5a 
• Presents no relevant outside information  
• Includes few relevant facts, examples, and details (early 1940s surprise attack launched by Japan 

on United States; bombing of Pearl Harbor destroyed many military structures and took lives of 
many; Japanese Americans forced to leave homes; Japanese Americans often denied services) 

• Demonstrates a general plan of organization; includes an introduction and a conclusion that are 
beyond a restatement of the theme  

 
Conclusion: Overall, the response fits the criteria for Level 1. Brief statements from documents and 
general summaries of information attempt to address all aspects of the task. Lack of explanation and 
few details indicate a limited understanding of the task. 
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The Chart for Determining the Final Examination Score for the  
June 2024 Regents Examination in United States History  
and Government will be posted on the Department’s web site at: 
https://www.nysed.gov/state-assessment/high-school-regents-examinations 
on the day of the examination. Conversion charts provided for the previous  
administrations of the United States History and Government examination must 
NOT be used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test  
development process. The Department provides an online evaluation form for State 
assessments. It contains spaces for teachers to respond to several specific questions and to 
make suggestions. Instructions for completing the evaluation form are as follows:

1.	 Go to https://www.nysed.gov/state-assessment/teacher-feedback-state-assessments.

2.	 Select the test title.

3.	 Complete the required demographic fields.

4.	 Complete each evaluation question and provide comments in the space provided.

5.	 Click the SUBMIT button at the bottom of the page to submit the completed form.


